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ABSTRACT 
The study of trust in schools has often been neglected as an area of research, especially 

in examining teacher-to-teacher relationships.  Secondary School Music teaching faculties 

appear to have received very little attention.  Gaining insight into (1) what factors develop 

or hinder trust – or, indeed, create distrust – and (2) whether these factors are different 

from those affecting other subject faculties will contribute to an increase in the 

effectiveness of these music teacher-professionals.  

This thesis addresses three questions. What factors develop/hinder trust/distrust in 

secondary school music teaching faculties? Are those factors different from those affecting 

other secondary school teaching faculties? Implicit in this second question is whether such 

faculties describe themselves as having different trust levels to other faculties. Thirdly, can 

a model of how trust operates in secondary school music teaching faculties be developed 

on the basis of the findings of this study?  

To address these questions, a widely distributed questionnaire was developed by the 

author using Consortium of Chicago Schools Research (2001-7), Hoy and Tschannen-

Moran (2003), and Kochanek (2005) instruments as models. This questionnaire (TMTTQ) 

was used to gather information and delivered using online survey software (N=35). 

Quantitative data was then compared with existing data from four iterations of the 

Consortium of Chicago Schools Research’s teachers’ survey. Following this, semi-

structured in-depth interviews with a self-selected focus group (N=9) sought to elaborate, 

clarify and contextualize the data.  Grounded theory analysis techniques were utilized, 

involving inductive and deductive coding to develop themes and sub-themes. This new 

data, used in triangulation with the trust questionnaire results and Hoy and Tschannen-

Moran’s definition of trust (developed specifically within an education framework), 

informed the development of a conceptual model of how trust operates in music teaching 

faculties. 

Comparisons between Arts and non-Arts teachers within the Consortium of Chicago 

Schools Research’s data revealed no substantial differences in levels of trust.  However, 

comparisons between CCSR Arts teachers and the TMTTQ respondents demonstrated that 

the latter group felt both a greater predisposition to trust each other but were less likely to 

communicate regularly about educational methodology and student management. Although 
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some generic factors leading to trust were identified by the participants (vulnerability, 

benevolence, and competence) others appeared to be less important to music teaching 

faculties (honesty, reliability). Demands and stresses identified in the literature as being 

specific to music teachers were often echoed by interviewed respondents, the most 

commonly mentioned being musical identity and role stress.  

Several new themes emerged from this research: the contradiction between Ego and 

Expertise; the importance of respect and acknowledgement; the strength of diversity in 

faculties; holding conversations about teaching; and the centrality of “acting with the best 

interests of the students”. The interviewed participants were then asked to rank and 

comment on these themes as a method of feedback, before a new conceptual model for 

effective trust relationships in Secondary School Music Teaching faculties was formulated.  

This thesis concludes that the factors which develop/hinder trust/distrust in secondary 

school music teaching faculties are sufficiently different from those affecting other subject 

faculties as to warrant the examination of such an individual subject group as valid and a 

rich source of research.  

The implications from this study could increase our understanding of the interpersonal 

relationships in music teaching faculties and an explanation of the factors that may 

contribute to the development of distrust within such faculties. Although every music 

faculty will exhibit different patterns of behaviour, an acknowledgement of the patterns 

identified in this thesis can assist leaders and teachers as they seek to develop trust within 

music teaching faculties. 

  




