
Column 2 : NEA outcomes for participating
students and the University

Introduction
The outcomes of the New England Award (NEA) in its first two years of

operation were determined in terms of outcomes for students and outcomes for

the University, in response to Research Question 2, as set out in Table 2.1

below. There are therefore two sections to Column 2. Each represents the

primary potential beneficiaries of the NEA, a key feature of program evaluation

(Owen & Rogers 1999, 264; Weiss 1998, 5). The primary method of data

collection was survey and interview of the student participants, employees of

the University and employers and supervisors of students from outside the

university as described in the Linking Paper, from page 35. The surveys and

interviews were augmented by my observations in my role as Manager of the

NEA and of student participants in the NEA as recorded in their journals.

Table 2.1: Research Question 2 and sub-questions

2. What were the outcomes 2.1. What were the outcomes for student participants?
of the NEA in the first two

2.2. What were the outcomes for the University?years of operation ?

The outcomes are presented here in terms of the initial objectives of the NEA as

described in the original proposal: that the NEA would assist in the development of the

UNE Graduate Attributes and other generic skills and attributes, through extra-

curricular activity thereby complementing curriculum-based graduate attribute

development; and that it would promote the special on-campus experience by

encouraging, recognising and rewarding student participation in extra-curricular

activity. Additionally, four other considerations were addressed. These considerations

emerged during the study. The first arose during the early development of the NEA. It

was the realisation that the NEA had the potential to be a unique marketing tool for the

University (see Column 1, page 1.11). The other three considerations arose from the

graduate attributes literature. They were that many graduate attribute policies, including

UNE's, were possibly not broad enough; concern about quality assurance; and the
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possible links between extra-curricular activity, student engagement and retention (see

Linking Paper, page 26).

As in Column 1, the outcomes are analysed using tools borrowed from the process

approach to the study of change and development which views outcomes as positive,

negative or mixed in relation to the original context and idea events (Poole et al. 2000,

107-108). The application of interlevel dynamics (Coghlan & Brannick 2005, 112);

innovation theory (Osborne & Brown 2005, 115-168) and evaluation research principles

(Weiss 1998, 4) also assisted understanding of the outcomes. The practice of placing my

reflections in shaded boxes (Coghlan & Brannick 2005, 129), begun in Column 1, is

continued.

The third dimension of change, following invention and implementation (defined in

Column 1, page 1.2), is diffusion which is defined as the means by which a specific

innovation is transmitted to other users but in the case of this study was applied in a

narrower sense borrowed from Rogers and Shoemaker who specified a process whereby

`awareness of new knowledge is followed by persuasion by its proponents and

subsequent testing, to final decision making' (Rogers and Shoemaker 1971, cited in

Osborne & Brown 2005, 131).

The outcomes of the NEA played a crucial role in supporting my case for the

continuation of the NEA beyond the pilot period. Program evaluation for the purpose of

assisting decision making, especially decision making involving scarce resources,

requires rigour and thoroughness (Weiss 1998, 5). Hence, multiple sources of evidence

from a range of stakeholder groups were used (as described in the Linking Paper, page

40)

2.1. What were the outcomes for student
participants?

According to Weiss (1998, 4) evaluation research is 'the systematic assessment of the

operation and/or outcomes of a program or policy, compared to a set of explicit or

implicit standards, as a means of contributing to the improvement of the program or

policy'. A key hypothesis or core idea underlying the original NEA proposal was that

the UNE on-campus experience offered a wide range of opportunities to internal

students to become involved in extra-curricular activity, and that in addition to
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curriculum-based initiatives, this extra-curricular activity provided a vehicle for the

development of the UNE Graduate Attributes (see Linking Paper, page 3). The study

sought a range of views about the value of extra-curricular activity; why students

registered for the NEA; what activities they were involved in; what value they and

others believed they were deriving from being registered for the NEA; their and others'

opinions about the value of the NEA to students after university; and in the case of the

graduates surveyed, what benefits had actually resulted. A more in-depth account of

student outcomes through studies of examples of each of the three NEA activity

categories is presented in Column 3.

Value of extra-curricular activity
The first two groups of students to complete the NEA (NEA Cohorts 2005 and 2006)

plus two groups of university staff were asked what value they thought students derived

from being involved in extra-curricular activity while studying at UNE. The NEA

students had been highly active in extra-curricular activity prior to registering for the

NEA, as described in the Column 1, (page 39) so were well qualified to respond. The

university staff were NEA activity providers and a selection of senior staff including the

Vice-Chancellor, a pro Vice-Chancellor, the Chancellor, the Deputy Chancellor, the

Deans and some Heads of Schools.

Student perspective
A total of 71 responses about the value of extra-curricular activity were received from

35 students. The most frequently cited benefits of extra-curricular activity were related

to personal growth and development with 30 mentions altogether followed by skills

development with 27 mentions. The third most frequently cited benefit of extra-

curricular activity was about gains related to engagement in the University community

with fourteen mentions altogether.

The personal growth and development described by the students encompassed increased

motivation; a growing sense of responsibility; and gaining feelings of achievement,

fulfilment and satisfaction. Typical responses were:

• So much! Learnt more about myself and a wealth of experience and knowledge

to utilise for the future. Helped me to get motivated to be involved in events that

promote my personal and professional development;
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* Personal development, friendships, a sense of achievement, reward and

satisfaction; and

• Immense value, increased leadership and communication skills, confidence in

myself

Increased confidence as a result of participating in extra-curricular activity was a

common outcome. Typical responses about confidence were:

• Also helped me to become more confident through participation 'outside my

comfort zone '; and

• Personal development and growth in leadership skills and confidence.

Other comments were about gaining as much from the university experience as

possible. For example:

• Helping me realize the value of making my time here at UNE really count; and

• Broadened my horizons.

Many of the benefits listed by the students implied a growing sense of social

responsibility which is a UNE graduate attribute. For example:

• It's given me extra responsibilities which have improved my personal qualities;

and

• I have got out amongst people. I have built some friendships from meeting

people, and I know that I have helped the people I have come in contact with.

Many students wrote in their NEA journals about the positive impact on their personal

growth of particular extra-curricular activities that they had undertaken. For example, a

student who participated in the management committee of the University's sports union

as a voluntary student representative said:

The role helped me grow as a person. All of our ideas were discussed
amongst the group and required the presentation of well thought out
arguments. I also had to think about the wider implications of each of the
actions undertaken by the committee. This required developing my skills of
empathy as I sought to place myself in the position of others to see how the
decisions would impact. Also...four of the members were not students
and...we were discussing important issues in an adult manner. This meant an
increase in my maturity (Male student 2004).
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A young woman who had acted as an appointed senior leader in her residential college wrote:

As I am leaving this institution and joining the Australian Defence Force I
am confident that the skills gained by undertaking this role will assist me as I
am entering at an Officer level which will come with the added
responsibility of having soldiers under my command. ... I will need to
maintain a maturity level which allows for members whom I command to be
able to come to me for assistance and guidance both on a professional and
private level. The training and experiences gained while being an Academic
senior at X College, has undoubtedly given me an advantage. I have learnt
how to alter the way that I act when the situation calls of it. I have learnt a
lot about my self... My personal time management skills have greatly
improved due to having a more structured year with weekly meetings and
workshops as well as normal unit requirements being combined. I loved
being a senior and have encouraged those I feel that would be suitable to
apply for the 2006 team (Female student 2005).

A male student who was elected president of the student representative body in his

residential college wrote in his NEA journal:

The role of Junior Common Room president in Y college was perhaps the
most rewarding activity within my portfolio. It equipped me with skills that I
never had before, and strengthened many that I already had. The role was a
daunting and unfamiliar one at first, and with it came challenges that I
wasn't sure I was ready to tackle, but did nonetheless, and did so with a fair
degree of success (Male student 2005).

The types of skills gained though extra-curricular activity according to the students were

leadership, time management and three UNE Graduate Attributes, life-long learning

skills, teamwork skills and communications skills, which all impacted positively on

confidence levels. Most saw these as skills that enhanced their employability. Typical

responses about leadership were:

• It has built my leadership and graduate skills so that I am ready for a career;

and

• Leadership and management skills.

Concerning time management a typical response was:

• The most important value would most probably be time management which has

played a key role in my success at UNE and extra-curricular activities.

However, improved communication skills and interpersonal skills were the most

frequently cited benefits of extra-curricular activity in terms of skills development.

Typical responses were:

• Developed my communication and other skills;
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• Increased experience in people skills (something I find difficult); and

• Learning to interact with lots of different people.

In general, the feeling seemed to be that the overall skills development resulting from

participation in extra-curricular activity would be useful after graduation. For example:

• When completing applications and updating my resume I found that I have

many 'extras' to add outside of my degree; and

• The extra-curricular activities have provided me with practical experience and

many skills which will be used over and over again in the workforce and later

in life.

A typical quote from an NEA journal was:

The experience in organising a function will be very useful for the future. I
am sure I will organise other events and resources, on both a private and
more public level. I hope to work in a job that will require people skills, so it
is good to say I have already had some experience in this (Female student
mentor in residential system 2004).

There was some awareness amongst the students that a well-rounded student experience

involves more than study. For example:

• The extra dimension to university life than just studying; and

• Being involved in the extra-curricular activities has made my time at UNE more

fulfilling.

Students also saw benefits related to making friends, having a sense of community, and

increased enjoyment of student life as a result of their extra-curricular activities. Typical

comments were:

• A sense of belonging. It has made my time at UNE far more enjoyable because I

am involved in all aspects, not simply academic life;

• Knowledge that my contribution to the community is just as important as my

academic results;

• Widened my group of friends; and

• The involvement I have had has enabled me to develop my skills and be fully

involved in aspects of my community. It makes my uni life complete.
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A student who acted as a mentor in her residential college said in her NEA journal:

I had to deal with a broader range of people than otherwise, as I may have
kept within a limited circle if I hadn't had this job. Therefore it expanded my
horizons (Female student 2004).

Another student who was a pastoral care assistant in his residential college said in his

NEA journal:

Through being a pastoral care assistant I have matured and grown as an
individual. Where I once may have been narrow-minded I now have far
more rounded views on the world and my approach toward life. I have been
exposed to the hardships of other people's lives which has made me
appreciate all the great things I have in my own, particularly a family that
loves me. Though my achievements as a pastoral care assistant and the
influence I have been able to have on other peoples' lives has given me great
confidence in myself and who I am as a person. Through being considerate
and conscious of the well being of others I have reflected upon myself.
Through doing this I have developed a greater understanding of who I am
and the path I would like to take in the future.... I feel if I can find like roles
in future communities that I will be part of I would enthusiastically pursue
them (Male student 2005).

So from the students' perspective the key benefits of participation in extra-curricular

activity were personal growth and development including a sense of achievement,

fulfilment, satisfaction and social responsibility, and increased confidence. Skills

development was the second most frequently cited benefit of extra-curricular activity,

including three of the UNE Graduate Attributes: life-long learning, teamwork and

communication skills. The students also saw being involved in a broader university

experience and feeling engaged as positive outcomes of extra-curricular activity.

NEA activity provider perspective
Representatives of the areas of the university which provide and monitor the large

majority of the NEA eligible extra-curricular activities were asked what they believed

were the main benefits that students derive from involvement in extra-curricular

activity. All members of this group were actively involved in the NEA in some way,

ranging from being foundation members of the NEA Advisory Committee through to

being 'gatekeepers' or monitors of NEA students' participation in NEA activities. There

were ten responses from this group for whom the most important benefit for students of

involvement extra-curricular activity was personal development (fourteen mentions),

followed by skills development (six mentions) and enhanced employability (five

mentions).
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Personal development was the most important benefit of extra-curricular activity for this

group with all making comments related to students gaining confidence, being

extended, developing a sense of community and becoming more mature and

responsible. For example:

• Self confidence;

• Breadth and depth of 'real life' learning;

• Students can be 'stretched' ;

• Personal development;

• Commitment;

• Sense of justice, doing good;

• More mature attitude and responsibility. Opportunities to reflect on

performance and improve strategies for achieving goals;

• Creation of sense of community;

• The capacity to form social networks and enhance social responsibility; and

• A sense of belonging.

Four of the activity providers said that simply being involved in activities outside of the

formal curriculum was beneficial because it gave a perspective beyond the purely

academic.

Six of the activity providers cited skills development as important benefits of extra-

curricular activity, particularly life skills and leadership skills. For example:

• Develop life skills which add value to their degree;

• Leadership development, interpersonal skills development, experience on

committees; and

• An awareness of their own skills and abilities in relation to their peers and the

UNE environment.

Five of the activity providers said that enhanced employability was an important benefit

of extra-curricular activity. For example:
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• Experience in organizing/managing that makes them more attractive to potential

employers;

• Being more marketable in terms of employment;

• Enhanced employment opportunities, especially where 'experience preferred' is

a criterion; and

• Opportunities to develop and enhance employability skills.

For the NEA activity providers, the value derived from participation in extra-curricular

activity, in descending order of importance, were personal development, including

increased confidence and maturity and gaining a perspective beyond the purely

academic; skills development, particularly leadership and life skills; and enhanced

employability. This perspective did not differ greatly from that of the students although

the activity providers did place more emphasis on enhanced employability than the

students.

Senior staff perspective
There were eleven responses from this group. Unlike the activity providers, this group

did not have special knowledge about the NEA. As Heads of Schools and senior

members of university management they may have heard about the NEA via the various

channels of promotion that were used. They may also have read about the NEA in the

graduation programs at the graduation ceremonies in 2005. It is possible that some may

not have heard of the NEA at all which means their knowledge was based on the short

explanation which prefaced their survey (see Supporting Document 9, page 5.18). Most

were likely to have knowledge of the range of extra-curricular activities available at

UNE and certainly some understanding of the possibilities for student involvement in

the residential system and the student organisations. In spite of this lack of 'insider'

knowledge, this group's responses to the question about the benefits they believed

accrued from being involved in extra-curricular activity did not differ widely from the

activity providers' responses with personal development topping the answers (sixteen

mentions), followed by skills development (nine mentions), enhanced employability

(five mentions) and the value of a broader university experience (four mentions).

Typical of the 16 responses from the senior staff about personal development were:

• Personal growth;
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• Increased awareness of issues within the community;

• There is value in extra-curricular activity as well as just fun,.

• Broadened outlook,

• Discipline;

• Promotion of community involvement beneficial in itself;

• Self-development;

• Greater awareness of `selfhood',.

• A sense of personal reward and achievement; and

• Provides an opportunity for service, i.e. to think of others rather than self

There were nine answers from this group of eleven about the skills development

potential of extra-curricular activity, with three specifically citing particular UNE

Graduate Attributes: Social responsibility, Communication skills and Teamwork. The

other skills were less specific:

• Social skills;

• Life skills; and

• Organisational and leadership skills.

Three said that enhanced employability was a benefit to be derived from participation in

extra-curricular activity with some emphasis on students' CVs:

• Strengthening opportunities for graduate employment;

• Look great for future employment and on CV; and

• Fleshing out CV.

Four of the senior staff emphasised their belief in the value of engaging in the broader

university experience:

• Provides balance to a strong academic and/or sporting emphasis at UNE;

• Develops the whole person;

• Strong correlation between such activities and academic success; and

• Broadens education experience.
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The three quite different perspectives on the benefits of student involvement in extra-

curricular activity were remarkably similar. The students, the staff involved in

facilitating extra-curricular activity and senior staff with little day to day involvement in

student activity, all saw personal growth and development as the most important

outcome, followed by skills development. Both groups of UNE staff placed increased

employability as the next most valuable outcome of extra-curricular activity. That their

views about the benefits of extra-curricular activity were all positive is not surprising

given the emphasis that has been placed on 'the UNE experience' in recent years (see

Column 1, page 1.6).

These views are not inconsistent with the objectives of graduate attribute policies which

are aimed at ensuring and enhancing the employability of graduates and so is a positive

outcome event in terms of the original context and idea events (Poole et al. 2000, 107-

08). However, only the university staff saw this. Some students mentioned increased

employability as an outcome but saw that as more a side effect of personal growth and

development rather than a separate outcome. Instead they rated engagement,

involvement and the social side of extra-curricular activity as the third most important

outcome.

The students also saw increased confidence as an important side effect of the personal

growth and development. Studies by Harvey et al. (1997 cited in Crebert, Bates, Bell,

Patrick, & Cragnolini 2004, 148) and Te Wiata (2001 cited in Crebert et al. 2004, 148)

have found that students' ability to demonstrate proficiency in the workplace was linked

to the development of confidence in their ability to apply themselves in new and

different contexts so this is an important outcome of involvement in extra-curricular

activity in terms of the aims of the NEA. The process approach to the study of change

and development would classify this as a positive outcome event in terms of the original

context and idea events.

The students' responses about the social interaction value of extra-curricular activity are

indicative of student engagement which is a well known ingredient of student retention

(Astin 1993; Kraemer 1997; McMillan 2005; Nagda et al. 1998; National Resource

Centre for the First Year Experience and Students in Transition 2001; Pascarella &

Terenzini 1991; Tinto 1993). The desire to be more involved and to seek fulfilling

experiences is also indicative of the growth of the types of personal attributes and
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attitudes, and human qualities expounded by Barrie (2004), Barnett (2003; 2004) and

others (Coldstream 2003; Rooke 2003). Again, this is a positive outcome event for the

emergent consideration about the link between extra-curricular activity, student

engagement.

Additionally, the benefits derived by students from community involvement is

consistent with a view that is strongly held in Great Britain, the United States and

Canada where service to the community and voluntary work which steers students into

civic engagement are increasingly becoming part of undergraduate programs

(Coldstream 2003, 13). In Australia, the value of extra-curricular activity involving

voluntary and community work is increasingly being recognised by employers

(Alexander 2006, 3). Again, this is a positive outcome event for the NEA (Poole et al.

2000, 107-08). This is also a positive outcome for UNE because it is consistent with the

ethos of the institution in regards to community service. UNE clearly signals the value it

attaches to community service carried out by academic staff through the high weighting

it gives to community service in its promotion criteria, relative to the norm in other

institutions (Moses 2001, 3). Included in what is considered to be community service is

`contribution to any aspect of the life of the University as a community' (The University

of New England 2006b).

There is another aspect of this type of experience which is particularly relevant to UNE

which has higher than average percentages of students from low socio-economic

backgrounds and rural backgrounds (Department of Education, Science and Training

2006). As raised in Column I (page 1.20) students like these are less likely to have had

opportunities comparable to students from high socio-economic backgrounds and

metropolitan area to accumulate cultural capital (Barone 2006; Brown 1995). Activities

like the ones described here present opportunities for students from disadvantaged

educational backgrounds to redress such imbalances.

That the responses of the two groups of University staff were much the same is also a

positive outcome. The group of activity providers were NEA insiders and therefore

could be described as 'product champions' (Osborne & Brown 2005, 135). As such they

would have been expected to be well grounded in the type of response that could he

described as a positive outcome event for the NEA in relation to the original context and

idea events that preceded the NEA. This is not so for the senior staff but they gave very
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similar responses. Indeed, the senior staff talked about the development of the UNE

Graduate Attributes as a valuable outcome of involvement in extra-curricular activity.

The activity providers did not which was unexpected given their prior knowledge of the

original idea and context events. Not one member of this group specifically spoke about

the UNE Graduate Attributes when putting forward their views about the benefits of

extra-curricular activity although two of the individual skills contained in the UNE list

of Graduate Attributes were cited once each: social responsibility and teamwork. Their

emphasis was more on attributes and attitudes that fit more within the personal qualities

framework for graduate attributes put forward by Barnett (2004) and Barrie (2004) ,

specifically: confidence; sense of justice; responsibility; the capacity to form social

networks; and leadership ability.

Skills development was seen by all three groups of respondents as the second most

valuable result of participation in extra-curricular activity. This is consistent with

Atkins' (1999 cited in Crebert et al. 2004, 148) findings that students develop personal

and professional skills through participation in clubs and societies and doing voluntary

or community work and that this impacts on their confidence and increases their

employability. However, Atkins points out that the value of participation in extra-

curricular activities such as these are not usually appreciated by students until it is

harnessed and translated back into the classroom and made part of students' learning

objectives. The NEA allows for the harnessing of the potential of extra-curricular

activity without the need for it to be made part of learning objectives in the formal

curriculum. Through the NEA and its explicit relationship with the development of

personal and professional skills, learning objectives are made clear and students self

assess through the reflective component of the NEA described in Column 1 (page 1.32).

The efficacy of this form of assessment is addressed below (page 2.27).

Why students registered for the NEA
NEA Cohorts 2005 and 2006 said that they registered for the NEA for reasons that were

all related in some way to their future employability. For example:

• I felt it would be complementary to my degree in terms of seeking employment

after graduating; and
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• I felt that employers would look highly upon a candidate being recognised Ifor

achieving more than their degree.

This was a group of students that were already highly active in extra-curricular activity

and had not been heretofore motivated by the NEA because it had not previously

existed. However, all were able to see the potential benefits that would result from being

recognised for what they were already doing and felt that their future employability

would be enhanced by such recognition. Not surprisingly for students near the end of

their studies, they were aware of the need to be building resumes and planning for the

future and were motivated by the challenge. Typical responses were:

• To gain formal recognition for skills I have developed;

• Because I had already completed almost 1000 points of extra-curricular

activity and decided that recognition of my effort and time spent involved in

these would be nice but also beneficial in terms of adding the certificate to

my resume; and

• It's a challenge to attempt to gain recognition for the variety of extra-

curricular activities in which I have been engaged while studying.

This is a positive outcome based on the original context and idea events underpinning

the NEA: that the NEA would support the Graduate Attribute Policy because graduate

attribute policies are about increasing students' employability, as discussed in the

Literature Review (from page 8). However, it is noteworthy that when asked about the

value of participating in extra-curricular activity the students did not rate employability

highly at all. That the notion of the NEA prompted this change in the thinking of the

students is a positive outcome for the marketing of the NEA, described in Column 1

(from page 1.38). It is noteworthy though that students did not specifically refer to any

of the UNE Graduate Attributes in their responses about why they registered for the

NEA or the value derived from participating in extra-curricular activity.

Activities carried out for points
The majority of the activities for which the NEA Cohorts 2005 and 2006 applied for

NEA points were in Category 3: Contribution to the community. Most of these were

centred in the UNE residential system, with a small number of students earning points
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in the town of Armidale and in other areas of the University. Eight of the NEA Cohort

2005 respondents (n=13) had worked in the residences either that year or the previous

year in NEA eligible positions such as residential leaders and academic support fellows,

or had held significant committee positions such as Junior Common Room president or

other executive positions. Of the Cohort 2006 respondents (n=22), seventeen earned

NEA points in similar positions. Four of Cohort 2005 and twelve of Cohort 2006

participated in faculty-based activities such as the Law Students Society, an

international cattle judging competition amongst rural science and agribusiness students

and various faculty committees. Other Category 3 activities included involvement in

community and voluntary organisations such as the New England Regional Art

Museum, Camp Quality and Rotary, voluntary work with other non-faculty areas of the

university such as the International Office (supporting international students) and the

Academic Skills Office (being a peer mentor) and university committees such as

selection committees and the UNE Council.

Points for Category 2: Preparation for the workforce activities were derived from part-

time paid and voluntary work in the local town of Armidale as well as in the students'

home towns. Paid work tended to be in local businesses such as food and beverage

outlets and retail businesses. Voluntary work outside the university was either work

experience in the students' areas of study such as with law and accounting firms, a

heritage organisation and arts administration. Part-time work within the university

tended to be paid work such as administrative assistance, kitchen hand and cleaning

work based mainly in the residential system. Voluntary work within the university was

usually categorized as a Category 3 activity, Contribution to community.

Category 1: Extra-curricular learning and training activities were largely university

learning and training opportunities such as the training required to hold some positions

in the residences and the workshops and short courses run by units outside the faculties,

such as academic and library skills workshops and leadership training. Other Category 1

activities included TAFE courses, coaching qualifications and peer support training.

That the majority of activities for which the NEA Cohorts 2005 and 2006 applied for

NEA points were in Category 3 is a vindication of the NEA Advisory Committee's

prediction that this would be the most popular activity category. This was the reason

2.15



for the decision to impose a restriction on the proportion of activities able to be

accredited for the NEA from this category. This is therefore a positive outcome for that

(related) idea that emerged during the development of the NEA.

Value of being registered for the NEA
Again, NEA Cohorts 2005 and 2006 and university staff were asked what value they

thought students derived from being registered for the NEA and working towards the

required number of points. The opinion of the employers of students, as described in the

Linking Paper (page 47) was also sought but not all felt they knew enough about the

NEA to answer the question.

Student perspective
The 35 respondents from NEA Cohorts 2005 and 2006 made responses about the value

of participating in the NEA, categorised in descending order of frequency, about the

positive effects of encouragement and goal setting (nineteen mentions); being focused

on skills development (eight mentions) ; and the value of the reflective component (six

mentions).

Typical of the nineteen responses about feeling encouraged to participate and set goals

were:

• Working towards a goal has increased my motivation and wish to achieve and

develop different skills; and

• The motivation to continue to be involved and also the satisfaction of achieving

the 1000 points. I found it gave me a real and achievable goal to work towards.

Some said that the NEA encouraged them to be more involved than in the past. For

example:

• NEA has influenced me to undertake more extra-curricular activities that I

would (otherwise) not have done; and

• It has drawn my attention to my extra-curricular activities and led me to

avenues I might not have done otherwise. It has increased my social awareness,

motivated me to attempt things I had previously put off
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Others said that the NEA resulted in a more broad experience. For example:

• Working towards the required number of points made sure that we experienced

an array of situations and aspects of university life;

• It has given me a more rounded experience, instead of just concentrating on

academic and social matters. It has given me the incentive to try things I had

previously put off doing; and

• Realising that there is a lot more I can accomplish during my time at university

rather than just my degree.

There were also responses about the beneficial aspects of the NEA requirement that

students keep a record of their activities. For example:

• Involvement in NEA has both encouraged me to engage more fully in extra-

curricular work, and to keep a record of the activities. I would normally have

done without such a record.

The eight responses about the value of participating in the NEA being the focus on

skills development mentioned communication skills; people skills; leadership skills;

time management skills; organisational skills and self discipline.

The benefit derived from the NEA's reflective component featured in six responses. For

example:

• Reflection! It's great to sit down and reflect and write down achievements. I

probably wouldn't have done this otherwise and would forget the specifics about

certain activities I have been involved in. The reflective journals have enabled

me to stop and take stock of the skills I have acquired from the various

activities; and

• Registering for NEA has made me a more accountable person, in that the

written requirements made me analyse and evaluate the role and/or activity I

participated in. It was interesting to look back on what I had been involved in

and reflect on what I had gained for those experiences.

Others demonstrated the value of critical self-reflection in their journals. For example:

I strived to seek strength through the adversity (lack of support) I faced in
the role (student representative in residential college). This strength I
eventually achieved, but not before many unfortunate setbacks and uplifting
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experiences. Retrospect(ivity) can be both good and bad. Good in the sense
that you learn from your mistakes and reflect upon your successes, but bad
in the sense that you can dwell on your mistakes. Mistakes were something
that I made plenty of in this role. Looking back, I probably should have tried
harder to look for support....This mistake — not seeking support — was due to
two weaknesses. The first was fear. I thought that by asking for help it would
appear that I had no idea what I was doing. Another weakness of mine was
pride and perfectionism (Male student 2005).

Of the 29 journals examined as part of this study, all contained degrees of self-

reflection. For some students it came naturally; others had required assistance to move

beyond a simple narrative. None of the authors of the 29 journals spoke negatively

about the NEA, although five did make constructive suggestions about the NEA rules

and procedures in their journals.

The NEA journals were accompanied by the requirement of NEA students to record

their skills development in the unEportfolio (described in Column 1, page 1.32). The

two NEA cohorts were asked if using the unEportfolio had helped them to clarify their

thoughts about their skills development. On a six point Likert scale ranging from

`strongly disagree' through to 'strongly agree' the majority (ten) of the NEA Cohort

2005 (n=13) said that using the unEportfolio had helped to clarify their thoughts about

their skills development with the average response being 'mildly agree'. The NEA

Cohort 2006 (n=22) responded very similarly with the majority (17) indicating that

using the unEportfolio had helped to clarify their thoughts about their skills

development with again the average response being 'mildly agree'. However, a larger

proportion of this group of students indicated 'strongly agree' unlike the previous group

in vvhich just two indicated 'strongly agree'. This may be a demonstration of a better

understanding of the objectives of the UnEportfolio which had been around longer for

the second group which had therefore been exposed to its and the NEA's promotional

campaign for longer. It may also be a result of the fine-tuning of the unEportfolio which

occurred in the same period of time, the intention of which was to make it easier to

access and use.

So the students' perspective about the value of participating in the NEA was that it

made them feel encouraged and supported in their extra-curricular pursuits and it

focused them on the skills development opportunities inherent in extra-curricular

activity. This was further reinforced through being required to reflect upon their

achievements.
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NEA activity provider perspective
When asked what value they saw students deriving from being registered for NEA, as

opposed to simply participating in extra-curricular activity, all of the activity providers

(n=10) focused on the value of students learning to set goals and the ensuing sense of

achievement. They also all expressed views about the value of the reflective and

recording components of the NEA.

About the potential of the NEA to encourage students to set goals and feel a sense of

achievement, the activity providers said. For example:

• Helps them set a goal for themselves, helps them develop a portfolio of

information to support job applications;

• Gives them a goal to aim for;

• Provides some rigour and structure to their activities;

• Increased interest and focus;

• They get little rewards along the way and they can see how their bank of points

is growing until they achieve the NEA;

• Linked to goal-setting and performance;

• Measure of progress towards their award;

• May be an incentive to look for other activities;

• Some organisational skills development as well as goal setting;

• A sense of commitment; and

• Motivation, discipline setting and achieving goals.

The activity providers viewed the NEA requirement of writing reflective journals and

recording skills development in the unEportfolio as very beneficial. For them, the

reflective exercise enabled students to better understand their own personal and skills

development which in turn assists with their goal setting, assists deeper learning, and

enhances their ability to talk about their learning and development. For example:

• Very useful to promote deeper learning;

• Quality learning;
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• Self analysing what they have learnt and experienced;

• This develops a useful skill for a student to have;

• Thinking creatively;

ID Being able to look at what they've achieved and consider the strengths and

weaknesses of their approach,. and

• If completed appropriately, the reflective journal is a great way to consolidate

their personal awareness.

As all of this group were involved in or were well acquainted with the objectives of the

NEA from its inception, it is not surprising that they held these views about the

reflective journals. Indeed two of them said:

• The key aspect to the whole program. Students actually start to think about their

skill development and leadership growth; and

• To be more able to express what they've done in job interviews.

Similarly, this group's views about the value of the electronic portfolio were 'insider'

(Coghlan & Brannick 2005, 39) views, that is, they were well informed about the

original intent of the unEportfolio. For example;

• Assists with time management, logging things when they do it. Also assists them

to acknowledge the wide range of leadership/learning opportunities available to

them;

• Good administration skill practice;

• Organisation skills;

• Good for record keeping of what they have achieved;

• Learning to monitor their progress and keep on top of things;

• An authoritative record of their efforts; and

• Useful, especially re CV creation.

However, one responder was concerned that the potential of the unEportfolio was not

being fully utilised:
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• At the moment this appears to be used solely as a record of points, not fully

utilised as part of self reflection.

The activity providers were asked to elaborate on how the N EA might have the potential

to improve participants' ability to articulate their personal and professional skills.

Again, the majority of the answers (90%) focused on NEA objectives. For example;

• They can quantify achievements and extra-curricular involvement easily;

• Through involvement in activities/team work/problem solving they develop

better communication skills;

• They can combine personal development and academic achievements to better

sell themselves to prospective employers;

• Recorded information to refer to;

• Greater exposure to a range of activities, planning and achieving goals;

• Reflective journal plays an important part. Students may then look to activities

which enhance specific skills or add new skills;

• Roles are deconstructed to the level of Graduate Attributes which clearly

highlight skills. It provides a framework for organisation of CV and skills

development;

• Provides scope for self awareness gives students real experiences to use as

examples when articulating their development; and

• Provides opportunity to develop and demonstrate graduate attributes and so

familiarises students with the transferable skills/benefits of activities. Allows

students to compare and measure their own skills development against others.

One of the activity providers said:

• I'm not totally convinced that it does assist them to articulate.

This respondent is the provider of information literacy short training courses and

workshops which are low points scoring and were not included in the activities that

required written reflection at that time. This was later rectified when the rules

pertaining to reflective journals were changed during the second action research mini-

cycle as described in Column, page 1.66. However, this change may not have altered
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this respondent's view as she consistently played a valuable role on the NEA Advisory

Committee as a kind of devil's advocate, forcing the NEA Advisory Committee to

continually revisit and re-examine assumptions and expectations.

The activity providers' views about the value of being registered for the NEA were

therefore very similar to the students' views: that it encouraged participants to set goals,

develop a sense of pride in their achievements and to be better able to articulate their

personal and professional development through extra-curricular activity.

Senior staff perspective
When asked about what they believed were the additional benefits that might be derived

from being registered for the NEA and working towards achieving the required number

of points for extra-curricular activity, the members of this group (n= 11) brought a

different perspective to that of the activity providers. For them, the major benefit was

the structure that the NEA provided for documentation of, and coherent rather than

piecemeal recognition, of achievement (nine mentions). This was followed by increased

motivation and goalsetting (seven mentions). All their other responses were about skills

development, including life (five mentions) and citizenship skills (2 mentions), and the

benefits of a broad university experience (five mentions).

Typical of the nine answers about the value of NEA students being required to

document their achievements from senior staff were:

• Provides formal framework for those who are not well organized to create own

opportunities;

• Documentation of achievement; and

• A structure to work within.

This was not a view expressed by the activity providers but the concept of the NEA as

an over-arching framework for the recognition of extra-curricular activity had been core

to the initial proposal and subsequent development of the award so perhaps it seemed

too obvious to that group to mention. It was however, gratifying that senior staff had so

readily grasped the notion.

This group also saw motivation as an important benefit of students being registered for

the NEA while they were involved in extra-curricular activity. It was cited seven times

by the eleven senior staff who responded to the survey. For example:

2.22



ID

•

•

Award for student as external motivator;

Self motivation;

Incentive to be engaged; and

Encouragement of students to be involved.

One also mentioned the ability to set goals which was seen as a major benefit by the

activity providers.

Other benefits put forward by senior staff were related to skills development, including

life and citizenship skills, and the benefits of a broad university experience. For

example:

• Leadership;

• Development of life skills;

• Discipline;

• Self-development;

• Organisational and leadership skills;

• Thinking about how they can benefit the community;

• Doing something positive;

• Broadened outlook;

• Teaching them the value the uni places on preparing for life after graduation;

• Promotes diversity in extra-curricular activity; and

• On the road to broadening their horizons.

One senior staff member touched on one of the original objectives of the NEA, the

promotion of the UNE on- campus experience:

• Having the nouse to register shows understanding of additional benefits of

coming to UNE.

The senior staff therefore saw the benefits of being registered for the NEA, as opposed

to simply participating in extra-curricular activity, as the documentation of achievement
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followed by increased motivation and goalsetting; skills development, including life and

citizenship skills; and the benefits of a broad university experience.

Employer perspective
The 23 employers of students who were interviewed about their perceptions of the value

of work experience which are reported in Column 3 (from page 3.21) were also asked

what they saw as the most important effects of the NEA. This group knew mostly

nothing about the NEA apart from brief overviews that students had passed on when

applying for NEA points for work experience and a short explanation by the researcher

verbally and in information letters prior to their interviews. Thus the question they were

asked was very broad and about the overall effects of the NEA, rather than specific

outcomes. Surprisingly just three said that they did not know enough to answer. The

remainder were very keen to speculate about possible outcomes based on what they

understood of the NEA.

Interestingly the majority of their responses were related to the development of life

skills in students (17 mentions) rather than increased employability which received just

one mention. The employers also rated encouragement (ten mentions) and recognition

of achievement (seven mentions) as what they imagined to be valuable outcomes of the

NEA.

Examples of the life skills comments made by employers were:

• If it encourages students to take a real and genuine interest in what happens in

the real world then this is the most important effect;

• Gives a fbcus, direction, goal for personal growth and development in an

ordered, progressive way;

• To be able to dissect one's own experience is very important;

• Strong personal growth;

• Assist in character development;

• Interpersonal skills;

• Practising reflecting on activities is a valuable skill to have learnt potentially

relevant in many aspects of a student's future life;

• Students will develop skills for life;
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• Reflection on where you are via portfolio very important;

• It is a great opportunity for students to develop themselves;

• Reflection, introspection very healthy; and

• Gives a focus, direction, goal for personal growth and development in an

ordered, progressive way. To be able to dissect one's own experience is very

important. If students can display that their paradigm has changed (as a result

particularly of activities like being a Camp Quality companion) then a very

good thing.

Just one employer commented specifically on the link between the NEA and the UNE

Graduate attributes:

• It (NEA) demonstrates that the UNE Graduate Attributes are skills for life not

abstract terms.

There were ten comments from employers about the encouragement factor of the NEA

being an important effect. For example:

• Hopefully it will encourage students that have been reluctant to take extra

activities;

• Encourage commitment and goal setting;

• Lots would have taken on leadership roles anyway BUT the NEA has the

potential to pick up the middle ground students ie those that were a little

involved and motivate them to set goals to become more involved; and

• You don't know a lot about yourself in different situations until you try it. This

encourages (students) to go to next level of learning.

One of these betrayed an unfortunate opinion held by one of the employer of university

students:

• The demonstration effect (of the NEA) on other students that may be tempted to

view uni as about just passing and getting drunk.

There were seven responses that were related to recognition of effort being seen by

employers as a beneficial effect of the NEA:

• Recognition of efforts;
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• It is great that students are recognised for extra-curricular activity,

• Students receiving recognition for achievements outside of the classroom;

• Praise from a different peer group,

• Recognition that extra curricula activities are as important as academic goals

for the 'well-rounded' student,

• The documentation is sanctioned by the University, portable and tangible so that

employers should have confidence in the validity of its worth; and

• Great idea, like Rotary Awards, for going the extra mile.

While all of the above comments could be described as value adding, just two of the

employers made two specific comments to this effect.

All of the participants in the study saw the positive effects of encouragement and goal

setting as a clear benefit for students for being registered for the NEA, with the students

and the activity providers rating it the highest. This was a positive outcome for a core

idea of the NEA. The senior staff thought that the structure that the NEA provided for

documentation and recognition of extra-curricular achievement was the most important

benefit. This is another positive outcome for a core idea and it is significant that it was

articulated by a group of observers, who, with the exception of the Vice-Chancellor, had

not been privy to the core ideas underpinning the NEA. The employers, on the other

hand, focused mainly on the opportunity that being registered for the NEA presented for

the development of life skills. This was the third most frequently cited outcome for the

senior staff. This is a positive outcome for a related idea that emerged for me during the

study, that the NEA, through recognising extra-curricular activity, assisted students to

develop life skills in general and other personal skills, in addition to the UNE Graduate

Attributes. This outcome strengthened my resolve, which grew throughout the study, to

recommend in my report to the new Vice-Chancellor that the time was right for a

review of the UNE Graduate Attribute Policy.

The employers also mentioned the intrinsic worth of extra-curricular activity which

reflected the views of the University staff and NEA activity providers. The employers'

comments about the benefits to UNE of being seen as recognising the achievements of

students also demonstrated a clear grasp by those interviewed of the central tenets of the

NEA which seemed to auger well for future marketing initiatives.
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The activity providers rated the reflective component of the NEA as a benefit for

students of being registered but as the majority of those surveyed were members of the

NEA Advisory Committee and therefore knowledgeable about the core idea

underpinning it, this was not considered an important outcome.

The students did not rate the reflective component of the NEA highly as reported in

Column I (pages 1.50 & 1.65). Indeed, many made clearly negative responses, although

largely in relation to their length. Nevertheless six students made very positive

responses about the benefits which were in general reflected in all the successful

students' journals. Also, four members of the 2005 Cohort who did not complete the

NEA requirements were surveyed as part of the action research supporting the

development of the NEA. As reported in Column 1 (page 1.59) two of these

acknowledged the value of the journal writing, despite having been unsuccessful. All of

these positive responses were about how reflection on their NEA activities had

increased their understanding of the benefits, the skills development and the personal

impact of the activities as well as the planning and goal setting.

In fact, analysis of 29 NEA journals in this study confirmed that this did indeed occur. It

is true however that many students required prompting to master the level of reflection

required and most begrudged the effort, particularly as it coincided with completing the

requirements of their academic study. It is also notable, although not surprising given

that the journals were the final step to NEA completion, that none contained negative

comments about the NEA itself. The content of the 29 journals confirmed that their

authors achieved the aims of reflective journals: that they encourage deep learning,

critical reflection and the exploration and articulation of personal journeys,

achievements and experiences (Boud et al. 1988, 8-11; Boud & Walker 1991, 33-34; N.

Cartwright 1997, 41; P. Cartwright 1997, 58; Coghlan & Brannick 2005, 37; Lines

2003, 14; D. Walker 1988, 63). These journals also confirmed the view held by

supporters of self-directed learning and self-assessment in higher education: that by

allowing students to monitor and make judgements about their own learning, they take

more responsibility for their own learning and are less inhibited in becoming

independent learners who are able to critically assess their own progress, than when

they are totally reliant on teacher assessment (Anderson et al. 1996, 2-3; Boud 1986, 5;

Hammond & Collins 1991, 13-15).
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The idea of learner-controlled learning has been explored in relation to the formal

curriculum. A common approach is through individual learning contracts which involve

student ownership of course content in relation to personal needs, interests and taking

into account individual differences (Clifford 1999, 116). Learning contracts have been

described as increasing learners' self-esteem, creativity and personal growth (Hammond

& Collins 1991, 137). The NEA works in a very similar way to learner contracts and

moreover, it addresses concerns raised in the literature about learning contracts. These

concerns are that some students find it difficult to work out what they need to know and

can be frustrated by the process. Others do not want to take responsibility and prefer to

be led. Clifford (1999) identified certain requisites for learning contracts: clarity of the

goals; access to suitable resources; and self discipline. All of these requisites are a part

of the NEA. As a non-competitive award it is open to all. Independence and personal

autonomy are considered to be desirable in today's society and prized by employers

(Clifford 1999, 115).

It was a minority of students surveyed (40%) who expressed positive views about the

reflective journals but it was a much smaller minority (7%) who suggested the journals

be scrapped altogether. This is therefore a positive outcome of a related idea that

emerged during the development of the NEA. However, in the second year of the

action research it became clear that the majority of students found the length of the

journals to be a problem, so while the reflective journals remained an important feature

of the NEA because of the outcomes described above, the decision was taken to reduce

the overall word length (see Column 1, page 1.66).

Perceived value of NEA after graduation
The two NEA Cohorts, university staff and the employers were asked what value they

thought the NEA would be to students after graduation. The 2005 NEA Cohort was also

asked what value the NEA had been to them, one year after graduation.

Student perspective
Both the cohorts of NEA students (n=35) were asked, in the final year of their studies,

what value they thought the NEA would have for them after they had graduated. Just

two gave negative answers:
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• Very little; Unsure at this stage.

The remaining 33 indicated that enhanced employability was perceived as being the

greatest value of the NEA after graduation (29 mentions), followed by the acquisition of

specific skills (fourteen mentions) acquired through NEA activities and life skills (ten

mentions).

In regard to enhanced employability being an expectation after graduation, typical of the

29 responses were:

• Hopefully the NEA will show that I am prepared to work in a broad rather than

narrow fashion, to give back to the community something for the education it

has afforded me. It may also assist employment applications;

• It will show future employers that I am well rounded, able to contribute to the

community, and that UNE was impressed enough to award me with it! and

• The NEA provides formal recognition for extra-curricular activities. Not only

does it show employers that we have completed these activities, the graduate

attributes that go hand-in-hand with the NEA give UNE students a competitive

edge.

There were also fourteen responses to this question in which students elaborated on

their enhanced employability after graduation by specifying skills acquired through the

NEA. For example:

• There is no doubt that the NEA develops great skills in time management,

working and studying at the same time (resulting in) multi-disciplined and self

motivated people; and

• Has helped me develop communication and teamwork skills necessary for use in

the workplace.

Some also saw the value for their lives in general. Of the ten such responses the

following were typical:

• NEA has enabled me to develop a wide range of skills that I will require and

utilise in everyday of my professional and private life;

• I have been involved in activities that have ...provided me with the extra

experiences that have helped me build character; and
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• It has helped me develop different areas of my life. It has provided me greater

scope after I graduate.

One student seemed to sum up the prevailing view with:

• Increased experience in real life work situations, better social and team work

interaction, increased learning skills and perspectives, fantastic memories, sense

of achievement, life experiences you don't always come by.

Students also commented on the value of their skills development and personal growth

resulting from particular examples of extra-curricular activity, and their value for life

after graduation, in the journals. These remarks were about the extra-curricular activity

undertaken for the NEA rather the NEA itself. However, the journal writing about the

personal and professional development that these activities enhanced was an integral

part of the NEA, the intention being that it would enhance students' ability to

understand and articulate the ongoing value of their extra-curricular participation as

described in Column I (page 1.33). For example, a student who acted as the organiser of

the male intercollegiate sport in his college wrote:

The improvement in my self-confidence and communication skills are the
most notable ways in which my time as (intercollegiate sports) rep will help
me in my life after university. This has already become evident in the way in
which I carry myself and my ability to strike conversation with most people.
This will be particularly useful when I begin my search for jobs in the future
– as having this newfound confidence will allow me to better acquit myself
during interviews etc. In this position I was forced to make announcements
and give instructions to large groups of people. This forced me to look at and
work on my communication skills so that I could effectively carry out these
duties. This skill will be pivotal in many aspects of my future... In addition
to this all of the other skills I developed in the role – my organisational and
leadership skills – have helped me become a more rounded person (Male
student 2005).

A female student who acted as an appointed senior leader in her residential college

wrote:
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I feel that as a mentor in Y college I have really grown as a person. Being in
contact with so many students throughout the year has made me more
confident in myself and I feel I am also now more approachable. These
attributes are really important as I enter the world of teaching. I will carry all
the skills and attributes I have developed as a mentor into the workforce as a
proud UNE graduate (Female student 2005).

An elected student representative in the residential system wrote:

This was by far the most valuable experience I have ever had in regard to the
development of my life-long skills and attributes. My communication skills
have broadened over the past year.... Part of the job involved the negotiation
of numerous sponsorship contracts. Compromise was a big part of such
negotiations. I have never been involved in any major business transactions
before. The experience provided a steep but effective learning curve. I had to
learn to be flexible enough to hold the interest of the other party, yet
assertive enough so as not to let our own interests suffer. There was delicate
balance to be achieved.... I feel that this experience was a unique and
valuable bit of training for later life (Male student 2005).

A student representative on the College Presidents Committee (CPC) wrote :

Being a member of the CPC in 2005 was an insightful and educative
experience, and one which provided me with opportunities that I would not
otherwise have had, and it enabled me to develop numerous skills and
attributes that I will utilise throughout my life, particularly if I end up on a
managing board or panel. The CPC Committee was an enriching experience.
It was conducted in an extremely professional manner. The best thing about
the experience is the fact that it was unlike anything I had ever been a part of
before and as a result it opened up my eyes to a whole new system of
operating. It was a rewarding experience and one that I shall recall and use
as a basis for operating should I be appointed on a committee
again...perhaps a community committee or a government committee. Only
time will tell if I ever achieve such a position, but there is no doubt the skills
I learned will remain with me until the day I do (Male student 2005).

While the students thought that enhanced employability would be the greatest value of

the NEA after graduation, the acquisition of specific skills, life skills and the associated

personal development were also rated highly.

N EA activity provider perspective
The activity providers (n=10) felt that the NEA would mainly enhance the

employability of UNE graduates (eight mentions). They also commented on the value of

students gaining a broad outlook, lifeskills and increased confidence (seven mentions).

Of the eight comments about enhanced employability from activity providers, the

following were typical:
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• I think it will help in obtaining their first job;

• More marketable on employment scene;

• Enhanced ability at interview for graduate positions;

• This will grow in time if the standard is maintained at a high level. Employers

will respond positively as the program develops; and

• Greater range of experience on which to draw when promoting themselves to

employers.

There were also seven comments from activity providers about students gaining a

broader outlook, life skills and increased confidence as a result of the NEA:

• Self-esteem is a major outcome;

• Greater self-awareness;

• Greater understanding of outside world expectations;

• 'Warm and fuzzy' sense of pride and achievement and nice to hang on office

wall;

• Leadership and life skills that will equip them well for life.. Valuable in work

and community life after graduation;

• Better 'rounded' students better than just getting a degree; and

• Kick start the adult life.

One added the cautionary note:

• Of itself the NEA may not be readily recognised by employers or potential

employers. An explanatory note setting out details of NEA should accompany

the certificate (if not done already). (This was in fact done, as described in

Column 1, page 1.74).

Senior staff perspective
Senior staff rated a broadened outlook in NEA graduates (nine mentions), increased

employability (eight mentions) and skills development (eight comments) as positive

outcomes of the NEA.
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There were nine comments from senior staff about the potential of the NEA to produce

more rounded and involved students, including:

• Enhanced responsibility and ability to communicate with community they live

and work in;

• They have interacted in a positive way with a greater range of people both

adults and students than otherwise,

• Creation of a well-rounded individual;

• Confidence of ability to work outside square;

• Community leadership and awareness of obligations to others; and

• Possibility of continuing a service role in society.

There were eight comments from senior staff about employability including:

• I would hope that it improved employment prospects; and

• Great for CV building, especially to show additional capacities.

Senior staff also recognised the role that the NEA could play in skills development

about which there was also eight comments including:

• Broadened social skills;

• Enhanced leadership skills;

• Developed skills and changed attitudes;

• Development of life skills;

• Improved communication skills; and

• Leadership skills.

The senior staff perspective therefore varied little from that of the activity providers.

Employer perspective
In answer to the same question the employers of students similarly placed a strong

emphasis on employability (21 mentions), followed by life skills (ten mentions). The

employers were also asked about the possible impact on them of the NEA in terms of

future job applications from NEA graduates.
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Of the 23 respondents, there were two who were not confident enough to answer this

question. Each of the remaining 21 made comments related to increased employability

and enhanced resumes. Typical comments about employability were:

• Shows work experience. Gives employers knowledge that the student has goals

and personal willpower to achieve them. Also that they have experience of task

management,

• Prospective employers will see demonstrated people skills which are highly

regarded in the workplace. It shows that (the) student is prepared to go the extra

mile which is well regarded in any business;

• More confident and employable, especially in a community based organisation;

• For graduates who have little paid work experience, this is tangible evidence

that may be presented to an employer;

• Shows that the student is a hard worker and willing to put in extra effort;

• Says to employers: 'I value my degree but I have been prepared to go the extra

mile';

• It is another string to their bow; and

• These days it is a very competitive environment so an additional certificate or

qualification like the NEA should advance employment opportunities.

One commented on the importance of maintaining standards of achievement within the

NEA for it to be meaningful:

• I believe it must have immediate value in terms of employability. (Standards

and reputation must remain high.).

Another, a representative of a charitable organisation that works with very ill children

said:

• Good for CV BUT if someone applies to ... because it will be good for CV they

don't get to first base! (We are) not interested in opportunistic people.

2.34



This is in an interesting comment because while this employer, like the others,

understood the value of the NEA in terms of CV development, he clearly was not one to

be impressed by a student seeking CV development for its own sake as opposed to

seeking experience that they were genuinely interested in.

The employers also indicated that they understood the potential of the NEA to enhance

life skills which they appeared to value highly. There were ten such comments from the

21 'who responded to this question of which the following were typical:

• It shows that this person is well rounded. It gives concrete examples of their

development of the UNE graduate attributes;

• The value is the extra education and the community responsibility;

• Proven people skills;

• It will demonstrate good communication skills;

• Says to employers - I value my degree but I have been prepared to go the extra

mile;

• Ability to juggle, responsibility and discipline;

• Knowing that by going into wider community they have done a range of things

to develop skills which they have self-appraised; and

• Shows that the student has achieved extra experiences and skills off own bat and

has been rewarded fbr it (received the stamp of approval from the university).

Other comments from employers were:

• From my reading of the requirements of the award, they should have a real

sense of having achieved something significant; and

• Once it is more generally known and recognised, it will be very valuable. It will

be (a) valuable reference like an imprimatur.

Impact of the NEA on employers

The employers were asked in what ways they would be swayed by a potential employee

holding an NEA. All said that they would be impressed by a potential employee with an
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NEA and they would take it into consideration because of what it says about the

applicants' character, experience, skills and motivation. For example:

• It shows the applicant has energy and character;

• Yes because of what it says about demonstrated development and understanding

of the graduate attributes which are skills for lift;

• Yes, because of the experiences the student has gained through the award.

There are too many young people who believe that all they have to do is turn up

at work. They are not aware of real world issues particularly in the real world

of work;

• I would have a high level of expectation that the person's effective

communication skills have been demonstrated over a period of time, and that

this will be of immediate benefit to my work place;

• I would expect them to be more 'work-ready' than a person with little work

experience;

• I would expect them to have a high level of motivation as achieving this award

requires a sustained effort;

• Yes because they have set goals, completed the program and have self discipline

as well as the other skills and attributes developed;

• Yes, we would recognise it. Also, because we are a community-based

organisation and service industry we could be a major benefactor of students

being encouraged to get this type of experience so we support it from that point

of view;

• Yes because NEA students would be students with some 'get-up-and-go' unlike

those who aren't and make little effort but still think the world owes them; and

• Yes because they have earned the extra 'brownie points ' and because they have

demonstrated good communication skills and leadership ability. (If choosing

between two applicants would choose the one with an NEA if there was no other

difference).

Two added the proviso that they would be swayed by an applicant with an NEA if all

else was equal between candidates and two others said that they would be swayed if the
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NEA recipient was able to explain why they received the NEA and how it had benefited

them or could demonstrate how their paradigm has changed. This was further

vindication of the reflective component of the NEA.

So the employers of students placed a strong emphasis on employability as an outcome

of the NEA. They also thought that the NEA promoted the development of valuable life

skills. As a result all 23 employer respondents indicated that in their minds an NEA

graduate would be advantaged when applying for a job with them.

Experience of graduates
There were six responses to the survey of the nine 2005 Autumn graduates just one year

later, (described in the Linking Paper page 44).When asked what benefits they had

gained personally from participating in the NEA, all of this group talked about the

development of personal qualities. This group was also asked how they had used the

NEA since graduating.

One graduate spoke of developing relationships and extending herself:

• Interacting and building relationships with more people at UNE. Also it

extended me. I was close to gaining my NEA, so then I looked out for activities

that would take me the final distance. Some of these activities were things I

would not have bothered about if not for the NEA points.

Another student also enjoyed the challenge:

• Juggling study and the NEA activities was a challenge.

Another spoke about personal responsibility and empathy:

• I learnt a lot of stuff about personal responsibility. In the end, it is you that

creates your own destiny, and how you go about it. Participating in uni life

makes life-long mates as well as providing you with life-long learning. I have

developed a lot more patience for people and a better ability to see situations

through other people's eyes. I find myself making a lot more friends now that

are unlike me, which is awesome, because you can learn so much from people

who are different to you. I find 1 am not as closed as I used to be in unfamiliar

situations.

This student has obviously become more confident too and was not the only one.

Another said:
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• A sense of achievement and confidence in my abilities. Knowing that I had

achieved something and was recognised for my hard work meant that I could

walk into an interview and 'sell' myself

Another elaborated on her enhanced communication and teamwork skills which had

clearly resulted in increased confidence:

• I am able to communicate in a professional manner which allows me to do my

job well. I work in a small team and it is important to be able to work as part of

a team. I have been able to solve many complex problems that I am presented

with on a regular basis. I am continually reviewing my education and am

preparing to undertake another degree in the near future. I am able to

understand the information I am required to use in my day to day work.

Another student derived pride from being in the first cohort of NEA graduates:

• A sense of being part of a bigger cause. As I was one of the first to receive the

Award I was striving extra hard to earn 1000 points so I could be one of the first

to get across the line.

The same group (n=6) was asked if they had used the NEA to their advantage since

graduating. All said that they had by including it in their CVs and job applications. For

example:

• It is listed under 'Other Skills & Qualifications' on my Resume. I also use it as

an example when addressing selection criteria for job applications.

Three felt degrees of certainty that the NEA contributed to a successful outcome:

• It got me my job!;

• Yes, it is a part of my resume, thus displaying my willingness to participate in

extra-curricular activities, and it may have helped me get my job!; and

• I have used my NEA to assist me with obtaining my current position here at (X)

as well as other positions I have applied for (have been successful in all

applications since receiving the NEA).

One respondent clearly believed that the benefits she derived from extra-curricular

activity were a key factor in securing employment:
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• After graduating, I applied for a position within an accounting firm. The

position was not advertised, I took the initiative in approaching them for

employment. They happened to be considering putting on a graduate accountant

and seriously considered my application. They were very detailed in assessing

my application, and were interested in everything I had been involved in, from

the Tax Help Program to SIFE UNE I( ). They were so impressed by the range of

extra-curricular activities that I had been involved in they searched the UNE

website to find out more information about it. I was invited for an interview

where they asked me questions about the NEA. I could tell the employer was

very impressed by the process as it encouraged the development of skills outside

the classroom. I believe that the NEA was a major contributing factor to me

securing employment with this accounting firm.

All said that their employers were aware either about the NEA or the extra-curricular

activities that were carried out for the NEA and the related skills development. Four of

the six said that they knew for sure that their employers had reacted positively to the

notion of the NEA. For example:

• I believe that my employer was impressed by the award as it conveys my

commitment to achieving my goals;

• It was mentioned in my interview by a member of the panel, who wanted to know

more details about the NEA - what was it, what did I do to get it; and

• Positive! I explained how I was one of the first students to receive it at

Graduation and I could tell they thought it was a very valuable employment tool.

One said she was not sure about her employer's reaction but had experienced very

positive reactions from others:

• I have had many compliments from parents and friends, and students who also

attended UNE and know what the New England Award is. Some students I know

that graduated with me wish they had participated in it.

9 A student support service run by a student organisation using volunteer helpers.

10 Students in Free Enterprise: A global non-profit organisation which mobilises university students to create economic
opportunity for others while discovering their own potential (SIFE 2006).
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None had felt that their employer had reacted negatively to the notion of the NEA. All

six believe that the NEA will continue to be of use to them in their careers. For

example:

• I expect to apply for jobs in the future where the things achieved for the NEA

will be relevant, in particular, communication skills and teamwork;

• Yes, as I want to get a job in an organisation like AUSAID, I expect awards like

this will be beneficial for me in the sense that it shows I can balance life

experiences and take on challenges. A resume that shows versatility and

willingness to participate in activities outside your expected work/life regime

would be pretty good to have!; and

• My view is that certificates like the NEA do not date. They tell a prospective

employer a lot about the graduate in terms of their willingness to try new things,

their ability to handle a range of differing priorities and the broad skill base

they would have developed while engaging in a range of extra-curricular

activities. In addition, the NEA provides a platform for future learning for

graduates, feeding their desire to set new goals and achieve them. It has

certainly done this for me.

All of the participants saw increased employability of graduates as an outcome of being

in possession of an NEA. The students, activity providers and employers all rated

increased employability as the major outcome. The senior staff narrowly rated well-

rounded graduates with a broadened outlook higher than increased employability. The

students felt that the NEA would have beneficial outcomes for their lives in general

while the activity providers, senior staff and employers all expressed a similar view, that

NEA graduates would possess enhanced life skills and increased confidence. These

views were also held by NEA graduates one year after leaving university. All felt that

the NEA had been beneficial to them in their professional lives.

These results were indirectly positive in terms of the NEA objective of supporting the

UNE Graduate Attributes Policy. While the individual UNE Graduate Attributes were

not cited often at all in response to the questions about the value of the NEA after

graduation, enhanced employability was. As this is a core objective of graduate attribute

policies as discussed in the Literature Review (from page 8), it means that the NEA

does support the UNE Policy to that extent.
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Graduate Attributes
The two NEA Cohorts were not asked specifically about the UNE graduate attributes.

While they referred to skills development and employability a lot in response to

questions about the value of extra-curricular activity (page 2.3 above), why they

registered for the NEA (page 2.13 above) and the value of being registered for the NEA

(page 2.16 above), they mostly did not use the language of the UNE Graduate Attributes

Policy. However, the question was specifically asked of the first NEA Cohort one year

after graduation and also the three groups of students who were surveyed about their

experience of specific examples of each of the three NEA activity categories, described

in the Linking Paper (page 4) and reported respectively in the three parts of Column 3.

The Category 1 activity was a student leadership program; the Category 2 activity was

work experience; the Category 3 activity was a peer mentoring program.

NEA graduates
The student president of the representative body in his residential college, quoted above,

also wrote in his NEA journal:

The role was not only rewarding, it was also a useful learning experience —
possibly developing more graduate attributes than the law degree I was
concurrently studying (Male student 2005).

All of the NEA graduates (n=6) believed that participating in the NEA had assisted their

development of the UNE Graduate Attributes. These results are summarised in Table

2.2 below. A three point Likert type scale ranging from 'a lot' through 'a little' to 'not

at all' was used. Clearly the NEA activities undertaken by this group had had a

beneficial outcome for these students in terms of the UNE graduate attributes with

communication skills, teamwork and problem solving the most effectively developed

followed by social responsibility, life-long learning and information literacy skills.

Global perspective was the least effectively enhanced. None chose 'not at all' for any of

the graduate attributes.
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Table 2.2: UNE Graduate Attributes developed by NEA graduates (n=6)

A lot A little Not at all

Communication skills 6

Teamwork 6

Problem solving 5 1

Social responsibility 4 2

Life-long learning 4 2

Information literacy 3 3

Global perspective 1 5

Student leadership program participants
Nine of the twelve respondents to the survey of participants in a student leadership

program (an NEA Category 1 activity) said they believed that participating in the VCSL

Program had assisted their development of the UNE Graduate Attributes to varying

degrees. Two said that information literacy had not been developed. One said that

global perspective had not been developed. These results are summarised in Table 2.3

below. They are analysed in Column 3 (from page 3.12).

Table 2.3: UNE Graduate Attributes developed by VCSL students (n=9)

A lot A little Not at all

Teamwork 11 1

Communication skills 9 3

Life-long learning 7 5

Problem solving 6 6

Social responsibility 5 7

Global perspective 2 9 1

Information literacy 10 2

Work experience
Similarly, in the survey of students who claimed NEA points for paid and voluntary

work (NEA Category 2 activities) all 17 respondents said that they believed that their
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work experience has assisted in the development of the graduate attributes. Between

them they listed 42 different part-time paid jobs or voluntary work they had been

involved in and indicated which of the graduate attributes they thought they had

developed through each job. They were not asked to rate the degree to which the

attributes had been developed. The results are summarised in Table 2.4 below. Further

analysis of these results is in Column 3 (from page 3.30).

Table 2.4: UNE Graduate Attributes believed by students (n=17) to be developed through
work experience (n=42)

Communication Team Social Problem Life-long Information Global
skills work responsibility solving learning literacy Perspective

38 36 35 34 26 22 20

Peer support program
A survey of 20 respondents to the survey of participants in a peer support program (an

NEA Category 3 activity) indicated that all of the graduate attributes were developed, to

varying degrees, through participation in this activity, as summarised in Table 2.5

below. An in-depth analysis of these results is in Column 3 (from page 3.44).

Table 2.5: UNE Graduate Attributes developed through being a peer supporter (n=20)

Communication

skills

Team

work

Social
responsibility

Problem

solving

Lifelong

learning

Information

literacy

Global

perspective

18 12 11 10 9 5 1

All 55 students who were asked about their development of the UNE graduate attributes

through the NEA or through participating on an example of each of the three NEA

activity categories said that they had developed all seven of the graduate attributes to

varying degrees. None said that they had not developed any of the graduate attributes

but clearly some were enhanced to a far greater degree than others. The former were

communication skills, teamwork, problem solving and social responsibility. The

remainder were enhanced to a far lesser degree. These were global perspective and

information literacy. Life-long learning took up a mid position in their perceptions.
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These results were a positive outcome event for the core idea of the NEA, that it could

support the UNE Graduate Attribute Policy although clearly the attributes were not all

equally enhanced. Some were far more readily and easily enhanced across a range of

activities than others. Additionally, most extra-curricular activities were conducive to

the development of desirable personal qualities and capabilities. These results supported

my view, which emerged during the study (see Literature Review, page 26) that the

UNE Graduate Attributes policy was in need of revision to make it less restricted and

more applicable and meaningful across a range of activities.

There was another implication of the outcomes described above for the UNE Graduate

Attributes Policy. That was that it was not foremost in students' minds because unless

specifically asked about the graduate attributes, students did not refer to them when

discussing their personal and professional development. University staff did. It appeared

the Policy was better known to and understood by the staff. It had not been well 'sold'

to students.
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Summary

The key benefits derived from extra-curricular activity were personal growth and

development; skills development; being involved in a broader university experience and

local communities; enhanced employability; and related increased maturity and

confidence. Enhanced employability was not rated by the students highly as it was rated

by the university staff as an outcome of participation in extra-curricular activity but they

gave it as the main reason for registering for the NEA. In relation to the value derived

from being registered for the NEA, the encouragement, goalsetting, reflection on

achievements and ensuing sense of pride were believed to be the key benefits.

The value of the NEA after graduation included enhanced employability because of the

acquisition of specific skills, life skills and the associated personal development and

increased confidence. The employers indicated that they would view the possession of

the NEA favourably in job applicants and the NEA graduates felt that the NEA had

indeed been beneficial to them in their professional lives.

These outcomes were significant for several reasons. Firstly, the outcomes of

participation in extra-curricular activity and being registered for the NEA are similar to

the overall objectives of graduate attribute policies in general, as discussed in the

Linking Paper (from page 8), that is, enhanced readiness for graduate employment.

Employers were quick to grasp this aspect of the NEA and NEA graduates' experiences

confirmed it. Secondly, many of the students' responses demonstrated increased

engagement with university which is known to impact positively on retention. Thirdly,

many desirable personal qualities were enhanced through extra-curricular activity,

particularly community involvement and the NEA served the purpose of highlighting

this to students.

The UNE Graduate Attributes were developed in general to a large extent although

some far more so than others. This, plus the fact that many other skills, attributes and

attitudes were developed as well, was significant in terms of the currency of the existing

UNE Graduate Attributes Policy. A related finding was that the UNE Graduate

Attributes Policy was not well known to students.
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2.2 What were the outcomes for the University?
Outcomes for students mean outcomes for the University. Linked to the hypothesis or

core idea underlying the original NEA proposal that the NEA would support the UNE

Graduate Attributes Policy was the notion that the NEA would thereby assist in the

University's mission to produce graduates in possession of certain skills and attributes.

Also, following on from the core idea that the NEA could promote the special UNE on-

campus experience to current and potential students, was the related consideration that

emerged during the development phase: that the NEA had the potential to be a symbol

of all that UNE sought to be as a student centred institution, offering a unique living and

learning environment for on-campus students, and would thereby enhance UNE's

reputation (see Column 1, page 1.11).

Graduate Attributes
The UNE Graduate Attributes was introduced in 1998. The expectation of the

University administration had been that the Policy would be implemented by faculty

staff within the formal curriculum as discussed in the Linking Paper (from page 21).

Until the advent of the NEA, no thought had been given to the possibility of the UNE

Graduate Attributes Policy being implemented outside the faculties and particularly the

potential of extra-curricular activity to support student development in terms of these

Graduate Attributes. The value of engaging in extra-curricular activity has been

established as reported above (from page 2.3). Also, the positive student outcomes in

terms of the UNE Graduate Attributes have been reported above (from page 2.41). The

study also sought the views of university staff about the potential of the NEA to support

the UNE Graduate Attributes Policy by harnessing the benefits of extra-curricular

activity and the broader university experience into an over-arching award.

On a four point Likert scale (strongly agree; agree; disagree; strongly disagree), all of

the activity providers (n=10) agreed that the New England Award supported the UNE

Graduate Attributes Policy with the majority (9) strongly agreeing with the proposition

and one agreeing. All of the senior staff (n=1 1) agreed that the NEA supported the UNE

Graduate Attribute Policy with a smaller majority (7) than activity providers strongly

agreeing to the proposition and the remainder agreeing. All of the senior staff but one,

who felt unable to answer the question, agreed that the NEA was worthwhile because it
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complemented curriculum-based graduate attribute development by promoting extra-

curricular activity as a way of developing the graduate attributes, with five strongly

agreeing and four agreeing. One added that he believed it also created better

communication with local communities.

These outcomes, combined with the student outcomes reported above, are a clear

endorsement of the view that the NEA would be beneficial to the University because it

would support its graduate attributes policy. This is a positive outcome event for a core

idea underpinning the NEA.

Promotion of the special UNE on-campus experience
A significant element of the core idea that the UNE on-campus experience offered a

wide range of opportunities to internal students to become involved in extra-curricular

activity, and that this extra-curricular activity provided a vehicle for the development of

the UNE Graduate Attributes, was the belief that it was these extra-curricular activities

that were an important element in the widely claimed special nature, even uniqueness,

of the UNE on-campus experience. If that was so, then a possible outcome of the NEA

was increased credibility, relevance and usability of that claim, thereby assisting to

promote the on-campus experience.

In response to the proposition that the opportunities available at UNE for extra-

curricular activity are an important part of the UNE on-campus experience using the

same four point Likert scale, all of the activity providers (n=10) agreed with the

majority (8) strongly agreeing and two agreeing. They gave exactly the same response

to the view that there is value in UNE recognising extra-curricular activity. All of the

activity providers also agreed that the New England Award is an effective way to

recognise extra-curricular activity with the majority (9) strongly agreeing with the

proposition and one agreeing. These results are summarised in Table 2.6 below.
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Table 2.6 Activity providers responses about the value of extra-curricular activity to UNE
(n= 10)

Extra-curricular
activity is an
important part of
UNE experience

There is value in
UNE recognising
participation in
extra-curricular
activity

The NEA is an
effective way to
recognising
participation in
extra-curricular
activity

Strongly agree 8 8 9

Agree 2 2 1

Disagree

Strongly disagree

On the same scale, all senior staff (n=1 1) agreed that extra-curricular activity is an

important part of the UNE on-campus experience, with the majority (9) strongly

agreeing and just two agreeing. Similarly, all of the senior staff agreed that there was

value in recognising extra-curricular activity, with the majority (8) strongly agreeing

with the proposition and three agreeing. All of the senior staff also at least agreed that

the NEA is an effective way to recognise extra-curricular activity, with the majority (9)

of senior staff strongly agreeing to this proposition and two agreeing. These results are

summarised in Table 2.7 below.

Table 2.7 Senior staff responses about the value of extra-curricular activity to UNE (n=11)

Extra-curricular
activity is an
important part of
UNE experience

There is value in
UNE recognising
participation in
extra-curricular
activity

The NEA is an
effective way to
recognising
participation in
extra-curricular
activity

Strongly agree 9 8 9

Agree 2 3 2

Disagree

Strongly disagree
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Similarly, all of the two NEA Cohorts surveyed indicated on the same four point Likert

scale that they thought that there was value in their university recognising extra-

curricular activity with the majority (92% in 2005 Cohort and 91% in 2006 Cohort)

saying they 'strongly agree' with the proposition.

As to whether the NEA had the potential to promote extra-curricular participation

amongst students, again all of the activity providers agreed, with the majority (7/10)

strongly agreeing and three agreeing. This response is not surprising given that it came

from a group that was extremely supportive of the notion of the NEA from the very

beginning. They were the heads of areas which provide the NEA activities and also

members of the NEA Advisory Committee and so were already in possession of a

strong belief in the NEA and were committed to its success.

All of the senior staff agreed that the NEA was likely to encourage more students to get

involved in extra-curricular activity, with half strongly agreeing and the other half

agreeing. The Vice-Chancellor was one who strongly agreed and pointed to the example

of the student participants in the Leadership Program who openly admitted that the

prospect of NEA points was a factor in their participation (see Column 3, page 3.5).

More than half of the NEA Cohort 2005 indicated on a Likert type scale that they had

engaged in activities that they would not have otherwise for the NEA with the average

response being 'mildly disagree'. Similarly, more than half (53%) of the NEA Cohort

2006 indicated that they had engaged in activities that they would not have otherwise

for the NEA with the average response being 'mildly agree'. This was also apparent

amongst the groups surveyed about their involvement in specific activities as reported

in Column 3. Half of the students surveyed about their participation in a student

leadership course said that they were influenced to enrol because of the availability of

NEA (see Column 3, page 3. 5 below); one third of the students who claimed NEA

points for doing voluntary work, said that the availability of NEA points influenced

their decision to do the work (see Column 3, page 3.19 below); and sightly more than

half of the NEA registered students who were surveyed about their experience of being

peer supporters said that the availability of NEA points influenced their decision to

participate in that program (see Column 3, page 39 below).

This trend has continued with students starting the NEA earlier in their university career

and seeking activities specifically to add to their NEA portfolio. It has also been
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accelerated by the growing use of NEA registered students as a pool of volunteers, as

described in Column 1 (page 1.56).

All of the activity providers (n=10) who returned the survey, said that they had used the

incentive of NEA points to recruit students into activities in their area. However, most

(6) were uncertain at that stage if the NEA had actually resulted in more students than

previously getting involved in the extra-curricular activities they provided. Just three

said they believed it had. These three activity providers coordinated NEA eligible

activities that were high point scoring and involved close contact between the senior

university staff and the students involved. It is more likely that these activity providers

were in a position to notice any change. One of these, the Head of a residential college,

said that any increased involvement was both positive and negative:

• Students who participate solely for points are not necessarily the students we

need to attract. The benefit of gaining recognition for involvement however is an

important benefit for those students who participate for the right reasons.

For all activity providers the NEA had not affected any planning decisions made in their

areas although the majority (8) specified that they had encouraged students to

understand the potential of their activities in terms of being eligible for the NEA and

had promoted their respective activities accordingly. For example:

• Greater awareness of promoting NEA in our promotional activities;

• We are always conscious of acknowledging effort and reminding participants to

register; and

• Promoted to prospective students as value added to degree.

One provider in the residences said that the NEA had impacted on how they monitored

activity:

• As our activities were already established we have not changed them on the

basis of the NEA, but the fact that points can be awarded for them has

influenced the way we expect duties to be carried out and the dedication to a

particular position taken into account.

When asked about the impact on their areas of the need to monitor activities for the

purposes of the NEA, five reported no problems. The problems that were encountered

were addressed as part of the action research cycle described above in Column 1.
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All of NEA Cohort 2005 and all but one of the NEA Cohort 2006 said that they would

encourage new students to register for the NEA with the majority in both cases (77% in

2005 and 68% in 2006) strongly agreeing to the proposition.

These outcomes are resoundingly positive for the core idea that the NEA would

promote participation in the special UNE on-campus experience through providing

incentives to engage in extra-curricular activities that they might otherwise not have.

This is a vindication of the views of the majority of the activity providers.

However, there may be a downside of this. The view expressed by a Head of Residence

about students participating for the right reasons was an echo of a similar sentiments

expressed by others. The Vice-Chancellor had wondered about the desirability of

students participating in activities like the Student Leadership Program just for the NEA

points rather than intrinsic interest (see Column 3, page 3.5) and one of the employers, a

representative of a charitable organisation, said that he was not interested in students

seeking experience for CV development alone (see page 2.34 above ). This does raise a

question about the desirability of offering incentives like the NEA.

The outcomes support the hypothesis that the types of extra-curricular activities that are

available at UNE are an important element of the UNE experience and that this is

recognised by students and staff of the University.

Enhancement of UNE's reputation
Seventy-nine of the study participants (the 2005 and 2006 NEA Cohorts, the activity

providers, the senior staff and the employers) were all asked what value they thought

the NEA might have for the institution. Not one respondent gave a negative answer.

Altogether 128 comments were received, the majority of which focused on the

enhanced reputation of UNE and the related promotional opportunities. Each group said

more about enhanced reputation than promotional potential although it is clear that the

latter was implied in the former. Some of the 2005 Cohort was asked the same question

again one year after graduation.

NEA activity provider perspective
As well as providing opportunities and incentives for student development, as described

above, the NEA activity providers believed that the NEA could enhance UNE's
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reputation. There were fifteen such comments, some of which were about how the NEA

demonstrated UNE's commitment to value-adding to traditional degrees. Typical

comments were:

• Value adding to the learning experience of our students;

• Graduates better able to perform flexibly;

• Better opportunities for personal development;

• Better prepared graduates;

• Main benefits of NEA relate to individual students; and

0 Graduates more confident in their personal attributes.

They also emphasised the value of the social side of the NEA:

O Develop friendships which remain with students for life and make the UNE

experience more enjoyable to them personally;

Creation of sense of community;

0 Adding to their university and on-campus experience; and

• The capacity to form social networks and enhance social responsibility; i.e. a

sense of belonging.

The activity providers also commented on the development of good citizenship in UNE

students:

• (The NEA) reinforces the principles of good citizenship; and

• (The NEA) identifies and acknowledges the value of student contributions to the

UNE community and so forms a stronger bond between students and UNE.

The activity providers saw this as a potentially powerful promotional tool. They gave

seven such responses:

• Positive promo for UNE graduates when they go out into the wider community

with excellent leadership/organisational skills;

• A pool of achievers to readily promote UNE,.

• Good PR;
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• Better recognition through the UNE Experience;

• UNE should use NEA as a key element of its marketing and student recruitment;

• Good publicity highlighting the extra-curricular development of its students.

Possible enhancement of employer view of the University re student

development; and

• Providing students with real-world experience should make our degrees and

student environment more attractive.

Senior staff perspective
In response to the question about the benefits of the NEA to the institution, all of the

senior staff (n=11) reacted positively, dividing their answers between the positive

impact on UN E's reputation and related promotional opportunities. They made eleven

comments about enhanced reputation with the community, employers of graduates, the

federal government and future alumni relations in mind. For example:

• Makes UNE better known within the business community;

• Provides a service base for organisations at/near UNE,

• Helps with the university's community outreach;

• Produces better rounded graduates with a better understanding of life and the

communities they live in;

• Develops a sense of community (in and outside UNE);

• Employers will see value in UNE students;

• The ethos of 'employable' graduates (well prepared);

• May help with federal government grants (governments like to see this type of

thing); and

• Long-term development of our alumni.

One senior staff member spoke of the University's increased reputation for goodwill

resulting from the NEA.

The promotional opportunities afforded by the NEA were also rated highly by senior

staff. There were seven such responses:
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• Provides a good source of students who can and will speak about their UNE

experiences in a positive manner to school groups, the general public, etc.;

• Helps recruitment of future students;

• It will help sell UNE as a place to learn about life;

• Potential students will see that it enhances their ability to get a job;

• Promotion of positive image for UNE in the community;

• Promotion the development of well-rounded individuals; and

• Helps reinforce our reputation for employment relevance.

One said,

• The potential (of the NEA) has not yet been realised. The UNE experience is

something special and important in terms of value adding. It must be marketed

more, especially the potential of the colleges.

Employer perspective
In the opinion of the employers (n=23), the most important outcomes of the NEA for

UNE as an institution were those that enhanced its reputation. They made 39 comments

about how the NEA demonstrated the institution's commitment to value adding to

students' degrees, to student development and to the future employability of UNE

graduates. About value adding they said things like:

• Says UNE is not just a degree factory;

• That UNE is producing fully rounded people with workforce experience plus

degree, therefore more employable. Five years of study only not good

preparation for the workforce;

• Shows that UNE has an investment in people. It is not just bricks and mortar but

for people. This is highly commendable;

• Highlights UNE as developer of leadership skills. Highlights progressive

approach to leadership development and experience that is officially recognised.

For the institution it is a great marketing opportunity;

• Shows UNE believes that it is important to do more than degree. It is value

adding with an holistic approach;
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• It shows that UNE is willing to give credit where credit is due and the

community will also give UNE credit for the initiative;

• Says that UNE is looking beyond the classroom,

• Degree plus university of life;

• Shows UNE takes an interest in individual students on top of academic

achievement; and

• Excellent. Says UNE aims at a total education rather than the academic only.

The employers also said that the NEA demonstrates UNE's commitment to student

development. For example:

• Puts UNE on the map in terms of supporting student development;

• It shows that UNE recognises that all skills gained through the UNE experience

are valuable in individual development;

• Shows that UNE encourages community service and values those types of roles;

• The type of student going for the NEA are already high fliers so the

demonstration effect within the student body is very important. It reinforces the

importance of extra-curricular student development;

• Shows that UNE looks at the growth of the whole student (person); and

• It's great (because it) encourages students to go beyond uni study and learn

skills especially in the community. Developing the ethic of caring and sharing

and doing something for altruistic reasons is important to support.

The employers commented about the NEA demonstrating UNE's commitment to the

employability of its graduates including:

• Says to current and future students that UNE assists with improving employment

prospects;

• To employers the institution has reflected on key attributes it should be

producing in graduates. Also commendable that it acknowledges officially the

value of extra-curricular activity;

• It shows that UNE has taken an extra step in educating their students. In the

future employers will recognise the additional effort that the uni has put in;
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• It will satisfy (law) practitioners that UNE is focused on real outcomes. It aims

to produce well-rounded people suitable for employment;

• It shows that UNE is aware of the needs of the real world;

• Gives credence to the value the University places on demonstration of graduate

attributes; and

• That UNE is producing fully rounded people with workforce experience plus

degree, therefore more employable.

Other outcomes of the NEA for the institution according to employers are the benefits

of closer links with the local community. For example:

• Exposure of students to town employers (always employs students);

• It provides links between the university and the surrounding community;

• It will improve the status of the university within the community; and

• Community will appreciate that students are being recognised for community

and welfare work .

The employers made just four specific mentions of the NEA being a potential marketing

tool:

• It is a point of difference that is available to UNE graduates that other

institutions don't have;

• Could be an enticement to future students;

• Good that publicly acknowledges extra-curricular activity; and

• There's kudos in terms of highlighting the enormous range of extra-curricular

activity available at UNE.

Student perspective
All of the students (n=35) in the 2005 and 2006 Cohorts thought that the NEA had the

potential to enhance the reputation of the University and its graduates. Altogether they

made 42 comments in this regard. Some were about the impact on potential students

such as:

• It will bring more students here so they too can reap the benefits;
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• I don't know whether it attracts more students to UNE, but when the award

becomes more established, I'm sure it will; and

• Promotes UNE as not just a place where people study but a uni that is socially

aware and has students who are more self-aware.

Some commented on the positive effect on community attitudes, such as:

• The community will be able to see that UNE graduates are well-rounded,

conscientious members of the community, and wonderful potential employees.

There were additional comments about the potential of the NEA to impress future

employers, such as:

• It will raise the standard of the uni for not only those wishing to come but

employers looking to employ a former UNE student. It will become something

students strive to achieve and then employers look for; and

• UNE will be more recognisable by employers as producing responsible,

experienced and enthusiastic workers/employees.

There were also comments about the positive message the NEA sent about UNE's

commitment to value adding to degrees. These included the value of community

involvement and the well-rounded student. For example:

• I think the NEA shows that university is about more than simply gaining a

degree but also living in a community that requires people, like those that

receive this award, to participate in that community so that it is productive and

a fun and happy place to live as well as get a degree. It enables its students to

gain more life experience and be exposed to new and different environments. I

believe by UNE presenting awards like NEA it appears more of a living

community than just a university, it makes it unique;

• Helps to showcase the well-roundedness of UNE grads in line with the 7 UNE

attributes;

• Helping undergrads extend their `horizons' and being rewarded for it is a 'win-

win' situation for everyone,.
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The NEA provides UNE with a great reputation as a university that cares about

its students gaining employment, and that encourages extra-curricular activities

along side academic studies;

Having the NEA is going to result in UNE having more successful and valued

graduates; and

I, UNE will be viewed as a university that produces multi-skilled graduates.

The students also thought that the NEA had the potential to differentiate UNE from

other universities. For example:

•0 Will make UNE a level ahead of other unis.

Other comments were about the uniqueness of the NEA, such as:

O It is a unique facet of graduates that other unis don't offer. UNE graduates may

be more well-rounded than other uni grads as a result.

The 2005 and 2006 Cohorts said that the University's reputation would also be

enhanced through becoming known for encouraging students to get involved and

increasing their employability. They spoke about the value that students derived from

being recognised for their extra-curricular achievements and the flow on effects of that

recognition. These included encouragement to get involved. For example:

• It will encourage younger students to become involved in additional activities

away from their chosen degree;

• Gives people incentive to get involved;

• The NEA will encourage more students to be involved in the cultural, social,

political and sporting life of the university and surrounding region;

• It encourages students to develop themselves and to get involved in the life of the

university;

O Potentially motivates people to be more involved in extra-curricular activities

and provides something to UNE graduates they have not been able to receive

elsewhere; and

An extra activity to challenge the students will add more interest and excitement

to their degree.
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They also said that UNE's commitment to recognising such activity would also enhance

its reputation. For example:

• It is so important to recognise activities and encourage others to participate.

The NEA does both;

• It shows that UNE values its students and recognises their efforts;

• (UNE) deserves credit for recognising students; and

• I feel that UNE has done an excellent job with the NEA in recognising student

achievements outside and inside of the University environment. I would

recommend the NEA to all students at UNE.

The two student cohorts also said that the NEA demonstrates that UNE cares about its

students and their future employability in their response to the question about the value

of the NEA to the University. For example:

• Huge value! The NEA shows how much UNE cares about its students, providing

us with extra opportunities many regional uni students would never hope to

have. Also. The NEA provides UNE students with a 'cutting edge' against the

bigger universities formal recognition of skills and attributes learnt whilst

studying for a UNE degree;

• It will raise the standard the uni is in for those not only wishing to come but

employers looking to employ a former UNE student. It will become something

students strive to achieve and then employers look for;

• The NEA provides UNE with a great reputation - a university that cares about

its students gaining employment, and that encourages extra-curricular activities

alongside academic studies;

• Gives a UNE degree a greater importance, especially socially. Makes it easier

to get a job because you are out in the community doing things;

• I believe that UNE graduates will have more attributes and skills to offer their

employers if they complete NEA; and

• Excellent. As a student who also works in the college system, I see the NEA as

providing enormous value to student leaders. It will enable them to easily report

skills and learning outcomes during their activities which is especially useful
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when applying for positions upon graduation. The NEA provides graduates with

a great philosophy of social capital and will hopefully give graduates a sense of

pride, not only at UNE but in their home town/city.

One student said that the NEA had the potential to become a major award for UNE

graduates. Two students spoke specifically about the NEA being an effective marketing

tool for the University:

• Positive media for UNE; and

• UNE should be using it as a tool to become closer to the Armidale community.

In response to the same question one year later the 2005 Cohort (n=6) made 12

comments about the potential of the NEA to improve the reputation of the University

and its graduates. These covered the uniqueness of the UNE experience; the

opportunities for students to involve themselves in the wider community; the benefits of

a broad university experience; increased credibility with employers; and the

development of life-long learning skills. For example:

• Making UNE unique and distinct from other unis;

• Encourages UNE students to involve themselves with the wider community,

especially the Armidale community thus strengthening relationships between

UNE and its local base;

• Additional learning -students experience real life experiences outside the

classroom and University/college setting;

• Contributing to graduates who are highly valued employees and therefore the

reputation of UNE;

• Employment opportunities - increases the chances of a UNE graduate being

selected for a position over a graduate from another University; and

• The NEA enables students to realise there is a world of learning opportunities

beyond tertiary education and encourages them to engage in continual learning

and development.

Just one articulated the potential of the NEA to promote the University:

• A marketing tool for UNE as a well-rounded institution that offers more than

just academic studies.
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These results are an extremely positive outcome for the emergent idea that the NEA had

the potential to be a marketing tool for the University. This was related to the core idea

that the NEA would promote participation in the on-campus experience. The majority of

each group of participants volunteered an opinion that supported this idea. The activity

providers' perspective was that the NEA value adds to traditional degrees. The senior

staff all spoke of the enhanced reputation of the University and the related promotional

opportunities. The employers' view was that the NEA demonstrated UNE's

commitment to student development and the future employability of students, which

was highly marketable. The students' responses reflected pride in their achievements

and pride in UNE's recognition of their achievements which some saw as a potential

effective public relations tool. They thought that the University's reputation would be

enhanced through becoming known for encouraging students to get involved in their

community and engaging in activities that would increase their employability.

Interestingly, one student (page 2.59 above) succinctly expressed recognition of the

potential of the NEA to assist UNE to address students' lack of cultural capital, as

defined in the Literature Review (page 9) and discussed in Column I (from page 1.20)

and in this column (page 2.12).

Summary
All of the university staff agreed that the New England Award supported the UNE

Graduate Attributes Policy. They also agreed opportunities available at UNE for extra-

curricular activity are an important part of the UNE on-campus experience and that

there was value in UNE recognising extra-curricular activity. All of the senior staff and

activity providers also agreed that the New England Award is an effective way to

recognise extra-curricular activity. Similarly, the students agreed that there was value in

their university recognising extra-curricular activity.

As to whether the NEA had the potential to promote extra-curricular participation

amongst students, again all of the activity providers agreed. All of the senior staff

agreed that the NEA was likely to encourage more students to get involved in extra-

curricular activity. More than half of the students indicated that they had engaged in

activities that they would not have otherwise for the NEA. This was also the case with

the students surveyed about their reasons for participating in two of three particular
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examples of NEA activities and for one third of students participating in the other

example. Additionally, all of the activity providers said that they had used the incentive

of NEA points to recruit students into activities in their area. The majority of the

students said that they would encourage new students to get involved in the NEA.

The vast majority of all of the study participants thought that the NEA could be valuable

to the institution in terms of enhanced reputation for supporting student development

and related promotional opportunities.

Column 2 Conclusion
The outcomes of the study for students were compared to two hypotheses, or core ideas,

underpinning the objectives of the NEA. These were that the UNE on-campus

experience offered a range of opportunities for internal students to become engaged in

extra-curricular activity which in turn was an effective vehicle for the development of

the UNE Graduate Attributes. These ideas were largely upheld by the study. Not all the

UNE Graduate Attributes were enhanced by participation in all activities but most were

enhanced to a reasonable extent. Additionally other personal and professional skills and

attributes were enhanced, as were certain desirable personal qualities. The benefits of

NEA registration were the positive effects of the encouragement and the goal setting,

and the reflective aspects of the NEA. All of the participants saw increased

employability as a major overall outcome of the extra-curricular activity and the NEA.

The core ideas that the NEA could be beneficial to UNE by assisting it in its mission to

produce graduates in possession of certain skills and attributes and also by promoting

the UNE on-campus experience were found to be true to a limited extent. Firstly, the

UNE Graduate Attributes Policy was supported by the NEA to the extent that it focused

students' attention on the policy and its objectives. However, participation in individual

NEA-eligible extra-curricular activities did not necessarily successfully enhance all of

the UNE Graduate Attributes. Certainly the more broadly defined and more commonly

practised attributes such as communication skills, team skills, problem solving, social

responsibility and life-long learning were enhanced. However, the more narrowly

defined skills and attributes such as information literacy and global perspective were

less commonly enhanced. This further supported my growing view about the

unbalanced nature of the items in the list of UNE Graduate Attributes and the inherent

difficulties in implementing a policy which contained some easily modelled and
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practised skills and attributes and also more obscure ones which were nevertheless all

weighted evenly. Another finding added to my dissatisfaction with the UNE Graduate

Attributes Policy and that was that there were many other personal and professional

skills and attributes enhanced through extra-curricular activity and magnified for

students by the lens of the NEA. While this was a positive outcome for the core idea

that the NEA could assist UNE in its objective of producing graduates well-prepared for

their futures, it also added further weight to my belief (raised in the Literature Review

page 52) that the UNE Graduate Attributes Policy needed to be updated.

Secondly, the NEA was seen by a range of stakeholders and participants to promote the

special UNE on-campus experience although in this study that outcome was for already

actively involved students for whom the NEA encouraged further participation. Further

research is needed to ascertain if in fact the NEA promotes participation in the on-

campus experience amongst neophyte students. Related to this is the finding that for

some students the NEA incentive may not be positive in that it negates altruism in terms

of motivation to engage in community-based activities. This is not a positive outcome

for the NEA. Again, further research is required to better understand and address the

difference between positive and negative incentive.

The related emergent idea that the NEA had the potential to enhance UNE's reputation

and therefore to be a useful marketing tool, was found to be believed to be true by all

the NEA stakeholders.

There were three other outcomes for UNE as an institution. Firstly, the results suggest

that the NEA offers a form of quality assurance through allowing students to self-direct

and self-assess through critical reflection, thereby addressing the related emergent

consideration of the study about quality assurance. Secondly, a key theme of the

students' responses was the strong link between extra-curricular activity and

engagement. To some extent this link was evident in the responses of the other

stakeholders, the senior staff, activity providers and the student employers. This is a

positive outcome for the University because of the strong links between engagement

and retention, another related emergent idea or consideration of the study. Thirdly, the

NEA does appear to assist UNE to address students' needs in terms of cultural capital

deficit.
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