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Narratives begin as living things created in the moment-

to-moment action and interaction of particular people in 

a particular place, at a particular time, engaged in 

particular events. We shape stories to create them with 

beginnings, middles, and ends, but in the living the 

boundaries are less clear, more organic. … Different 

ambiguities materialise when narrative inquirers live 

alongside the events, the lives, and the ideas they are 

attempting to understand. 

(Pinnegar, 2007, p. 247) 
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ABSTRACT 

 

 Australia is the only OECD country where first- and second-generation refugee and 

migrant children score above the average on international PISA Reading test scores. These 

positive results have been explained not only by the socio-economic status of Australian 

immigrants but also by the teaching support that is provided in the Australian education system.  

 Students in Australian schools for whom English is an additional language or dialect are 

entitled to assistance in the form of ESL provisions. These provisions have gone some way 

towards providing support but often take a universal approach to meeting students’ learning 

needs. The students themselves do not form a homogeneous group but rather come from a range 

of backgrounds and present with a wide range of abilities and experiences, and include gifted and 

talented students (referred to as gifted English-language learners, or gifted ELLs). Gifted ELLs 

have received sparse attention in the research, with the majority of studies focused on Latino 

populations in the United States. My inquiry expands the research by focusing on gifted ELLs 

from Australian secondary schools.   

 Based on Habermas’s theory of communicative action and using narrative inquiry 

methodology, my study identifies the experiences and educational needs of gifted ELLs and 

explores how these needs are being met in Australian secondary schools. While there is consensus 

among all parties that students need proficiency in English to function in the Australian schooling 

system, my inquiry shows that the needs of students who are gifted must also be acknowledged. 

Diverse school offerings, support for English language learning, facilitation of self-directed 

learning, and quality of teachers and programs are identified as being paramount to meeting the 

educational needs of these students. School administrators and teachers, however, often feel 

caught between the competing demands of time, resources, and insufficient funding arrangements 

and their authentic desire to assist students to reach their full potential. Implications arising from 

these findings include the need to support and increase awareness of gifted ELLs’ broader needs, 

for supplementary funding to ensure assistance is in place for as long as is needed, and for more 

teacher education in the fields of both gifted education and English as an additional 

language/dialect (EAL/D).  
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