CHAPTER SEVEN - CONCLUSIONS AND RECOMMENDATIONS

Restatement of the problem and research questions.

Previous research suggests there is limited data to indicate why students choose the
subjects they do for the senior ye.urs of schooling (Haeusler and Kay, 1997). It is
further suggested (Oates, 1990) that the subjects studied are shaped by the
interactive influences of interests, .ptitudes and opportunities. The research to date
has been mainly concerned with nztional data (Ainley et al., 1990; 1994) with some
studies conducted at a state level (Hobbs, 1987) some in regional areas (Haeusler
and Kay, 1997) and some studies conducted in single sex schools (Johnston and

Spooner, 1992).

This study sought to add to research findings by undertaking a case study in a
comprehensive high school using the findings of other research conducted
throughout Australia as a guide. The questions asked were; firstly, what are the
influences upon students to choo:e the subjects they do? This question sought to
understand some of the complex inter-relationships between factors such as
gender, ethnic background, socin-economic status, Aboriginality and state and
federal policies affecting educaticn. Secondly, what subjects do students choose?
The purpose was to examine bcth student subject preference and final subject
choice given the possibility of ro constraints of the education system and the
school. Thirdly, why do students ¢ hoose the subjects they do? This question sought
to explore the intrinsic, extrinsic, instrumental, organisational and significant other

reasons for subject choice in the context of the case study.

Conclusions
Influences on Students Subject Selection

The influences upon students’ subject selection for the senior years of schooling
covers a wide range of inter-related factors, some of which the students themselves
are not aware of, or have thought about. The extent to which these individual
factors affect an individual studeit was beyond this research study but there are a
number of factors that were significant and cited in the literature (see Figures 1 &

2, page 17).
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A major influence found in the stuly that crosses the barrier of influence to reason
for subject choice is the underlyi1g significance of the TER and the associated
regulations governing the functioning of the HSC in NSW. In the questionnaire
data the TER did not appear to be important except for 3 unit Maths, Physics and
Chemistry which was consistent vvith other studies. However, the significance of
the TER was noted when the m¢jority cf the students interviewed at School A
indicated that they considered tie consequences of the TER in their subject
selection process. When asked the r perception of the TER, students suggested that
it was a mark and that 50 was a pass. This perception is one that was also held by a
year twelve group of students in S hool A when asked the same question. Students

also indicated that some of their p«rents had the same perception of the TER.

Within School A the process of rianaging the subject selection of students starts
with an explanation of the regulations governing the functioning of the HSC (see
page 68). Even with the explanaiion a number of students found that having to
study English, one unit from KL/, group 1. one unit from KLLA group 2 and that
they counted towards their TER score, was restrictive (see page 87). This was
particularly the case with boys who wanted to undertake maths, science and
technology type courses rather th: n humanity subjects. However, the way the lines
were constructed within School A, to cater for the regulations of the Board of
Studies in NSW and university jrerequisite subjects, tended to favour the boys
who wanted the maths, science and technology combinations. This finding is

consistent with research by Lamb '1996) (see page 34).

The full impact of socio-economic status was not able to be determined in this
study as students were not asked the level of family income as it was considered
too invasive given the relatively small sample. Studies from the early 1980’s
suggest that the level of family income is significant in retention and participation in
schools (see page 30). Other stud es found that parental occupation and associated
levels of income were significant in the subject selection process of their children
(see pages 36-37). Given the context of the case study socio-economic status did

not appear to be significant in this study. Only 3.6% of the students came from

1'8



homes where both parents were e ther unemployed and/or undertaking homeduties.
All of these students were under:aking courses that would contribute to a TER.
The percentage of students from single :ncome families or with no income from
work was virtually the same as the percentage of students who were financially
supported, to varying levels, through AUSTUDY and Abstudy. There was no
difference in the choices of subjects made by this group of students compared to

the group as a whole.

In this study there were seven NESB students and seven Aboriginal students which
together made up 12.6% of the sample (see page 81). In relation to the NESB
students in this study the findings were similar to that of other research studies
where students of a NESB were found to be more likely to select maths-science

combinations of courses (see pages 38, 82 and 93ff).

The Aboriginal students in the stu ly also selected courses that were similarly found
in other studies by Ainley et 1il. (1994) were Aboriginal students had high
enrolments in Physical Education courses (see pages 39 and 94). In this study four
of the seven students selected b>th Personal Development, Health and Physical

Education and Sport, Lifestyle and Recreation.

What Subjects did Students Choose?

The choice of subjects, within ‘he study. took into account both the subject
preferences of students given nc constraints on them and their final choice of
subjects. The influence of gender 1s it relates to subject selection was of interest in

the study.

Gender as an influence on subject selection has been researched quite extensively in
recent years. Hobbs (1987) and Ainley et al. (1994) found that males predominate
in Maths, physical sciences and technical studies while females predominate in
languages, Home Economics and irts courses. Johnston and Spooner (1992) found
that females were less likely to take specialised and vocational courses compared to
males (see pages 32-36). In this r:search it was found that a greater percentage of

males (62.3%) than females (44% chose either 2 unit or 3 unit Maths (see Table 8,
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page 96). At the interviews the girls justificd why they undertook the Maths course
they did by relating it to post-school training and work. For instance, no girls chose
building and engineering as an occupational future; engineering requiring 3 unit
Maths for entry to tertiary courtes. Girls indicated that Maths in Society was
sufficient for the course they wantzad to do in the future and if they did well in the
course compared to 2 unit Math:. their TER was enhanced. This supported the

Stobart et al. (1994) finding that g rls regarded Maths more in functional terms (see
page 33).

In the sciences there were certainly more males (29.5%) than females (10%) in
Physics. At the interviews both girls and boys indicated that their perception of
Physics was that it was a difficult course to do and understand. A possible reason
why males persisted with Physics is that it is a necessary prerequisite for tertiary
entrance into engineering course:. and useful for a range of trades and science
related courses and careers (see Table 5, page 86). This same perception, by girls,
was not shared for Chemistry with 23% of males and 24% of females doing the
course although the girls interviewed did say that Chemistry was hard. Another
factor is that Chemistry is more a prerequisite course for health and science courses
where 12% of girls and 14.75% cf boys indicated these courses were part of their
future educational and occupationil goals. For Biology 24.6 % of boys and 30% of
girls selected the course. In the ur specialised Science for Life course, it was found
that more females (18%) than malzs (9.8%) selected the course which supports the
Johnston and Spooner (1992) finding that girls are more likely to choose mixed
rather than specialised courses. However, the same can’t be said for the reasons to

take Biology and Chemistry whict were well supported by girls.

Research suggests that the traditional academic curriculum tends to favour males
(see page 33). Given that more¢ males than females in this study, except for
Chemistry, selected the traditional academic courses of 2/3 unit Maths and Physics
then this research is consistent with other studies. Participation by males, compared
to females, was higher in courtes such as Engineering Science and Industrial
Technology and females were piedominant in French, Visual Arts, Textiles and

Design, EEC and Food Technology which is also consistent with other research
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studies. On the issue of gender, v/hen raised at the interviews, both the girls and
boys indicated that it was not important to them in choosing the subjects they did.
The girls indicated that they did not feel intimidated in choosing a subject that was
male dominated and intimated that they were supported in their choice of subject

by the teachers of their classes.

It was found that the participati>n by boys and girls in other courses did not
support the findings of previous iesearch. For instance, in the Industry Studies -
Hospitality course that is a speciilised Vocational Education course there was a
20% female participation compar:d to 4 9% male participation. In Drama males
(11.5%) were predominant as conipared to females (6%) whereas in Legal Studies

there was 26% female participatio 1 compared to 13.1% male participation.

Other research studies indicate thit females are moving more towards the subject
selection patterns of males but the reverse is not true (see page 33). In this study it
was found that girls were dominart in subiects such as Chemistry, Business Studies
and Legal Studies. However, it ‘vas also found that boys dominated in subjects
such as Geography, Drama and ‘Vlusic suggesting that males may be starting to
select subjects that were previously considered ‘female type’ courses.. Although
some of the subjects selected by students in this study is consistent with other
research there was no indication that the students believed that their selections
were based on gender. It certainly is an influence but other factors appear to be

more important.

Unencumbered, students had a wide range of course preferences (see page 90ff).
No clear pattern emerged with toth traditional academic courses such as 3 unit
Maths, Physics and Chemistry preferred to the same extent as Personal
Development, Health and Physical Education, Visual Arts and Sport, Lifestyle and
Recreation. Also courses that viere dominated by males such as Agriculture,
Computer Studies and Industrial Technology were preferred to the same extent as
courses preferred by females such as Food Technology, Visual Arts and Legal
Studies. Further, some of the CEC’s attracted significant preferences such as

Photography and Sport, Lifestyle and Recreation.
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At the other end of the preference scale were courses such as Economics, General
Studies, Modern History, Italian :ind 3/4 unit Science. These academic courses, by
this group of students, were o least interest to them as course preferences.
However there was no evidence to suggest that vocational education courses or
the CEC’s had taken their place is Industry Studies - Hospitality and Metals and
Tourism Sector Services were al;o low on subject preference (see Table 6, page

90).

What students selected has been xplained on page 110. Certainly the influence of
gender is evident as is preferenczs for certain subjects which suggests there are

other factors important to students in their final choice of subjects.

Why Students Select the Course they do for the Senior Years of Schooling?

The reasons students indicated or their selection of subjects are explained on
pages 111-114. The conclusions 1eached are consistent with the research of Ainley
et al. (1994) where they found a strong link between selecting subjects based on
interest and enjoyment and select ng subjects based on their importance for future
education/training and/or work (s:e page 44). Students who had specific careers or
training in mind were conscious of the course requirements for entry into these
fields and choose appropriate sub ects. A number also choose courses of particular
interest which is consistent with the counselling provided to students by School A

during the subject selection proce s.

Students indicated that, overall, ‘heir parents were not significant as reasons for
why they choose particular courses. The subjects where parents were most
influential was 2 unit Maths, Coriputer Studies and Textiles and Design. Broadly
however, the study was consisten' with the findings of Garrett (1985) and Haeusler
and Kay (1997) where they founc parents were of little influence on their children
in selecting subjects for the senior years of schooling (see page 41). The research
of Johnston and Spooner (1992  suggests that the influence of parents is more
complex than simply stating them as reasons for subject choice (see page 41). They

found, as did Connell et al. (1982) that the family relationships have a vital impact



on students and the decisions they make (see page 37). In this study students did
indicate that they discussed subje:t selection and future study options with their
parents but indicated that they hac the final choice of what subjects they selected.

This aspect is discussed further in *he chapter under recommendations.

Implications:
There are some implications from this research from a theoretical perspective, for

professional practice and at an educational systems level.

1. Theoretical

A conceptual model of subject selection was developed as a means of
understanding the direct and indir¢ ct influences upon students and the reasons why
students selected the subjects the’ do for the senior years of schooling (see page
46). The development of a conceptual model was based on the findings of other
research studies that had identif ed a range of factors that were found to be
relevant and significant to studerts’ selection of subjects for their final years of
schooling. The model shows the inter-relationship between the various factors.
Along with the findings of other studies, this research suggests that the model is a
useful foundation for understanding the inter-relationships that exist and a focal

point on which to base processes of subject selection in the school.

Although the quantitative data is important in determining the numbers and
percentages of students undertakiig particular courses and identifying some of the
reasons for their choice it was tie interviews with individual students and with
teachers in the context of the cas: study that provided the depth of understanding
of the influences upon and reasons for selecting certain courses in the senior
school. Such qualitative studies :ould greatly enhance the understanding of the
influences upon and the reasons fc r subject selection by students in the senior years

of schooling, especially if conductzd on a broader scale.

2. Practical
Associated with the influences up >n students and the reasons for their choice is the

process of subject selection used within a school situation to assist students make
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the best choice possible for then.. What was found from this study was that the
process is extensive and exhaustive but that some students did not fully understand
the ramifications of their choice: such as not selecting courses from both KLA
group | and group 2, not undeitaking the correct number of units or choosing
inappropriate courses for future e Jucation or training. An implication for School A,
in particular, and for perhaps other schools, is that they need to have clear channels
of communication to students and their parents so that the students have enough

information and time to make the most appropriate selection of courses.

A further implication for schools is to be conscious of the process of subject
selection for the senior school in relation to the needs of all students and not only
those who want to undertake tertiary study and those who want to study certain
courses. Schools need to be aware of the possible gender bias that may be

generated by the way the lines in the school timetable are developed.

3. Systemic

A major influence identified in this research was that of the TER and the
regulations governing the HSC ir NSW by the Board of Studies. Associated with
this is the subject prerequisite ‘equirements placed on students for entry into
certain tertiary courses. Although students indicated that the TER was not the main
reason for their selection of cours s for the senior school they did say that the TER
was an underlying consideration in all their decision making. Firstly, they had to
decide if they wanted a TER. Secondly, if they did want a TER they had to make
sure that the combination of courses was correct and that the appropriate level in

some subjects, such as Maths, wa : selected.

At School A 34% of the student; indicazed that they wanted to attend university
but 89% indicated that they wanted a TER. There appears to be a
misunderstanding of what the TER means both by students and the wider
community. That single figure, tte TER, appears to be seen as the HSC and an
indication of the worth of the stucent, nor only for academic study but for work in

the wider community. An implicition for the education system is to inform the



community of the nature of the HSC and the TER and the different pathways

available to students for their stud: " and fu-ure.

Recommendations:

1. Further Research

The research by Johnston and Spconer (1992) and Connell et al. (1982) in relation
to the influence of the family is ar important area for further study. In undertaking
this kind of study a greater emph1sis needs to be given to qualitative methods of
research, especially interviews of parents and students both separately and together
to gain an insight into the complexity of influential factors on families as students
make their selection of courses ‘or the senior years of school Certainly if the
resources were available for thi:. study more interviews of students and their
parents would have been underta<en as the full impact of family influence could

have provided greater depth to the study.

A further area for research would be to undertake a longitudinal study of a broad
cross section of students and to explore the relationship between intrinsic reasons
for selecting subjects in the senior school of interest and enjoyment of subjects and
extrinsic reasons for selecting cou-ses for their future education and training value.
Ainley et al. (1994) alluded to ti e relationship between the two reasons in their
study. Further research in this fiel1 would also be of value in the present climate of
educational change with vocational education a major consideration by the NSW
Department of School Educaticn and the variety of potential pathways that
students have available to them to undertake post school education, training and
work. This would help in finding answers to the statement of Ainley et al. (1990;
1994) when they indicated that the subjects chosen by students are considered

important in shaping educational ¢ nd occupational futures.

2. The School

The relationship between intrinsic and extrinsic reasons mentioned above also has
relevance to the school as well. “"he process of subject selection is managed well
within School A, however there a e still some students who have difficulty with the

process for what appears to be a variety of reasons. Firstly, nearly a quarter of the
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students in the study had little ilea of what they may like to do after they had
completed high school. This is not a crucial issue in itself but is important in the

context of the following.

Secondly, about 30% of student: changed at least one of their subjects from the
beginning of term four 1996 to tie end of term one 1997. If students had chosen
subjects for the ‘right’ reasons in the first place why was it necessary for them to
change and what were the reasons for their changes? It is recommended that the
school keep a record of the reasons why students change their courses. If it is in
relation to future education and training or because of a particular interest or
enjoyment of the subject then the change would be consistent with the findings in
the study. If, on the other hand, the majority change because of the teacher of the
course or the influence of paren's, which was indicated by some students in the
interviews, then a process of careful counselling of students needs to be
implemented to reduce the number of changes. Counselling of teachers may be
necessary as well in this process i1 they are discussing possible subject changes with

students.

Thirdly, students and their parent: need to be made aware of the various pathways
that are available to them after st idents finish their high school education so as to
take advantage of the options to suit their individual needs. Although the school
did offer the students counselling in this area, which Johnston and Spooner (1992)
indicated was a necessary part o " the subject selection process, it was voluntary.
Although parents were invited tc make appointments to come into the school to
discuss subject selection and post school options the number who did so was small
in comparisons to the cohort of students. A discussion with each student would be
recommended in an attempt to re luce the number who had little idea of what they
wanted to do after completing school and to reduce the number of changes to
courses. Certainly any changes to the Board of Studies rules governing the HSC in
NSW would have a significant impact on this aspect of the subject selection

process into the senior years of se-ondary education.
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3. The System

The underlying influence of the TER and the mandatory regulations of the HSC are
constraints on students and tends to maintain the traditional academic curriculum at
a time when 33% of HSC students attend university, when the clientele of the
senior secondary school is chanzing and when governments are emphasising
vocational education and training for students. There needs to be less emphasis on
the TER as a score and its perception that it is an overall mark for a student’s HSC
and more of an emphasis on the sibjects that the student have undertaken and the
relevance of these courses of study to future education, training and work options.
The recommendations of Securin; Their Future (McGaw, 1997) propose some
changes to this aspect of the HSC and the response by government and the
Department of School Education i1 NSW will be important for the future of many
students who use the HSC as ¢ credential for something else other than the

traditional pathway to tertiary education.
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APPENDIX A - STUDENT QUESTIONNAIRE.

The following information will be very useful for me to understand what you choose for your
senior years of schooling and why sou choose the subjects you did. This information is part of a
research activity at the University of New England.

AS YOU ARE ASKED NOT TC PUT YOUR NAME ON THESE SHEETS YOUR
HONEST ANSWERS WOULD BE VERY MUCH APPRECIATED.

SECTION 1: BACKGROUND INFORMATION

1. Gender: Male ()
Female [

2. Nationality: Aus ralian Yes [l
No I

Aboriginal/Torres Strait Islander Yes (i

No (1

Non - Australian (please statc country)

3. What was the country of birth of your parents?

(Tick one box m cach column)

Mother Father
AUSIFAlIA. et e e 'l 0
Other English language country (eg. Britain, Canada, USA)..... 0 I
Northern Europe (eg. Germany, Holland) ..o, o f
Southern Europe (eg. Italy, Grerce)....ci.cvvceerceeenicivnennercnnnen, I i
Asia (eg. China, Japan, Vietnan ).......ccccccvvmencnceniercnncceeneenenees l \
Pacific (eg. Fijis PNG)uureiieiiirieiiieerieeeciereiieneteee erenvenveeeeseenns '\ I
Other (please specify) . | [

4. What is the present occupation of your father or guardian?

S. What is the present occupation of your mother or guardian?

6. Do you enjoy school?

Don't like school i
Son ewhat enjoy school Ll
Enj)y school (1
Ver; much enjoy school 'l



7. When you first ider tified the subjects you most wanted to do, please list your first
three choices in order and state the reason you wanted to do them?
SUBJECT REASON B

1.

2. o

3. )

8. When do you intenc to leave school?
At the end of the year i
At the end of year 11 L
After the HSC i

9. After you leave schol, what do you intend to do?
Job il
Apprenticeship/traineeship (l
Attend a TAFE course t
Attend a Private College i
Attend University {
Other (please state) o

10.  What career or job c o you hope to have after finishing your training?
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SECTION 2: SUBJECT CHOICES

In the following table could you please indicate:
1. The subject you have chosen in each line
2 The reasons for choosing this subject, including what/who influenced your choice.

Influences could include combinations of the following: parents/family, friends, teachers, interest in the subject, enjoy the subject, do well in the subject,
necessary for future studies, Tertiarv Entrance Rank, the organisation of the lines, the subject I wanted wasn't offered.

PLEASE BE HONEST IN YOUR ANSWERS.

LINE REASONS

ENGLISH

LINE2
3 UNIT MATHS
2 UNIT MATHS

VEATTIC N QAT
SLALLD Ly DUCILT )

MATHS IN PRACTICE

LINE 3 o
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BIOLOGY
INDUSTRY STUDY (METALS)
PHYSICS
FOOD TECHNOLOGY
PDH
PHOTOGRAPHY

LINE 4
CHEMISTRY
BUSINESS STUDIES
DRAMA
MODERN HISTORY
PDH
SCIENCE FOR LIFE
ECONOMICS
GENERAL STUDIES




LINE S

AGRICULTURE
ART

LEGAL STUDIES

FRENCH

GEOGRAPHY
INDUSTRY STUDIES (HOSPITALITY)
LNGINEERING SCIENCE

LINE6
ANCIENT HISTORY
JAPANESE
COMPUTER STUDIES
MUSIC
TEXTILES & DESIGN
ABORIGINAL STUDIES
INDUSTRIAL TECHNOLOGY
SPORT, LIFESTYLE, RECREATION
SKILLS FOR LIVING

LINE 7
3 UNIT MATHS

EXNPLORING EARLY CHILDHOCD
PHOTOGRAPHY
SPORT, LIFESTYLE. RECREATION

Other cnhiecte ctiidied
elsewhere. eg. TAFE, OHS,
off line (Please state)
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SECTION 3: SOME MAY 3ES

There are many subjects offered each year. It would be useful to know why you didn't consider or
choose certain subjects. In th: table below could you give reasons for not choosing the subjects
specified.

SUBJECT REASON
Economics

Industry Studies (Metals)

Modern History

Design & Technology

I I
4 Unit Science

Hospitality (CEC)

If you have any other commen:s in relation to subject choice and reasons for subject choice please
write them here?

Thank you for your time in fillin.g out this survey
David Mitchell
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APPENDIX B - ASCO CATECORIES

Occupational classifications

The eight occupational categories tsed in most of the tables in this report were compiled
from Australian Standard Classificition of Occupatrons (ASCO) major and minor groups
in the following way:

Business and management professicnals/paraprofessionals—managers and administrators
(major) plus business professionals and investment. insurance and real estate salespersons
(all minor).

Building and engineering professior als/paraprofessionals—building professionals and
engineers, and engincering and bui ding associates and technicians (all minor).

Health and science professionals/pa ‘aprofessionals—health diagnosis and treatment
practitioners, natural scientists, mc lical and science technical officers and technicians,
nurses (all minor).

Teaching and social professionals/p.araprofessionals—-school teachers and other teachers and
instructors, social professionals, mi icellaneous paraprofessionals except arts support
workers (all minor).

Arts and related professionals/parap -ofessionals—artists and related professionals (minor)
plus performing arts support worke 's (unit).

Police, defence, air and sea—police air and sca transport technical workers (minor) plus
our category for ‘non-specific defen e,

Trades—-as for major group trades.

Clerical/sales/service/operators—cle ks, sales and personal service workers (except
investment, insurance and real esta ¢ salespersons), plant and machine operators and
«drivers, labourers and related work: rs (all minor).
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APPENDIX C - PRELIMINARY COURSES 1997

PREIL IMINARY COURSE CHOICES FOR 1997

From the following list cf subjects, choose courses to the value of 10 or 1 units. English
is not listed as it is compnlsory and makes up 2 units of study.

Board Developed Cour: es - 2 units unless specitied

Aboriginal Studies

Agriculture

Ancient History o Applied Studies - 1 unit -
Biology o Business Studies -
Chemistry o Computing Studies o
Design & Technology o Drama o
Economics o Engineering Science -
Food Technology o French o
French Z o General Studies- lunit o
Geography o German L
German Z Industrial Technology (13)

Industry Studies - Hospit: lity(h—)*_*__n

italian Z
Legal Studies
Mathematics - 3 unit

Industry Studies - Metals (B)
Japanese

Life Management Studies
Mathematics - 2 unit

Maths in Society’ o Maths in Practice (B) -
Modern History o Music 2 unit related -
Music - course one o Physics o
PD/Health/PE Science - 3/ unit

Science for Life (B) .
Tourism Sector Services(13) #

Content Endorsed Cour ies - | urit unless specified

Automotive Engines #
Exploring Early Childhooc
Hospitality CEC
Hospitality - Coffee Shop #

Textiles & Design
Visual Arts

Building Construction #

Fabrication/Welding Skills #
Hospitality Essentials # _
Hospitality - Fast Food Op #

Hospitality - Mise - En - Place_—#?:;” Photography o
Office Studies - Computiny # Sport, Lifestyle & Recreation
Studies in Religion o Skills for Living o

TRAC - Retail 2 unit o
Qther Endorsed Courses - 1 unit

Japanese for Tourism and -lospitaliy

TRAC - Office 2 unit

OpenHighSchool: ~~~ (choice, it any)

Key -
B Category B subject for calculation of the TER

# Joint Secondary Sco0ols TAFL course

NAME: ROLL:

CAREER/COURSE CHOICES:

Signed: Signed:
(student) (parent/guardian
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APPENDIX D - YEAR 11 LINES 1997

NAME:

PRELIMINARY SUBJECTS AND LINES FOR 1997

ROLL GROUP:

Please place a cross (X) next to the subject you wish to study for your Preliminary Year. REMEMBER you must do a minimum of 12
Units and if you want 2 TER you must hiave 10 UNITS of Board Developed Courses and you must have at feast one (1) Unit from KLA

group 1 (Science, Maths, Technology) and one

ITYOU HAVE ANY PROBLEMS PLEASL SEIS MRS WALSI

(1) Unit from KEA Group

2 (Social Science, Creative Arts, Cultural Studies, PDI).

LINE: | LINI 2 LINE 3 LiNed L] ks ] LINE 6 LINE 7
ENGLISH 3U Maths - :_:Emwl,::i% B o5y Apricultuie Aboriginal Studies 3U Maths
| Studics e
2U Maths Food ’ Chemistry Visual Arts Ancient History Photography
Technology B R (1U)
Maths m Sociely Industry Studies Drama LEngincenng Computer Studies Sport/Lifestyle/
{(Melals) - j L Recreation (1U)
- Maths in Practice | | PDLIPL: Geneiral lndustrial Technology Early Childhood
(1Uni) (1)
:_:xam_‘m_v_z PP Geography Japanesc
() - -
EQWW‘,.\.,W}]; Sciencee lor Lile Industry Studies Music - Course 1 & 2
o | (Hospitality)
B | Legal Stdies Skills for Living (1U)
R Sport/Lilestyle/
o N Recreation (100)
B e »l‘nil 1M(f . Textiles & Design

OFF LINIE:  German
General Studies

AV

ISON| y-
Automotive - LEngines
Fabrication/Welding Skills

Building Construction Skills
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APPENDIX E - INTERVIEW SCHEDULE

1. What subjects are you curren ly studving in the senior school?

2. Why did you choose particuli r subjects or combinations of subjects?

3. Were the subjects that you chose for the senior school influenced by the
subjects that you studied in the junior school?

4. How much influence did you parents have in the subjects you selected?

5. Was the TER a significant influence in your choice?

6. Was your future education/training more important in your decision than the
TER?

7. How much of your choice wes affected by the organisation of the lines?

8. Does the school offer a wide znough range of subjects for selection?

9. What is your perception of subjects like Physics, Chemistry, Personal
Development, Health and Physicil Education?

10. What is the gender distribution like in these classes and do you think girls are
disadvantaged in any way in thes2 subjects?

I'1 The rules for the HSC set cut by tae Board of Studies dictates certain KLA
groupings for the senior course. Do these constraints affect you in any way or
would you have changed your subjects if they didn’t exist?

12. Was the discussion about th: HSC and its requirements in Careers classes last
year any help to you in making y>ur decision about subjects?

13. Were Careers classes useful in helping you to develop an understanding about
future jobs and the requirements necessary to gain entry to them?

14. How are you finding the work load in the senior school? Is it harder than you

expected”
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APPENDIX F - SCHOOLS A LEARNING COMMUNITIES

ORGANISATION

e Diffuse internal and external
boundaries

* Open communication and
information flows

* Networks and partnerships

e Structures, time and space
provided tor dialogue and
discusstion

PURPOSE

* Sense of identity, purpose
and power

* Sense of belonging and
connectedness

*» School is a centre of inquiry

* Focus on students and their
learning

*Learning focused work
environment

O/ CORE N \z
E'ELIEFS
e AND m ;)
VVALUES
/ ~
\4_//
©

CORE BELIEFS AND
VALUES

* Al people can learn

* Disersity 1s nonoured

* Learning 1s vaiued

* Learning how to learn
is valued

¢ Qi ality of everyone's
le wrning ts important
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PRACTICE

* Continuous learning
- individual, teamm and
organisation

* Trust and risktaking

* Participative decision-making

» Balance of inquiry and
advocacy

* Experimentation

« Critical reflection

ROLES AND
RELATIONSHIPS

* Principal as leading
learner

* Parents as learning

artners

* Teachers as learners and
leaders

e Students as self-directed
and committed learners

*» Collaboration and
collegiality




APPENDIX G - RULES AND REGULATIONS FOR THE HSC

COURSES FOR THE
SENIOR YEARS OF SCHOOLING
CCMMENCING IN 1996

ELIGIBILITY TO PRESENT FCR THE H.S.C.
Students seeking a N.S.W. Higher School Certificate must have:

* been granted a N.S.W. School Centitficate, or
* attained such other qualifi :ations as the Board considers satisfactorv

An individual's intellectual capacity : nd/or level of performance are not factors determining
eligibility for the award of an H.S C. or entry to the examination. The basis of the H.S C is the
completion of required courses of st 1dy and experiences.

COURSE STRUCTURE

The Senior Years of Schooling are ¢ ymprised of two components:
Preliminary Courses. ind
HSC Courses

For AHS, courses undertaken in the irst three terms of the Senior Years of Schooling will make
up the Preliminary Course. These courses constitute assumed knowledge for HSC Courses.

NUMBER OF COURSES AND SUBJECTS

Students undertaking Preliminary Co irses at Armidale High School in 1995 will be required to
follow a program of study involving:

* 12 units of study including ? units of English; and

* at least 1 unit from the Key Learning, Areas of Science, Mathematics and Technological
and Applied Studies ( Key _.earning Area Group 1), and

* at least 1 unit from the Key Learning Areas of Language Other Than English. Human

Society & its Environment, Creative Arts, Personal Development, Health & Physical

Education (Key Learning Area Group 2). and

at least 5 subjects.
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For HSC courses commencing ~“erm 4, 1995, and into 1996, students will be required to follow a
program of study involving a mizimum of

* 11 units of study inclu ding 2 units of English; and

* at least 1 unit from th: Key Learning Area Group |; and
* at least 1 unut from th: Key Learning Area Group 2; and
* 4 subjects.

Group Key Learning Area

English

l  Mathematics
Science
Technological and Applied Studies

19

Human Society and its Environment
Languages other than English
Creative Arts

Personal Development, Health & P E

Students may undertake a comt ination cf Board Developed Courses, Content Endorsed Courses
and Other Endorsed Courses t make us the 12 required units for Preliminary Course and the 11
required units for HSC Courses

At least 6 of these units must b: Board Developed courses in the Senior Years of Schooling for
the student to be eligible for the award cf a Higher School Certificate (H.S.C.). The other 6 unts
in the Preliminary year and 5 units for the H.S C. can be chosen from any courses

Courses are rated in units. One¢ unit is equal to 4 periods per 10 day cvcle at Armidale High

School. Two units are equal to 8 periods per 10 day cycle and so on. There are courses of I, 2, 3
and 4 units.
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REQUIREMENTS FOR THE CAL ZCULATION OF A TERTIARY ENTRANCE RANK
(TER)

The Tertiary Entrance Rank will be coinputed as follows:

I The TER will be based »n the scaled aggregate of the marks in the best ten (10)
units in recognised HSC courses, subject to the following restrictions

(a) at least one (1) unit of English must be included;
(b) at least one (1) unit rom each Key Learning Area Group must be
included; and
(c) at most two (2) units of Category B subjects may be included. Categorv B
subjects are indicatec with a (B) next to them under the heading of Courses
offered in 1994,

[£9]

The TER may include units accurilated by a student over a total of five (3) vears.
provided that:

(a) exam marks in different vears wiil be compared by scaling each subject as far as
possible to the same distribution,

(b) if a student repeats a unit. onlv the last attempt will be available tor inclusion in
the TER.

TYPES OF COURSES

Board Developed Course This is a ccurse of studv which has been designed by the Board of
Studies (referred to as the Board) and w hich is stitable for implementation in all schools For
each Board Developed course there is a syllabus designed by the Board and students are
exanuned by the Board at the external .S C. examinations and assessed by the School. These
courses are used to calculate the TER. Jnly students who wish to consider entrance to university
need to do at least ten (10) of these unit .

Content Endorsed Course: (CEC) Th: Board tas noted that some Other Endorsed Courses
tend to be more popular than others and in many instances, their content. rationale. and aims
appear to be similar. These courses havr: been collected. modified slightly to cater for a wider
candidature, and reproduced for the info ‘mation of all secondary schools in N S W Similar to
ordinary Other Endorsed Courses, they : re assessed bv the school and thev are not examined at
the final H.S.C examinations.
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APPENDIX H - TABLES

Table 19

National ty of Students (N = 111)

Nationality Number | Percentage
Australian 97 87.4
Aboriginal/Torres Strait Island :r 7 6.3
Non - Australian 7 6.3
Total 111 100
Table 20.
Student:’ Enjoyment of School
Girl: Girls | Boys | Boys | Total | Total
(No. | (%) | (No.) | (%) | (No) | (%)
Don’t like school 5 10 7 11.5 12 10.8
Somewhat enjoy school 22 44 25 41 47 42.4
Enjoy school 21 42 25 41 46 41.4
Very much enjoy school 2 4 4 6.5 6 5.4
Total 50 100 61 100 111 100
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