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CHAFTER FOLRE

METHCD OF COMDUCTING THE

- AREH AND

ANALYSIS OF FIMNDINGS
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study, with use being made of case studies which focuszd on the
roles of and issues faced by the personnel under study. The

research project was considersd oy the author to be one of
discavery; the aim was to explore an entirsly new area and to
demonstrate that the aqiven grou of respondents  possesssd A

d be assessed

b—d

number of professional  development needs that cou

and expressed.

In designing this research it was considersd by the author
that the external wvalidity of the study would be high as the

sampling technigue would be random, thersfore2 allowing possible

generali

ifi
f

ations bevond the respondents, bhased on similarities of
environment and roles assumed, The construct validity of the
study was alsc considered to be high as the data collection
instruments were designed to collsct data relevant to each of

vy, the respondents’ interest

b
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the hypotheses posed. Additiona
“Was considerad to be high as the research related directly to
their daily duties and their possisle future caresr paths. The

Possibility of the construct of disinterest being increased by
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factors such as fzar or a lack of motivation was considered to

it

He 1ow as the researcher, whilst an intruder, was no
regra2sentative of any investigative body that could utilise data

negatively to affect the respondents. On the contrary, the

ressarcher represented  a group that would ugtiliss i1nformation to
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orovide additional professional  devslopment  activiis

The Sel=sction OFf Participants

Farticipants for this study were selacted from the total
groug of newly-appointed D.F.s to the region during Term Four,
1733, It was not possible to overcome complsiasly the problems
associated with selective sampling. In selecting the respondents
for this study, the researcher identified twenty-sevan
newly-acpointed D.P.s who representsd the total population from
which the respondent group could be drawn. From this poulation,
a stratum of D.F.3 who were in a variety of school locations  and
circumstances (as perceived by the researchar as a result of
zuparience in the region) was chosen.

To identify the stratum of D.F.s to be raspondents, the
researchar used a combination of accidental (tirst  cases

ldentified) and quota (taking of a given number’ sampling in a

in

imple random sample. As it was known that some schools had one
or two D.F.s and that these schools might vyield relevant
Infarmation with regard to the effect environment has on

Professional development needs, the researcher drew the names of
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scneols with  newly-appointed  D.F.s  at random. As the project

negded to be kept manageable, the autnor chose to select 3
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maximum of ten respondents, but the a
schocl with two D.P.s. This resulted in a total of =leven DFs

being selected, represanting gignt ditfarent school

The author intended the sei=ction process would involve

participation of the first D.F.s appointsed *to each of ten of the

e

total eleven inspectorates within the region. The researcher was

)

awara that the selection process would not allow generalising
across inspectoratss or the region.
not  successful as, in some inspacisrates, there were no
newly-appointed D.F.s. As a result, the res=archsr conducted a

random sample by selecting schools with newly-appointad D.F.s

heir location.
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The data collection strategy involved a pre and post

]

test” period and utilise=d intervisw
recording of issues confronted by the participants.  The three

different methods of data collection wers used to ensure that it

rt
J

Was possible to check the internal  validity of the +findings.

-4

nterviews werz used to allow personal contact to occur, to
enable follow-up of areas reguiring clarification and to

&xplore argas of interest in an open-ended way. Buestionnaires
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allowed respondznts to ratlect on 155U83 and provide

cross-referance to  the other data sources. The complebtiaon of

a

the

‘critical  issue’ diary provided a formative data collection

zource of use to both the resesarcher and rezoondents., The reason

for adooting this three-pronged approach was to avold excessive
b 7 ]

- o
intrusicon into  the natural environment of tne respondents whilst

still being able to collect data concerning their intaracti

with others. Additionally, it was considersd that the three

zources of data would provide a means of cross-referencing

various facets of the data collectad. It was considered by

researcher that the short period of time over which the study

was conducted, the possible changes that could have occurred

within respondents, the study itsel¥ and the instrumen

would all in some small way affect the resesarc Neverteless,

was felt that the data collected would not be advers

case study approach that focused on critical issues euperien

by thez respondents. The research began prisr to the respond

taking up duty in their new positions to =zrmable percep
facts about roles to be collected. The ¢timing of the
collection phase, because it focussed o©on the first term of
appointment to a new position, might contain issues that
0. F

Y.. might be confronted by for the first time and for which

New-appointee would have had minimum opportunity to prepare.
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Az an aspect of this project, the ressarcher utilised a

data



Data

The researcher utilised an approach that alicwed D.F.s to

23 as a reaction tg  interviawer

iﬂ

generate thelr own reaspon
prompts. Respondents  were involved in appiying self-ratings  in
domairns that were outlined by the ressarchsr. The self-rating
rature of the ressarch enabled the respondsnis to express  their
beliefs, feelings and attitudes very freely.

In interpreting the data collected, i1t was necessary to

consider the roles and prior professional  development of the
new-appointees because  these two faciors wers considsrsed to have

fhad relevance to the D.F.s” abilify to react to and deal with
the issues that confronted them. Additionally, 1t was expected
that the role responsibilities of the respondents would be vital
contributory  factors that would need to be considersd when
attempiing to identify the professional development needs of the

respondents.

P
mn

the study was exploratory, 1t was considered that the
case study approach would also enable a wealth cof data to be
collected which may vyield information  that would indicate the

need for further study of aspects of D.F.s and their operations.

]

Additionally, as the researcher was himself a D.F., permanently
appointed to a class, there was only a minimal opportunify to

spend time in the situations under study in the data collection

Dﬂ ==



fraom

ma
p1]
mn
0
=
1]
u]
-
L3
u
u
hd
i
y
b3
N}
s
i}
[nS
1
3
1t
3
fu}
1]

It was eup=crted Lha
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tme data collected by wvirtue of their ‘commonality’™. A sample of

sieven respondents was considerad to constitute a representative

mple for the region and inspectorates, whilst still ailowing

ml
b

ne gualitative «case study aporoach to be used. Additionally, it

was possibls to compare school snvironments and to  maks
infersnces based on the elements cocmmon to situations and the
operatiens of D.F.s within them. It was considered that it may

also have been possible at the analysis stage to analyse the

relationships between responsibilities and actions commensurats

ot

with the rgle being performed or Dbetwesn  various  pre  and

in-service professional development activities.
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ising a combination of data collection technigues,
it was considered that it would be possible to gain high quality

data and that the researcher could interact in a way that would

permit further exploration of wvarious points with the respondent

rt
T

iroughout  the study. It was also thought that the researcher

n

could clarify and probe response and control, to same extent,

the context of responses.

To maximise the validity of this res=arch, triangulation
Was  used. The following points outline the comparative
t2chniques used and the triangulations that were made:

I-in  the area of the respondents, data elicited from the

Principals, the issues confronted and the D.F.s was compared;
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Z—in the area of the methods used to cbtain data fraom each of

the respondant groups, guestiannalras, an  1ssues diary  and
intaerviaws wera implemented;
I-in gxamining the factors investigatac, to evaluate the

Foliability and replicability of findings, data from the isszues

study, roles outlined and the professzional develoomasnt  of  the

1

L.F.3 weres comparad; and
4-in  an attempt to confirm data and make recommendations,

information from newly-appointed D.F.s, Frincipals and the

involved in
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Although the researcher was consi

1

cross-referencing and analysing data,

it

ne  following temporal

orogression  outlines  the projected course of the study. This
progression subsequently became the actual record of
implementation of the research method.
~Fre-Implementation of Data Collection

I-Application to U.N.E. and approval of thesis proposal

-

2-Application to N.S.W. Dept. of
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m
.
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i
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3
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undertake research and for funding.

I-Notification to District Inspectors that approval fo
undertake raosearch had been granted and that D.F.s in their
inspectorates were to be involved. The rasearcher contacted
them to seek their approval toc include the D.F.s concernad.

4-Enlistment of participants (D.F.s) as appointments were



o}
~{

noktitied (talzphone contact followed by interview to explain

S-Enilisting assistance of Frincipals and District Inspectors

t-Initial D.F. interview-survey Gf previous profa2ssional

¥ 'l‘

ition to bhe fulfilisd.

i

development oraparation +for th2 po

o
-

‘rincipals
-to identify role expectations

-perceived professional development nesds for position

-Impizmentation OFf Data Collsction and Analysis

1-Wks 1 and 2-Survey and Interview of D.F.s and Frincipals to
establish any role negotiations undertaken and any variations

between anticipatsd and actual roles

pea

2-Critical Issue Case Studiss-Each D.P. kept a daily record

of critical issues for one term. Diaries were mailed to

researchar at the end of each week.
3-fAnalyszis of case studies-classification and validation of

izssues into categories at the conclusion of zach week, Whers

necessary, clarification of issu@s was undertaken via

telzphone. Issues were analysad in terms of

HJ

ficance,
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category, role expectaticons and aspects of professional

actorily address the issues. The
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the study was to “reduce’ the dat

7
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aim during this stage o
being zollated and to formatively evaluate both the process

and the data.



4-4lks T and 10-Interviews with partic:inating D.F.s and

and further i1nvestigaZz changes in

Y

Frincigals to discus

S-Throughout the collection of data phase there weres regular

i-Ceollated results, with analyses of findings and recommended
topics =suggested for inclusion in a schocl-based professional
development course circulated to respondesnts for comment and
pricritising.
-Recommendations for the priority list of ar=2as in n=ad of
i treatment via a professional development course discussed

with relevant departmental personnel {i.e. Senior Education

icer—-Frofessiconal Development; Assistant Regional [Director
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Z-Thesis report finalised, compiled an

E
|
g d-Evaluation of activities, funding, etc. that directly
F
i

the thesis and a letter of request to undertake activities to
disseminate an outline of the findings and recommendations
for in-school inservice to Frincipals in Metropolitan South
West Region {after submisszion of the course outline to

gional inservice caommittee).

S-Fossible informal meeting of participating D.P.s
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tg aestabilsih a “contact group’ that will b2 able to provide

nd further prafessional development ideas to
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Huestions askad were open-andad. This approach to
guestioning was employed to enable the ressarcher to gain any
possible “fime shades” of ideas and to provide the respondents
with satisfaction and motivation. An  unfortunate, negative

ng of data,

.

result for the rasearcher was concerned witn the cod

Az the open-ended uestions posed lad to a wide variety of
responses 1t was necessary to analyse the respenses and then to
group them. This was & time-consuming and difficult task.

Throughout interviaw and sesssions where clarification and

w

further probing were carriasd out, the author made copious notes

from which the reported data has been drawn.

The Role of the Critical Issue Diary

In proposing that the respondents utilise a critical issue
diary, the researcher wished to give the respondents an

opportunity to record issues of an important natwe and, at the
same time, to raise the consciousness of the respondents to
enswre that they were aware of the need to stay alert and to
take cognisance of critical issues. At the time of introducing

the project to the respondents, the researcher outlined the

Pessibilities that the interpretation and utilisation of the
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rasuics of this researcn held for the self-devaliopment of the

In an action research project, Tripp (in Hughes,17937:215)

stressss  that the development of a critical consclousness is

crucial as it i1s the key to a desire to change and hence to

professional development. The rasearcher  intendsd fto raise the
D.F.3s7 awarensss of this approach to development, whilst
ensuring that they were recording significant issues that could

be referred to at a later date.
Iz was hoped that the development of tne diary would cause
the D.F.s to reflect upon their practices. It was also expected

that these reflections would lead to the gaining of insights

-

into their needs. The docum=ntation of the diary was considerad
by the author to be a systematic way to record issues that could

to imply possible areas of need for professional
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velopment. At the same time, the diary would provide a record
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that the respondents could refer to in discussions and which

would stimulate *connections’ to link possible areas ot

arofessional development needs.
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ollation and Analysis Method.

As this study was exploratory, it was necessary to
establish a possible framework that could be utilised as an
initial categorising system for analysis of the professional

develaopment needs of D.F.s. To this end, the researcher

delinepated the areas of:
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~Student We
T-5tatf Developer

4-Supervisor

E-Commurity Involvemesnt Coordinator

s-Curriculum Develaonar

7-5choeol Administrator

B-Department/Area Administrator and

|
]

ther (as specified by respondents).

areas had been used for consideration of roles and

-
o
i
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ibilities at a number of professional development courses
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TESpon
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run by the Metrcpolitan South West Association {for Educa
Administration and would therefore probably be known and already

accepted by some of the reaspondents.ine atorementionad are

t  was

=4

outliined in the interview guide (see Appendix &),
believed that all areas of the D.F.s” day-to-day functioning
would be able to be categorised into these areas. It was
considerad that these areas would allow a complete sampling of
all possiblz areas of the D.F.s" professional development needs
and that all things that were relevant to what the ressarcher
was desirous of measuring would be contained in these areas.

-
i

@ raszarcher collected interviaw, survey, case study and
Critical issue data that could be categorised generally into one
U7 more of the possible areas of professional development needs

listed. The data in each area was then treated as qualitative

Information and was analysed and coded into various types and
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strengths according to comparisons made with other respons2s in
the respective ar=as. These categorizs of data were then
comparsed both within each respondent’s total contribution and
across the contributions of the group as a wholz2., In this way,

ri of data

+
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was possible to identify various types or

£g

trangths
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rasponsas.,
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along with the freguency and relative
The data referred to in the analysis stage 1s data that has been

analysed, coded and interpreted.

In considering the parametsrs {or the research the author
chose to investigate preservice, 1inservice and post professional
development euxperiences. The research included a focus upon the

induction phass of the respondents™ sarvice period as 1t was

this period that “set the scene” and prepared the D.F.s  for
their early experiences as reported by McArthw (1981), Otto,
basson and Jordan (1979), Fower (1984), Telfer (1981), Tisher

and Taylor (1982). The author, in reaesearching this are=a of
B.F.s" experiences, sought to establish what they needed and
what experiences were helpful in assisting them to pass through

this stage whilst preparing them to fulfil their later duties.

Ffnalysis of Findings-Introduction

Analysis of the data collected in this survey requiras
first, consideration of the data sources. As data was generated

from a variety of sources, comparison of the data, both within




and across  data souwrces was expect2d  to snow  variation  as  a

-the perceptions brought to the data by tne respondents; and
2-the factors that led to the generation of the data not

heing common  to all sources. Discussion of the findings from
sach of the data sources is precedsd oy a discussion of the data
sourca.
Findings have been analysed in terms of:

i-findings in areas that were common to all D.F.s surveyed,
e.g. those derived from consideration of the environments of the
D.F.s; thgse derived +rom D.F.s responding to questions about
exactly what they considered their professional development
needs to be; and those from other areas. nis analysis sought to
provide an indication of themes 1in professional development
needs, elther common to a number of D.P.s or particular to an
individual D.F.

2-findings analysed as a result of a consideration of each

was to develop

u

D.F. as a single entity. The aim of this analysi

terms of the professioral development needs of all D.P.s and
which have been identified in the earlier analyszes. An analysis
of the various case studies with comparison to the general

themes delinsated in the first analysis was designed to enable
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the author to identify common themss and deviations and to
euplain various aspects of them.

Tables, included in the analysis, list the professional
davelopment needs indicated by the data. In all tables, the
number 1in brackets at the end of each responss, represents  the
number of D.P.s (out of the total sampla  of elavem) who
identified a professional develapment re=ed 1n  the area/’s
indicated.In discussion of the themes 1identified for
professional  development needs, the +following classifications,
although somewhat arbitrary, were used:

1-Major themes were those with a #freguency (in terms of
responsesiof six or more;

2-Minor themes were those with a freguency of two to five

o

responses; an
I-Singls responszes were those with a frequency of one

response  only and, as such, were considerad relevant to a

particular respondent only.

The data analysed in this area is presented in sections
that deal specifically with the data source (to  include;
tollection and reliability) and analysis (to include; general

tindings of major and minor themes, single responsas and

tonclusions generally).



The data analysad 1n  this area has shown specific

: 4

ignal deveiopment needs are related to certain

=

4

U]

Drar
snvironmental areas of the D.F.s” daily 1lives. By considering

the common or recurrent themes evidenced in a number of areas,

the researcher identified trends and exceptions. Findings have
been classified into praotfessional development needs relevant to:

Z-roles;

I-perceptions of abilities required;
4-professional development activities experienced and reguired ;
and

S-issues confronted.

Findings 1-The School Setting

The data source, the school setting, was considerad a major

indicator of possible professional development needs. It was

possible to collect a great deal of data based on a clear,

m

chiective viesw of the =chool setting. Additionally, th
researcher, through involvement in each of the schools, was able

to make cohbiective decisions about the data gatherad from

respondents. All the school settings that were considered had
factors that were common and which could be analysed easily.
Each of the schools in terms of size and characterisitics was
Comparahle in that factors such as size and student numbers had
led to the establishment of the position of D.P. The researcher

Collected data from the D.F.s and Frincipals using a discussion
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guide. The particular aspects covered were common to all D.P.s
in that they were asked to outline the school setting, means of
transporting students teo arnd from school, the socio-economic
packground of the students, the range of experience of staff
supertise and other similar general guesticns. As these were
putlined, +the D.PF.s and Principals were asked to discuss the
grofessional development needs they believed arose from these
particular factors. This particular interview was interactive,
pased on a general discussion that additionally assisted in
setting the scene and raising awareness of what constituted
possible professional development needs. Th2 respondents  were
asked, as a final gquestion, whether they beliavad there were any
factors that were peculiar to their schoel and, if so, what
competencies were required to undertakes their role successfully.

In terms of data collection and reliability, the researcher

found that it was also possible to discuss this sowce with a

[}¢]
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number of others throughout the study. Recurring respons
meaning to the qualitative Jjudgements that were sometimes made

ot various aspects of the setting.

It was a relatively easy task for ths researcher to deduce

1

posssible gqualitiss or competencies required of a D.P. in the

school setting and, hence, possibla profassional development
needs from the characteristics ocf the school setting. The
reliability of these findings was dependent to a large extent

Upon the ability of the setting actually to influence a D.P.’'s



77

gnazuticn of his or her role. Each D.F.s” perceived professicnal
development needs could arise as a result of a self-evaluation
of the situation and the impact that the setting actually had
upon him or her. It was concluded, that, as a source cf data,
the schoel setting was productive, oblective and contained many
commen characterisiics that could be compared.

General findings in the area of the schonol setting gave

a D.F.

i

rise to a number of possible qualities and competencie
might have been expected to exhibit. As this data was processed
independently of respondents, the researcher found that it was

possible to generalise, e.g. as a number of schools had  very

[ s

active community participation oprograms that wer2 run by the
former D.F., 1t could be expected that the new incumbent would
bz sxpescted to undertake a similar enterprise.

The maljor themes that were evident 1in the data
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arsas within which D.F.s would either be reguir=ed +o exhibit or
receive professicnal davelopment and are outlined in Table 1.
The most significant professional develapment nesds werea those
able 1 (following! with a freguency of s=ix or
h2ze items centred around nesds concerned with the
student body and staff members. Whilst some of the majior themes
Were concerned with particular school settings, e.g. the
ability to deal with students from low socio-economic
packgrounds, it should be noted that these or very similar

Circumstances may be in existence in other school sattings.
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Table i-Frofessional Development Meeds Origirating From Within The School
Envirorment
————————————

The school envircnmert indicated that the D.F.s would need to be able to:

m

fsuccessiully satisfy meeds of significant numbers of MESER. (Nom-English

faddress a significant number of beginning teachers’ and promotion aspirants’
nrofessional developmert neesds (8)
¥zatisfy an evprassed need to set procedures, routines, etc, (7)
¥ocperate in a DWS.F.Disadvantaged School Frogram) school with students frem
poor socio—economic backgrounds (5)
fmeet the needs of a growing school population (3
Koring a major change HE-5 (3
fundertake extensive curriculum and staff develcpment (5
kdevelop specific teaching/learning programs for excephional students(S)
H r’
fundertake implementation of community involvement programs (4)

¥exercize positive

-

effective personal gualities in public relations(4)

.

¥integrate special education programs (3
¥work towards and develop student self—-=stsem programs(Zl
forovide motivation and develop morale (3)

fdevelop programs to transmit traditional values (1
¥satisfy student welfars needs (1

¥astablish the new "acting’ position (1)

¥oounteract ‘regative’ staff views (D)

*Drofessionally develop subordinate executive statf (D

Ydisplay commitment and knowledge (1)
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Additionally, factors such as the aop:ility to catar for  the nesds
of beginning teachers are relative to and capable of changing
considerably within short periods of time.

2d  in terms of professional

[

i f

[n3
=

The minor themes iden

development needs included those i1tems witn a frequency of mora

Needs were2 assocciatzd with the

n
ot
1
T

than one, but fswer than
development of specific kinds of educational programs, community
participation programs and the exercising of and dsvelopment of
personal qualities in others.

Single rasponse 1items indicated a unique and expressed
professional development need. Included in these responses were
needs relatad to dealing with specific, difficult situations and
exercising of specific, personal gualities.

The professional development needs of D.F.s, as indicated
by the school settings, had common themes that reflected, to
some extent, the common elements of large schools in the region.
As each school appeared to have a number of characteristics that
it shared with a sub-set of the schools studied, the settings of

the

un

chools concetrned indicatad a possible sub-set af
professional competencies  that the D.F. would need to implement.
It was clear, however, that a number of the schools and their
D.P.s had' situations that 1indicated the need for specific

professional development competencies.
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Findings Z-Frofessional Development Needs Emanating from FRcole

Fesponsibilities

Az a souwrce of data, D.F.s reflected on their expectations
and perceptions of their expected, actual and perceived roles.
It was expected that data gather=d in this area wcould be more
specific to individuals and settings and that it would be more
specific than that which was analysed in the initial collection
of information relating to the school setting. The data analysed
in this area would, it was expected, reflect role
responsibilities that gave rise to professional development
needs D.F.s.

Collection of data in this area was undertaken prior to the
D.P.s” entry on duty and again at the end of the first <+our
weeks of service. The data collected reflected the D.F.S’
consideration of their expected, actual and perceived roles.
Having discussed their roles, the D.P.s were asked to outline
what compstencies and qualities they would need and the possible
professional development needs they either required before
undertaking or after assuming their rolea.

Data collected and analysed in this area were valid in that
they clearly indicated the D.F.s’ perceptions and it was upon
these perceptions that the D.F.s were acting. It was noted that
D.F.s did, at times, relate the role and expactations to the

setting. Some D.F.s made the point that the role and its
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grpectations  and r2sponst
congruent with the schocl environment.

Thi data cellection phase, invelving the D.FP.s’
contemplation of their roles was a major caresr undertaking for
the reaspondents. As many had revisaed their rolss in terms of
thelr experiences and observations after entering duty, there
was an indicatien that they were reflective and able to deal
objectively with complex situations. The D.P.s” consideration of
their role responsibilities, of the competencies needed to
ful+til them  and of the subseouent possible orotessional
development needs, provided a more individualised and relevant
view of the possible professional development needs.

The analysis of the findings, indicated clearly, that many

of the competenciss needed to fulfil th role resposibilities

1

were related to personal relationshipns and abilities to
“harness® or ‘liberate’™ the expertise of others. An underlying
theme concerned the D.F.3” abilities to be educaticnal leaders
within the educaticonal setting.

The maior themes (refer Table Z} within this arsa were
generatad prior  to  the D.F.s entering duty. Major themes
included a belief by D.F.s that prior to or shortly after
assuming the role they would be expected to develop or exhibit
competencies requirirg them either to undertake or to have
undertaken professional development that would equip them to be
snowledgeable and effective organisers of learning programs and

Curriculum development.
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Table Z-Frotessional Development Meeds Fercelved by DF.s as Inherent in Role
Fesponsibilities

The professional development needs p
role resoonsibiiities indicatsd that t

date tEaching orocrams ang oA

c
=2
of students and educational psychology across the ¥-6 range

*E:J‘lb t effective curriculum development practices (5]

¥demonstrate a high level of organisation skills (6
| ¥oxhibit and utilize knowledge of and expertize in adult learning metheds and
? skills (3
¥delireate roles generally (5
fconduct situaticnal and needs analyses (4)
¥exhibit knowledge and ability to supervise, momtor and delegatz (3
imcdel erfective time management (4)
*di-s:l"-, positive interpersonal relationship capacities (35)
torofessionally develop executive staff (1
¥engage in many minor interaction (1)
thave a knowledge of and ability to implemernt D.S.F. philoscphies (U
¥have a knowledge of and an ability to implement rmancial manacement

rocedures (1
#prn:\{-zasii_-ns:lly develop "entrenched” teachers I
ist 'nitiatlves b

o

2 Commuiica skills (1

¥conceive or ta. and L.EJE'].DD values and mission statements (U
¥display know F students k-4 within the zcheool (1)
¥dizplay knowledge of the teachers k-6 within the schocl (D
¥be seen and to provide “visual’ leadership (U
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Minor themez 1in this area indicated areas that may have
existed prior to the D.P.s beginning their roles. The D.P.s
believed that their professional developmsnt needs relatsd  to
interactions with and professional development of other adults.
The nature of the single reponses in this section was reflective
of the situation in which the D.F.s had found themselves. There

Was a number of themes that had been identified by respondents

Prior to entering duty that were cited by other respondents at

the end of the first four weeks of service. Whilst a number of




these wera identified and have been recognised as malior themes
orior to entry on duty, their recccurrsnce led to them being
trengthened in terms of overall responsas. These recurring
triemes indicated that perhaps they had always been present but
had not been identified due to a lack ot perception on the part
of the respondentz. Items which occcurred only once and prior to
entering duty, indicated a wide ramge of duties =2.g from
undertaking day-to-day financial management ta dealing with
teachers who openly opposed change and development. At the
conclusion  of the first four weeks of service the “new’
responses made by respondents included the need for protessional
development to develop ‘the ability +to display knowi=sdge of
students and teachers FK-6 within the school and to pravide
visual® leadership.

To conclude, it was evident that the responsess  from many of
the D.F.s were repeated by others either bhefors undsriaking duty

or at the ‘end of the first four weeks of service®™ stage. This
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indicated that there were common perception
development needs inherept in the D.F.s" role responsibilities.

Additionally, it appeared that as the stronger responsss related
to teaching and curriculum matters, the D.F.3s would attempt to
implement a very strong educational leadership role, rather than
to undertake managerial functions taking them away from the

‘business of teaching’.
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Analysis of protessional develooment needs arising  from

actual rolzs  assumed and as expgrsss2c by the Principals  was

s

ancther source of data. As the D.F.s” immediate superordinates,
Frincipals interviswed at the beginning of tnis study expressed
the opinion that they had given thought to the rol2 to be filled

by the incoming ©D.F. Conseguantly, they had consider=sd the
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abilities and competenciss tl
roles. Principals were  very sure  about the proftassional
development that they felt the D.F.s should have received prior
to or in the first few weeks of undertaking the D.F. role. They
spoke  freely and in detail apout this area, focussing
specitically on the possible professianal  developaen needs that
were relevant to the role to be negotiated with the D.P.s.

Data was collected prior to the D.F. beginning service in
the new role to gain information relating specifically to the
perceptions held by others about the position and the D.F. who
would enact the role. The data source was very reliable, as it
related specifically to a position +for which the Frincipal often
had pra—-conceivad ideas. Frincipals indicated that role
Statements would be negotiated and consideration  given to the
factors that would influence development and implementation.

In terms of data collection, this phass of the research was

in terms of the relavance of the positions of
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Frincipal and D.F. and the relatiaonship between  them. The

Frincipals in every case were the next in-line supervisors of
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the D.F.s. The Frincipals’ and the schools® interests would

or

m

best served 1if the D.P.'s role was fillzd by one who was

conpetent and aware of responsioilities inherant in the

position.

The findings, as cshown in Table 2 below, 1indicated a wide

position reguired in the opinions of ths various Frincipals.

Of programming requirements (

T

Qe

icontrol

riance in terms of what professional development  nesds  the



Additionally, this source of data was the first to be open-endad

in that some Principals had deliberatzly left a significant part

1

ilities. This

i
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o

gf the role for the D.F. to ‘create’ role respon:
meant that wact professional develooment nesds could not be

ls and

e

forecast, and that the D.F.s could perhaps utilise ski

] -

20T ot a5 a result ot

—t

abiiities acquirad as “natural ta

development needs of other staff. In satistying these nesds

D.F.s would need to be asducaticnal leaders capable of harnessing

gchool, assisting  all  personnel  to  achieve the educational
Lymet = L =chpol
functions of the scheel.

Minor thnemes indicated Frincigais® concsrn for the DLP.s7
abilities toc be effective educationsl l=zaders. The ‘creation” of
the role, as mentioned earlisr, indicated an “open/unplanned’

o -1 3 . P h T — —~ :
z=chocl being by the Frincipal. It was noted in the
PPN S —~L Mo im tRiz plRaso PSS Dwimemina? T +,
ANZLYSIS i Cata in this phass, Lhad ane Frinciias; WL THD
D.F.g who were o snter duby MHad no 2upsciations or for
2ither of them, oraferring instead to zlliow both D.FP.s to crsats
COEilr  oWn and responsioilitias, & total of four D.F.s
were to have no expectations of their roles, 2upresssd for  them.

F S T = = e im L i g e e - -7 =

0., = thrse Trree Frincioals,

Frincipals indicated an
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nunber of the Frincipals believed that ths D.F.s should have
received professicnal development  that would enable  them to

undertake staff and community development utilising a knowledge

of departmental policies. The perscnal qualities mentionsd  as
minor themes could be considered &z prersguisites for other

There were many single responss  items  indicating &
’ P .
consideration  of the managerial  and administrative aspects  of

the D.F.s" rolies. The single responses indicated that tne D.F.s

should have possessz=d  ability to undertake the analytl

indicated that they gensrally loocked +or skills and abilitizs in

the arsas of lzadership  and The
desire of some Frincioals  to kesp the DLF. role open tor
development suggestsd & desire to ugtilise fhe special gualliiss

the Frincigals belisved that the interzsts of the D.F.s and the
zohicols would hbe b=zst szerved.  An apgorosch of this kind meant
that thers to B2 any forersgquisioe’

orofessional 1t was thcughit that therz was
5 repertoirs of skilis and abilitizs the .7, could sxasrciss ic

Chanmes [P T LT D = Ay o D e c P —~f
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had taken place and considered them 1in terms of whether the
changes had given rise to additicnal profsssional development
needs.

Imnformation gained 1in this area was considerad valid as the
D.F.s were given the opportunity to reflect upon their roles and
comment on any changes they perceivad  to have occurred. 0Of the
gleven [.F.s, only thres sxpressed opinions that their roles had
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changed and one of these
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pithough limited responses  1n this area, were
considered i Moo Ean s == +trh= =mall umhEr ot chanoss ; Alas
Cansidere IMPOrTant, as  Lhe Zmall numoes ot onangssz 1n roles
indicatsed a relative stability in the

by the D.F.s. A4z the sourcs  of the data  was  the D.F.s
thamselves, ths Findings her2 wers considerad To be imporiant

indicators of professional develooment nesds.
Overall, changes in roies and the resulting pesroeived
develoomen rzads ware aszoCiated with he
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utilised within the school environment, There were no major
themses indicated by a high frequency of responses.
The researcrnzr noted that responses indicated that roles

being fulfilled by the D.F.s were very 7fluid® and, therefors,

In conclusion, the D.F.s’ roles and tneir specifications
3 p

== e =11 = Lo - HERS =
COSSESS. They also  suggest certain personal qualitias as
prereguisites for  fulfilling the role or as actual gualitias

i F R ;o= vemH = . c 3179 T = The - .,
sxpected to be displayed as 1n fulfilling  the rolz., That ths

roles of D.F.s should develop and change is to he expected, but

tonsideration that the data gathered could have zz2en rendere
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inagpropriate It was, howevar, considered necessary to accept

[N
T

as ancther scurc2 as it gave the D.F.s the opportunity to

explore the possible gap (if any) that existed between the way

they would have desired +to have opesrataed in the role and the way

rt
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Tha collection of data from intserviszwzs requirsed more
than previous secticns. It alsc challsnged the raspondents  to

undertake an analytical approach to the consideration of their

respective school environmenis., The ability of the respondents

to  correctly percaive ot octhers, o to
accurately analyssz and ramificacions of  the

nowsver, 1ndicata that they were unigus ts the school s2tiing.
Most impartantly, Dowswver, the r2sponses from the L[LF.e  that
were axprasszsd  aftsr the first few wseks of =
numbher  of new that had become  known during  that
+iome - o L £ ~
Cine., i & numoestr [a; nltald Thne
that had been givsn oy their pesrs at the
This source aof data served to highiight the diffarences
I~ md e P N N T o1 - [ | + - - A
HETWEENR TOE WaYS O TNE U.r.5 wouid nave orerz =3 Lo gp=2ratsa and
the ways in which they did operate az a rzsult of the ogerceived
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development needs, although they may have been, at the time,

situation.

Overall, as shown in Table 35, data indicated that the D.F.s

were eupected to be staff with well-developsd, people-management

was also evident that the D.F. was seen as a person who should

be relied upon to be a “developer™ of situations, either as a

i

r chamnge agent.
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indicative of minor themes. In the first, ‘prior-to-entry on
duty” intervisws, the more frequent responses indicatzd a nesd

for D.F.s to have received professional devel onmant to  be

Y

=ftective managers with posi

spcond  intesrview ssssion occurrsd atter the D.F.s had had time

!

to ewpsrience and to know thelr respective staffs. Two other
previously mentioned themes emerged from the second interviews.
Four D.F.s who had previously neot mentioned 1it, said that the
staff at their schools expected them to have the necessary

skills to b2 compsisnt time managers. Five others meptioned that
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these opinions because they thought that the DLD.FP.s” level of

competance might  imping®  upon their

2XolDred as an 15sus.

Later intervisws elicited data that indicatsd minor themes

that the D.F.s might nave professional development needs
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including development of the ability

cevalopment and organisational

“partise,

G TSR W 1 L HRNER DS L BRI N

to be aslie to provide staff
The neesd to provide

profeszional development had also been menticrned in the initial
interview stage, :1ts resoccurrence  indicating its importantancs.
Once again, findings in this section indicatsd the nead for the
D.F. to be a proficient peaple manager.

Single response items recorded at the initial intervisws
indicated that the D.F.s should have rzceived professional

development enabling them to be educatioral leaders able to
etfect changs through organisatiornal euxpertise.

At the later interview stage, many single freguency
rEsponses  referred to areas previously menticned by others  at
the first interviewg, Tnese single responsss  suggestsd that

should  have recsived professional develoomant 2nabling

to exarciss effzctive communication, intaroersonal,
managemant  and negotiation skills to effect changa.

The D.F.s saw that the eupectations cothers had of them rslated
mers  to

WEr e

aware

t gxpect=d  them to have zxilitizs  that would
in their <Zzalings with staff and, <o a lessar extent,

Wwith thne studentz. Data indicated that laadersnic

functions of the D.F.s were considered by thoszs wno worked with



24
them to be of less importance than their ability to fulfil a
facilitating and assisting role 1n everyday activities
The professiornal development needs of D.P.s as perceived by
Frincipals provided another source of  data. This source

was tapped’ te gain information about what Frincipals considersd

in

the general profszssional development needs of D.F.s to be,

reference to the particular position that was

-+
[

without speci
to be established within their schools. The source was once very
ralevant as the Frincipals had all been, at some time, 1in the

1ti of middle manager within the school sstting.

6‘1
HI

Frincipales wers able to reflect upon the przviocus D.F. or upon
their experiences in the position., Addificna they wers, as a

RS N -1 oy o= dm oy - - ] E — . o
icational adminisirators at ths time.

The Frincigals were considersd a wvaluable scuwrce  of
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therefore declined to give a response to this section of the
survey.

The finding=s in this area, as indicated in Table & would
suggest that the D.F.s rneeded professional development to eqguip
them to be educational leaders able to harness and utiliss  the
human ressow ces present within their schools.

Table &-Frofessional Development Needs of D as Percaived by Frimcipals
The Frincipals perceived & hﬂDF“ ight have regquired professional
develooment that would
(3
mvert the theory
and curriculum deveicoment

FRIN.

community contacts (2

ot &
level U

g i
wl_:.

ar
T W33 once again, a i indication that the D.F.=
to b2 competent geopls maragers.  There was & widsr  range
r2sponsas  given 1n Ehls arsa than previously and a lowering
the fraguency of a number of responses.
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The major themes to be considered in this area wers
identified as those that received the highest freguesncy of
rasponse within this particular data source. Uniike other areas,
the highest frecuency of response was three. Maior themes

indicated that Frincipals believad D.F.=s should receive

professional  development to enable them to develop and motivate

staff and to wuse effective interpersonal skills to develop

actual wording used. They considered their interpretation to be

Minor themss, in this section, having a freguency of two

FESNONSES, indicatad tmat  Frincipals esuoressad belisfs that
.F.s should  be abls  to, or  should raceive professianal
development  that would enable fthem to D= able to estabilish
community anc  imglemant & number  of technical
fompetencies to  implement departmenial in
Thls  ar2a  was  ono2 agaln upsh o and

The single response terd to rafer to areas of actua

teaching and to administrative roles to be implemsnted by D.F.s.
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These 1indicated that the D.F.s should have

ional  developmen

ul

zhould have acces

develop an ability ective in

and in organising to effect chang

1nteract

either developed or

¢ to enable them to

tions  with

2, Some

______ .
whilst being very general (e.g. be informal), indicate perscnal
gualities which might assist thes L[.F.s to achisve their aims.
Responsas in this area indicate that PFPrincipals as a group
saw the necessity for the D.F. to be an =ducational leader and a

thare was scope fo the D.F.s to operate within boundaries.
fdditionally, the mention of & number of personal gualifiss  as
well as  reference to the administrative and organisational
.
asgpects of the D.F.s” roles, that these are se22n as
or supgort abilifiss and skillis that will 3 the
D.F.e o fulfil their roles.

The ars
outiined 1 as
1:l'_E‘ Et‘_id'}" Cif‘
information  in that  they would bs able o what they
perceived fo be  thelr  own profassionsl develooment nzsds,

bs elicitad as a result of nesds f=2it and would,
it was anticipatad, indicate  the professional develoomant
dirsctions the D.F.s wera considering., Two particular  types of
srofeszional devsiooment  meeds wera2 to De considered - those
recognised as the study prograssed and whicn were considarad to

and those the D.F.

=

would benefit
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from and which would eilither assist them to fulfil their current

role or which would prepare them for the position of Frincipal.

Table 7 —-Expressed Neesds of D.F.s as Fercelved by D.F.s

$hinow edactly what support networks existed and f:Dw to access them (7
fundertake financial maragement and global budgeting (5

i(dcme» p and understand rew curricula ()

idevelop administrative and orgarisational systems (4)

now how to foster sfaii creativity and initiative {4
¥nanage time efficiently (3

i%'g::l:m and dev l:’J.__D statf :rc-fes,sic:"ial development practices {3

- Y -~ .y = {7
to compile schocol documents (53

{2
rd ‘:uzful1L lecx
bnowledoe of EtrL{a:tui"eeg to assist in develooing commurdiy involvement

anoenics

ST

Cl.

+or =1 palicies ard =ckanl coeiments (1)
nartmental policies ard =chool cocuments (D

1
- e 1D
=t
i

The data collescted fhrougrhout the siucy was considersd  to
22 valid as it was indicative of the D.P.s’ o=rceptions of their
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D.F.s an opportunity to express their n=eds and to indicate

their perceptions of their level of develogment. Overall, the

needs that were
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thelr current  professional development needs, gave far feuwe
responses when asked to outline future ones.

The major thzme, once again indicatad by a response with a

freguency of six or more, indicated that the D.F.s Gelieved they

required  professicnal developmant in  ths T knowing
gxactiy what support networks existed and how to galn access to
them. This was the ' only maior theme indizated as bsing  of
importance at that partizular time. The [.F.s, whan asked what

i

zame arsas ot thelr functicning, indicating the managerial
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functions as being more important than those concernad  with
pducational leadership.

Single r=spons2  items mentioned as important at  the time of
the study far outweighed the responses  relevant to  futura

crofessional development needs.

i

to the fact that the D.F.s were not yet {fully conversant with
their new role. Additionally, they did not either have or
gpiercise an ability to predict the future of a system that was

heginning to undertake major change. It could also be considered
Y =

—

that they did not have the bility to predict their future

m

The <single response items mentioned by the D.F.s a=s being

important to them indicated the nesd io k= able to fulfil  a

situations. These  “short term needs appsarad  once  again  to
outline the [.P.s® desires to “focus upon the  business of
gducational leadershic and the education of students,

L.F.s”® future profzssional develooment  needs
inclucded a desire to develop their to a
repertoire of skilis and abilitiss of as resources’
in  the Ffutuwre. Once  again, a ., wide range of educaticnal
i and managerial-style funciionzs were i1ndicated.

The perceived present and future profzssional  development

corntent.
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Findings 4-Frofessional Development Activities Received and
Frotessional Develcpment Needs.
An  examination of professional development activities

experisnced by D.F.s prior to undertaking the D.F. role it was
heped, would provide a further indication of what the D.F.s
expected the role to require of them and their preparation for

t. Examination of this area would alsc indicatz the kinds of

in an informal network
regional lzvel cowrszes that h noun By ovarious gro

m
1]
L
n
H

ional

i data was considered wvalid asz 1t came frocm the respondents
who had received the profsssional developmert which may have in

S0me way assisted them to attain and operate in a D.F. position.
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It 1s noteworthy fthat five of the eleven respondents denied

access to any kind of profassional  developmsnt  activities during

i
nis

the twelve months grior to their undertaking ths D.F. role.
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would seem to imply that gpecific activitizs designed to

7

G.F.5 1n their professional development are perhaps:
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1-nct being made availab

implemented or through those desirous of attending being

[Vn]

—not being communicatsd to DL.F.s as being availabla; or
4-being considered by DL.F.s as not being approoriate as an
arza of considsred nesd,
The delivery of orofessional te D.F.s 1n
oreparation for their undertaking  such a position would appear

ramount  importancs to properly  oreoa N
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to which they aspire. As an

should  have indicated what waz and what was not
relsvant or  successful in  poreparing  tne D.F. ot
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In this area, two responses, repressnts? by a freguency of
three, indicated that the D.F.s had been a+rorded profassional
development through activities that w2re dependent on
triendships and professiconal groups.
The minor themes, thoss accorded = freguency  of  two
only, includec involvement in activitiss at a Iloccal
level and related to specific tasks or positions. It was noted
that the regional courses mentioned (reter Table &) were courses

eld during schoel time run by wvarious
grganised within the dav-to-day school ssitings, and des

items indicated the wids v in

which D.F.s could undertake professional and  that

had received such as a result of involveamsnt and
matilvation in  what wara mainly Work—ro:atad,
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In conclus:ion, the statements by five of the D.F.s
indicating that they had not been 1nvolved in any professional
1

development activities  appeared to be a sericous problem in terms

of preparation for the positions sought. It can be considersd,

i
—n
]
3
e

however, that manv of the D.P.s would have been recsiving
of unplannsd and unrecognised professional development by being
st forded the opportunity to undertake ralevant, associated

activities assnciated with the A.F. role in their former

gipsrisnced ©y  the D.P.s prior to and in the first f=4 months  of

=arvic suggested & nesd to undertake protfessional development

in the ar2as particiocants had chosesn, Investigatian ot
T JUUppus Ny, | g -
CUT-CT—5CN004 ne=scs,; ana

within the

the delivery of professiconal

school  setting was wundertaken. It was consider=22 that as  the
D.F. was responsible to the Frincipal and as  both  people
regresented  the ssnior school manacgers  thers would, as & matisr
of courss, be some interaction  and profsssisnsl develogment of
the newly-appointsd D.F.s. Table § gutlines the many

¥ouperisnce Tor-the—
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VArLow

spec

= mestings (2

ific meetings at a ragional level (3
professional associations (3)

ith a District Inspector with specific regar-j to promotion (2)
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The data in Table 9 1includes information relating to

This indicated

pus
u
m
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courses at venues outszide the schoo

that D.F.s attending had to vary routinme significantly to do so,

thereby signifying a belief in the worth of the activity. 0On the
other hand, whers an activity was deliversd at school level, the

need for it was indicated by the fact that time devoted to the

Information in Table 9 indicates efforts organissd  and
designsd to satisfy the eupressed or implisd nesds of the D.F.s.
I, however, the activitiss were and deliverad 1in
a somewhat  random  manner, where therz was no  relationship
cetween the needs of the D.F.s and ths courses znacizd, then the
sttendance of the D.F.s would not so o omuch 3 desire  to
mast & nead, but  rather to  create 2=24 ancther
‘resource’  capability  that could be callisd uwpon wheEn the nesd

[
o
1t}
.
~
5
1
Pl
1
w
0

& minor amount of what the D.F.c considersg to b2 grofsssional

Jevelopment delivzred oy their Frimcipals. This B e
i = - N - p 3 - [ T de e e 4 s o - =
perhaps, as  a result of their daily interaction rather than as a

result of a deliberats and planned cevalopment program.
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There were no maior themes apparent in this data. The maost
frequant minor themes 1ndicated that the L[.F.s had rec2ived
professional development by experiencing "an-the-Job’ and
szif-directed activities, or as a result of attendance at
various district level meefings and cowrses. Less +reguent minor
themes indicated they had received professional develocoment as a
result  of being involved in  activities {(other than those
deliverad by the Frincipal) including particigation 1n various
mestings and interactions with other personnel.

4 number of D.P.s referrad to orofszssicnal desvelopment
tisgs that werez delivered by Frincipals and which indicatsd

They ' stated that they had been involved in

activities wiip  their Frincipals g participaTion in
mestings and involvemenit  in aciivitiss that werz either general
{g.g. day-to-day activitias] or  specific  {e.g. discussion  of
negotiation skilis! in nature.

Singls responsz  ltems indicatad & numsber of varied
activitiss in  which D.P.s had eceived som2 form of professional

reterred to received
cther than tha Frinmcipal and indicatesd
vement in activitiss that weres often sa2lf-initizz=d and
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Consideration of single responses attributzd to the
Frincipals® delivery of professional development indicatad that
many of the activities mentioned were very strictly inservica,
*on-the-Jjob’ activities. It could be wpected that all D.F.s had
participated in some kind of executive meetings, but it was
noted that omly one considered these contributad tawards
professional devealopment.

It was concluded that the professional development
tivities experienced by D.F.s are viewed differently by them.
There 1s a wide variety of activities, viewsed as being of worth,
that D.F.s may participats in to achieve professional

development. It would also appear that D.F.z prefer and tend to

to them when
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Feceived thsz offer of the posifion and prior to starting in the

N2w position. On e ot hand, the data relating tc the AN
N2w position. On th ther hand, the data relating toc the actual
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problems faced was collacted from two sources. Initi
were asked to keep a diary 1in which incidents that caused them
concern  could be entered. These diariez were discussed at
subsequent interviews and additional data and/or other incidents

duly noted and discussed. This aftzn lad to  the D.F.s
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undertaking discussion of other even
or which had caused them to alter their schedules to attend to
the emergent issue/s concerned.

Data in this area was considered fo be critical. It

comorised of incidents that actually occurred and which were not

gasily  managed by the D.F.s, indicating & gap betwssn  their
zbilitiss  and those reguired. IL was szum=sd that the gap

could bsst be clossed as a result of professional  development. It
Was alsc felt that a comparison betwsen anticipatzd  and  atual
incidents would indicats to some degras the D.F.s7 undarstanding

of both their own compstenciss and  fhose reguired of them in the

far wmore  incidents that they hed difficulc in
dealing with than they had sxpectsd. The groblems that arocsse

a freguency of siy or more. The responses  fhnerefore  indicated

minoy themes and single responses only.
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The mcst frequent of the minor tnemes arose fram 1ncidents

that had occurr=sd during the study arnd were indicative

Table 10— Froblems Faced by the Mewly—Appointaed D.F.s both Anticipated and
ciperienced 1n the First Few Wesks of Service

Tre problzms, ooth

anticizated and sxperisnced oy D.F.S in thelr first few weeks
ervice indicated a nesd for professicnal development to enable them to:

¥nanage their time, set priorities, and balance the teaching and professicnal
development roles accorded to them (3

¥rzact to many small incidents and to be available whensvar raguired ()
¥develop interperscnal relationships with staff (5

¥oring and/or effect and/or cope with change (32)
' niority and delineate roles (2

o
u
or
n
g

and to develop monitoring systems (2

#have 3 knowledge of D.S.F. schools gererally (2

i T with & new District Inspector (&

fhave a knowledge of various departmental documents or grocedurss (3D
fmanage matters associated with financial manmagement (3)

¥co r’::-t istakes ':-1: others and/or assist with solving oroblems or comflict

resclution (2

st thirking to implement the role ()

ate organisational systems ()
COmTLnl ca't effectively (2

ir-—:«:c«;mise and glve attention to teacher welfare and morale (3

¥solve difficulties with community interactions(d)

¥implement effective administrative procedurss (2

*b-' ‘e A lnc =dge of sffective problem-solving procedurss (O

ECOY

Z')"-

¢
(¥R
i
ot

el
[n}
Ht T
Pl

osition (I

i= in the new positicn (U
¥randle stre‘55 causad 3, competing factors
fdesl with fruarting studenis

2 t ucent teachers

g ‘overload” and attending to activities that wares actually the
rE":‘"‘*"fFlb lity of others {1

fhold interviews with parents (1)

ffeputise for the Principal (1

f22t standards and assist staff to comply with them (1)

?*f‘a!:*:sa autside agencies to provide support (D

fnotivate staff (U

fmaks decisions without access to all available informaticn (U

¥consider legal implications cn‘ incidents (1)

¥oe adequatzly preparad (D

of

conduct a situaticnal analysis and to be abie to “hnow the school (&



to deal with the problem or to set 1n place processes or systems
that would avoid the demands being placed wpon them. Two major

themes that arose in this area indicatsd that the D.F.s nesdsd

teaching and profeasi;nél develcoment roles accorded to  then
and, at the same time, react to many small incidents and be
available fo help whenever required. It 1s relevant that these
problems are related in  that they are concerned with time
management. Beth are also opposite 1n that the first, reguires
proactive pianning whilst the second reguires reacitlve ra2s5ponsas

t

G

fulfil the eupectations others had of them. It appeared that,

s a number of the D.F.s had been assigned the rolz of the

i

day-to-day running of the school, they were euxpected to be both
proactive and reactive and that this was causing them
considerable concern.

Fewer recurrent minor themss that arose prior to entering

duty included thoze concernad with 1ntazrcersocnal relationshios

with staff and wundertaking school develaopmant

problems had a stron focus on personal gualities alithough soms

]

=)

of these (refer Table 10) anticipated problems and the possible
apprehensions that may have accompaniad them could have been
addrassad in professional development activities.

The number of minor themas that arose as a result of

incidents encountered was relevant. Many of the newly-emerging
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items had a strornger freguency  than many of the antizipa

items. Froblems that Had been encounktared v the D.F.3 were

aszscclated  with  the D.F.s’ abilities to handlz situations
involving  interpesrsonal relationshics, effeciing  change  and
managing day-to-day  managsrial functions, The problams  that
arosa as minor themes (and hence the profsssional development
neads arising) indicated a strong re2iaticnship betwesn  the

parsonal gualitias to be possess=d and the processss to
implement and wutilise knowledgs, as well as the knowledge
itself. It would appear that the personal gualities reaguired
could be considered as prereguisites. & numbsr of problism  areas
mentionad (e.qg. knowledge of problem-solving and/or

administrative procedures and understanding of staft welfare and

¥

reas at earlier

(i1}

morale) were not seen as possible  problem
interviews.

There were a number of single responses that arose 1in both
the anticipated and actual problems phases., It iz believed that

the increasad number of these may be attributed to the

m

individual schocl ssttings. The D.F nticipated and expressed
that they might experience @prcblems reguiring them to have
received soma profassional devalopment to avoid problems
connected with items such as delineating roles of staff,
operating in  an acting position, =2stablishing credibility in the
new position and readjustment of thinking to impliement the role.

At the conclusion of the study, the number of single

responses firom actual experiences was far stronger than the
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anticinated resporses. A large number of these were praviously
not mentioned by any of the respondents. The 1ssues confrontad
by the D.F.s evidenced a need for profassional development
concerned with interacting with staff, outside agenciss and
students. The single responses indicated & wide range of
nrocfszsional deveslooment needs, influenced by the individual
nature of the schools and once again, the fact that many of
these emerging problems were closa2ly associated with
interactions with other teachers. It is important to note, that
very few of the responses related directiy to students -"the
business of cur business’ ™~ and that many of them appesar to have

arisen as a result of the inability of

particular responsibilities.

it was concluded that the D.F.s

experizancad

others to cope with their

more problems

than they expected within a few weeks of entering duty. It was
also evident that they needed to solve their own profsssional
development needs as a ‘survival matter’. As the problems
encountered often arose as a result of the D.F.s’ interaction
with others, it was clear that protassional development
activities concernad with interpersonal relaticnshios were
important. Additicnally, as educational le=aders, it was evident
that the D.F.s were being forced to deviate from any visionary
or proactive operations by being asked to assist others in a
Feactive way.

Data in this phase provided a rich indication of

professional development needs.

It also highlighted the need for
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L.F.s to be, i

b
"5
Ul
t

and  foremos:, proactive 1n their daily

'na
-

iti1es.

Findings in the area of anticipated and actual problems
encountered by D.F.s as perceived by principals, it was hoped,
would establish a connection bDetween the Frincigals™ views of
potential  problems and actual  problams  or  bstwesn  percelved
oroolems and  professianal developmant activities 2nacted.
Analysis of findings was alse expectzd to reveal  Jjudgements that
the Frincipal may have made about the role of the D.F. and which

had not been mentioned in previous areas of inwvestigation,

Table lU-drticipated and Actual Froblems Zncountsred by DS a5 Farcsived by
Frincipals

The anticipated problems to be encountersd by the D.F.s and as perceived by the
Frincipals indicated that the DuF.s would reguire professicnal development to
enable them to manage groblems concerned with:

¥oromotion structures (1)

fchange and creating change (U
¥ihe snercising G{ cont rrd/powpr ey
£i i H]. |T|:>

at mptinr to be a perfectionist (U
1fzcaf¢cn difficulties ()

3 = 1nability o overcome problems of
*communications (1)

trime smanagement (1)

Data collected in this area and shown in
disappointing as Frincipals chose to give responses that related
to three D.P.s only. The Frincipals preferring not to respond to
the gquestions in this area explained that either they had neot

considaersd the gquestion or that they believed thera would nct be

any problems experienced, or that they could not forecast




potertial problams as they would depernd entir2iy on the D.F.
concerned.

Data was collected prior to and at the =nd of the study.
The data was considerad wvalid, especially in  the area of
responding to actual problems exgerienced as  the FPrincipals
would crovide yet ancther reievant viewgpoint.

The Princigals, as senior adminisirators i1n the schools,
were considered fto be a valuable source of data. The data

although limited, did reflact and substantiate pravious

responsas in other areas.

]
r+

was not possible to delineate major or minor respon

b ES.‘

u

as each response received a +reguency of one only. For this
rreason, the researcher considerad each to be worthy of
consideration. Additionally, as the responzes were, in the main,

indicated 1in other areas, 1t was considered that they were

fal

important as substantiating gata.

Articipated problems perceived by the Frincipals were
asscciated with the D.F.s™ fulfilling the role and exercising
power (rater Table 10, Responses perceivad as  possible
problems, in the opinions of the Frincisals, never actuallly

eventuated. The professional development needs that the abaove

possible  problems could have been related to were either

in
w
~44

tistied to deal with the problem/s or never existed.

Only one raspons2 was given by any of the Frincipals as an

i

indicator of the actual probiens confronted. The Frincipal cited
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a perceived “limited ability’ ot the D.F.

ph

3 a possible problem
sut added that the percepticn had nohb been contirmed.

Consideration of the Frincipals’™ views regarding possible
and actual problems should have marked a significant point in
this analysis as a source of valuable data, provided by an
‘on-thne-spot’ observer who could observe  in a  relatively
unobtrusive way. Unfortunately there was not a greatsr number of

responses in this areaa. As  the amount of professional

3

development delivered to D.F.s by Frincipals tended to suggest a
lack of commitment to this practice or to any s=2t programs, then
perhaps the FPrincipais were either unaware of tne intricacies of
the roles being fulfilled by the D.F.s or unable to devote time
to monitor more carefully any such activities. The professional

development being provided by Frincipals requiread further

investigation to examine both its guality and guentity.

Conclusion

the areas common to all D.P.s has provided

I
|
il
bt
~
u
-
i
3
~+

b
.
(=R
—
n
iy
i+
[
o]
3
Ut
a]
-+
~t+
s
1]

general trends underlying the professional
development needs of this group. Ceonsideration of the souwrces of
the identified needs should make 1t possible for school-based
personnel to predict possible professional development

competencies required of incoming D.F.s. Whilst some areas

-

dat e.g. roles undertaken, 1t was

s

vieided a great deal o
unfortunate that other areas e.g. Frincipals’™ perceptions of

possible needs, whilst seen by the researcher as being
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4

potentially very wvaluable sources, were not very productive and

failed to reach their predicted potential. General trends and

the single response items indicated needs particular to certain

individuals or situatians and provided valuablza 1insights into
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fis this rasearch was based on the study
smail number of individuais, it is also considersd necessary to
consider each D.F. as an individual entity. The next chapter of
this report seeks to add to the quality of the data thus far
nresented by discussing the needs of individual ©D.F.s in the

context of their schools, thus allowing the reader fo compare

individuals with the total sample.
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