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ABSTRACT 

 

The thesis is anchored in the reflection that chronic illness may be a catalyst for transformative 

learning and that the creative arts are valid transformative learning tools. From this initial 

reflection, my aim was to explore how I had engaged in learning through some of the experience 

of illness/wellness and how creativity had been part of my learning as a transformative 

experience. Stemming from these reflections, I also aimed to explore how transformative learning 

may be situated in bodily contexts and within contexts of place, as these had appeared to  

be strong influences on my own experience of learning.  

  

Themes of learning are explored through the autobiographical perspective of the researcher,  

as patient, musician, traveller and learner, connecting illness/wellness experience, creative 

expression, bodily learning, and elements of learning in relationship to landscape. These themes 

of learning emerged as some of the key influences within the researcher/writer's narrative during 

a timeframe spanning several years, and are reflected upon in various contexts throughout the 

writing and discussion. Although seemingly diverse areas, these key themes draw together into a 

whole story, interweaving separate storylines through autoethnography and arts based research. 

 

These parallel and intersecting themes of learning are explored through a context of 

transformative learning, embodied/bodily learning, place pedagogy and creative expression.  

Theorising the body in relation to learning, exploring a bodily and creative context for learning of 

place, engaging in bodily and creative interaction with the subjective learning inherent in 

illness/wellness experience, and drawing on creative-expressive modes of learning and knowledge 

through music and verse, are all aspects of learning that are presented in this work.   

 

Chronic illness may be a catalyst for transformative learning in several ways, both subjectively 

and through a wider social awareness. Extra-rational processes for learning, such as creative-

expressive, imaginal, bodily and intuitive ways of knowing and learning are valuable ways of 

learning through chronic illness experience. Socially transformative learning provides a socio-

political foundation for learning through chronic illness. Cognitive learning also plays a part in 

the learning that is drawn upon through experience of illness. 

 

The creative arts are valid transformative learning tools, applicable through perspective 

transformative learning and through socially transformative learning. Creativity and creative 
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expression are forms of learning and knowing, and may draw upon imaginal and intuitive ways of 

knowing and learning in various contexts. 

 

Learning the body is a dynamic process and is multilayered. Theorising the body can take account 

of multilayered perspectives of the body, rather than being disconnected from the body as a 

source of knowledge. Seeking a creative integration of body and mind, through utilising various 

bodily focused exercises and techniques, is a way through which to extend learning. 

 

A new place pedagogy can take account of alternative ways of viewing learning, such as through 

creative and imaginal focuses on learning our places. Learning to listen with respect to the stories 

of others and ourselves, our collectivised stories, co-creating stories of place and belonging, and 

acknowledging inscriptions of place, each have a part to play in exploring our learning of place. 

 

Original music compositions create a mini-soundtrack to the thesis, presented on CD and in web 

file links. This music soundtrack represents a period of time during the research period of about 

ten to twelve months in the researchers' life, and is integral to the thesis. It reflects various 

aspects of experiential and creatively focused perspectives of learning that are discussed in detail 

within the study. 

 




