Chapter Six

Summary of Corclusions and Recommendations

6.1 Introduction

This study is concerr ed with the Drop Everything and Read (DEAR)
program in a rural high school in inland NSW. The basic purpose of DEAR
programs is to enhance aid practise silent reading skills. Some high
schools in NSW such as the school in the study aim to improve the reading
performance of students by encouraging sustained silent reading on a
regular basis. Sustained silent reading programs such as DEAR are

included in the daily timetat le.

Little is known abcut the =ffect of such programs in Australia.
Logically, students should be positive about any program which gives them
the opportunity to practice the skill of reading and as a result improves their
chances of higher school achievement and future employability. However,
if the DEAR program is conducted poorly, if students and teachers have
little understanding of thz rationale for the program, the benefits of

conducting DEAR may be 11inimal.

An increase in vocebulary knowledge and the ability to read well
together lead to an improve ment in functional literacy skills. The Australian
Bureau of Statistics (1997) suggested that a good standard of functional
literacy was required for a Jerson to be employable in the Australian post-
industrial society. A featu e of post-industrial societies is the increasing
trend towards higher participation levels in tertiary education (Hildebrand
1979). If students’ aspirations include the completion of tertiary studies,
they will need to graduate from high school with a high standard of

literacy. Another feature of post-industrial societies is the rise of the
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service sector. Hildebrand (1979) states that service industries are
dominated by workers whc are classified as professionals, white collar or
workers with technical skills. The ability to read well is necessary for

workers to participate in thi: type of employment market.

The ability to read well is also important for success at high school.
As students progress from Year 7 to Year 12, the level of complexity of the
material they are required to read increases. However, once students have
mastered the basic skill of reading, improvement is usually the result of
individual practice. McCricken & McCracken (1972) recommended that

students need to be given opportunities to practice silent reading daily.

Teachers need to be good readers to fulfil their duties effectively.
Therefore, there was an e<pectation by the researcher that the teachers
surveyed in this study would have positive attitudes to silent reading and to

the DEAR program which ¢ ncourages silent reading.

Aboriginal students have a history of low achievement at high school
(DEET 1987). The reasors for this are complex, however, poor reading
skills would contribute to the situation. If students have difficulty reading,
they would naturally dem-nstrate a dislike for the process. A negative
attitude to the DEAR progrim by the rural urban Aboriginal students in this
study may indicate that these students are having difficulties in reading at
the level required in high school. It may also indicate that Aboriginal
students do not have an interest in reading because of other socio-cultural

factors.

The finding that gir s are generally more interested in reading than
boys has been documentec. by Schultheis (1990), Campbell et al. (1995),
Ciccone (1981) and McKe ina, Kear & Ellsworth (1995). An examination
of gender differences in a titudes towards DEAR and in reading interest

was an important part of this study.
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6.2 Summary of Metiodolog

The study was divided into three major areas of research, following
the three research questior s and sub-questions outlined in Chapter One.

These three research areas vere:

1. Current practice of DEAR
2. Teacher/Student attitudes to DEAR
3. Aboriginal vs ncn-Aboriginal attitudes to DEAR

Quantitative and quelitative methods were used in a research design
which used a survey withir a case study. The case study involved was the
DEAR program in the stucy schocl. Observations of 17 DEAR sessions,
selected at random and conducted over a four week period during 1996
were recorded. The surve'’ included two anonymous questionnaires, one
aimed at students (Appendix B) and the other for teachers (Appendix C).
Both questionnaires used a range of closed and open-ended questions. The
questionnaires were trialled in a pilot survey in another high school in the

same town as the school in the study.

The analysis of the DJEAR program in the study school and results
from both students’ and te: cher questionnaires led to some major findings
about the conduct of the program and students’ and teacher attitudes

towards DEAR and sustain :d silent reading.

6.3 Major Research findings

There were several 11ajor findings as a result of this research. These
related to the way DEAR was conducted in the study school and to the
attitudes of teachers and s udents towards sustained silent reading and to

the DEAR program. The discussion begins with the conduct of DEAR.



6.3.1. Conduct of D AR in the Study School

As a result of evidence presented in student and teacher
questionnaires and in observations which were discussed in Chapter Five,
several conclusions about the practice of DEAR in the study school can be

made.

The program was being conducted according to the recommended
guidelines for time allocaticn. A maximum of 80 minutes was set aside per
week for the program. S udents were encouraged to bring books and
teachers were expected to model reading behaviour. There has been an

erosion of guidelines over t me. These related to several issues.

There was a lack of interesting books to read in most classrooms
which resulted in teachers giving students textbooks or old magazines to
read. There was also a lack of teacher modelling in some rooms due to
some teachers having little understanding of the purpose of SSR programs
and their value to students. This led to a relaxation of the rules regarding
sustained silent reading by :eachers who allowed some students to work in
exercise books or study. £. quarter of the teachers surveyed admitted to
reading professional literature, to marking assignments, or to preparing

lessons.

Punctuality and atte 1dance were a problem. Inadequate attendance
checks, due to a lack of class rolls, led to some students not attending.
Confusion about starting times resulted in only |5 minutes maximum
reading time, rather than the 20 minutes allowed for in each session.
Disruptions included the telephone and such activities as students talking,

eating and interacting.

There was confusior with the Welfare Action Group program which
was held on Fridays. Somc¢ teachers could see no purpose in WAG, due to

a lack of organisation and conducted DEAR instead. Many classes were
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noisy while others were trying to read. The provision of food in some
classes added to the general confusion. Another alternative program, the
Peer Tutoring scheme, wa: introduced to run concurrently with DEAR.
Year 11 students were dravn out of DEAR in order to tutor low literacy

Year 7 students using game ; and word recognition activities.

Despite these erosicns to the original guidelines, the majority of
teachers and students werc generally positive towards the program and

were in favour of a continaation of DEAR in the timetable at the study

school.

6.3.2 Teacher/Student attitudes to DEAR

The attitudes of all students towards DEAR were summarised.
Significant gender differeiices were a major component of the findings
resulting from this researct. The attitudes of Aboriginal students towards
sustained silent reading and DEAR,, and how these attitudes differed from
those of non-Aboriginal students (including NESB students) represent the
major focus of this research. The summary begins with the attitudes of

teachers towards the DEAR program.

6.3.2.1 Teacher Attitudes to DEAR

Teachers at the stud /7 school were in favour of DEAR continuing as
a normal part of the schocl routine. Most teachers were happy with the
time and the overwhelming majority of teachers were aware of the benefits
associated with a silent reading period in encouraging interest and
improvement in reading skills through practice. Some teachers were
unaware of the need for correct teacher modelling and the need to
encourage receptive readin. They believed that if students were quiet and
had a book in front of them, that was all that was required. Many teachers

felt that there should be a supply of books (or magazines) available for
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students as a back-up.

Inconsistent attitudes shown by some teachers in the school resulted
in noisy classrooms and very little reading by students. The majority of
teachers were keen to see thz program operate consistently across the whole
school. On the whole teact er attitudes towards the DEAR program did not

differ significantly from thcse of the majority of students.

6.3.2.2 General Student Attitudes to DEAR

The majority of students did not mind going to DEAR, at least
sometimes and younger s udents were more in favour of it than older
students. This was demonstrated in the fact that older students engage in
more social activities and rading takes on a lower priority. Most students
knew what the letters DEA R stood for but Year 7 students were less likely
to know than older students whica reflected a failure on the part of the

school to inform them of th:: rationale for the scheme.

Most students were happy with the time for DEAR. However, many
students said they came lat¢ and seniors were more likely to come late than
junior students. Lateness probably had more to do with the single bell than
a negative attitude. Howe er, male students tended to be more negative

towards the program than fi:male students.

A small percentage: of students had trouble finding something
interesting to read in DEAF. and there were significant differences between
male and female responses. While most students brought something to read
frorn home, a majority of students wanted there to be more modern books
available in classrooms. Cbviously motivation is a key factor in reading
interest and new titles aime 1 at the adolescent market needed to be available
for those students who did not make use of other resources such as

libraries.
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Town library usage was almost exclusively the preserve of non-
Aboriginal students which presents scope for further research into why
Aboriginal students do not ase this resource. The school library was used
frequently by Aboriginal female students but not so much by both
Aboriginal and non-Aborig nal male students. There may be other factors
going on here, such as dis: pproval towards overdue loans. It is possible
that male students prefer to spend time in active play during recess and
lunch and are less likely to spend time in the school library. Students with
low literacy skills may alsc not feel confident or motivated to select their
own books and may require assistarce until they develop a stronger interest

in reading.

A large majority of students said they did other things in DEAR and
regularly became distracted by other studeats. It could be that the classroom
situation which is designec for group activities is not conducive to silent
reading which is essentially an individual activity. Inconsistency in the
conduct of DEAR in the sct ool created noisy distractions and this may have
affected the ability of man'’ students to read without disruption. A lack of
understanding of the schen e on the part of some students would have also

contributed to this situation

The findings showe 1 that the majority of female students liked to
read in their spare time, at least scmetimes, and they were more likely to
read outside of school tian male students. They tended to regard
themselves as better readers than male students. The difficulty of
pinpointing DEAR as a v tal factor in developing reading interest or in
being responsible for readi1g improvement was highlighted in this survey.
If students rated themselve s as good readers, they also responded that they
read for pleasure outside >f DEAR. These students were less likely to
consider DEAR as being a major factor in influencing their reading interest
or ability. For these stucents the scheme may not be very beneficial.
However, students with ar interest in reading would probably welcome a

period which allows them to read on their own, rather than having to



participate in a formal lesso 1.

Junior students wer:: more likely to say that DEAR helped them
improve, while seniors we ‘e more negative. No doubt the older students
saw themselves as having already acquired the skill of reading and did not
link reading improvement a1d vocabulary acquisition with DEAR. Because
of the large number of varibles, it is difficult to claim that DEAR plays a
major part in improving reading s<ill. However, if practice in sustained
silent reading is required to improve reading performance, DEAR must

help.

Most older students were aware cf the importance of reading for
future employment and ferrale students were more aware of the importance
of reading well after they l¢ ft school than male students. This could reflect
the aspirations that students in the school have for careers. Perhaps more
male students see themselves as achieving jobs in the unskilled labour

market while female studen:s are more tuned into the service industry.

Many students statec. that reading helped them to relax before going
to sleep and that receptive: reading had a calming effect. Teachers also
mentioned this factor as ore of the benefits of DEAR as it tended to calm
some students and settle tkem for the lessons to come. This tactor should

be taken into account when determining a good time of day for DEAR.

While female students preferred books, non-Aboriginal male
students preferred reading magazines, which supports Snellman’s (1993)
findings and may have i plicaticns for booksellers. The wide range of
titles favoured by male students were sport related which was not
surprising given the popularity of sport as a reading category with male
students in the study. The popularity of adventure stories with both male
and female students is a so not surprising and confirms research by
Schultheis (1990) and Sne Iman (1993). The unpopularity of Science for

leisure reading probably reflects the fact that Science is a school subject and
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therefore seen as work rather than pleasure.

The list of titles and authors selected as favourites by students was
very large demonstrating tt at peer pressure is not significant in the choice
of reading material and that students in the study school have a wide variety
of interests and tend to select reading material that complements their
interests. Popular autho:s included R.L.Stine, Stephen King, Paul
Jennings, Roald Dahl, Gillian Rubinstein and Virginia Andrews and many
junior female students read Dolly magazine. Stephen King and Roald Dahl
were mentioned by Whitterore (1992), Isaacs (1992) and Snellman (1993)
and both authors remain |opular with adolescent readers, a fact which

should influence librarians ‘vhen selecting new titles for their collections.

6.3.2.3 Aboriginal Student Attitudes to DEAR and

Differences with non-Aboriginal Students

Aboriginal male students claimed that they liked going to DEAR
more than other students but they wanted a change in the time to after-
lunch. It’s possible that they saw recess as being too short a break and this
is why they were more like y to corne late. They would also enjoy being on
the basketball court or sportsfield during this time and would have had
difficulty getting to class on time with only a single bell. Reasons given for
being late included the fact that recess was not long enough or that they had
to see a teacher, possibly to get some reading material, which in turn
reinforces conclusions in “his study that some Aboriginal male students

were dependent on the teacher for their reading matter.

A far greater percer tage of Aboriginal male students claimed that
they did not read outside of school than either Aboriginal female students or
non-Aboriginal students. They did realise that DEAR was important to
them, claiming that it had 1elped them to improve their reading skills and
their interest in reading. However. they were least inclined to regard good

reading skills as being a lLelp to them when they left school and had to



compete in a post-industria employment market. This ambivalent attitude
towards reading was reflectzd in general behaviour patterns during DEAR

sessions.

Aboriginal male studznts rated themselves as the poorest readers and
tended to have more trouble thaa non-Aboriginal students in finding
something interesting to real. Young Aboriginal male students read comics
which would be easier reading if their literacy levels are low. Older
Aboriginal male students read nswspapers, most probably the sports
section which complement; their strong interest in sport. They suggested
that the school should provide magazines which are possibly perceived as
being easier to read by poor or average readers. The use of pictures in both
comics and magazines may also be more motivating than pure text and the

content may relate more clcsely to the interests of these students.

Aboriginal male students were more inclined to be distracted by
other students or to do otl er things in DEAR, such as talk, draw, write
notes or eat, rather than rcad. However, they were least inclined to do
homework or study for t¢sts, an option mentioned by non-Aboriginal
students. Aboriginal male students were the least likely to actually read
during the DEAR session:,, so they did not reap much benefit from the
program. This result coulc reflect a dislike for reading due to low literacy
levels or it is possible that tie interaction between Aboriginal male students
was due to their strong peer groups (Green 1996, Schwab 1988) which

could make them more prone to being distracted by their friends.

Aboriginal female s udents were least likely to come late and rated
themselves as average readers, nearly always bringing something to read.
They utilised the school litrary but not the town library, preferring to bring
books from home. It may be that are uncomfortable in the town library
seeing it as the preserve of the dominant non-Aboriginal culture. This is an
area that needs further inestigat.on. They appeared to be aware of the

benefits of a good educat on. In general, their attitudes towards DEAR

217



appeared similar to non-Abcriginal female students.

6.3.3 Differences in Attitudes between Aboriginal and

NESB Students

A comparison of res 1lts between the Aboriginal and NESB groups
showed that Aboriginal stucents in the study school had dissimilar attitudes
to DEAR and reading interest to NESB students. In fact NESB students
were closer in attitudes towards DEAR and reading interest to non-
Aboriginal students in almost every question and were therefore included in
the non-Aboriginal data, -ather than being singled out as a group for
comparison. The NESB group in this school is an atypical example and
conclusions drawn from 1 comparison between them and Aboriginal

students would not have be:n meaningful in this study.

6.3.4 Aboriginal Stidents’ Attitudes to Sustained Silent
Reading

Aboriginal male stuc ents were least likely to read in their spare time
and those that did read outside of school overwhelmingly preferred
magazines to books and showed a strong preference for reading about
Sports. Many Aboriginal 1nale students reported that they trained for and
played sport as their prefe red leisure activity which supported Herbert’s

(1995) and Beck’s (1990) findings.

Aside from sport, Aboriginal students appeared to engage in a
limited range of leisure act vities, compared with non-Aboriginal students.
Computers, reading or practising music were not mentioned and this may
have reflected their socio-economic backgrounds. Both computers and
music require good financ al circumstances and families on low incomes
would be less likely to hav: a computer in the home. The lack of music as
an activity was interesting as guitars are popular with Aboriginal students

and there could have beer a problem with interpretation of the question
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here.

Aboriginal male stud:nts were least likely to have a favourite author,
but did mention R.L.Stine and Paul Jennings, both popular mainstream
authors of adventure and horror stories. Aboriginal female students like
their non-Aboriginal counte -parts preferred Mystery stories. It is difficult to
claim parent modelling or a background of books in the home as being
influential because of ques ion interpretation by the students. The survey
results on face value appear to favour some influence but the situation
would need to be investigat :d before any firm conclusions could be drawn.
Grey’s (1974) claim that Aboriginal parents may not model reading
behaviour is outdated and needs to be considered in an historical context.
Obviously, there was muc1 modelling taking place in some Aboriginal

households in this study and there is scope here for further research.

6.3.5 Conclusion

The results of this rzsearch project show that the DEAR program
was perceived to be benef cial by the majority of students in this study.
There has been some erosion of the guidelines since implementation.
However, students and teachers were positive toward the program. It
would therefore not be difficult to reform procedures, so that maximum

benefit for all participants v-ould result.

There was a differer ce in atritudes towards the DEAR program and
sustained silent reading bet'veen male and female students and also between
Aboriginal and non-Aboriginal students. Aboriginal female students
demonstrated similar attitu les towards DEAR and sustained silent reading
to mainstream non-Aboriginal female students. The data for Aboriginal
female students showed that the gap between Aboriginal and non-
Aboriginal students in tern s of positive attitudes to reading appeared to be

narrowing in the case of At original female students.



Therefore, socio-eccnomic factors or cultural differences did not
seem to influence directly the reading attitudes of Aboriginal female
students and it is possible that parental modelling of reading behaviour may
have had a positive influence on fernale Aboriginal students. Other factors
may also be involved, sucl as the fact that Aboriginal girls may be more
willing to please their parents who may want them to succeed at school
(Groome 1995) or a realisation that they have to work harder to succeed in
the workplace (Herbert 1995). Perhaps they spend more time at home than
their male counterparts and therefore have more opportunity to read. In the
study school at least, the attitudes of Aboriginal girls towards reading were

generally positive.

Aboriginal male studznt attitudes, however, were fairly negative and
consistently diverged frori mainstream non-Aboriginal male students.
Although Aboriginal male <tudents showed some resistance to DEAR, they
appreciated the benefits that an opportunity for silent reading gave them and
did not want the program tc be dropped. This was the only time that many
Aboriginal male students practised sustained silent reading, therefore it was
an essential part of their eJucation. These students may have problems
with a lack of technical rea ling skills, with personal organisation and with
accessing resources. They may need assistance at the school level before

any improvement in attitude is evident.

Peer group pressuie and sporting role models may encourage
Aboriginal male students .0 narrow their interests to the sporting field,
rather than to other school : ctivities (Herbert 1995) or to leave school early
and seek employment to help relieve some of the financial pressures on the

home (Russell 1992) partic 1larly where there is only one parent.

Coupled with these reasons, Aboriginal male students are more
likely to experience neg:tive incidents in their school lives, such as
suspensions due to behavi)ural problems and low self-esteem (Gardiner,

Evans & Howell 1995). This factor usually leads to further absenteeism
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which disadvantages such ;tudents by denying them the opportunities to
master basic skills (Duncan 1974, Watts 1976). If male Aboriginal
students then drop out o school early, they often leave without an
acceptable standard of litcracy and numeracy required for post-school

training or employment and miss out on opportunities (ABS 1997).

If Aboriginal male st adents are to compete successfully in the future
workplace, they need to wo k hard at improving their literacy standards and
to widen their interests to i1clude computing and silent reading. Schools
need to be aware of their special problems and introduce programs to
support such students. Sorie suggestions for supporting these students in
the study school are listed helow along with further recommendations for

improving the conduct of th: DEAK program.

6.4 Recommendations from the Study

As the school has teen interested in an evaluation of the DEAR
scheme for some time, the 1esearch project was welcomed by the Principal,
Deputy (Curriculum) and F ead Teacher (English) who requested that they

be kept informed as results :ame to hand.

After an analysis of the data was concluded and as a result of the

study, the researcher made the following recommendations.

1. A list of the rules anc. the rationale for DEAR should be posted in
each classroom so th:y are visible to all students. Teachers should
make students aware of these rules whenever there is a deterioration

of behaviour during the DEAR period.

2. Problems such as ajsenteeism need to be addressed, particularly
absenteeism by seniors. This could be done by the DEAR teacher
keeping a roll and -eporting students who are frequently absent

without cause.
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Schoolwork should not be allowed as DEAR is a silent reading
period. It should be stressed that doing homework and studying for
tests is not appropriate as DEAR should be a pleasurable activity and
not a time to catci1 up on schoolwork. The fact that doing
schoolwork is allow :d at the other high school in the town should

not influence the con luct of DEAR in the study school.

Individual teachers 1eed to look at seating arrangements and the
provision of interesting novels in the classroom as opposed to
providing textbooks to students who come to class without any

reading material.

A supply of moderr reading materials aimed at the youth market
should be made readily avai.able to students, who make little effort
in bringing their o'vn reacding material. This can be done by
introducing a buy-bick scheme where the school pays students a
nominal amount for teen novels, such as the Goosebumps series.
This form of recycliig would result in the school obtaining a large

supply of interesting books at a minimal cost.

The confusion betwzen DEAR and WAG needs to be addressed,
with an organised program for WAG on Fridays which every class
group follows. The welfare aspect of WAG needs to be

emphasised.

Teachers need regulir briefings, perhaps at the start of each school
year, on the real puipose of DEAR and the importance of teacher
modelling. Coupled with the posting of DEAR rules in classrooms,
this should eliminate some of the inconsistencies in conduct of the

program.

Special literacy supgort should be provided for Aboriginal students,

in particular male students, beyond Year 7.
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9. Special career education should be provided for Aboriginal students,
particularly male st dents, which includes programs dealing with

computers and technology.

6.4.1 Postscript

Since conducting the study, the school has taken the following steps
to improve the DEAR prog ‘am, so that more students benefit from a quiet

period of sustained silent re Wding.

l. The school is contint ally working on methods to prevent truancy,
not only from DEAR, but also from other periods. Rolls are now
being taken in classe:. from years 9 to 12 and a DEAR roll is also
being introduced, as 1 result of the observations conducted during
this study. Students who are frequently absent from DEAR are

interviewed by the D >puty Principal (Curriculum).

2. A warning bell five riinutes osefore the beginning of DEAR has now

been introduced to al eviate the problem of lateness to classrooms.

3. Noise in the school during DEAR time is being addressed. The
Open Space is not available to Seniors and a check is made on

students in corridors and in the quadrangle during DEAR.

4. To overcome the proslem of a lack of available books to read in
classrooms, the school introduced a ‘buy back’ scheme in which
popular teen novels ere purchased from students. These books are
now available for teachers to take to DEAR sessions. Obviously,
the idea is to get stud >nts interested in reading rather than just to
keep them quiet. The fact that these books were originally selected

by students at the sct ool means that the interest level in the stories

would be high.



6.5
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The Aboriginal Educ ition Assistant has begun a collection of books

about sporting heroes to lend to Aboriginal students. These are
proving to be very pc pular arnong the Aboriginal male students.

Suggestions for Further Research

During this study, it became clear that certain aspects of the study

might be further investigate«. These are:

SSR programs in oth::r schools might be investigated using a larger
sample and a number of comprehensive high schools, in order to
gain insights into students’ attitudes to reading. Such surveys
should be conducted :very five years to gauge changes in attitudes

or in reading interest.

NESB students’ attitt des to reading might also be investigated and

the role that parental >ackground plays in their attitudes.

The role of parent mc delling of reading in Aboriginal households

may yield surprising -esults and contradict racial stereotyping

that Aboriginal paren s do not read.

An analysis of generz1 attitudes towards schooling among
Aboriginal students riay assist schools in planning courses and
special programs to assist students who are having problems or who

are at risk of droppin ; out.

The lack of participat on of Aboriginal students in music and

technology outside o1 the school needs further investigation.

A comparison of care :r aspirations between Aboriginal male and

female students woul 1 be an interesting study.
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This study related to rural urban Aboriginal students but the above

suggestions need not be lim ted to such students. Any similar research into

the reading attitudes of cit:/-based Aboriginal students would also be of

value to teachers and other e ducators.
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Letter to Principal of School used in Pilot Study

8th March, 1996

I am writing to you to formally request permission to trial a
questionnaire which is to b> used in an evaluation of the DEAR Program at
.......... High School during; 1996. The evaluation is the basis of an
Honours Masters Research Project (UNE) which seeks to examine
differences in attitudes towards sustained silent reading between Aboriginal
and non-Aboriginal studens. The project will also examine differences in
attitude between male and ‘emale students and will address the types of
reading matter preferred by students.

I believe the. project will be of great interest to teachers and
parents as well as other prc fessionals concerned with literacy and reading
programs.

The trial would involve a discussion of the questionnaire
with a group of English te: chers and the trial questionnaire being
administered to one or two English classes in order to determine if the
language used in the quest onnaire is clear and unambiguous.

As the questionnaire is to be administered towards the end
of Term 2, I would be very grateful if the trial could take place before the

end of Week 5.

I do hope tlis request will meet with your approval.

Yours sincerely,

Maria Hitchcock
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Letter to ASSPA Committee in Study School

8th March, 1996

The ASSPA Committee,
Mr and Ms ............. ,

I am writing; to you to request your support and assistance
in an evaluation of the DE AR Program at ........... High School during
1996. The evaluation is th: basis of an Honours Masters Research Project
(UNE) which seeks to exainine differences in attitudes towards sustained
silent reading between Abcriginal and non-Aboriginal students. The
project will also examine d fferences in attitude between male and female
students and will address tie types of reading matter preferred by students.

I believe the project will be of great interest to teachers and
parents as well as other professionals concerned with literacy and reading
programs.

I will be secking ycur support in identifying Abcriginal
students of ............ High School, and in liasing with parents of such
students for their support. All data collected will be treated with the utmost
confidentiality and a copy of results obtained by the project will be made

available to the commiittee.

I do hope this request will meet with your approval.

Yours sincerely,

Maria Hitchcock
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Letter to Principal of School used in Study

8th March, 1996

I am writing; to you to formally request permissicn to
conduct an evaluation of tae DEAR Program at ............ High School
during 1996. The evaluation is the basis of an Honours Masters Research
Project (UNE) which seek: to examine differences in attitudes towards
sustained silent reading between Aboriginal and non-Aboriginal students.
The project will also examine differences in attitude between male and
female students and will acdress the types of reading matter preferred by
students.

I believe the: project will be of great interest to teachers and
parents as well as other professionals concerned with literacy and reading
programs.

The study v-ould involve administration of a questionnaire

to both students and teache rs and an observation period of DEAR classes
selected at random.

I do hope thiis request will meet with your approval.

Yours sincerely,

Maria Hitchcock
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Instructions:

10.

11.
12.
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DEAR Program

Pilot
Stud :nt Questionnaire

Please answer ALL questions. Y ou may use pencil or pen.
Do NOT write your name on the sheet.

Circle your answer. Add other information on dotted lines if necessary.

What Year are you in at school? 7 8 9 10 11 12
When is your birthday? . looo... l.......
Are you Male Female
Do you identify as Aboriginal? Yes No
Were you born in Australia? Yes No

If you answered No, what country were you born in? ...
When did you arrive in Australia? L
Do you speak English at home? Yes No

If you answered No, what languag:e do you speak? ...

Do you like to read in your spare t me? Yes No
‘What do you prefer to read?
Books Magazines Comics Newspapers

‘What stories interest you most?

Science Science-fic ion Fantasy Romance
Mystery History Adventure Sports
Film /TV stars Jokes / Hu nour
Other: ..oooiiiiiiiiiiiiien
Do you have a favourite author, byok or magazine?” Yes No
Who /Whatis it?7 ..o

What do you mostly do in your sf are time?

Watch TV Part-time jb Play sport Meet with friends
Study Use Comp ater Read Practise music
(01113 S

Do your parents read in their spar : time? Yes No

What do they mostly read?

Books Magazines Comics Newspapers



13.
14.
15.

16.

17.

18.
19.

20.

21.

22.
23.

24.
25.

26.
27.
28.
29.
30.
31.

32.

33.

Do you have many books at home?

Do you like going to DEAR?

Should DEAR be on at a different t me?

If you answered Yes, when woulc you prefer?

Do you sometimes come late?

Appendix B1

Why do you come late? ... ...,

Should DEAR be dropped?

WY ? oo e e

Do you always bring something to read?
What do you mostly bring to read”
Book Magazine Comic
Where do you mostly get your reac.ing matecial?
Teacher School libri ry Town library
Friend Classroom

Do you have trouble finding some hing interesting
to read during DEAR?

Does your teacher always read during DEAR?

Do you sometimes do other things in DEAK.?

Newspaper

Home

What do you dO? o e

Do you prefer WAG sessions to CEAR?

Should there be more reading matc rials available
in classrooms?

Do other students distract you dur ng DEAR?
Does your teacher distract you during DEAR?
Do outside noises distract you during DEAR?
Is DEAR the only time you get to read?

Do you think you are a good reader?

Do you think DEAR has helped y >u to improve
in reading?

Do you think DEAR has made yo 1 more interested
in reading?

Do you think being able to read well will help you
when you leave school?

END OF QUESTIONNAIRE

Yes
Yes
Yes
Yes
Yes

Yes

Yes

Yes

No
No
No
No
No
No

No

No

Check that you have answ zred ALL questions and hand to the teacher.
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Instructions:

10.

11.
12.

13.
14.
15.

Appendix B2 247

DIZAR Program

Final
Student Questionnaire

Please answer _ALL questions. Y ou may use pencil or pen.
Do NQT write your name on the s1eet.

Circle your answer. Add other information on dotted lines if necessary.

What Year are you in at school? 7 8 9 10 11 12
When is your birthday? . lo...... lo......
Are you Male Female
Do you identify as Aboriginal? Yes No
Were you born in Australia? Yes No

If you answered No, what country were youa bornin? ...
When did you arrive in Australia?
Do you speak English at home? Yes No
If you answered No, what language do you speak? ...l
Do you like to read in your spare t me? Yes No Sometimes
‘What do you prefer to read?

Books Magazines Comics Newsparers

What stories interest you most?

Science Science-ficiion Fantasy Romance
Mystery History Adventure Sports
Film /TV stars Jokes / Hurnour Other: .o
Do you have a favourite author, bcok or magazine? Yes No
Who /Whatisit? ... i

What do you mostly do in your sp ire time?

Watch TV Part-time jcb Play sport Meet with friends
Study Use Compt ter Read Practise rusic
Other: ... v,
Do your parents read in their spare time? Yes No Sometimes
‘What do they mostly read?
Books Magazines Comics Newspagers
Do you have many books at home? Yes No
Do you like going to DEAR? Yes No Sometimes

What do the letters DEAR stend for? oo,



16.

17.

18.

19.
20.

21.

22.

23.
24,

25.

26.

27.

28.
29.

30.

31.

Should DEAR be on at a different ime?
If you answered Yes, when woull you prefer?
Do you sometimes come late?
Why do you come late?
Should DEAR be dropped?
Why?
Do you always bring something tc read?
‘What do you mostly bring to read "’
Book Magazine Comic
Where do you mostly get your rea ling material?
Teacher

School library Towr library

Friend Classroom

Do you have trouble finding some thing interesting
to read during DEAR?

Does your teacher always read du ing DEAR?
Do you sometimes do other things in DEAR?
What do you do?

Should there be more reading mat :rials available
in classrooms?

Do you sometimes get distracted ¢ uring DEAR?
What distracts you?
Is DEAR the only time you get to read?

When do you normally read o itside of school hours?

What sort of reader do you think /ou are?

Do you think DEAR has helped you to improve
in reading?

How?

Do you think DEAR has made ycu more interested
in reading?

How?

Do you think being able to read v-ell will help you
when you leave school?

END OF QUESTIONNAIRE

Appendix B2

Yes No
Yes No
Yes No
Yes No
Newspaper

Home
Yes No Sometimes
Yes No
Yes No
Yes No
Yes No Sometimes
Yes No
Good Average Poor
Yes No Unsure
Yes No Unsure
Yes No

Check that you have answ ered ALL questions and hand to the teacher.
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Instructions:

S B

00 N N

10.
11.

12.

13.

14.
15.

DEAR Program

Teac1er Questionnaire

Please answer ALL questions. Y 2u may use pencil or pen.

Do NQT write your name on the sheet.

Appendix C1

Circle your answer. Add other information on dotted lines if necessary.

Are you a member of the school ex zcutive? Yes
Are you Male
Are you a full-time teacher? Yes

Which Faculty / Faculties do you viork in? ...,

Do you supervise a DEAR class th s year? Yes
Have you supervised a DEAR class prior to this year? Yes
Do you like to read in your spare time? Yes

What do you prefer to read?

Novels Non-Fiction Magazines

O heT. i e e e

What do you usually bring to read in DEAR? (Circle one or more)

Own book / magazine fron home Newspaper

Professional book / magaz ne School mail

Other: ..o
Do you like supervising DEAR? Yes
Should DEAR be on at a different ime? Yes

If you answered Yes, when would you prefer? ...

Should DEAR be dropped? Yes

Wy ? e

Do you always read during DEAR? Yes
Do you sometimes do other things in DEAK.? Yes
‘What do you do?

Mark books / assighments Talk to students

1011 17=) SH U UP PR

PLI:ASE TURN OVER

Newspapers

Textbook

School handouts

249

Pilot



16.
17.

18.

19.
20.
21.
22.

23.

24.

25.

Do you prefer WAG sessions to DI'AR?

Should there be more reading matezials available
in classrooms?

What type of reading materials shold be provided?

Yes

Appendix C1
No

H oW i e e

Do students distract you during DEAR?
Do students distract each other duri1g DEAR.?
Do outside noises distract you during DEAR?

Do you think DEAR helps students improve
their reading skills?

Please €laborate: oot e

Do you think DEAR makes studen's more interested
in reading?

Please elaborate: oot i

END CF QUESTIONNAIRE

Check that you have answered ALL questions.
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10.

11.
12.

13.

15.
16.

Appendix C2 251
DEAR Program

Final
Teacaer Questionnaire

Flease answer ALL questions. Y >u may use pencil or pen.
Do NOT write your name on the seet.

Circle your answer. Add othier information on dotted lines if necessary.

Are you a member of the school ex scutive? Yes No
Are you Male Female
Are you a full-time teacher? Yes No

Which Faculty / Facuities do you viork in? L

Do you supervise a DEAR class th s year? Yes No
Have you supervised a DEAR class; prior to this year? Yes No
When?

What do the letters DEAR stand for? ...,
Do you like to read in your spare time? Yes No
What do you prefer to read?
Novels Non-Fiction Magazines Newspapers
Other: i e

‘What do you usually bring to read in DEAR? (Circle one or more)

Own book / magazine fron home Newspaper Textbook

Professional book / magaz ne School mail School handouts

[0 15T S PP
Do you like supervising DEAR? Yes No

What do you think is the purpose of DEAR? ..o,

Should DEAR be on at a different ime? Yes No

If you answered Yes, when woullyou prefer? ...

Should DEAR be dropped? Yes No
Y T e
Do you always read during DEAR? Yes No
Do you sometimes do other things in DEAK.” Yes No

PLEASE TURN OVER



17.

18.

19.

20.
21.

22.

23.

24.

25.

26.

27.

Appendix C2
‘What do you do?
Mark books / assignments Talk to students Classroorn preparation
OhEr: s e
Should there be more reading mate -als available Yes No

in classrooms?

What type of reading materials shculd be provided?

........................................................................................................

Does it create problems when stud :nts don’t bring books? ~ Yes No

HoOW T o .
Do you find yourself being distracied during DEAR? Yes No  Sometimes
What distracts you? ...l B PO PR PPN
Do you think DEAR helps student : improve Yes No  Unsure

their reading skills?
If yes, in what way?

Do you think DEAR makes students more interested Yes No Unsure
in reading?

If yes, in what way? ... .

END OF QUESTIONNAIRE
Check that you have answered ALL questions.
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DEAR Observation Sheet
Date: Day: Teacher: Room:
No. of students present:
No. of students absent: Unexplained absences:
No. of students late:
No. of students with...
book: magazine: comic: newspaper:

No. of students without readin 7 material:

Observations:
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DEAR Program

Student, Teacher Questionnaires

Monday, 3rd June, 1996
Cover_Sheet

Each DEAR teacher  as been given a number of student questionnaire
sheets and a teacher questionnaire sheet. Please take all sheets into the
DEAR group on Monday and hand out to students.

Write in the names of ALL absent students on the bottom of this sheet.
They will be asked to fill in this questionnaire at another time.

Explain to students that the whole school is completing this
questionnaire today. [t is being done to look at student and teacher
attitudes to DEAR ac -oss the whole school. It is an anonymous
questionnaire and stu lents should fill it out as truthfully as possible.

Read out the instructidns aloud at the top of the student questionnaire.
Students may use per cil or pen. They are to work on their own and not
compare answers. You may need to read some questions to individual
students.

DEAR teachers shou!d fill out their own questionnaires during the same
session.

The questionnaire should take 10-15 minutes to fill out. As students
finish, please collect sheets. They may then continue to read their
DEAR books.

At the end of DEAR, please send a student with all completed sheets
(including this cover sheet) to the Staff Common Room. There will be

a box marked:

DE AR Questionnaire Sheets

Absent Students

Name:

Roll:
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Administration of ('uestionnaires to Absentee Students
Instiuctions to Teachers
Dear Teachers:

Enclosed please find your cover sheet and spare questionnaire sheets
for the students you marked a; absent. Thank you for your support yesterday.
Here is the next step.

Give these students a juestionnaire sheet.

* Tick their names on tt e cover sheet.

When finished attach juestionnaires (+ any blanks) to the cover
sheets.

Send all sheets to be fut in the box in the teachers’ common room.
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/Chi Square Values Student Questionnaire H
|

J 7C717uesfion 7 7 Ethnicity Gender

ﬁ Non-Aboriginal vs Aboriginal Male vs Female

| ‘

E i ;Yates Correct on " “Yates Correction

; 6 . p=00397  p=00178  p=00001  p=0.0001

r‘

; 9  p = 00614 p = 0.0291 p=04668  p= 03416 |

| 11 p=02975  p=03821  p=0.0009 p = 0.0005

| 13  p = 0.0256 p = 0.0178 p=0003  p=0.0019

‘ 14 p = 0.0705 o= 0.714 p=00202  p=0.0062
15 . p=0023  p=0051  p=0003  p=0056
16 p = 04457 [ = 0.3956 p=00051  p=0.1638

; 17 p = 01103 - ) = 0.067 p = 0.3711 p = 0.2769

!

18  p = 0.5631 [ = 0.6419 p = 00026  p = 00322
19 p=07158 | = 0.9633 p = 0.2582 p = 0.8769

: 22  p=02474  p=01574 p = 0.0155 p = 0.0051

} 23 . p=206960  p = 0.9401 p =0.6652  p = 04704

24 b =00901  >=00657  p=01538  p = 01958
25  p = 09315 p = 0.953 p=01723  p = 0.0885

| 26 p=05147 5= 0.3021 p = 0.9293 p = 0.8019

27  p=00800 o= 0.0578 p = 0.4917 p = 0.2731

f

f 28  p=0026  p=00134 p=00123  p = 0.0155

| 29  p=0043¢  p=00396 p = 0.1094 p = 0.0921
30 ~ p = 0.0302 p = 0.0142 p=02073  p=0.1025

E 31 p=01548  p=0.187 p = 0.0165 p = 0.0082




Data Teacher = o

No. surveyed

~ Exec

Mon Exec.

. Male,
Female

F/T

P/T _Cas;j

~ DEARClass!
'No DEAR Classsi

Q.7 What do the letters DEAR stand for? |

~ Drop Everything /.nd Read
Den't Know

Q.8 Do you like to read in your spare tim¢:?

Yes
No

Q.9 What do you prefer to read? i
Novels
Non Fiction
N agazines
Ne vspapers
Other

Q.10 What do you usually bring to read in :JEAR?
Own book/magazine from home
N :wspaper
o Textboox
Professional book/nagazine
School mail
School handouts
Other

..... Vos
~ No
No Response

Q.13 Should DEAR be on at a different time? )
Yes
No

Q.14 Should DEAR be dropped? _
Yes

No

Unsure

58
9

49

27

44

100%
16%
84%

C47%
31

14
76%

44

14

a8
10

46
30
25
32

43
12
156
24
14
11

n

14
44

i
i

53%
76%
24%

24%
83%
17%

21%
26%
41%

24%
19%
5%

84%
9%
7%

24%

76% !

- 98%

2%

74%

0% |
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_ Yes, 42
Ne| 15

Yes 24
. No. 34

....................... i

Mark books/ass gnments. 4

Talk to students: 156
Classroom preosaration 8
Other 8

~ Yes 34
No 22

don't bring books? :
Yes 37
Not +pplicable 2

Q.20 Do you find yourself being distracte:{?

 during DEAR?

Yes 9
No 18
Sometimes 2 8
Not .\pplicable 2

Yesl 37
No 2

Unsure 19

__interested in reading ?

Yes 29
No 2
Unsure 27

72%
26%

2%

L 41%

- 59%.

7%

1 26%

14%

14%

59%
38%

3%

64%
- 33%

3%

16%
31%
48%

3% |

64%
3%

33%

50%

3%

47%
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_Other Response Teacher - Abjpendix | 3 o
No. surveyed:
, Exec|
Non Exec.,

) Male,
Female

| P/T Cas .
DEAR Class|
No DEAR Class |

R . I
Plays, jar1 labels milk cartons, anything
My texts in the subject,

Science Fiction|

Poetry|

Catalogues|

Travel books/magazines§

Journals|

Q.10 What do you usually bnng to read in DEAR” | ()ther ,

[ODDURU— . . P . e L . . . |
I'm listening to ESL readers|
Questionnaires'

Bock borrowed from other teacherSw

To model readmg t

To encourage readmg (for ple asure) (no matter what matenal)‘
To encourage silent reading skllls]

To encourage students to read more and a greater vanety}
To appreciate written texts|

- To essist students with their readlngl

Teach readmg and its delights, teach the reading habit.

To |mprove kids reading/literacy skills/vocabulary/comprehension:

To calm students for periods 3 & 4

lt provrdes students with a quie’ time in which to read and relax|

Quality time for reading:

To give students (and staff) the o>portunity to read during the day|

~ To see that some people actually read once in a while

_ o B , To force students to read

To establish an enjoyable habit anc develop the art of concentration|

To encourage good readin j habits/lifetime reading pleasure,

to encourage ¢ love and appreciation of reading‘

to promote interest in reading!

_ To help build repport between teacher and group;
To offer support from peer group, fostering a cohesive unit is important.
To read. It cou d also be a time to do homework|

58

49

27

31

44
14

44
14

- ek ek ek ok PP = N NW

—l—l-ﬁ”—lw‘h”
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~After lunch
Depends on timetable |

It should be changed to DEAL|
Q.17 What do you do?

Sometimes Peer tutoring
Admlmstratlon ‘work/general duties/phone cills - | don't supervise a group:

~ Read to or listen to ESL students;

lerary work,

C'leck attendance in DEAR‘

~ Talk to students/WAG on Fridays.
~Organising WAG at commencement of DEARi
Have morning tea together with students|
Report cover sheets)

Talk to Prac students

Q.18 Should there be more reading materials
available in classrooms?

A variety (Cuirent literature for each facuity):

‘Novels/Books/Non-fiction .

Magazines (Quick reading)

Newspapers

Short Stories (for less able)

Comics:

Poetry:

_ Bible,

Materlal prowded should be for rare occasions only (students should bring own)

‘Maybe later in the day

”It's__ ,good for_ aII years to,_be together _for this actpyuty} _
It provides more welfare contact with roll group:
Maybe alter the concept;

.J.-;.A.L.A.n».amgzu-.;qu

N W = ek O ok ok b b D -

15
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_________ ] Teacher has to hunt around for readlnc material - wastes reading tlme

| get cranky\
Untll they are tramed/bludgeoned

Telephone

Students W|thout real' readlng matenal/lmsettled/movmg in their chairs|
Students off task/not reading

Ncise from outside or other rooms

~ People looking into the room as they go past;

Studnts whe try to eat during DEAR'

Students ertlngt

Notes beln; brought around/forms to fill in.

) Students who come in late:

DEAR clases without supervising teachers

Teachers in the corridor

Mindiess flipping of pages

Q.22/23 Do you thlnk DEAR helps students |mprove their reading skills? In what way?
t

Encourages reading as part of a daily routine t> be carried on outside of school|
Teachers, other students as role models

Cuiet time to concentrate:

mproves fluency and enjoyment

It should gradually make- them mterested/fmd their interests in reading materlats
20 mins concentration on readtng sﬂently,

Peer tutoring has had a great effect'

It glves them an acceptab e outlet’'environment for reading

For some students this would be: their only reading/practice time:

Without some form of testing, I m unsure whether it does or not

Whole school basis gives a positive reinforcement to reading

‘ Helps writing and spelling skills

Most students keen tc¢ read - Year 11 are the slackest

1eacher should ensure al students have readmg matenal

Rarely happens _

N

Sy
[« 7]

-
h .

- = = NN NDN- OO AANDN
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Other Response Teacher - Appendix | 6

\

____________________________________________ Exposure to matenaH
~Once they get |nterested ina book fmd out about the jov of escaping in a storyr
Qunetens students

" e They ,de,velop the readm; hablt/hablt of carrymg a bookr

lnterest imp oves as reading skills improve
Because they take the tlmu in our busy life to sit and read‘

|
|
|

The peace and the chance to read (retreat mto another realm)
~ Having a quiet time to relax and recharge one's batteries'

It's regular and everyone is doing it/whole school involvement!

Time is allocated to this rather ttan having to fit it into own time:
Calming down/settling of students (improves tone of school)|
The quietness throughout the school

, That | don't have to do it

It could be if you get a good group

I'nproving reading/literacy skills!

~ Creates a habit of reading!

Buuld up of knowledge through reading.

tudents are encouraged to read something that interests them,
Most of my group seem to enjoy the opportunity:

Professional development for staff who read irregularly
Socialisation aspect for roll call group as a unit|

When everyon: has something to read and doesi

| can alvays get a phore line! (No group).

T me to get things done (No group)'

lve seen lt, .

H gh proflle of DEAR in the school )

- L 00 =
o (-]

L ek ed ok o ek U] ek D ok o=k -k (D
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Other Response Teacher - Appendix | 7

\
O 27 In your opmlon what is the worst thlng about DE AR'7 o _ t _
(

| don't see any bad thlngs about |t/noth|ng<
_Stu_de_nts_ Nandermg in late/teachers late|
e Students taking time to settle;
) Incon5|stent attttude shown by staff- allow for noisy non-reading roomSy
Some DEAR groups left unsupervised can dlstract other groups

_ Harassmg students wh:) don't bring readlng matenals |
Apparent disrespect/lack of commitment some people have for it|
Previous lack of evaluation of it:

_Jisciplining students for talking|
Havmg to make ‘peoj fe read when they don't want to,

lnterruptlons

It should be after unch takes prmne teaching tlmet‘

Not long enough'!
] Maklng students comfortable in a practlca| workshop SO that they can read,
WAG is a waste of time - poorly organised Wha: is the aim of WAG each week?‘

o Group that dont read‘_
v Students that dont Ilke reading should be aIIowei to do other learning actlvmesl _
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Appendix K1

__Data Summary | Stud.
_ Question

_.Student Numbers| 827
Q.6 Do you like toread inyour . |
sparetime? ~ Yes 1&4

~_Newspapers| 114

Q.8 What stories interest you most? |
Science 29

Mystery| 276
. History| 79
__Adventure| 316
Sports

. Play_sport 3 9 1

Meet with friends| 325

Appendix K 1 | Tot

Q.7 What do you prefer to read? [ = |
Books| 5:5 |

__Comics| 101 |

__Fantasy| 130 |
_Romance| 1)1 |

. Fim/Tv Stars| 112 |

Read| 156

_61%
1% 7

 22%

22%|

6%

63%
55%)

3%,
20%|

22%

9%
38%
24%
13%

24%

“8%

. 48%| 2
3%

12%,
14%

12%]
33%)

Tot.

stud.|

Male

417 ¢

1 22%)
- 61%)|
0%

| S59%|
18%)

16%|

50%)|

18%

291



Appendix K2
~ Data "Summary
Gq,est!pn o

Q11 Do your parents read |

_intheir spare time? =~ Yes| 326

No] 88 |
- 50%|
1%,

_No re_qunse,,%,,_ 7

Q.12 What do they mostly read? {
) ~ Books| 50
~ Magazines| 201
~_ Comics| 20
Newspapers 402

Q.13 Do you have many books |
.athome?  ~  Yes} 713

. Noj 97

No response1 s

Q.14 Do you_,Iike,,gping.t_o,DEAB?,.. § _.[, R
Yes| 138
. No 249
..Sometimes 397
No response|

r

Q.15 What do the letters .QEAB,_,S._tand’._fo.r ?

Drop Everything And Read| 738
~_ Other|
No response E N

|
R
i

Q16 Shoud DEARbeonata |-

different ime? ~ Yes| 205
No| 621

 Noresponse| 8

Q.18 Should DEAR be dropped? | = .
. Yes| 141

i .No| 580

_Noresponse| 16

K

|

' Student Numbers’ 83 7 , ».
}
J

1
|
!
!
I
i
{
\
|
|
|

,_,Bq,%‘

I
11%,

R

R
‘ 6”9°/o[>
24%]
2%
43%

88%|

12%(,

L 24%|
74%) 3
1%]

46%)| 1

53%
1%

29%|
69%
2%,

| stud.
e |

817

). 140
176

352

42
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Tof

Mal

188
34

190 | 46%

5

297 |
101 |
14
186 |

349
63

99

23

71%] 2
24%]| 1
3%|..

45%

. 84%)
15%)
1% .

24%

34%

42%)

0%

84%

6%
10%

. 27%

73%

0%

44%

55%)
A%

- 33%|

66%

1%

Tot. |
Stud.)

_Fem

420

109
221

386

12
22

92
317
11

201

104

303
A3

. 87%

384
34 |

214 | 5

33%
13%

- 54%
0%

24%
1%
51%

- 91%
8%
0%

C‘/0
”6%
53%
0%

25%
72%
3%




~No response

_ Friend
__ Classroom
Q.22 Do you have trouble finding
something interesting to read

~ during DEAR? Yes

No

. Sometimes|
__Noresponse

read during DEAR? _Yes

No|

No response|

|

503

1. 701
154
_..Newspaper|

L
143 | 17%]

837

320  38%

1 2%|

23
62

44
7%

628 | 77%]|

161 | 18%)

80 | 10%,

160 | 19%,
297 | 35%)|
3-:1 7”4470} B

%!
l/‘__ )

570 | 63%)

251 | 30%, .1
2%,

.B0%

5 %]

1 so%| 2
. 29%|
2%

318

103
20

| 39 | 9

25

54
50

54

|

Lo b

319 |

40 |

|} Tot.
 Stud.|

Fem

420

0| 248 |

162
10

]

| 22%
- 78%
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5%
21%

- 23%
10%




Appendix K 4

_ Data Summary | Stud.|

_ Question
__Student Numbers|

Q. 26 Do you sometimes get
_distracted during DEAR? o
. Yes)

No|

No response|

837

Q.27 Is DEAR the only time you |

__gettoread? ~  Yes|
No response |

Q.28 What sort of reader do

_you think you are? ~ Good

_ Average

. Poor|

. No response

Q.29 Do you think DEAR has helped _
you improve in reading?

_Yes 2
No| 3

Unsure

. Noresponse

Unsure| 2

_No response |

Q.31 Do you think being able toread |

well will help you when you

_ _leaveschool? ~  Yes|
_ No response|

S S S S

39%
27%

2%

%)

1.16%
- 83%

1%

24%
- 39%;

36%
1%

| 17%

58%
24%|
1%

94% 3
5% .

1%

47%
46%|
- 6%
1%

- 39%

28%

7%
82%

. 45%
LAT%
8%
0%

35%

32%]|
1%].

1% .

27%| .
37%|

0% .

169 |
111
135

59
356

206
191
16

88
175
152

40%
1%

14%

1%

49%
. 45%

21%

1%

. 58%

95%
3%
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26%
32%

85%

4%
2%

42%
36%

26%
1%

1%




