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APPENDIX 1.

SETTINGS - THE TWO CLASSES

1. The Language Centre

The language centre offers a range of full-time courses to different clienteles,
including the following:

1. International students hop ng to qualify for university entrance by
studying for the IELTS (International English Language Testing Service)
English proficiency examination; such students may attend the Centre for
periods of between two weeks an1 a year.

2. International students accepted for university courses (undergraduate
or postgraduate), upgrading their English language proficiency and study
skills through English for Furthe: Studies (EFS group); these students may
study at the Centre for from five to fifteen weeks.

3. International students newly arrived in local high schools and

needing to develop their English language skills to participate fully in
school life (HS group); they live it the school but attend classes at the
Centre until able to be independent.

4, 'General English' students, wishing to develop their English for
business or personal reasons, who may enrol in courses ranging from five
to forty weeks (GE groups 1, 2, 3 end 4).

The students' English language froficiencies were extremely varied, as
evidenced by IELTS and other proficiency measures and by teacher
assessment. Although to some extent the intending university students
were the most advanced, there was no direct connection betweern: the course
in which an individual was enro led and their English skills. Overall,
however, they were at a roughly intermediate or better level, and both their
teachers and the researcher found that discussion flowed relatively easily.

Of those who had been in the wcrkforce, one had been a doctor, one a nurse,
one an electronic technician and >ne in business; all seeking a change of
direction into computing or (other) business areas as a result of their
studies.

Teacher qualifications ranged fro n Graduate Certificate in TESOL to
Masters, and several were currertly enrolled in Graduate Diploma or
Masters programs. Team-teaching was the usual practice at the Centre, with
each group of students shared by two or three teachers, and most teachers
concurrently working with more than cne student group (and hence
colleagues).
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2. The Community Class

This class met three times a weel. for two hours each time, in one of the ESL
classrooms at a local primary school.

There were twelve women studeats in the class altogether, mostly wives of
international students at the uniersity and with children attencling the
primary school which hosted the class. None was working in Australia;
their focus was very much on suoporting their families by providing a
home life. Eight of these students agreed to be interviewed and surveyed
for this study.

Their own educational levels ranged from high school graduates to
university teachers; and their Er glish language proficiencies, though these
could not be formally assessed, l:kewise varied from those able to function
autonomously and comfortably in the local community to some who were
very dependent on husband or friends for assistance in everyday life in
Australia. Although almost all I ad studied some English in their countries
of origin, at school or even at university (though not as a specialisation),
their previous studies were all quite some time in the past, and the three
meetings a week of the Commur ity class were their main contact with
English.

Their jobs in their home countries - put on hold for these two or three years
in Australia - included shop assis tant, lawyer, agricultural officer, and high
school and university teachers.

The teacher had just completed a Graduate Certificate in TESOL. She had
prior teaching experience (high s:hool for sixteen years), but had only been
teaching this class - her first in TXSOL and with adults - for six months.
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APPENDIX 2.

INFORMATION SHEET AND CONSENT FORM - TEACHERS.

INVESTIGATION OF REA DING STRATEGIES USED WITH ESL
STUDENTS

STATEMENT AND CONSENT FORM FOR TEACHER PARTICIPANTS

Researcher: Ruth Nicholls
Lecture - in TESOL Methodology.
Address: Departrient of Education Studies,

University of New England.
Armidale. NSW. 2351.
Telephone (work) 067 73 3340.

Dates: November 1996 - February 1997.

Purposes of the study:

1. To survey the strategies used by ESL teachers in fostering their
students' reading skills.

2. To examine the attitudes and beliefs of teachers about these
strategies.

3. To survey the past and >resent experiences which ESL students
have had with these strategies.

4. To analyse the students’ attitucles and beliefs about these strategies.

5. To investigate the possi»ility of a correlation between teaching/
learning styles (Kolb and Myers-briggs questionnaires) and strategy
preferences.

6. To develop a list of reccmmended teaching/learning strategies for
enhancing ESL students' reading skills.

[ would be very grateful if you ar.d some of your students would agree to
participate in this study. My hoy e is that the outcomes of this research will
be of direct interest and benefit tc all the participants, as well as to other ESL
learners and their teachers.

The time needed for each individual teacher participant will be about half
an hour, during November-December 1996. This will involve:

1. Filling in two (2) fairly brief learning-/teaching-style
questionnaires.

2. A short (15-20 minutes) semi-structured interview about the
strategies you use to foster your students' reading skills. This interview will
be tape-recorded for later transcr ption and reference.

The time commitment for each siudent participant would also be about half
an hour: for details, see the separate Statement and Consent Form for
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Students. It would be most helptul if you could encourage (some of) your
students to take part in this stud /, too, though no-one should feel under
pressure to do so.

Feedback to each teacher particifant will include:
As soon as possible after each interview:

1. return of the learning-/teaching-style questionnaires analysed for
your 'type' and additional explar atory material, for your interest and
comment;

2. return of your intervievs transcript for your information and
comment.

As soon as possible after the completion of the research - March-April 1997:

3. a summary of the overzll research findings.

Feedback to each student partici >ant will be similar: see Student Statement.

If you agree to take part in this study, please sign and return the Consent
Form below. You are of course f-ee to withdraw from the study at any time.

If you have any questions about this project, please contact Ruth Nicholls at
the address or phone number above.

If you have any complaints about the way in which this research is
conducted, please contact the Human Research Ethics Committee at the
following address:

The Secretary,

Human Research Ethics Committee,

Research Services.

University of New Lngland,

Armidale. NSW. 2351.

Tel: (067) 73 2352. Fax: (067) 73 3543.

I hope you will agree to take part. and I look forward to speaking with you.

Ruth Nicholls.

Conseni: Form

I (please PRINT your name) have read
the information above, and any cuestions I have asked have been answered
to my satisfaction.

I agree to participate in this activ'ty, realising that [ may withdraw at any
time.

I agree that the research data gatt ered for the study may be published,
provided that my name is not usad.

(participant)
(researcher)
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APPENDIX 3

INFORMATION SHEET AND CONSENT FORM - STUDENTS

INVESTIGATION OF REA DING STRATEGIES USED WITH ESL
HSTUDENTS

STATEMENT AND CONSENT FORM FOR STUDENT PARTICIPANTS

Researcher: Ruth Nicholls
Lecture : in TESOL Methodology.
Address: Departraent of Education Studies,

Univercity of New England.
Armidale. NSW. 2351.
Telephone (work) 067 73 3840.

Dates: Novem»er 1996 - February 1997.

Purposes of the study:

1. To survey the strategies used by ESL teachers in fostering their
students' reading skills.

2. To examine the attitudes and beliefs of teachers about these
strategies.

3. To survey the past and oresent experiences which ESL students
have had with these strategies.

4. To analyse the students attitudes and beliefs about these strategies.

5. To investigate the possioility of a correlation between teaching/
learning styles (Kolb and Myers-Briggs questionnaires) and strategy
preferences.

6. To develop a list of recommended teaching/learning strategies for
enhancing ESL students' reading skills.

I would be very grateful if you would agree to participate in this study. I
think you will find it easy and interesting - and useful to you in your
learning of English. I hope that the outcomes of this research will be of
direct interest and benefit to all the participants, as well as to other ESL
learners and their teachers.

The time needed for each individual student participant will be about half
an hour, during November-December 1996. Each student will:

1. Fill in two (2) short queitionnaires on learning-style preferences.

2. Take part in a short (15-20 minutes) semi-structured interview
with the researcher about the strategies you and your teachers use (and have
used in the past) for developing ‘eading skills, and how useful you feel
these are. This interview will be tape-recorded for later transcription and
reference.

Feedback to each student participant will include:
As soon as possible after each in‘erview:
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1. return of the learning-/teaching-style questionnaires analysed for
your 'type' and additional explaratory material, for your interest and
comment;

2. return of your interviev/ transcript for your information and
comment.

As soon as possible after the completion of the research - March-April 1997
(if you are interested):
3. a summary of the overell research findings.

If you agree to take part in this study, please sign and return the Consent
Form below. You do not have to participate if you do not wish to do so, and
you are of course free to withdrav from the study at any time.

If you have any questions about this project, please contact Ruth Nicholls at
the address or phone number abve.

If you have any complaints about the way in which this research is
conducted, please contact the Human Research Ethics Committee at the
following address:

The Secretary,

Human Research Ethics Committee,

Research Services.

University of New England,

Armidale. NSW. 2351.

Tel: (067) 73 2352. Fax: (067) 73 3543.

I hope you will take part in this study, and I look forward to meeting and
talking with you.

Ruth Nicholls.

Consent Form

I (please PRINT your name) have read
the information above, and any (uestions I have asked have been answered
to my satisfaction.

I agree to participate in this activ: ty, realising that [ may withdraw at any
time.

I agree that the research data gatl ered for the study may be published,
provided that my name is not usad.

(date)

(participant)

(researcher) (date)
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APPENDIX 4

MYERS-BRIGGS TYPE INDICATOR AND INFORMATION

Answer each question. For each pair of items; tick the box that best or most often
reflects you, your interests, your yreferences, ... .

1. a sociable territorial
2. Q interaction concentration
3. a external internal
4, a multiplicity of relationships fewer relationships
5. a interest in external evenis interest in internal events
6. Q realistic speculative
7. 0 directions hunches
8. a the present the future
9. a details patterns
10. a facts innovations
11. Q analysis empathy
12. Qa evaluate appreciate
13. Q urgency lack of urgency
14. a deadlinel what deadline?
15. At a party, [ tend to inte-act At a party, [ tend to interact
a with many, including stiangers. with a few, known to me.
16. In company, I usually prfer to In company, I usually
a initiate conversation. wait to be approached.
17. New /non-routine interaction with New/non-routine interaction
a others stimulates/energ ses me. with others taxes my reserves.
18. a [ usually speak easily/: t length [ usually find little to say
with strangers. to strangers.
19. a I tend to be easy to approach. I tend to be somewhat reserved.
20. [ am more attracted to [ am more attracted to
o sensible people. imaginative people.
21. [ am more frequently [ am more frequently
a a practical sort of perso . an imaginative sort of person.
22. u ‘ [ feel more practical the n ingenious. I feel more ingenious than practical.
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23. O
24.
25, O
26, O
27.
a
28. O
29.
a
30.
a
31. O
32.
O
33. O
34, 0
35. O
36. O
37. O
38. 0O
39. 0O
40. O
Scoring

[ value my sense of 1t ality more
than my imaginatior.

[ am more cbservant and practical.
[ am more impressec by principles.
] am more drawn totie convincing.

[n approaching other;, I tend to be
somewhat objective.

I am more often cool headed.

In making decisions, feel maore
comfortable with stzndards.

Which is more of a ¢ > mpliment:
"There is a very logical person!

I see myself as basically hard-headed.

I prefer relationship: with others

which are uncomplic ited by persaonal

concems.

I tend to be more del berate than
spontaneous.

I tend to choose ratl er carefully.
I am usually punctuzl.

[ put more valueon't eing definite.

[ tend to organise in : dvance.

It is mostly preferabli: to maka sure
things are orderly/st-uctured.

A structured, schedu ed situation
appeals to me more.

[ like to have a plan have things
largely settled in ad ance.

1-5 6-10
+ +
15-19 20-24

E-1 S-N

0-10 0-10

[ value my inﬂaginah'on more
than my sense of reality.

[ am more imaginative and creative.

[ am more impressed by emotions.
[ am more drawn to the touching.

In approaching others [ tend to be
somewhat personal

[ am more often warm-hearted.
In making decisions, [ feel more

comfartable with feelings.

‘There is a very sensitive person.

[ see myself as basically soft-hearted.

I prefer relationships with others

where personal concems and harmony

can be maintained.

[ tend to be maore spontaneous than
deliberate.

I tend to choose rather impulsively.
I am usually fairly leisurely.

I put more vahie on being open-
minded.

[ tend to await whatever turns up.

It is mostly preferable to just let
things happen.

An unstructured, unscheduled
situation apeals to me more.

I like to stay flexible and avoid
making plans.

11-12 | 13-14
+ +
25-32 33-40

_

TF  J-P
0-10 0-10
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How the Jungian Przferences Display Themselves at Work*

Extraverts

Like variety and action.

Tend to be faster, dislike complicated procedt res.

Are often good at greeting people.

Are often impatient with long slow jobs.

Are interested in the results of their job, in ge:ting it done
and in how other people doit.

Often do not mind the interruption of answering the tel-
ephone.

Often act quickly, sometimes without thinkin ;.

Like to have people around.

Usually communicate freely.

Sensing Types

Dislike new problems unless there are standard ways to
solve them.

Like an established way of doing things.

Enjoy using skills already learned more than | :arning rew
ones.

Work more steadily, with realistic idea of hov- long it will
take.

Usually reach a conclusion step by step.

Are patient with routine details.

Are impatient when the details get complicat: d.

Are not often inspired, and rarely trust the insp ration when
they are.

Seldom make errors of fact.

Tend to be good at precise work.

Thinking Types

Do not show emotion readily and are often ur comfortzble
dealing with people’s feelings.

May hurt people’s feelings without knowing t.

Like analysis and putting things into logical o der. Can get
along without harmony.

Tend to decide impersonally, sometimes payin ;insufficient
attention to people’s wishes.

Need to be treated fairly.

Are able to reprimand people or fire them whe n necessary.

Are more analytically oriented— respond mre easily to
people’s thoughts.

Tend to be firm-minded.

Judging Types

Work best when they can plan their work ard follow the
plan. '

Like to get things settled and finished.

May decide things too quickly.

May dislike to interrupt the project they are ¢ n for a more
urgent one.

May not notice new things that need to be dcne.

Want only the essentials needed to begin thei: work.

Tend to be satisfied once they reach a judgmenton a thing,
situation, or person.

*(from Gifts Differing (1980) by Isabel Briggs Mye s and Peter B. Myers,

Introverts

Like quiet for concentration.

Tend to be careful with details dislike sweeping state-
ments.

Have trouble remembering names and faces.

Tend not to mind working on one project for a long
time uninterruptedly.

Are interested in the idea behind their job.

Dislike telephone intrusions and interruptions.

Like to think a lot before they act, sometimes without
acting.

Work contentedly alone.

Have some problems communicating.

Intuitive Types

Like solving new problems.

Dislike doing the same thing repeatedly.

Enjoy learning a new skill more than using it.

Work in bursts of energy powered by enthusiasm, with
slack periods in between.

Reach a conclusion quickly.

Are impatient with routine details.

Are patient with complicated situations.

Follow their inspirations, good or bad.

Frequently make errors of fact.

Dislike taking time for precision.

Feeling Types

Tend to be very aware of other people and their feel-
ings.

Enjoy pleasing people, even in unimportant things.

Like harmony. Efficiency may be badly disturbed by
office feuds.

Often let decisions be influenced by their own or other
people’s personal likes and wishes.

Need occasional praise. _

Dislike telling people unpleasant things.

Are more people-oriented — respond more easily to
people’s values.

Tend to be sympathetic.

Perceptive Types

Adapt well to changing situations.

Do not mind leaving things open for alterations.

May have trouble making decisions.

May start too many projects and have difficulty in fin-
ishing them. g

May postpone unpleasant )obs".

Want to know all about a new ;ob‘,._

Tend to be curious and welcome new light on a thing,
situation, or person.
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BRIEF DESCRIFTIONS OF THE SIXTEEN TYPES

ENT]

Intuitive, innovative ORGANL'ER;
aggressive, analytic, systematic; nore
tuned to new ideas and possibiities
than to people’s feelings.

EST]

Fact-minded, practical ORCAN-
IZER; sggressive, analyvtic, systeme
atic; more interested in getting the
job done than in people's feelings

INTP
Inquisitive ANALYZER; reflective,

independent, curious; more iiter-
ested in orgsnizing ideas than » tua-
tions or people.

ISTP

Practical ANALYZER; values e act-
ness; more interested in organ zing
datu than situations or people; reflec-
tive, a coal and curious ohserver of
life.

ESTP
REALISTIC ADAPTER in the v orld
of material things; good natured,
tolerant, easy going; oriented to jrac-

tical, first ‘hand experience; h ghly
observant of detalls of things,

ESFP
REALISTIC ADAPTER in human
relationships; friendly and easy w~ith
people, highly observant of heir
feelings and needs; oriented to jrac-
tical, first hand experience.

IST]
Analytical MANAGER OF FACTS
AND DETAILS; dependable, deci-
sive, painstaking and systematic
cancerned with systems und organiza-
tion; stuble and conservative..

ISF]
Sympathetic MANAGER OF FACTS
AND DETAILS; concerned with pen-
ples’ welfare; dependuble, painitak-
ing end systematic; stable and con-
servative,

ISFP:

Observant, loyal HELPER; reflec-
tive, realistic, empathic; patient with
details, gentle and retiring; shuns
disagreements; enjoys the moment.

INFP

Imaginative, independent HELPER;
reflective, inquisitive, empathic, loyal
to ideals; mare interested in possi-
bilities than practicalities.

ESF]

Practical HARMONIZER  and
worker-with-people; sociable, arderly,

-opinioned; conscientious.  realistic

and well tuned to the here and now,

ENF]
Imsaginative HARMONIZER and

. worker-with-people; sociable, expres-

sive, orderly, opinloned, conscien-
tious; curious about new ideas and
possibilittes.

INF]

People-oricnted INNOVATOR of
iders; serious, quietly. forceful and
persevering; concerned with the com-
mon good, with helping others de-
velop. .

INT]

Logical, critical, decisive INNO-
VATOR of ideas; serious, intent,
highly independent, concerned with
organization, determined and often

- stubborn.

_ , ENFP
Warmly enthusiastic PLANNER OF
CHANGE; imaginative, Individualis-
tie; pursues Inspiration with Impul-
sive energy; seeks to understand and
inspire others.

ENTP
Inventive, analytical PLANNER OF
CHANGE; enthusiastic and inde:
pendent; pursues inspiration with

impulsive energy; secks.to under-
stand and inspire others.
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RELATING TYPE T'O INSTRUCTIONAL STRATEGIES
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THE TEACHEF IN THE CLASSROOM
Type Preferences and Teaching Styles

Extravert-Introvert differences

Extraverted teachers are more likely to give students choices about
what to study and how to go ¢bout learning tasks. Introverted teachers
are inore likely to structure learning activities through the materials
they select for students. Extra serted teachers are more likely to be con-
stantly attuned to the changes in stucent attention and activities. In-
troverted teachers are more attuned to the ideas they are trying to
teach, and tend to center the control in themselves.

Sensing-Intuitive differences
Sensing types tend to emphasize facts, practical information, and
concrete skills. Intuitive types tend to emphasize concepts and relation-
ships, and the implications of facts for understanding larger problems.
Sensing type teachers tend to keep things centralized, and focus ac-
tivities on a narrow range of :hoices. Intuitive type teachers are more
likely to give a wide range »f choices to students, and the teachers

themselves are more likely to move freely around the room than their
sensing counterparts,

Thinking-Feeling differences

Thinking type teachers ma':e relatively few comments about student
performance, and these are likely to be objective statements. Feeling
types praise and criticize, support and correct, in words and by body
language. Thinking types have students spend more of their time focus-
ed on what the teacher is dsing. Feeling types have students spend
more time in their own individual work. Feeling type teachers are

more likely than thinking tyse teachers to move from student to stu-
dent, attending to each stud:nt in their individual work, and usually
seeking some dialogue. Feeli:ig types also seem better able to attend to
more than one student at a time, ir. contrast to thinking types who
typically deal with the class as a whole.

Judgment-Perception differe 1ces

The classrooms of judging type teachers are more likely to be order-
ly, with adherence to structure and schedules. Perceptive type teachers
encourage more movement around the classroom, more open-ended
discussions, and more socializing in study groups.

Student Reactions t Teachers’ Management Styles

The classrooms of I, S and [ teachers are likely to be quiet and order-
ly. When students in these classrooms get off task, they are apt to
daydream, doodle, and do other passive, withdrawn things.

In contrast, the classroonrs of E, N and P teachers typically have
more movement and more noise. In these classrooms, students have a
greater voice in decisions ab.ut activities. When students get off task,
they are likely to do so actively and noisily. The E, N and P teachers
spend more time trying to g:t students settled down to work.

Structure and Flexibility in the Classroom

I_ _ ] teachers seem to 1eed the most structure in the classroom;
E_ _J’s need somewhat less; I __ P's need even less, and E_ _ P’s
need the least structure of a I. In fact, E — ._ P teachers often do things
that will bring unpredictatility into the classroom —encourage open-
ended discussions, ask students to create projects, permit socializing in
study groups, etc. Clearly, ‘he amount of structure a teacher needs for
personal equilibrium will suit the needs for external structure of some
of the students in the classtoom, and will not fit others at all.

200



APPENDIX 5

KOLB LEARNING STYLE INVENTORY AND INFORMATION

There are nine sets of four words listed below. Rank order the words in each set by
assigning a 4 to the word which best characterizes your learning style, a 3 to the word
which next best characterizes your learning style, a 2 to the next most characteristic word,
and a 1 to the word which is least characteristic of you as a learner.

You may find it hard to choose the words that best characterize your learning style.
Nevertheless, keep in mind that there are no right or wrong answers —all the choices are
equally acceptable. The aim of the nventory is to describe how you learn, not to evaluate
your learning ability.

Be sure to assign a different rank 1umber to each of the four words ir each set; do not
make ties.

1. { —_discriminating —tentitive —involved —— practical
2. | ___receptive —relevani ——analytical —— impartial
3. | —feeling —_watching ‘ ——thinking - —doing
! -
4. | ____accepting —risk- taker . __evaluative ——aware
5. | —intuitive —_productive —logical ——questoning
6. | —_abstract —Observing —concrete | ——active
7. | —present-oriented | ___reflccting — future-oriented —— pragmatic
8. L___experience —obscrvation ——conceptualization __._experimentatioq
9. | ——intense —reserved ——rational | ——_responsible

The four columns of words at ove correspond to the four learning style scales:
CE, RO, AC, and AE. To compute your scale scores, write your rank numbers in the
boxes below cnly for the designated items. For example, in the third column (AC), you
would fill in the rank numbers you have assigned toitems 2, 3, 4, 5, 8, and 9. Compute
your scale scores by adding the ra:k numbers for each set of boxes.

Score items: Score tems: Score items: Score items:
2 3 4 5 7 8 36789234589136789.

[ e 1 O A O A

CE=_____ RO=.____ AC= AE =

To compu-= the two combinetion scores, subtract CE from AC and subtract RO from
AE. Preserve negative signs if they appear.

AC  CE AE RO 201
ac-ce |- |- ae-ro:| |- |-
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LEARNING STYLE PROFILE
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A high score on Concrete Exoerience represents a receptive, experlence-based
approach to learning that re ies heavily on feeling-based judgements. High
CE individuals tend to be einpathetic and 'people-oriented’. They generally
find theoretical approaches ‘o be unhelpful and prefer to treat each situation
as a unique case. They learr. best from specific examples in which they can
become involved. Individuils who emphasise Concrete Experience tend to
be oriented more towards peers and less towards authority in their approach

to learning, and benefit mos: from feedback and discussion with fellow CE
learners.

A high score on Abstract Cor ceptualisation indicates an analytical, conceptual
approach to learning that relies heavily on logical thinking and rational
evaluation. High AC indivicuals tend to be oriented more towards things
and symbols and less towards other people. They learn best in authority-
directed, impersonal learning; situations that emphasise theory and systematic
analysis. They are frustrated by and benefit little from unstructured
‘discovery' learning approaciies like exercises and simulations.

A high score on Active Experimentation indicates an active, 'doing'
orientation to learning that relies heavily on experimentation. High AE
individuals learn best when hey can engage in such things as projects,
homework, or small group ciscussions. They dislike passive learning
situations such as lectures. ~hese individuals tend to be extroverts.

A high score on Reflective Cbservation indicates a tentative, impartial and
reﬂect1v<= approach to learning. High RO individuals rely heavily on careful
observation in making judgements, and prefer learning situations such as

lectures that allow them to tike the role of impartial ob;ectwe observers.
These individuals tend to be introverts.

It is unlikely that a person's l2arning style would be described accurately by
just one of the preceding four paragraphs. This is because each person's
learning style is a combination of the four basic learning modes. It is
therefore more meaningful t> describe a learning style in terms of the
quadrant into which the ind.vidual's scores place her/him. The four
dominant learning styles, each related to one of the quadrants, are as follows:

Accommodator (AE+CE): risk-taker, intuitive trial and error, may be pushy,
values new experiences higtrly, values facts above theory.

Diverger (CE+RO): imaginztive, emotional, people-oriented, views concrete
situations from many perspectives, generates 1deas in brain-storming.
Assimilator (RO+AC): uses inductive reasoning, derives an mtugrated
explanation from disparate ¢bservations, values abstract concepts highly,
values theory above facts if *hese conflict.

Converger (AC+AE): relatiy ely unemotional, thmg -oriented, practical, uses
hypothetical-deductive reasoning, in order to arrive at the one 'right’ answer.
The LSI (Learning Style Inventory) does not measure an individual's
learning style with 100% accuracy, but rather gives an indication of how s/he
sees herself/himself as a learner. To pinpoint one's learning style more
exactly, one would need other data: e.g. how one makes decisions on the job,
how others see one, what kir.d of problems one solves best, etc.). More detail
is given in The Learning Sty e Inventory Technical Manual by David Kolb.
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APPENDIX 6

WILLING'S AMES_LEARNING STYLE SURVEY

STUDENT QUESTIONNAIRE

HCWDO YOULEARNBEST?

Example:
1like to leam by listenin ; to songs. no alidle  good best
1. In English class, I like to learn by reading. no alile good
2. Inclass, Ilike to listen ar d use casseites. no alitle good
3. In class, Ilike to leamn by games. no alile  good
4, In class, Ilike to leam by conversations. no alinle  good
5. Inclass, Ilike to leamn by pictures, films, videc. no alinle  good
6. I want to write everythin ; in my notcbook. no alitle  good
7. 1like 1o have my own te: thbook. no alittle  good
8. Ilike the teacher to explzin everything to us. no alile good
9. Ilike the teacher to give 1s problems to work on. no alidle good
10. Ilike the teacher to help ne talk about my interests. no alitdle good
11. Ilike the teacher totell n e all my mistakes. no alile  good
12. Ilike the teacher to let m: find my mistakes no alitde  good
13. Ilike 1o study English by myself (alcne). no alittle  good
14. 1like to leam English by talking in pairs. no alittle  good
15. 1like to leam English in 1 small group. no alitle  good
16. 1li<e to learn English wi h the wholc class. no alinle good
17. Ilike to go out with the class and practise English.  no alide good
18. Ilike to study grammar. no alile good
19. Ilike 10 leam many new words. no alitile  good
20. 1like to practise the soun Is and pronunciation. no alidle  good
21. Iliketoleam English wc rds by seeing them. no alitdle  good
22. llike 1o learn English wc rds by hearing them. no" alitle good
23. Iliketo learn English werds by doin z something. no alitde  good
24. Athome,Iliketolearn by reading newspapers, etc.  no " alide  good
25. Athome, Iliketoleamty watching TV in English. no alinle good
26. Athome,lliketoleam ty using cassettes. no alittle  good
27. Athome, Ilike to learn ty studying English baoks.  no alinle good
28. 1like to leam by talking o friends in English. no alinle  good
29. Iliketoleam by watchir. 3, listening to Australians. no alitde good
30. Iliketoleam by using E iglish in shops/CES/
trains... no alitde  goods
STUDENT QUESTIC NNAIRE cont...
31. WhenIdon't understanc something in English,
Task someone 1o explab ittome. no sometimes
32. If something in English .s 100 diffic 1]t for me,
liry tolisten to some pz i of it. no sometimes
33. T watch people’s faces a 1d hands to nelp me
understand-what they say. no sometimes

34. When I'm reading—if T Jon'tunderstand a word, I
try to understand it by ] woking at the gther words.

no

sometimes

best
best
best
best
best

best
best
best

best
best
best

best
best
best
best
best
best

best

often

often

often

often
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STUDENT QUESTIONNAIRE cont...

35. WhenIamnotin class, [ try to finc ways to use
my English. no sometimes often

36. Iam happy to use my English even if I make
mistakes. no sometimes often

37. Ithink about what I am going to sa - before I speak.  no sometimes often

38. IfIdontknow how to say somethir g, I think o
a way to say it, and then I try it in sheaking. no sometimes often

39. WhenIam speaking English, I listcnto my
pronunciation. no sometimes often

40. If Ilcam anew word, I try to put it nto my
conversation so I can leam it better no sometimes often

41. If somcone does not understand me, I'try to
say it in a different way. no sometimes often

42. 1like the sound of English. no sometimes often

43. Itry to find my special problems in English,
and I try to fix them. no sometimes ofien

44, lask myself how well T am leaming English,
and I try to think of better ways to ] :am. no sometimes often

45. Itry tounderstand the Australian w ay of life. no sometimes often

STUDENT QUESTIONNAIRE cont...

‘What country doyou comefrom?........ .ot e

YOUTJANGUABET..c.cueie et ettt et e et s b e en e

Other1anguage(s)7 .o e eicieereeereieins ettt et s
Yourage? 15-20 21-24 25-29 30-39 40+
Sex? M F

How many years education? (school, ¢ sllege, university). ..o ceeeeciiciciens

Did you go 1o school in your coutnry i t:
a village (about 500 people)
atown (about 5000 people)
a city (about 50 000 people)
a big city (about 500 000 peoplec)

Which language (s) did you study in yc ur country7.........ooeeceveecnisnsnenscannss
Did you study English in your country’ YES NO
If YES, where did you study Eng lish?  atschool
atuniversity
18113 OO

If YES, how many years did you study English?.........cccoeeveie.
How many hours a week?. ......cccueunne
How long have you been in Australia? rererennan YEAIS <ereenenrniONths

How many English courses have yout ad in Australia?

" How many brothers and sisters do you 1ave?...........cocoerveeueeneenenn

Willing, K. 1988. Lea-ning Styles in Adult Migrant Education.
Adrilaide: NCRC/AMEP. 106-108.
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WILLING'S LEARNING STYLES - TYPE DESCRIPTORS

1. 'Communicator style'
People with this learning style usually like such activities as:
observing native speakers
listening to native speakers
talking to friends in Englich
conversations/discussions in class with teacher and students
watching TV in English
using English in everyday activities (shops, etc)
learning words by hearing them
These learners often enjoy new experiences (new people, new activities),
and are quite active in trying to use English in everyday life as much as
possible.

2. 'Concrete style'
People with this learning style usually like such activities as:
games

talking about pictures

watching films, video

talking in pairs

using cassettes

going on excursions
These learners are often imagina ive, and like to watch or listen to see how
things are done, and perhaps dis:uss many possibilities, then try these in
everyday life.

3. 'Expert-oriented style'
People with this learning style usually like to work with an expert (a teacher
or someone else who knows the subject very well) in order to learn. They
like:

to have someone explain ileas clearly

to write things down in a notebook to study later

to use a textbook

to study grammar

to learn to read

to learn words by reading :hem
These learners often like theory and abstract ideas, and they can often see a
pattern or a rule’ in a group of different things or ideas.

4. 'Analytical style'
People with this learning style u:ually like such activities as:
working and learning alore
studying grammar
studying English books
finding their own mistake; and working on these
having problems to work >n
reading newspapers
These learners are often very practical and like to analyse problems, find the
right answers and act on these.
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APPENDIX 7

INTERVIEW QUESTIONS - TEACHERS

1. What groups of students are you currently working with?

2. How would you define a good reader, in a second language? Would
this be the same as in their first language?

3. How well are your current students reading? What are their reading
skills like? (Different groups)

4. How do you know? How do you assess their reading skills? What do
you get them to do/observe them doing? (Different groups)

5. What are some of the classroom strategies/tasks/activities you use
with these students to develop/¢nhance their reading skills?

6. Why do you use these stra:egies etc? What is the specific value/
purpose for each one (reading suo-skills etc)?

7. Do students find them useful/interesting? How do you know?

8. Do you encourage student: to use specific reading strategies/ activities
out of class to develop/consolid: te their reading skills? Which, and why?

9. Do students in fact do thes2? How do you know? Which do they do
most? Which do they consider uvseful/not useful etc (how do you know)?

10.  Reading aloud by students: do you use this, and why and how?
Why: does reader-aloud or listener benefit? is it more for learner or

teacher? what do you think it reveals?

How/when do Ss do it: often or rarely, 'cold' or prepared, happily or

unhappily, skilfully or haltingly, etc

Do students seem to want to do it, enjoy doing it, find it useful?

Are they used to this, or even expect it, from earlier experience (eg in

country of origin)?

11.  Reading aloud to students by teacher, tape, . ..): do you use this?
Why? When/how/with what scrts of texts?

Do students expect this? enjoy it? find it useful? (how do you know?)

12. Any further ideas/thoughts/comments?

13.  Thank-you for your time. It's been really interesting and helpful for

me to share your experiences anc your ideas. I hope you continue to enjoy
your teaching so much!

208



10.

APPENDIX 8

READING ALOVUD SURVEY - TEACHERS

I like to have students reac aloud in class.

very often sometimes not often
(every class) (once a week)

The students like to read a oud in class.

like it a lot it's OK don't like it
The students find it is helg ful to them to read aloud in class.

very uszful it's OK not useful
When they read aloud in c ass, they understand what they read.

all of it some of it none of it

When one student reads aloud in class, it helps the others to
understand the written text (better?).

much beatter a bit better doesn't help

When their teacher reads aloud in class, it helps the students
understand the written text (better?).

much better a bit better doesn't help
The students like/find it useful to read aloud individually to their
teacher.

like it a lot it's OK don't like it

very uszful it's OK not useful

The students like/find it useful to read aloud to themselves.

like it a lot it's OK don't like it
very uszful it's OK not useful

Any further comments?

Many thanks for your help!

209



APPENDIX 9

INTERVIEW OQUESTIONS - STUDENTS

1. What is a good reader (in inglish? in your first language?)? What
can a good reader do?

2. Do you like reading in English? Do you find it easy? How
much/often do you read in English? What kinds of texts/books/materials?

3. How 'good’' do you think you are at reading in English (eg in
comparison to other skills - lister ing/speaking/writing - or other people)?
Are there aspects of your reading skills you would like to improve: eg
speed? accuracy? types of reading you want to be able to do but can't yet do?

4. How old were you when you were in your home country, learning to
read in your first language(s)? D.d you start to learn at home or at school?
What sorts of texts (books) and activities did you use to learn or practise or
improve - in class (what did your teachers do/get you to do)? out of class
(was this set by teachers or paren's or did you decide to do it yourself)?
What did you like best? find mo:t useful? (at diff ages/stages). When (after
how long) did you feel you 'couli read well/independently’ in your L1?

5. Did you start to learn English in your home country? How old were
you? Was it at school or at home or ...? Was it compulsory (for everyone)
or optional? Did you want to leern it or did vou just have to learn it? What
skills etc were the most important - to you? to teacher? - listening/
speaking/reading/writing/other (eg grammar)? Did you enjoy it at first?
later? Why (not)? Did it prepare you for coming to live and study in
Australia? What aspects have you needed to develop more in Australia?

6. When you were learning to read in English (school, home, . . .?), what
sorts of texts and activities did you use to learn or practise or improve - in
class? out of class? What did you like best? find most useful? When did
you feel you could 'read well/independently’ in English? Has your opinion
about your skill changed since ycu came to Australia? in what way(s)?

7. In Australia, what sorts of texts and activities do your teachers use in
class to help you develop your reading skills? Which of these do you enjoy?
find interesting? find useful?

What do they suggest you do out of class? Do you follow their suggestions
(which/why/why not)?

Do you use some ideas of your own to develop your reading skills in/out of
class? which and why? how do these ideas help?

Do you think your reading skills are getting better (faster/more accurate/
more varied texts/ .. .)? How dc you kaow?

210



8. Reading aloud to you/learners: is this an activity which was
common in your country for learning to read in your first language (or any
other purposes)? Who read aloud (parents/teachers/older students/
brothers/sisters)? Why/when?

What did you do while they reac to you: just listened? looked at pictures?
followed the text in the book? repeated? asked/answered questions?

Did you enjoy this/find it useful? Why (not)? Did others continue to read
to you after you could read for yourself? Why/when? Do you enjoy this?
What about your English teachers in your country of origin? in Australia?

9. Reading aloud by you/lea ners (1): is this an activity which was
common in your home country for learning to read in your first
language(s)? (or anything else??). What did teachers/parents do while you
read aloud? Did you enjoy this/find it useful at that time? Do you think it
helped you to understand the text (book) better when you read it aloud than
when you read it silently? What about when another student read aloud:
was there a difference in comprechension?

Did you continue to do this (in class? out of class?), even after you could
read 'well/independently/silent y'? Why?

10.  Reading aloud by you/lea:ners (2): learning to read in English in
your home country ? Teachers/parents? Did you enjoy this/find it useful?
Why was it enjoyable/not enjoyeble? useful/not useful?

Did you/teachers continue this after you could read 'well'? Why (not)?

11.  Reading aloud by you/leainers (3): learning to read in English in
Australia? Do your teachers use this in class? Why/when? Do you find
this enjoyable/ not enjoyable/boring/frightening? useful/not useful?
Are there times when it is not helpful? When you are reading aloud, does
this help you to understand the text (book etc) better? or do you need to
read it again (first/later) silently/by eye to understand?

Is it more useful (etc) to read, or o listen to another student read (a good
reader? a poor reader?)? Why (not)?

Do your teachers suggest you read aloud out of class? Why/when?

Do you use it out of class? Why, when? How does it help you? (Should
you use it more?! less?!)

12.  Can you remember any particular situations or incidents, especially at
school, which were 'good' or 'bad' for you or a classmate, which involved
reading aloud (particularly in Er glish or another 'foreign’ language)?

13.  Any more ideas/thoughts/comments?

14.  Thank-you for your time. It's been very interesting and helpful for

me to hear your experiences and your ideas. All the best for your studies
and your time in Australia.
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10.

A ?PENDIX 10

READING ALOUD SURVEY - STUDENTS

We often read aloud in class in this centre.

very often sometimes not often
(every class) (once a week)

I like to read aloud in class.

like it a lot it's OK don't like it
It is useful to me to read aloud in class.

very usaful it's OK not useful
When I read aloud in class I understand what I read.

all of it some of it none of it

When other students read aloud in class, it helps me understand
the written text (better?).

much better a bit better doesn't help

When the teacher reads aloud in class, it helps me understand
the written text (better?).

much better a bit better doesn't help
I like/find it useful to read aloud just to the teacher.

like it a lot it's OK dorn't like it
very uszful it's OK not useful

I like/find it useful to read aloud to myself.

like it a lot it's OK don't like it
very usaful it's OK not useful

Any further comments?

Thank-you for your help!



A’PENDIX 11

TEACHER INTERVIEWS - SAMPLE TRANSCRIPTS

Transcription code used

T7 Teacher - number re‘ers to data sheet in Appendix 13
I Interviewer

< > interjection or 'listening sound' from listener

= interruption

(xxx) what was said is not certain

(sic) preceding transcript:on is indeed what was said
(inaud) inaudible

((xxx)) description: e.g. ((leugh))

5) pause (in seconds)

Utterances have been transcribed with approximately one clause or sense
unit to a line to facilitate reading and analysis.

TEACHER INTERV EWS - extracts from transcripts

Teacher1 (Language centre)

I

T1
I
T1

T1

reading aloud by the students

you said that you don't do that

you don't see that as very important in

judging whether they're good readers

judging them as readers

no but it's a an active it's a part of the process of reading
well I mean I don't know ebout the process of reading
it's part of the process of learning to speak English

I think if they can = if they =

they do need to read aloucl when they're learning
they listen to each other

so it's a listening activity as well

so do you see it as more u: eful

for their speaking of English their speaking skills

or their reading skills

well only only only in the:r reading skills

in that I can see whether tiey're making mistakes I suppose
I can correct you know

I can see where they need correction

if they read something out aloud

I can hear if (inaud) they're reading correctly

and if they're not understending the words
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and if they're reading 'bed for 'bad’

they're not going to under:;tand tae story

so it's going to give the te: cher um

a better understanding of the help they need

((later))

T1

I probably do get more of ¢ n idea of their what's going on
when they're reading straight without having

when they're reading aloud something

that they haven't read seen

((later))
I do you use the opportunit’ to correct when they're reading aloud
or do you just let them go or
T1  they want correction
they know (2) they expect to learn something
they'll ask (1)
and other children in the class will give them a hand too
so um yeah there's a fair amount of correction within the group
I supportive
T1  oh yeah oh certainly
I mean when B. stood up
B. is a new boy this term
and when he stood up to rz2ad
everyone was just totally amazed
because he read so beautifully
better than anyone in the class
but you couldn't understand him speaking
he speaks very poorly he speaks badly
his listening is (inaud)
they were delighted that h2 coulc. do something
and now he helps others
he was you know he will correct and say things to others
and they will they will qui e happily accept (inaud)
he doesn't really understand what he's reading
just imagine he must have had training in
I'd say it was the lessons h2 had in Korea
it must have been very mt ch based on reading (aloud)
I so for him it's been a real way to contribute to the class <mm>

when he couldn't in other ways <mm yes>

((T1 was filling in the survey))

T1
I
T1

do you think that reading aloud the auditory thing

is an important part of leaining to read

are you talking about beiny; read aloud to or reading it aloud
them reading aloud

them reading aloud

I think it takes away from their comprehension

I think reading aloud makes it umm

there's something more they have to concentrate on

when they're reading aloud

they're concentrating on too many things
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Teacher2 (Language centre)

T2

right so= um= I=

well to be a good reader I cunno

they'd have to have a certiin level of comprehension

so so so they'd have to

have to have a reasonable ;ort of basic vocabulary um to begin with
but on top of that there'd ke certain strategies like=

it's sort of almost easier to say the things that make a bad reader
in the sense that if people i1h

if people are continually hindered

by the things that they dor't understand

it's sort of a bad reading strategy

whereas um if they continually skim over everything

without stopping to understand

that's also a bad reading strategy

((later))

T2

some teachers don't agree but I do oral reading

that often= because I feel that that gets people on task

they will actually read thrcugh the text

and um they'll follow while somebody else is reading

'cause I will sort of suddenly go from one person to the next
so they're sort of=

at least their mind has cone from. outside the classroom to the text
so IT1do do that= not=

and sometimes it's um I use the text for pronunciation too
so if their pronunciation's “7ery poor sort of go back

and I get them to read rigtt from the beginning

and that kind of thing

sometimes point out the d fference between the word (forms)
you know the noun's pronounced in this way

and the verb and so on that kind of thing

so I do do oral reading for :hat purpose

((later))

I

T2

what about reading aloud by the students

you mentioned that you quite often use it

to get them focussed and on task

at the beginning of a sessicn where you're going to use a reading text
um what other sorts of purposes do you have for using reading aloud
to get them um to listen to themselves

like if they've prepared a rews report

then they'd read that onto 1 tape

and they'd listen to themselves and they'd read it in class

you know listen to it in class

so to get them to focus on listening to what they sound like

so that's actually the reader listeriing to themselves

yeah (2) I use it for some pronunciation

so short things

like um a pronunciation activity that I do reasonably often is

I have a set of cards
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T2

T2

and a reader reads the card

and a writer writes down what they think that the reader said
and then at the end the writers show the reader

what they thought he said

and it's really quite fun

because they sort of ((laugh)) (inaud)

so that kind of reading alo 1d

and I never do extended reading students reading aloud

they read at that level nott.ing longer than a short paragraph
per student

so usually just say just twc or three sentences

'cause they don't really gain a lot for pronunciation and things
unless you actually sort of do something specific

so just getting through the text

just making sure that evervbody actually gets through the text
right and you you make st.re

that everybody had a turn arounc the class

yes oh well generally spealiing yes

and do the students co-operate

for reading aloud

oh yeah no there's no problem

some= sometimes when ycu first start a class

they're a little bit astonished

that they're being asked to read aloud

especially like EFS

and their pronunciation is actually appalling

so you get a chance to sort of pick up the (inaud) words

by doing oral reading you <now

if it's a text about pollutior then you pick out your key words
so I do use oral reading fo: pronunciation at all levels

((T2 was filling in the survey))

T2

((Q.1)) three or four times a week

((Q.2)) even though they Jdon't like

they don't particularly like to hear the sound of their own voice
and they sort of feel a little bit self-conscious

they do like the fact that y>u're paying attention

to the way they pronounce things

so they like the personal attention

even though they don't sort of sav please can I read

OK so I can put it in here :n the sense that um

some people do quite like t

some people (1) object to it a little bit

people who are people wh> are poor readers do tend to (inaud)
((Q.3)) I've never actually surveyed

if they find it helpful to reud in class

you get the general feeling that they don't mind

you'd never=

no= none of my students have ever said

that they don't like doing t

((Q.4)) depends on the student and on the text
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T2

T2

T2

T2

I

((Q.5)) Idon't think (1) that it helps anybody else except=

I don't that person reading that sentence helps the next person
but I think the fact that they go and then they go and then they go
sort of helps to bring the class together

and make it a focussed activity

but I don't think they're very good at listening to each other
and especially across the nationalities

they don't listen very much

and once somebody's bran.ded as not very smart

they don't listen at all ((laugh))

is that particularly with this group

or is that true in general of groups

that's all groups

they're hard to make lister to each other

but um yes a couple of days ago I nearly lost it

when somebody got up wt.o they don't sort of really respect
and actually he was trying to give a talk

and they just flicked through their books

I thought that was really=

so they obviously see the f urpose of the thing

as being mainly their own performance <yeah:>

not as something that that other people can gain from

((Q.7)) and so just sort of -hat one on one thing

(I/they) found quite helpful

and sometimes I have done it

I doitin GE1

so so occasionally you know you go round

and listen to somebody reid something

and give them some gene:al pointers on their pronunciation
so when you were talking about this

you made the point that um what

you thought that the students (1) liked that individual attention
so that would apply even nore so here

even more so

you didn't actually say the ; might feel threatened by the group
but you feel maybe that se1se of the audience

could temper their enthusiasm in the big group

whereas one to one

yeah it does they tend to moderate their tones you know to
do they

sort of flat (inaud) not a lot of expression um

whereas like you were saying about performatively

one could encourage that i: you did

but you can just sort of go one more (after the other)

they do sort of tend to be a bit self-effacing when they read
you felt that that's reflected (on the tone)

((1ater))

I s'pose that I've always thught that reading was v= ss=
you know so useful and helpful and everything it was that=
what I was saying about reding cards



so you've made me take aother look at reading (inaud)
what's you know really happening when I do oral reading
so um after being you know I'm used to=
I used to think that the mcst important thing was to read
but now I've sort of thougat of more of what strategies are involved
in reading
and what useful things are coming out of it
it may be that they can hax e that they can be uselessly=
I didn't think that that wa: possible when I first started teaching
but now I can see
I that it might drive them ito themselves rather than
T2  yeah and if they read the v/rong things
like if they read things tha: are too high a level
they don't get anything out of it
it just screws up their language
((later))
I so for this group you really- are seeing oral reading
as something to support their communication skills their speaking
so oral reading would you say is more allied to speaking skills
than strictly a reading skill <yes> or is it both
T2  er (2) oh well no it'd be both wouldn't it
well I'd put it I'd say both
'cause they're reading

Teacher3 (Language centre)

I you haven't talked about um reading aloud much
and I'm wondering whether you use that
either you reading to them or them reading (1) to a group
or to you or to themselves
do you (inaud)
T3  Iread to them (1)
but I'm I almost never have them read aloud
I OK and why do you read to them what are your purposes
T3  um (2) I su= first 'cause there are as we were saying
some kids who will have a word orally
but don't know it in writir g
or who may say it (inaud) >ut they know what the word is
and um (1) and have the cincept (inaud) with the word
they also I suppose I just (7) really think that to
when you teach first language (inaud) kids
they start to appreciate rea ling and and um stories
that their mothers read alcud to them
I'T think um especially
ITdon't do it so much with my class now
but when I had the beginnoars class um
I thought it was really sad ‘hat we sort of went
kids who might have read a lot of books in (inaud) or Japanese
came here
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I

T3

and I mean I always encouraged them

to keep reading in their ow n language anyway

um but can't immediately jump

into that same level of apy reciating literature

that they've had in their o #n language

so (inaud)

so you reading aloud helps make that bridge

it's a bit easier for them it brings it alive for them

I mean I and I and I hope

that they will eventually read for pleasure as well (inaud)

((later))

T3

T3

I

T3

um but as far as the kids reading aloud IT just

I don't I can't see that therc's a purpose in it (1) um

annnd (1) maybe there is maybe I'm wrong but

I think that any teacher wto made kids read aloud in class
our overseas kids it would be pretty cruel

it sounds as if= though you have bad experiences

either from your own past (inaud)

no-o-o I don't really

or that you've seen students

Ijust don't I1T have in the past had kids read aloud

and I've um I remember one little girl

who could read aloud real'y well

but she didn't understand a word of what she was reading <mhmm>
her pronunciation was impeccable but

so from that you felt this is not purposeful

it isn't achieving a purpos:

no

((T3 was filling in the survey))

((Q.2)) noIImean

I don't really think the students like to read aloud in class

and I don't think they like to listen

to other people struggle over reading too

they'd rather listen to me <mhmm>

I don't know it might be d fferent for adults but

I mean you do get the kids (2)

I admit you do get the kids that do mou= at least mouth things
or or whisper <mhmm> a ong while you're reading occasionally
so th= so there's obviously for them

there is something helpful about (1) verbalising the words
((Q.4)) no I don't think they do

they're concentrating on (2) the pronunciation and the sounds
takes their attention away from the meaning

((Q.5)) um a little I mean it it depends on the proficiency

if they were if they were quite good at reading (1) aloud

((later))

T3

I
T3

and high school students particularly
because their lack of (3)

they're very impatient

they're impatient and the''re um

219



T3

not much compassion the ‘e sometimes

mm (inaud) they sort of ttrn around

there's one boy in my clas: at the moment

whose pronunciation's very bad

and the other kids will turn around

and they tell him he's specking alien language
((laugh)) we don't understand you

so no they couldn't understand for (inaud) <OK>
((Q.8)) um yes I do think some students find it useful
to read aloud to themselves depending

do you encourage them to do it

or is it just up to their ind;vidual learning style

yeah I wouldn't say that I encourage it

but I don't discourage it occasionally when=

I'm thinking of one particular boy who was always (1) quite loud
I'd say could you be a little bit quieter ((laugh)) <OK> so
OK I suppose I'm saying

depending on the type of 1:arner that they are

Teacher4 (Language centre)

I

T4

T4

the specific aspect that I'm really investigating is reading aloud
the use of reading aloud

well in the past when I've been working with beginners
I've certainly= I certainly did a fair bit of it there

and reading aloud with them as well

because they're= 11 guess he the main purpose was er pronunciation
mhmm

and um and keeping the flow (inaud)

I don't do much reading a oud with the students

type students that I'm working with now

although I've just remembered that yesterday I actually did
I actually sat down with a student:

and ah he was wanting scme information on um
functions of the different parts of a thesis

and I ah had some notes

and we just sort of looked at the headings

and I um read them aloud as as as we went through

and it was probably because I wanted him to read

before we came back and had a look at expression

but I think that was really a conversational thing

sort of make them salient »its to him

yes but we did read it together

so [ suppose yeah I s'pose 1 s'pose I did it

yeah it's surprising how often we do use it

but don't sort of give it the label

or think of it as a strategy

or do it deliberately even

((some time later))
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T4

I think that if an NESB stt dent can read something quite competently
that that doesn't necessari y reflect their u= their comprehension of it

mhmm would you say their comprehension is higher or lower
often lower

they can read it and they can pronounce it

they can sound as if they 1 nderstand it

but they (inaud)

((T4 was filling in the survey; texded to read questions aloud))

T4

((Q.2)) but others they just die

you know they're just mace very shy about it

((Q.4)) well it varies between students (inaud)

I'd say some of it some of :t

but some students it would be very little

((Q.5)) I don't know

it helps more with the cor tinuity or (inaud)

does it have another aim t> lister. to other students read aloud
other than to help them uiderstand it

yes I think so

well it focusses=

there's the continuity of it >eing spoken and heard as well as read
um to some students it's really agitating

because um they want to correct the other people's pronunciation
and things like that

in a mixed erm language-cne class first-language class

often it can be very frustrating for certain students

they simply can't help themselves

but to jump in and correct somebody from another country
correct their pronunciation

when in fact theirs is not perfect anyway

sometimes it can be a bit 0" a can of worms

in fact they're learning

they get annoyed often the get=

yeah they're learning they re learning they're testing themselves yes

they're testing themselves against someone else's pronunciation
but sometimes I wonder whether it's=

that learning is all that effoctive

when it's taking place in a = in a in an atmosphere of (inaud)
which is tainted by sometl ing else

yes mm that's interesting nm yeah

I've had students like that too

yeah and also twitching th:y twitch

and it doesn't= and it

and that doesn't happen sc much in classes of fir= of of

all one group

all one group

and also in all one group

they're not so self-conscious about exposing themselves either
I mean I've had=

at the Language centre we had Jaoanese in with Koreans
which is the same set of pioblems
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you know the Korean girls for example

don't want to speak up in {ront of the Japanese boys

there's a whole lot of all that cultural stuff and historical baggage
and you know sometimes there are things

which might include reading aloud

which you just don't do w.th certain groups

because it simply doesn't vsork

so it's often it's not an (inaud)

it's not just a matter of what works well to develop the reading
it's what's going to work in that particular group

((later))

I

T4

T4

T4

T4

so do you think the persor who reads aloud benefits more
or the person listening

or or does it depend on the situation

and do you think it's more for the learner or the teacher
are we doing it for their practice

well I think it's for everybody

we're doing it= we're doin 3 it for their practice
particularly= we're doing it for them

we're also doing it for us

'cause it helps us to make 1 judgement about=

about their proficiency

particularly if you follow i: up w:th some discussion
which will sort of um help you to ascertain their actual
their actual um comprehension of what they've read
mhmm so you would have u= tended to use it as a sort of icebreaker
or start to a reading session

yes yes I would use it

get people talking

at the beginning of somett ing else

and then come back and Icok in more detail at the text or
or the issue that's in the text

mm mm

for example if I was doing a comprehension passage

um well again it depends on the group

but (1) if if it'sa um (1) ifi's a

if it's appropriate to do it vsith the group

given the group dynamics and so forth

and if they're not really really proficient readers

I would get them to read a paragraph each

and go round the room and (inaud) focussed

they've listened to each oter read

and then we go on to the «.ctual comprehension part of it
in a really= in a really goocl group

I'd let them read it themselves because they've

they wou= they would read at varying speeds

and probably faster than tt e speed of reading aloud

and they're not (1) it's not quite so helpful

it's more frustrating

and also with the with the um less proficient group
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T4

I would do it also to sort o: mm

make personal notes for myself about individuals' pronunciation
and things like that

and then deal with that later on a one-to-one basis

so yeah it's helpful

it's helpful in that context it's helpful for everybody I think

the listener the reader and the teacher <mhmm>

but there are other situaticns when it's= where I wouldn't do it or=
you wouldn't for example do the silent reading and the discussion
and then at the end get people to read (inaud) as a sort of performance
you know once they've understood it

but there wouldn't be the same purpose would there

I actually haven't done thet

but I can see there'd be a a deal of value in that actually

but I haven't= don't think I've ever done that

((later))

um no but it's been very it teresting talking to you about this

it's (inaud) clarified a few hings

there's so much that you do that you don't

you do it as a sort of a a gut reaction

to the group or the student that you're with at the time um um

I T actually like that idea of reading through a passage together aloud
after all the comprehension and other issues have been dealt with
'cause that could be very well (inaud)

((later))

T4

and that's one thing I com»letely forgot

that's one thing that I do eacourage them to do

in terms of self-editing becuse they can=

they're reading aloud and they're not (inaud)

if you have to take a breath you know

you know that your senter ce is too long

stuff like that

and also you can get a bettzr sense of whether your punctuation is
correct or not by reading o 1t aloud

it's a very=

I believe it's a very good (inaud) reading aloud in that situation
and er yeah

and not only that

I think it's more worthwh:le not just read it to themselves
because if they're just reading it aloud to themselves

they know all the ideas that they were trying to express

it's very similar to= it's not that much=:

there's a bit more advantayje in reading aloud

but not much

but they're better if they read it to someone else

because then they're aware of an audience

and they're actually (1) seeing it and hearing it

through somebody else's eyes

so they pay more attentior to the expression
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Teacher 5 (Language centre)

I

T5

T5

T5

how would you define a good reader

what can a good reader do in general terms

a good reader is someone “vho reads quickly enough

to be able to understand and enjoy what they're reading
and um um yes that that vsould be my definition

and how well is your current group reading (inaud)

they they vary enormousl

some of them who (1) practise a lot and read a lot

are obviously better than the others

it depends on how keen they are

some of them um

when they read aloud (inaud) pretty badly <mhmm>
and don't seem to understind a lot that they're reading
when they read aloud

yes yes

you get them to read aloud sometimes in class

yes when there's a passage I generally

rather than get them just t> read it silently

I get them to read it aloud in turrs around the class

jump around so that they iever know who's going to be next
but er then I can correct their pronounciation (sic)

give them another opportunity to speak in the classroom
mm so you might start with a text

and er just get them all focussed and then

and break it up all the wa's through with comprehension questions
make sure they understand what they're reading

OK so a little bit of reading; aloud and then reflecting

yes maybe two sentences

and then I'll ask them whet do the difficult words mean
and and um questions tha: er questions that test their comprehension
of what they what they've just read

((later))

I

T5

I

reading aloud by the students

and reading aloud by the t2acher to the students

let's start with that one fir:t

do you read aloud to the s-udents (inaud)

I um I T would only do tha: with a short passage

I'm very conscious at the moment of

speaking too much myself in the classroom

and not getting them to speak enough

so I'd much rather they reid aloud

and I just corrected the wo:ds that are very badly pronounced
and then often others in tt e classroom repeat the word after me
as well as the person who mispronounced it

so you= at the moment you're consciously trying

to keep your teacher talk down <ves>

((later))

T5

the thing about reading ge:ting them to read aloud
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T5

TS5

T5

T5

is that they are actually sp:aking without getting quite so threatened
because they know they're not gcing to make any any other mistakes
than pronounciation (sic)

they've got the words in font of them

and there are some people are very shy

and I think reading aloud helps them

I think you know

they don't actually have tc find the words they're given

they don't have to find the¢ words in their minds

so what are they

they're hearing themselve: speaking aloud in front of the whole class
and that ah boosts their confidence a bit <(inaud)>

yes yes it really pushes them into a corner

where they absolutely hav: to read to

everyone everyone's doing it around the class

they're not being singled cut

and as well as that they don't get any choice

they can't say oh no and I'1 rather not do it

you know or (1) not take part

as they can when they're c oing discussion

or something like that

they just keep quiet and keep low

so that in fact mm being pushed to do it is a good thing <yes>
because they do succeed <y es>

and they mightn't always push themselves forward

so knowing that this is the format and this is what it's like
and everybody gets a go

yes when everyone gets a -urn

they know that they're going to have to have that turn
they're often just as good as everybody else

it's just their shyness that <eeps them from doing it all the time
do you see some of them t anging back

do all of them seem to want to do it

or do a lot of them from pirticuler groups

perhaps they're more relu:tant

and only do it because the'7've got to

or do you think most of them really want to do it

read aloud <mm>

yes I would say they realis: that they they've got to do it

and they all do it and and they don't mind

it's when they're in a situation where they get the choice
that er you notice some of the girls particularly are shy

and will will say as little a:; possible in a (performance)

then you get this very con ident trying hard male character

I mean they are so determ ned to fix the their

maybe they've had to save up like anything to come here

or their families paid

and they feel a tremendous responsibility to their families

to succeed and getting through the course

and tests and exams and things



and they are they'd be the most rotivated and determined and
and they'll push themselves forward

and they'll talk a lot more than they need to

and they'll you'll hear the r voice

about three times as much as everyone else

I so having a strategy

T5 and then retiring (inaud)

I so having a strategy that spreads it a bit more evenly <hmm>
is a real plus for you <yes yes>

((later))

so this is a benefit to the stadent who is actually reading aloud
do you think it's of most benefit to the person who's reading aloud
or more benefit to the people who are listening
or indeed more benefit to the teacher who can assess the level
who benefits most or does everycne benefit equally do you think
T5 I think the person who's reading would benefit the most
the others are following the words
with their with their eyes ind they're listening
so they're benefiting too <mm>
and the teacher's getting tt.e chance to assess them
certainly <mm mm> so
I everybody gains it's not just the person speaking <yes>
((later))
T5  but the problem when you have a very short passage
because you can't ask peorle to read too sh= short a segment
and then others miss out and trying to keep them in your
the ones who haven't read in your mind
so that next time you come across a chance for them to read
you give it to them first
I so you're very conscious o’ being (inaud)
if they don't all get a chance
you make sure you remen ber the next time
who missed out last time
T5  yes I want them all to to g> home thinking
oh yes I talked some English today <mm mm>
not just some of them
((T5 was filling in the survey; tended to read questions aloud))
T5  ((Q.4)) they wouldn't undarstand everything all the time
but you know breaking it up
and making sure they have understood as you go along
I that makes a big difference: <mm:>
((Q.8)) some of them read aloud to themselves
when you ask them to reac a passage silently
and you (inaud)

I well that's interesting beca ise that suggests
T5  that they don't obey
I that that's what they're used to <yes>

whether it's at home or previous experience or
T5  mm but they don't read al>ud
so that they're trying to fo ‘ce their importance
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I they call it mumble reading
T5  they're mumble reading y>u know (inaud)
((later))
maybe I don't know mayb: they like to hear themselves speaking
and they think oh I'm speaking as well as reading <mhmm>
and others would think ot ah this is slowing me down
((later))
I do you think that reading aloud has more value
is a subskill of reading or is it more as a subskill of speaking
or another way to look at it is
is it more practice for read ng
or more practice for speaking
or is it really straddling the two
T5  maybe it's more practice fcr reading
I for reading
T5 mm I've often had studen:s who um
who feel that they read and write better than they can speak and listen
and reading helps to concentrate on improving their speech
but they feel as though all this reading and writing
I can do that at home I can do that anywhere
I sorry so you're saying it's nore a speaking skill (inaud)
T5  they really feel very strongly
that they've got to improve their their speaking skill
so reading the passages ar¢ um
I so when they read aloud
T5  sort of should be directed towards a
opportunities for speaking afterwards
and reading aloud is giving them speaking opportunities
already while they're doin j the reading
| and you as a teacher woulcl you see it the same way
or is there also some (inau1) aspects of reading skill
or do you think
when you were talking abut confidence and pronunciation before
do you think that's the mcst the most important aspect
T5  no because they're really taey're they're
they're practising both at tae same time
they're getting confidence in improving their reading
and the speed of their reacing you know
just by practising reading <mhmm>
and they they they they've got the native speaker
listening to them and corrxcting them occasionally
and checking their pronotnciation (sic) (inaud)
the meanings of words an1 um um
and getting confidence in ¢ peaking

Teacher 6 (Language centre)

I specifically about reading «loud and oral reading
do you use that in your classes <yes>
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T6

is it something that they would participate in

those are two separate questions

yes as part of the as part of

not a separate thing it's not a separate issue

‘cause whenever we have .1 certain set of instructions or a certain passage
where they're going to be inswering questions on that passage

in groups or in pair work >r whatever

I get them to take turns in reading a sentence or or a paragraph <mhmm>
um I do that so that I can see what their pronunciation problems are

if they're having to quite often when we're having just discussion

I would quite often have to ask them to repeat words

if they're reading I know v/here the problem is

because I've got the text i1 front of me <mmm hmmhmm>

and so I think it's good fo: pronunciation reading aloud <mhmm> yeah
I don't know about comp:ehension

[ don't= I have a tendency to thirk

that when they're reading aloud

they're not actually understanding what they're reading

they're concentrating more on the reading and the pronunciation

((later))

T6

T6

we don't read aloud in the reading lesson

but in core work we do reading around in certain (inaud)
OK and um so they you tr7 and make sure

everyone had a turn to do it <yes>

and fairly regularly <mm>

and do they participate fai ly willingly

yes anything that is spoken

they participate very willir gly to speak

they like to talk

isn't that good

yeah they're good they're very good that way this group
so they would see it as a sf eaking mode <yes>

and they would (inaud)

but they might be reading stuff

before they've actually re¢d it for comprehension <mmhmm>
and that doesn't seem to fize them

no no they just want to practise the sound of the language

((later))

T6

they're actually used to m> correcting their pronunciation
because I also take them fcr stress and intonation

which is sort of purely pronunciation (inaud)

and they don't mind me I'n correcting quite a lot

and I've always been awar2 of correcting too much
because I feel that can ofte 1 inhibit a second language learner
because you want really for them to actually speak

and get it out and be unde ‘stood

rather than correcting eaclt. phrase

but this group they thrive on it <mhmm>

they seem to they're used o

I think they're very much ased to it
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and they're motivated to soeak

I mhmm and they
T6  so they thrive on it so I do it
I and can you see this bearir g fruit too

over the time you've had them
T6é  well I've only had them fo: four and a half four weeks now
and yeah it does
um [ they do improve <mm mm>
I but you don't do much reeding aloud to them
T6  no ((laugh))
I don't know if it's I don't want to hear my voice
or they don't need to be hearing mine me all the time or
I well no some people use it quite deliberately as a model
for spoken or to bring a text alive <mhmm>
I've heard of a mathematics teacher using it
for some classes to actually hear how problems sound
T6  see now I do that I do that in maths a lot
but not with this particula; group

Teacher 7 (Community class)

I how would you define a gnod reader
you say they read extremely well
T7  they recognise units of spezch
or rather is that the word umits of speech
they recognise parts er conaected areas of speech from what they see
so they're not just reading individual words
so they make sense out of t
and read it in such a way
as to convey the sense thei've made out of it
I think that's probably um would be
where I'd start with it wit1 reading <mmm mmm>
and they're adventurous I think
about the pronunciation of new words
and things like that too
I mmhmm adventurous is @ good word
so even words they don't lnow they=
T7  yes some of them
I = they tackle
T7  some of them will tackle vsith no hesitations
some always stop at new words
and sort of like want somesody else to say them for them
but others will they will actually=:
even if they make a mistal:e
some people it doesn't woiry yeah
I it's helpful to the teacher to the group to have that sort of people
T7  yeah it sort of is a stip stop start operation
if I if they stop and look to me
I for the pronunciation of a word
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T7

((later
I
T7

T7

T7

T7

((later
I

well it can be= there are times when it's needed

because if they say it wrongly

then everybody will be misled

and if it's just supplied s oothly

then sometimes it facilitatzs understanding

but yeah

)

mm what do you think th:y need to improve

I'd like all of them to be aktle to read

with that fluent quality <mim> I guess

which recognises the sense¢ of what they're saying at the same time
that's probably a big big tall order

but it would be a real resut

and for them it would be really er qualify qualification

for what they've been doing

and they could see the results very clearly

it'd be good for their morale

it would be quite quite (iniud)

so is it being able to read fluently <yeah>

that gives them immediat: feedtack <mmm>

and they become conscious <mmm> of progress

yes I think so

they're looking for progress <mm>

yes a sense of progress is ery <rnm> is very important <mm mm>
um where does um comp ‘ehension fit into this

you mentioned just then ( naud) to read fluently

and to recognise the sense of what they're reading <mm>

I would always look for u:nm things

that need understanding t eforehand

that if you don't=

if they don't understand the bits while they're going through
then the whole sense of thz passage is non-existent

not= it's not always vocabulary

because sometimes it thats relat:vely unimportant

but you sort of (sense of) ( naud) maybe compound verbs

the way that they're (inauc) verbs that are used totally differently
once they're compounded or something like that

so comprehension would be completely blocked if they didn't (inaud)
so we look at them (beforehand)

so you preteach some of the syntactic points <yeah yeah yeah>
so that when they come upon it in connected text

they recognise it and they don't stumble

mm and there are concepts too that many of them haven't got
things like ah ecology uminm and not as a vocabulary item

)

where does the comprehesion come in

do they show they comprehend with their reading

or does the person reading it out help the others to comprehend
by lifting the text off the pege

or you know how does it ¢ Il <not always> come together
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T7

T7

not everybody can do that

do you pull it apart after ttey read it

yes I often do don't always

A. tends to read with more=

she expresses what she un lerstands

much more clearly than scme of the others

um and you often have to do very little with some people's reading
either explanation or pulliag apart or whatever

but with some people if it'; clearly just in words

then I do a lot

and maybe I'll read whole phrases

not whole sentences because that can then be difficult too

but um we will often animratedly discuss what's just been read
and everybody will have=

because they're looking at the text

generally not always but g2nerally they're looking at the text too
and so they've understood and read for themselves

S. interestingly always reacds out loud

while somebody else is reading

and for a while there I tho 1ght this was=

that that was just that she w~as (inaud)

but by the second day or third day I was aware

that she was needing to aciually hear herself say it

that just seeing them isn't enough for S.

she actually needs to read t herself out loud

and hear herself saying it

it's not so important to he-

that she hears the person who's reading it

((T7 was filling in the survey))

T7

((Q.1)) I'd like to leave that one (5)

I think they actually like doing it more than not (4)

they find it (inaud)

because it varies across the range

this goes probably from here to here

it's helpful= it depends on = some of them (inaud) (2)

I agree they understand much much more (3)

no either would be=

nearly all of them do that to some de= like to do it to some degree
some like it and some find it useful and some don't (3)

((later))

I

T7

you say that you use the reading aloud for comprehension

how does the reading alot.d help the comprehension

I mean whose comprehention does it help

do you think it helps the listener's rather than the speaker's

yes yes it does yeah

I don't really think until you're very competent

reading helps the speaker :he reader very much

so the person who reads aloud is serving the purposes of the class
rather than their own specific purposes

at least in terms of reading
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T7  at the beginners level
these aren't really beginners they're not raw beginners (inaud)
I so would you say that reac ing aloud
is more a reading skill or ¢ speaking skill with your particular group
T7 I often don't think it's a reading skill
except for the really more advanced language learner
I think it's more of a speaking skill
I and yet it helps the readers-along the listeners
T7 it does and as I said about 5. she needs to speak the words
I guess she's reading also but she s also having to do it out loud
the reading is going silent y isn't it
well I think it probably is
and what's coming out is the speaking skill
but S. is one who really seems to need to do it at the same time
for her it's not very useful to listen to the reader
she needs to be listening to herself
((T7 also discusses her own strate gies as language learner: she likes to get
the language out, speak it, for it t> become a reality.))
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APPENDIX 12

STUDENT INTERVIEWS - EXCERPTS FROM TRANSCRIPTS

Transcription code used

As for Teacher interviews. Also:
S1, S2 Student - number refers to data sheet in Appendix 13

Student1 (Community class)

((S1 is Japanese, and because of a tendency to pronounce a schwa after many
final consonants, it is not always easy to know when an 'er' is such a schwa
and when it is a hesitation noise ))

I what can a good reader do

S1 I think one person can reai
don't worry about it
er (learning/looking) the dictionary or something
like Australian people I think

I so if someone can just pick up any bit of writing
and read and understand rnost of it
and not need a dictionary
that would be a good reader

S1  yes 'cause I read Japanese b ook
then I don't need a dictionary and something that
don't need worry
just er (inaud) I think

I OK so it's a question of ur derstanding <mm>
that's a good word
they understand and they don't need the dictionary
now reading aloud ((demcnstrated)) reading silently ((demonstrated))
do you think umm that th2se are both important equally important
or do you think one is more important than the other <oh>
better than the other

S1 same <the same> because .1lmost (if/it) you will be the same
but sometime I er just er relax and er something like that
sometime I think this is sometimes
and this isn't really (1) just er relax and enjoy something like that
that's (my/a) (theory/feeliag)

I so when when would we do this ((demonstrated silent reading))
and when would we do this ((demonstrated oral reading)) most often
wha= what what is this most useful for
and what is this most usef .l for

S1  ohh ((she was indicating s lent reading))

I think this is very ss= serious serious serious <serious>
serious thing
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S1

S1

because (alone) I need very very important or something
OK you're reading sometl ing important

and you're taking it seriously

so you read it silently

I think <mhmm>

and when I read somethinz funny or (1) funny or (2)
so then I don't think

just just fun

mhmm which which one do you think is best
if you want to understand

when you first=

if I just suddenly said reac. this <mhmm>

to understand <ohhh>

what would you do

I think (inaud) s= same just same mm

do you think to understard something

it would be easier if you read it silently

or it 'd be easier aloud or ¢ r (inaud)

sometime I read loud and silent

and suddenly I read aloud

and I don't know (1) just er just er

not thinking just coming as er when I read

((S1 was filling in the survey; mumble-read the questions))

S1

((Q.4)) sometimes when I -ead (aloud) I forget
and have to go back and read again

((unaware of when and why she mumtle-reads))

((Q.5)) someone reading very loud (=aloud) can stop me concentrate
when [ try to read silent tc understand

Student2 (Community class))

I

S2

S2

OK so what is a good reader

a person who is a good re: der <mm> who reads well

in your opinion what you think

what can a good reader do

can is when is person is Australian <mm>

yeah like er speaking slowly <mm>

is that a good reader <yeah> or a bad reader

a good reader

a good reader <yes> reads slowly <yeah>

why is it good to read slowly

because er when I s= er tsk (test) this reader

mm sometime I'm understand what it he is saying
maybe I can have some (vocable)

so a good reader is someor.e who is easy to understand <yes>
that listeners can understad <yes> OK

um is it good is it importat to understand what you read
yes

((ater, ciiscussing high school Er glish learning))
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S2
I

reading aloud (2) because is very important for er for speak
OK it's right to speak English <yes>

((S2 was filling in the survey: Q.1))

I

S2

I

for example when M. was 3iving you this passage the other day

now at the point at the time you were reading
could you understand what you were reading
or did you have to go back afterwards <er>

and read it again to under: tand

ITIread erIread just (one

and then I read it (out loucl)

and then you could under:tand it <yeah> yeah

((later))

S2

interesting for me
because I'm practise my English

Student 3 (Community class)

I

S3

S3

S3

S3

so what does a good reader do

what is what is good reading

is good reading ((demonstrated silent reading))

or is good reading ((demorstrated oral reading))
speaking reading aloud

ah oh mm

no er yes I'm good sometiines I'm good read I'm er er
when my teacher er er can you read it this one er

I reading er very fast

and then the teacher tell nie

can you slowly read it

because I I'm reading very fast

mhmm reading aloud <ye:> very fast <very fast er>

so that's good to be able to ‘ead fast <yes> is good <yeah yes>
I can't (do) slowly for read ng

I don't know why sometirie

you don't like to read slowly

you like to read more quic<ly

yes yes I like s= very fast er er

because when I slowly sorietimes I don't know which ah
until which one sometime I reading fast <mhmm mhmm>
and if you listen to someoae else who is reading <mhmm>
who is a good reader <mir >

they read fast too

no I think no er my er

my friend did it er not too fast not too slowly

but sometime I don't understand er er

because maybe my friend rom different country

and sometimes when I'm hear they are reading
sometimes I'm lost

because their accent is diffrent

their pronunciation is different
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S3  yeah accent pronunciation yes pronunciation different with me
I OK so if they read too quickly <mhmm>
you can't understand <yeah>
so a good reader reads well for other people to listen to
is that the most important <mm>
is that the important thing
a good reader reads clearly <mm>
so that other people can uiderstand <mm ((unsure tone)):>
is that the important thing
S3  yes maybe er important fo me
I yeah you want to be able to understand what they're saying <yeah>
is this useful to the person who is reading
S3 I think's good for me yeah <mm> yeah
I why is it good for you
why is it useful to you
S3  yes because I like reading
I you like reading
S3  yes ((laugh))
I and you like reading out loud to other people
S3  yes

Student7 (Community class)

I when you read in your English class <yes>
what do you like to do the-e
how do you read there
S7  um in English class I sometime teacher give me some reading
and we um read in Englist class with teacher yes
I and um do you read out lcud
or do you read just with your eyes <um>
do you read and speak <yes> or read <I I think> just quietly
S7  Ithink at first I read just by my eye
I think is a no good
but is um a habit my habit
I think is a no good
I reading by your eyes is <yes> not good?
S7  yes I think because I think
if you want to speak Englich very well
I have to read a <aloud> aloud yes <mhmm>
and read (a loud/a lot)
until um I a read fluently
I OK so if we came back to this first question <yes>
what is a good reader in Eaglish <mm>
a good reader can read <mm I think> by their eyes and out loud
S7  Ithink is a by by (my life)
I so that a good reader
you can judge that they are a good reader
if they read aloud fluently
S7  yes
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((later))
S7  last time you asked me
when [ read I think if I read some Vietnamese
I just read by my eyes
because I don't (want) my pronunciation
but in English I think
I have to read by a loud a lbudly
because is a help me to rernember the (inaud)
and it help me to speak

I to practise the pronunciation
S7  practise pronunciation
I OK so reading aloud is it niore a reading exercise

does it help your reading 1aore
or does it help your speakiag
S7  Ithink is a speaking more
but when I a reading by my eyes
I a is a help me to reading more not speaking more
((S7 was filling in the survey))
S7  because I think even at my level
sometime if I read aloud
I pay much attention to the pronunciation
so I can't concentrate in th2 meaning or in the ideas
and I can lost some ideas
we can't understand at the first reading
sometimes we have to read again and again
and at that moment we can read catch up on the ideas

Student8 (Community class)

I what can a good reader a f erson who reads well
what can they do
S8  mmm I think er read slowly and clearly it's important
I read slowly and clearly <ycah>
is that good for the person who is reading
or the person who is lister.ing
S8  person who is listening or person who is reading
both of them I think
I good for both of them <yeih>
get them to read slowly <y 2s> and clearly <yes>
why is it useful for them to read slow=
why is it good to read slowly
S8  I-I-I sometimes people er very fast er read
reading and speaking we can't catch these words
if we concentrate one word
the pupils= I think they can understand better
and also we can remember (this/these) word(s)
((later))
I is there a difference betwe:n reading for yourself just for you
and reading for other people
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S8  yeah it's=
sometimes when I read Er glish
sometimes | have noticed :;ome wrong words
if I read another person I read clearly and correctly
I but for yourself what is important
when you just read for yourself
S8  Ijust um I try to understand one sentence
when I was reading Englis
I concentrate to understan.ding
ah when I read another person
I just concentrate clearly ir the right reading
sometimes I can't underst: nd the meaning ((laugh))
I right so you concentrate or. being clear
and when you read aloud or someone else <yep yep>
you say sometimes you're concentrating so much on that
S8  yes Ier afterwards I er car't didn't understand some meaning
I just concentrate clearly yeah loudly yeah

Student9 (Language centre)

I what's a good reader what can a good reader do (2)
S9  mm good reader oh good reader is er er
people who have a lot of vocabulary <mhmm>
so reading can read er careully
I mhmm when you say carefully how do you mean
S9  so0-0-0 if people who try to understand each paragraph
and who who what a writer tried to write tried to mean
and then also (1) um it's pceople who try to understand yes
or er it does (generally) mean
I mhmm mhmm so they they read carefully enough
so that they can really understand the writer's meaning <mhmm>
((learning to read in L1 - Japanesec))
S9 teacher point out (inaud)
I yes so everybody got a cha 1ce to read aloud
can you remember did you enjoy that
S9  ohno no I don't think so
it was= eh it was some sort of shameful things for Japanese (inaud)
I why do you think the teacher did it
do you think it was useful
I mean you didn't enjoy it
but do you think it was us>ful
or do you think it was useul for the teacher
but not really useful to you or
S9  yes it useful teacher but just-a it-e. make ..
I think I it make the teacher satisfied ((laugh))

I but the students very disse tisfied
S9 that's right
I yes it can be very embarra: sing

((S9 was filling in survey))
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S9

S9

S9

what's been the most help ‘ul thirg to you do you think

in learning to read

to read u-um yeah

we need to know the back:;round

also hmm (1) vocabularies (1) mm

speaking aloud is not useful to me to read <mhmm>

do you think reading aloui is more useful for

practising your speaking skills <yeah yeah>

or for your reading

ah for speaking

OK can you say why

ah yeah yeah yeah just in 1ay case

so I follow the sentence by my eyes

but if I speak aloud I read « loud

so my concentration (1) ah going to just-a (1) speaking <OK>
I can't understand what tl e sentence means ((laugh)) <mhmm>
just-a [ speak it follow foll»w follow the ah follow sentences
and then I have to speak I have to speak just I think

so I can('t) follow what's the exact meaning (inaud)

so you could read it aloud

and I might think that you're understanding

but in fact you're not <yea1>

you can say it <yeah> very convincingly

but you wouldn't necessar:ly be able to tell me straight
you'd have to go back <yeih yeah> and have another look <yeah>
that's interesting

Student 10 (Language centre)

I
S10

S10
I

S10

what is a good reader (2) what car. a good reader do

they can understand all words <mm>

then she can read (inaud) like a/very good) pronunciation
mhmm good pronunciation

know (everything/good tt ing) about the comprehension (inaud)
good comprehension and good pronunciation mm

are you a good reader <no:»

are you an OK reader in English

can you understand quite ¢ lot of what you read

about (1) just a little bit

((learning to read in L1 - Mandarin))

S10

always my teacher say alot.d speak louder

so they speak louder

but when my teacher (inat d) say that (then/they) don't speak

so the more she said speak louder <yeah> the quieter you spoke
I think a lot of students are like that

because you get very shy (1510 laughs)) very embarrassed <yeah>

((discussing how they read at the Language centre))

S10

sometimes we read it quie:
sometimes she read it loucly to us
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I but usually someone reads aloud <yeah> in class
OK I'm going to ask you
do you like to read aloud in English
S10  um sometimes I read aloud and sometimes I I read (silent)
if I know a word I I want to read loudly
but if [ don't know the wo ‘d I just want read um quiet
((S10 was filling in the survey: (.9))
510 I like the teacher on one way pronounce is not good
I want she tell me because I don't want speak (inaud) English
I right so when you make a mistake
you really like your teache - to correct you <yeah>
right um do you think rea ling aloud is more useful
for teaching you how to speak English
or for teaching you how tc read and understand English
or is it equally good for both
S10 mm I think not really (inaud)
I which which one not really <um>
not really speaking not really reading
S10 reading
I not so much reading <mnu>
but good for speaking <yeah> mhmm mhmm
it's interesting that you (1) er you you quite like reading in the group
but you don't like reading just to the teacher so much
you like it better in the whole class <yeah>
not so much one to one
why is that
what is different between ‘his situation and this situation
S10 umm (1) because ah in the group um we do it
just the group all the mm sack me
not like a English I think
we come study together very interesting
only I only speak to teacher
I don't think it's good beciuse urnm oh
I don't know because som:times I don't know what she's speaking
I you don't know what she's saying
S10 yeah butI (1) um I think
I can always ask her the mzan (sic) of this (inaud)
I right but when it's in the whole group
everyone's supporting everyone else
everyone's helping everycne else <mm>
but when it's just you and the teacher <yeah>
it's a bit more stressful more stress more pressure <yeah>
more like a test just you and the teacher
but not with the whole group

Student 11 (Language centre)

I in your opinion what is a g;ood reader
what can a good reader do
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S11

S11

S11

I

umm [ think read fast

and if they really understand I mean ((laugh))

all kind of book they will ike to read <mhmm>

yeah that's all I think

when you say read fast do you mean reading silently with their eyes
or reading out loud

I think both because if you want to practise your speaking

and then you if you want Dhoth

you can read out and then -ead it by your eyes

when you're just only= ho~ you say

when you're alone just real it by your eyes I think you learn more
and then you can think about it

so you think you learn mcre reading with your eyes <mhmm>
than when you're reading aloud <mhmm>

and reading out loud you wouldn't do that <um>

you wouldn't (normally) c o that

um I think is about how y»u how you pronounce a word

you need to (1) say it out lhud or while you're studying

OK so it's good practice fo: speaking <yeah mhmm>

((later))

I
S11
I
S11
I

S11

S11

S11

I

S11

what about when you learnt English

when [ was small I used tc read cut loud

was this for the teacher or just for you

for you or I mean for myself and for the teacher

yeah (1) why did you (1)

well with the teacher did she or he was it the whole class
and everybody read a little bit <mm>

around the class <mhmm:- sort of thing

and um did you find that aelpful

did you enjoy it

umm (1) just only for me 111 be how you say it

oh miss my turn I must dc that my best

and every time goes oh I'll do better and better and better
so you could hear= you could feel that you were improving
mm mm (inaud) yep

and when you read just for yourself at home

why did you read out louc there

mm because I want to improve and listen

or if tomorrow I'll do read this to the whole class

I might (think) oh what to say how do I pronounce it

so you sometimes knew that the next day

you would be reading this with the whole class (inaud)
we can prepare before

((S11 was filling in the survey))

((Q.9)) I think feelings are very important

things that our teacher give the feeling to the student (inaud)
because while you're speaking loud in classes

you have to use so many -ourage <mhmm>

you're brave

and then (1) also if you sa” something wrong
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S11

the teacher will how do yo'1 say it= back up like

cheer you up to speak

it was really hard (to me) i’ the teacher is really mad

and another student didn"t listen to you (inaud)

so reading aloud in class

would you think that this s more use for for your speaking skills
or for your reading

everything everything

everything (1) it really helps you (inaud)

Student 12 (Language centre)

I

512

what is a good reader what can a good reader do

what would be your idea

I think good reader is like (1) um can understand the purpose
or like the (1) like the at= more details <mhmm> yeah

so it's to do with understading <yeah> what's written

I
((learmng English in Japan))

S12

S12

512

S12

I
S12

and did they use the same sorts of techniques teaching English
getting you to read in English

as they did with reading Japanese

in other words mostly sile 1t reading

no-o it bit different

because English pron= prcn= pronunciation is different from
Japanese pronunciation

so the teacher tried to talk loud voice

OK so they encouraged you

they got you to do more reading aloud <yeah> in English

than in Japanese <yeah>

and would you say there v7as more reading aloud in English

or more silent reading or a bit of both

ah (inaud) um (2)

do you like reading aloud

no ((laugh)) I'm so shy-y so (1) many

in front of many people I can't read ((pron. 'lead’)) so much

yes yes a lot of people feel like that <mhmm>

and ac:tually that's what I'in specially interested in

so you're saying that readiag aloud is not used that much in Japan
or wasn't with you anyway" <yeah> for learning to read Japanese
but it was used more with learning to read English <yes>

do you think other people feel the same as you

other students feel the samr e as you rather shy

or do you think they like t> perform in front of the class or
u-u-um (1) two out of 30 e feel excited to talk in front of people
like (1) only people two in 30

so 28 out of 30 would be tl e same as you (inaud)

yeah

((S12 was filling in the survey))

((Q.4)) while I reading I can understand a bit



S12

S12

S12

((Q. 7-8)) what do you get out of just reading to yourself

that you enjoy or that you find useful

if by myself it ah I T don't r.eed to worry about the others

to listen (inaud) and maybz they laughing

so I don't know I don't wo:ry abcut that

but when you're by yourself

do you prefer to read out loud or do you prefer to read silently
u-um almost time I read s lently but sometimes um

if I think about the story and reacing silently

I sometimes can't understand

so sometimes I read read loud

and that so that helps you to understand better what you're reading
but only when you don't Fave to worry about other people

yes

Student 13 (Language centre)

I what is a good reader in your opinion what can a good reader do
S13  ah I think if someone can te a good reader
after finish reading he can ah answer the question
more than 60% or 70%
I mm can answer the quest ons like comprehension questions
S13  yeah yeah comprehension questions yeah
I OK um anything else that they can do <mm>
that a not so good reader cin't do that would be
S13  if (use/he was) er like proaoun or something
refer to previous statemert <mhmm>
he can he can know about this
1 mhmm so he can um use some cf the
the more um difficult language in the text
he can understand that very quickly <yeah>
((later))
S13 I think good reader shoulc use a shorter time
if use long time I mean sk:11 yeah
I so you think you take a bit longer to read <yeah> at this stage
than you will when you're a good reader
S13 yeah sometime I use a time short time
but I can't correct the ansvrer <uhuh>
ah (reach to) 70% just 50% or 60% <OK>
I so if you read too quickly -7ou miss some of the understanding <yeah>

but if you read more slowly you get more understanding <yeah>

((learnt English and Thai togethe- at a private school; reading after the
teacher, then later round robin))

I

S13
I

did you enjoy that

did people like to read aro ind the class

yes I enjoyed (this/English)

your Thai teacher and your Thai English teacher

did the same sorts of thing;s <mm>

and you didn't mind if the teacher suddenly said OK read that
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S13

and you just had to stand 1.p and read it
that was OK
yeah ((laugh)) OK

((513 was filling in the survey))

S13

((Q.1)) some people think if er read loud loudly
is er like a small girl <(yeai/really)>

like a primary school <yes:-

((Q.3)) is OK for pronunciition

Student 14 (Language centre)

I
514

in your opinion what is a jood reader what can a good reader do
but I'm not good reader (2,

(inaud) a wide backgrounc and more vocabulary and like to read
but I don't like to

((learning to read L1 - Korean))

S14

S14

S14

514

S14

Si4
I

usually (reading/speaking aloud

the teacher ordered (that) (individual reading))
sometimes teacher teacher just read first sentence
and students followed hin:

did you like that

erm I had no choice ((laugn))

(inaud) just teacher wants

SO

but it wasn't too bad

yes too bad

not too bad

yeah not too bad not too bed

but I don't like oral repetition

(it's/just) practice

you don't like following tt e teacher <yes>
where you say the teacher reads and then you repeat the same thing
you don't like that

yes I don't like that

you don't like that

but if if the teacher reads ¢ne sentence

and then you read the nex:

and then someone else reads the next one
that's better

oh yes that's interesting

that's more interesting OK

((S14 was filling in the survey; riumble-read questions and stated answers))

S14

((Q.5)) no (1) <why not>

'cause (1) Australians (1) p ople speak= the way of speaking
the way of Australian spez ker

and the way of another ov rsea (sic) student speaker speaking
so for example er Thai pecple

when Thai (person/first) speak English

I don't understand <mhmm> because
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I even if you've got the wor 1s in front of you
S14  the same but (first/just) if [inaud) you have the same paper
and I= if I didn't see and read this I don't understand
I so if you understand it
it's because your eyes have understood it
but not your ears
I ((Q.8)) do you ever do you ever use this
do you read aloud at home: for English
S14 ah yes sure
when [ listen the tape spec al tape
and I copy (right) <(inaud) >

I and and that's a useful <ir aud>
S14  that's useful useful
I I noticed that when you w>re reading the questions

you read them out loud
you didn't just use your eyes
S14  usually
I you usually do that <usua ly>
when you're by yourself <es>
so that you find that helps
do you know why you finc. why you do that
S14  why I usually use just eye
I you usually just use your eye <yes>
oh I see so this it's not usunl for you to speak it out loud OK
um so do you think readir g aloud (1) um
it's OK= you've said it's O
it's quite helpful you like i: quite a lot
um do you think that it's (1) mos: useful as a reading skill
or as a speaking skill
or is it both equally
S14 reading er speaking
I reading aloud
do you think reading alou1 is more useful for reading
or more useful for speakirg
or is it equally both
S14 I think more useful (for/tc) speak
I you see it as more what related to speaking mm mm

Student 15 (Language centre)

I what is a good reader in your opinion what can a good reader do
515 mm get a main point <min>
I think they can get a main point and um quickly <mhmm>
((learning to read in L1 - Thai))
I so it gave the teacher a chance to correct you and help you <yes>
yeah did you like that do you like reading aloud
S15 no ((laugh))
I no why not
S15 1Idon't like it (1) to to read loud



I

I read um silently
you read silently <yeah> ji st with your eyes <yeah>
that's what you prefer <yeah> OK

((learning English in Thailand))

S15

I
515

S15

S15

I

reading is just I read for examination yes

I didn't teach about readin3 loudly or (something)

so you didn't do any in class

just look at grammar or scme speaking

but not reading

speaking a conversation (i1aud)

OK and then somehow yot. were supposed to be able

to do it for the exam <yeal > without any practice <mm yes>
oh so for the exam for the :est

did you just read silently and answer questions

or did you read out loud

yeah in the test we er read silent and and read louder (inaud)
so you read it silently first <yeah>

and then you read it out lcud <yeah>

and that was the test <yes *res (inaud)>

mm gosh was that very hard

yes if I reading loudly

some words I don't know how tc pronounce

maybe I (pass it)

even when you have read it just with your eyes first <mhmm>
you still might not know tow to say it <mm>

((515 was filling in the survey))

I

S15

S15

S15

S15

S15

((Q.7)) you like that a lot better than this one ((Qs 3-4))

why do you like that one tetter

(inaud) I think is=

I don't like but I thing is useful <OK>

yes if the teacher ask me tc to read louder

maybe is (bet=/bit) very gcod for everyone <OK>

but I don't like (inaud)

why don't you like it

ummm maybe it's my prcnunciation is not good <mhmm>
(laugh)) so 1

sounds good to me <yes>

so do you sometimes read aloud to yourself at home <yeah>
just to practise <yeah (inaud)>

so that's OK

so when you're at home reading two hours a day

would you read one hour aloud and one hour silently

or 5 minutes aloud and or.e hour and 55 minutes

almost almost is silent

almost all silently but a litle bit out loud <yeah>

why do you like to read otit loud to yourself

i= if the if is a if is a conversation

I want to say what did they' say how did they say this sentence
uhuh

(inaud) ((imitates expressive intonation)) something like that
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S15

uhuh

(like/so) I want to be the a:= actor or something
OK specially when it's conversation <yeah>
but if it's just the story <yeah>

not so interesting <yeah> OK

so you use it for=

maybe more interesting < ihuh>

it's funny ((laugh))

Student 16 (Language centre)

I
S16

I
S16

in your opinion what is a good reader what can a good reader do

a good reader have to be able to read faster (that/than) usual (thing)
he can get more information than other people

mhmm anything else

and I think he can yes he can ah um remember

the main idea or the main point on the passage

mhmm that sounds a good summary to me

1
((learning to read Thai))

I

S16

I
S16

did you like reading out loud

did you like that activity

it was very very (2)

when I was a child always [ want to read aloud

um want to read aloud so inaud)

so it was useful as a child i: was useful

(so I don't know if it was tseful) (so adult not so useful)

when I was child I am like to reacl aloud so that is why (inaud)

((learning to read English - most emphasis on reading))

I
S16
I

S16
I
S16
I

did the teacher in your English class get you to read out loud a lot
yes because he she wanted to practise our pronunciation

right so it was particularly for pronunciation practice

did everyone enjoy reading aloucl in English

or did some people not like it or

some people like it <mm> some not <mhmm>

how about you can you re nember

yes I (1) like it

you liked it <mhmm> OK

((S16 was filling in the survey))

|

I

S16

((Q.2-3)) that's interesting

you like to read but it's no- so useful

((Q.8)) you never read aloud you never practise by yourself
always silently

((Q.4)) yes but you know (’ery)

when [ read aloud mm

my speed of reading you goes slower

so that's why I can understand

((Q.5)) (mostly /possibly) w hen they they read (aloud/are around me)
and I realise something dis turb me

and that's why I think (they/I) cannot concentrate (properly)
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I you can't concentrate whern someone else is reading <yes>
perhaps you're wanting to -ead a oit faster than they can read <yes>

Student 17 (Language centre)

I what do you think a good -eader is in English
what can a good reader do 8)
S17  um I think a good reader must answers corrects (sic)
the questions in the book
and understand about the :otal of the lesson
I mhmm so it's their ability to understand <yes I think>
and to answer questions <.answer question correct>
and understand the whole thing
OK anything else
S17 mm that's the main the main thing
((learning English in Vietnam - a ways read aloud around class))
I did you like that
517  yes I like <mm>
because um I II can I can :orrects my pronunciamation (sic) <mm>
when [ hear(d)s another people speak
I right so when someone else is reading <mm>
in your head you're saying
oh I would say it this way <yeah>
and they get it right or they- get it wrong <wrong>
and so you're learning <yes>
what about when you had to reac. aloud
did you like it
or did you feel shy when you had to read aloud
or did you quite like it
S17  yeah I read ((pronounced [:id]))
I mm when you personally were reading
did you feel embarrassed cr did you feel confident or
S17 111 myself con= confident ((laugh))

I you felt confident <yes> oh that's good that's good ((laugh))
((517 was filling in the survey))

I if you read aloud you und:rstand just about everything
S17  yeah

I oh that's great

((later))

I I know you read silently

but do you do you read alcud too
S17 yes sometimes I alway rea d)s aloud in my room just my room
I yes yes (how/oh) do you
S17 111 practise pronunciatior
I mhmm mhmm
and you think it's a useful way to practise pronunciation <yes>
do you find it more useful in class
or more useful just with the teacher
who's got all the time for 7ou
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S17

S17

or just by yourself

which one is the most use ul

or are they all useful in dif ‘erent ways

I like just mes (sic) and the teacher

just you ((laugh)) and the teacher or just you <yes>

because (dem) spend a lot »f time

OK when it's a big group you don't have much chance to <yes>
but then you can listen to ill the others <mm>

and you said that was usef 1l

Student 18 (Language centre)

I
518

518
I

what is a good reader what can a good reader do

hmm first of all he can understand topic very accurately
and he takes the short time to understand (a lot too)

and a very good reader

and he's a very good reader

yes

um so he he can get the ideas <yeah> and get them quickly <yeah>
and accurately <yeah>

would he have to be able t> read aloud or just read silently
just silently

just silently OK

((learning to read in L1 - Indonesian))

I
518
I

518

did you enjoy reading alovd did vou like it

er no really

no not really

did you think it was usefu

a slightly different question

you might enjoy something but not think it's useful

or you might not like it but you can see that it's useful
so you didn't really enjoy it <yes>-

do you think it was useful or not useful (inaud)

maybe no useful because v7e can=: that is another problem
you know maybe you can -inderstand (the class/it faster)
but if we we read louder (;omething/silent)

you think you can understand it faster

if you read it silently <mm> just by eye

rather than <mm>

((learning English in Indonesia))

S18
I
S18
I
518

maybe read aloud more rexd aloud yeah

maybe (1) you're not sure

yeah I'm not sure

what did you think about reading aloud in English
we we it makes= we speak it (sornetimes)

we can make a mistake eatily

because we have to concer trate for reading (a)loud
we have to concentrate ve-y very (inaud)

so that wasn't good <yeah ((laugh))>
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S18

S18

S18

S18

why wasn't it good

did it= was it because of the way you felt

or did it stop you understanding or=

first we can separate er concentration

because we have (this/to) read aloud

and we have to know how to what it means (inaud)

mm that's a good phrase a:tually it separates your concentration
you you're trying to do two things at once <yeah>

and it's it's a very diffic=

even for native speakers its quite a difficult thing to do <sure>
so you didn't find that particularly useful or enjoyable

yeah ((laugh))

what about now in Australia

do your teachers in the Centre get you to read out loud sometimes
yes a few times but the meaning is different

because(1) the teacher ask “1s ask me to read loud

because she knows that er about pronunciation for right speaking
so she's using that more for speaking <yeah> practice

and pronunciation

for speaking yeah

and you are too= and you iccept that <yeah>

it's not= reading aloud is r ot <yeah> reading <yeah that's true yeah>

reading aloud is speaking

((S18 was filling in the survey))

I

S18

S18

((Q.7-8)) that's interesting

so you find it more useful in class

than you do if it's just you and the teacher

and that's more useful

you never use it just by yourself

do you know why

can you sort of express wh7

'cause it sounds funny ((laugh)) aloud

and when I just by myself I think it's (funny) (inaud)
because if I can read it silently but so why should I (inaud)
some people find it a lot eisier to read just with the teacher
and much more difficult to read with an audience

but you're the other way round

do you know why

because (1) usually we (1) e read aloud

because we want to er eveiybody to pay attention to us (there)

Student 19 (Language centre)

I
519

what is a good reader wha' can a good reader do

I think a good reader he cin catch the main point of the reading
he can explain back to person who ask hi= her or him
something about the reading

((learning to read in L1 - Indonesian))

S19

my teacher used to do tha thing to me
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I did you enjoy reading aloud
S19 sometimes I get scared eh tecause er I I can do that
but I'T was slowly
I read better myself in the corner/time) of the class or something
I used to get nervous or so
I yes a lot of people do
S19 was was little (nervous) mm
I why do you think the teacl er got you to read aloud
S19 er to get (1) er like maybe aloud
like pronounce (1) pronur ciation
and er they usually ask me to keep lookating (sic) the words
if ITI can't er say that so (110 (1) (inaud)
((later))
I what about when you lear:: started to learn to read English
S19  oh I think the first year on my secondary school
the teacher used to= usually ask someo=
R. pick open page number six or something for example
and I read aloud for one peragraph
and then another my friends <mhmm> read another paragraph
like that
I and did they also ask you to translate the paragraph you'd just read
or to explain it or did they just read it aloud
S19 oh after that they give= the teacher give me like a couple of minutes
for (1) read back the whole paragraph
and (1) er as= ask me to (1, ask the question to him
if it er (1) I didn't understand it
I (inaud) well that's interesting
so you'd read aloud before you'd had
S19  (being/in) my school
I and then you'd have a mo nent to read back
and see if there was anyth:ng you didn't understand <yeah>
and then you could ask the teacher
the teacher didn't say to you translate that into Indonesian <no>
or what does this word mean or what does that
S19  or sometimes we just ask ¢r
what's the meaning of this and this <mhmm mhmm>
so ((laugh)) so until right r ow I used to do the same thing eh
I used to ask just the (1) the words
I just the things you didn't understand <yeah> yeah
did you um (1) did you find it useful to read out loud in English
S19 yeah it's very useful because um (1)
er on the second (1) seconc (of year) my secondary school
they start to translate (1) tc er
I have to translate the (1) 1ot not (1) so translate in Indonesian
but I have to (1) like make a summary <mm>
make it shorter but in Indonesia (sic) <right>
and then try to translate again to English according to the task
I right OK

did you find that when yo 1 were reading out loud <yeah>
that you could understand most of what you were reading
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or did you have to go back and look (inaud)
S19 yeah I think we have to go back and look <mm>
'cause er when I'm was re: ding (a)loud
I'm ((laugh)) concentrating to make the pronounce right and
I mm so you're concentratir g on one thing
rather (than) concentrating on the other right
um so do you think that reading aloud was useful for reading
for reading skill
or more for the speaking s«ill
or equally for both
S19 (1) I think it's more like to speaking skill
because teacher sometimes make you= correct me
when [ I'm pronounce woids wrong you know
stop the the words is wror g the pronounce is this or something
I OK
S19  and let= keep=I continue t> (1) read (1) words

Student 20 (Language centre)

I what is a good reader what can a good reader do
S20 oh a good reader it should se they can read fast
and (1) in the fa= in facts tt ey can read fast
but they have to= they can keep the main idea
the specific of the story er (1)
the understanding in in the idea
which the author (keep/give)
in the author ((sounded li<e 'order"))
in in the author in the author ideas I think yeah
((learning to read L1 - Thai - often teacher read and students repeated after
teacher; some reading aloud by ndividuals))
I did you enjoy that
S20  er ((laugh)) first time (=at :irst?) was quite interesting
but er when when we stucy in the
maybe in the five or six lik2 a five or six sixth year yeah year
I sort of the end of primary school
S20  end of primary school
I think it should be like a= we have= we have another way
we talk about the idea or comething like that
1 so it continued all the way through primary school <yeah>
but you didn't in fact discuss the ~deas <yeah>
you just read out loud <yeah>
((learning English in Thailand - grammar and reading mostly))
S20 just just reading around y:ah just er normal normal English
I normal English sort of reading aloud around the class <yeah>
((S20 was filling in the survey))
S20 ((Q.6)) because the teacher not orly reads aloud
but also explain the topic ¢ (kind of) new words or so on
((Q.8)) Ilike find it useful to read aloud to myself
sometime is too boring (if) (reads/our) by myself)



if reads with each other we we can ah (argue/agree)
with other readers in that ropic yes <mm> (inaud)

((later))

I

S20

so from what you're saying um

would you say that readiny; aloud is more useful to you
for practising your reading skills

or for practising your spea<ing skills <yeah sure>

or both

sure both

Student 22 (Language centre)

I

S22

what is a good reader in English in any language

what can a good reader do in your opinion

I think a good reader should understand what they are reading <mm>
and can give some some ic.eas from their text

that's all

I'm not much of a reader

((learning to read L1 - Thai))

I
S22

did you enjoy that did you like to read in the class
I prefer reading silently <mim> read for myself

((learning English in Thailand))

S22
I
S22

I
S22

522

S22

we went to talk to him to 1ead to to him one by one
at the table like sitting her (inaud)

do you like reading aloud

no

no (1) why not

I don't know

but wrong for me

if I read I'm (un)able to concentrate on the details of the text <OK>
I lose concentrate (inaud) zoncentration

you lose concentration

a lot of people say that

a lot of people feel the same way

is this the same in Thai and in English

the same <the same>

I never read anything if they some (inaud)

if some people are talking <mm>

it needs to be really quiet

especially if I'm prepared for my test or exam

I need a very quiet place

mm for for example I will get up and read at midnight
when everyone go sleep

((S22 was filling in survey))

I
522

((Q.5)) why doesn't it help

some students read (something)
because of their (accent)

(inaud) is better if I read fcr myself
((Q.6)) it doesn't help
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because you already understand it from <yeah> your own reading
S22 and (inaud) if I read it by niyself as [ listen to the teacher as well
I so it's not helpful to have e teacher reading <mm>
does it actually get in the way is it is it (1)
for some people they read quickly
and someone else reading >ut loud is slower <yeah>
is that (1) how you feel
or is it just that it's not (1)
it's not useful it's not unuseful it's just
S22 yeah it's (1) nothing
I nothing OK
522 ((Q.9)) if I want to to practise my accent um something like that
I think it's better to practisc: (inaud) speaking to each other
than to read (aloud)
I so do you think reading aloud if it's useful at all
do you think it's more useful
for developing your skills it read:ng
or it's more useful for developing your skills for speaking

or both
S22 it's er better for for speaking better for speaking
| mm but for you

the best thing is practising with friends <yeah>
that's much better than rez ding aloud
S22 (1) because when we read irom the (book)
is not our own words <mra>
so we may have trouble
I mm the real the real thing that you need to practise
is thinking what you want to say as well as saying it
S22 yeah mhmm
I (mean) and all that is ma/be very useful for some people
but not for me

Student 23 (Language centre)

I what is a good reader in Er glish what can a good reader do
S23 ah (3) er (2)
when you read something if you understand (1) 90 or 100%
(1) you are a good reader f om (inaud)
((S23 was filling in the survey))
523 doI have to read loudly
I ((Q.2)) why don't you like it
S23  because it's like child's garne
I mhmm not what you expect as an adult learner
523 yeah <mhmm>
((at Q.3 began to mumble-read (;;0me) questions aloud to self))
S23  ((Q.5)) doesn't help becau:e everyone else has different
pronunciation
it's hard to catch their= wt at they said.
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PPENDIX 13

STATVIEW_ DATA (1)

BIOGRAPHICAL INFORMATION AND SURVEY RESPONSES

Data categories and codes used in the following table (Table 52: Statview
data - biographical, learning styles and responses to reading aloud survey
questionnaire: all respondents):

1 Status (teacher or student)

—

Teacher
Student 2

2 Sex
Male
Female 2

—

3 Setting of class

—

Community class
Language centre 2

4 Age

The groupings used in Willing's survey were retained in this study,
and allocated the following code::

15-20 years

21-24 years

25-29 years

30-39 years

40+ years

Ol = W N =

5 First language
English
Indonesian
Japanese
Thai (+ Hmong)
Chinese (various)
Vietnamese
Mongolian
Korean
Turkish

OO NOU B WN -

6 Education level
Still at high school
Completed high school
Completed first degree
Completed postgrad. degree

=W N -
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10

11

12

13

14

Years of English in country of origin (students only)
No prior study
1-2 years
3-6 years
7-10 years
10+ years

Highest level of study of Eglish before this course
No prior study
Some high school
Finished high school
During first degree

Months in current class/Australia
1-2 months
3-6 months
7-12 months
12+ months

MBTI: Extrovert/Introver:
Score 0-3 (Extrovert)
Score 4-6 (Mixed)
Score 7-10 (Introvert)

MBTI: Sensing/Intuiting
Score 0-3 (Senser)
Score 4-6 (Mixed)
Score 7-10 (Intuiter)

MBTIL: Thinking/Feeling
Score 0-3 (Thinker)
Score 4-6 (Mixed)
Score 7-10 (Feeler)

MBTI: Judging/Perceiving;
Score 0-3 (Judger)
Score 4-6 (Mixed)
Score 7-10 (Perceiver)

Kolb (teachers)/Willing (s:udents)
Diverger/Concrete
£ssimilator/ Authority-oriented
Converger/Analytical
4iccomrnodator/Communicative

W= Ol W N =

= = W N =

N

W N =

N =

w

W N =

=~ W N =
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15 Likert scale scores

Participants were told they could mark their response at any place along the
scale. Some chose to indicate their answer by a point (by a tick or cross),
while others indicated a general rzgion (by a circle or a line). To code these
responses, five regions were allocated to the scale as follows:
Strongly positive
Relatively positive
Neutral
Relatively negative
Strongly negative

Gl W N =
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