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,Phenamenography research speclahsanon almed at- the

experience conceptuahs« percewe and understand varlous aspects. .y
of ... the world around them' (Marton 1988 p.178).

'access, to and critical use of information and of information. . .
technology is absolutely vital to lifelong learning, and accordingly no
graduate - indeed no pe‘son - can be judged educated unless he or

she is 'information literzte..." (Candy, Crebert and O'Leary 1994,
p-Xii). o




Abstract

Information literacy: a phenomenograph ; examines the varying experience of information literacy amongst
higher educators and proposes a relationa model of information literacy as an alternative to the behavioural
model that dominates information literac education and research. Afler cstablishing the importance of
information literacy in higher education, the metaphor of an information literacy wheel 1s used to examine
problems associated with the behavioural model and to propose the adoption of a relational approach. The
three spokes of the wneel analysed are descriptions of information literacy, information literacy education and
rescarch.

Following discussion of thesc three aspects arc details of an empirical study into information users'
conceptions of information literacy. .Th> study was conducted to form an initial hub for the relational
information literacy wheel - a detailed picture of the different ways in which information literacy is
experienced, or conceived amongst a group of experienced information users, in this case higher educators.
The resulting conceptions, represented by “categor.es' describing them, provide a picture of the phenomenon
of information literacy, that is a picturc of information literacy as it appears to people. This picture becomes
the centrepiece of the relational information literacy wheel, in the same way that lists of attributes are central
to the behavioural model.

This new picture of information literacy w as obtained using a phenomenographic research approach. In using
this approach the study continued a tradition of merging information needs and uscs and educational research.
Data gathered from lecturers, librarians, counsellors and staff developers were subjected to an iterative
analysis resulting in categories of description representing different conceptions of information literacy.
Each category is distinguished by a particular way of focussing on the world which correlates with a
particular meaning associated with info mation literacy. The categories represent people's subjective
experience of different parts of the ph:nomenon which are logically related. These relationships are
graphically represented in an outcome sp: ce.

The picture of information literacy derived from examining variation in users' conceptions provides a
deeper understanding of the phenomenor and completes the proposed relational model. The outcomes also
pave the way for new approaches to information literacy education and research.

Keywords: Information literacy, conc:ptions of; higher education; phenomenography; information
users.
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