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CHAPTER SEVEN

IMPLICATIONS AND SUMMARY OF THE FINDINGS OF THIS RESEARCH

Following the Trends

The findings contained in this research report could be

utilised to design and improve professional development programs

for D.P.s. Support for such a belief may be found in reports of

the trends in emerging patterns of the professional development

of teachers as outlined by 	  (1937 in Hughes, 1937;110).

achieve maximum positive	 effects and outcomes,	 professional

development programs should:

1-be ongoing;

2-link quality teaching, quality -_...‘ducatiTih, curri,:u:um

development and teacher ceveiopment;

3-be a shared responsibility involving the individual

teacher and the

• 4-give particular attention to inservice education;

Ti----recocihise that school-focussed inservice e g ucation is a

pow4erf:u1 t,Dol for .i.mproving the quality ^eacnzng;

6-ensure colla rp oration and coordination between groups;

7-ensure t .Tat provision has been made for

practical t-iexpe. ---iE27,E, in t^e insarvicE program;

of a ..-_-.tvites that -Focus on :2,rel,s	 Tlesd, and

th^ esearch and development in -:ne area are



   

f,%"111.114.161010111111011111PAIMINNMEIWWW-7

195

Principles for Delivery of inservice Professional Development

In attempting to provide activities	 to satisfy the needs of

the D.P.s in schools, activities to be implemented should,

according to Scott (1937 in Hughes, 1987:81):

1-be preventive rather th an remediP.1:

2-focus on anticipated or expressed needs (Goodiad, 1975);

3-be planned in consultation with the teachers for whom

they are intended to provide P, e,sstane p (Moore, 1997);

4-include activities utilising a multiplicity of

strategies;

5-aim to enhance the competence of teachers as a result of

their being development oriented;

6-utilise adult learning theories (Tough.1971):

7-be non-threatening;

8-provide for evaluation of the SUQQ0rt structures

implemented (Warner and Lipka, 1981); and

9-provide for follow-up maintenance of the supoor :r (Warner

1.-781).

Imschool Delivery of Professional Development Activities

In discussing the following professional development needs

and	 they have for schools and D.P.P, 	 the

researcher stresses that the satisfaction	 these needs	 must

occur as the rP e tii- of the delivery of F!'"=,7,iSi-ic-E	 the school



196_,

level. It is also important that the professional 	 development

activities delivered
	

be seen, not as entities within themselves,

but as part of a 'bigger picture' which has, as its aim, the

development of the D.P.'s performance and personal competencies.

Since the conduct of this research, the NSW Dept of School

Education
•has implemented the Scott Review Recommendations and

has devolved the role of professional development to the school

level	 (along	 with	 the funds to support	 activities).	 The

researcher has noted that activities are now concentrated mainly

at school, cluster,	 Educational	 Resource Centre and regional

levels. The coltrsPs delivered at regional levels often take the

form of 'one-off' or conference-type courses. At cluster and

Educational	 Re ..oltrrP Centre level, courses are often designed

specifically CI fulfil an expressed need or are delivered CI

part ri the meeting of collegial groups. School level r-nli=c=p.

tend i- 	be focussed	 ,7 111 erifically	 on teaching	 procedures.

major significance has been the development rlf the

of School	 Leadership	 and tt,lnagPmPni-' 	 which	 invnivp,---,	 school

IP:=IdPrs from all levels of executive undertaking collegial

courses in a workshop situation, but which requires each of them

to develop	 and undertake	 further
	

in their own

schoflls.	 Respon^e to the course has been quite favourable,

protAtiv as a result of its composition which 	 both

theory and practice and which relates the course	 to 

the participants' schools.
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This researcher believes, that whilst the professional

development reeds delineated would all best be met at school

level, such an undertaking would place burdens on the school

situation.	 There is, however, a need to provide courses

cluster	 and	 Educational	 RPc-loltrcP.	 Centre	 levei r,	 that	 would

provide prospective	 D.F.s with experiences	 focused upon and

activities	 relevant	 to contemporary	 theory	 in	 the	 areas

delineated.	 Additionally,	 such courses would need to h ave a

practical component that would enable the Prospective D.P. to

explore the practicalities	 0+ the theoretical	 views and fr,

report back to the collegiAl group that would have drown out of

the course implemented. This is not to suggest that there be a

number of interest groups related to, for example, curriculum

development, but rather that	 all professional	 ripveinmmeni-

fhai- the prospective D.P.courses have a school-based component

has to explore P,1-1H then report upon to the collegial g rou p . The

follow-up/reporting	 and discussion sessions would witness the

end	 the particular 'task force' and would provide a way for

various individuals to develop support groups.

7- he delivery Li the professional development activities to 

meet the needs	 earlier in	 rer,mrt

1-be provided to develop competencies to prospective D.P.s;

2-have a s p hool-rel ated content;

3-be developmental and accessible at various times;

4-be based on contemporary theory;

5-He delivered in response to needs;
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6-have action-research based components; and

7-be part of the development of a total pool of

competencies possessed by the D.P.

The Professional Development Needs of D.P.s

The develop-ri P n.- 	 of the the total bank of Pibil i -iPs that

would facilitate the D.P.s" functioning in the role would not be

a realistic goal in the period of the D.P.s' first ten weeks of

service. It would appear that there is a need to ensure

development	 of the	 competencies	 to satisfy	 the	 outlined

professional	 development	 needs	 occurs,	 in the majority	 !-of

circumstances,	 prior to the D.P. assuming the new position. It

i ,----. also considered that if the D.P. is to begin fulfilling the

from the first day of duty, ther e needs to be a period

p rior to entry on duty, when -hP. D.P. is able

to conduct a situational analysis and to experience in some way,

the functioniing of the schooI and the operation of those within

it. It would also appear that,	 the D.P. Pnt-Pr ,--, into the new

needs to be a period of induction that allows

D.P.the 	 to 'settle into' the office and to bring the skills and

competencies discussed into action and to
	 them' to 7.71E

school environment.	 This period
	

induction would perhaps b

facilitated if, during the familiarisation period, the D.P. was

able	 Lo develop	 a set of goals,	 plans cr M rnri r=1M=,

imblemented during the first ten weeks and wh i ch would
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to all within the school, the directions the D.P. intended to

In the following outline of the implications of the

research findings, each of the areas includes a summary of the

possible professional	 development

best possible time to attempt + n

needs, an indication of the

satisfy each need and the

implications
	

that may exist	 for any inschool	 professional

development program.	 Lists of possible ways to address the

at inschool	 level are not exhaustive
	

(the consideration	 of

possible ways of addressing these will be the subject of further

research, suggested later in this chapter) but they do suggest

possible way in which the matter might be approached.

1-Implications Relevant To Expected or Predicted

implications relevant fn the expected or predicted needs  in

the area of effective	 teaching	 and curriculum	 deveiopment

indicate	 that it would be essential	 that D.P.s,	 prior to

assuming	 their
	

new	 role,	 develop	 understandings	 of	 and

competencies in those areas listed in Table 12. During the first

ten weeks 0+ service, it would become the role of the

proPc--. ,-;ional	 development	 program	 to	 assist	 the	 D.P.	 to

investi gate the need for programs to address the needs of

specific groups of students, gain understanding of an g prepare

recommendations for future curriculum	 	 !,:utg.a.-= and

become conversant with the school approacn 0 teaching/learning

programs and pract^ces. It is imperative that the D.P.,
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establish and maintain credibility, demonstrates the ability to

be an effective educator, able to interact with students and

displays an understanding of the students as well as the ability

to bring expertise to the teaching/learning situation.

	

Implications relevant
	

to expected or predicted needs i n the

area of effective staff development practices include the fact

that, once again, it would be sound theory and practice to

ensure that any D.P. to be appointed to a school be given a firm

foundational understanding 	 of the practice of various approaches

to staff development. As this area of operation will witness

D.P.'s direct interaction with the work of the other staff, it

is crucial that all activities are effective and efficient and

that they achieve their goals as harmoniniv as pn ,-4 ,=; ibiP. The

research findings indicated that the	 should have developed

abilities to include those displayed in TA. h1;--, 17. Development

the D.P.'s rnmp PtPnri Ps	 in this area once again need to be

undertaken	 prior	 to	 entry	 a,---, 	 a D.P.	 If	 there	 has been

pr ofess ional	 development	 dPliyPrPri.	 and	 if	 the	 D.P.	 has

osveloped compatEn.ciss in this area, the way ahead Would k,,,,,,,

once again, via a familiarisation	 and induction Wt-Lt.,	 that

would enable the	 to become conversant with the structures

within the school. It is suggested that during the period prior

to entry and during the first few weeks	 -F duty in the D.P.

role, the	 inschool	 activities should involve the D.P. in

spending time to investigate staff harkdrnunns and expertise and

the systems currentl y in place to monitor human resources.
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Implications relevant to expected or predicted needs in the

area of interpersonal 	 relationship	 and management	 skills as

shown in Table 12 indicate that D.P.s should be informed of what

support networks exist and the appropriate methods available ,or

accessing them.

Implications relevant	 to expected or predicted needs in the

area of administrative	 and organisation	 skills, as listed in

Table 12, relate specifically to providing a set organisational

pattern. It would be possible to provide a course or courses on

the various ways thP',--.P administrative	 structurP ,,, could be put in

place and the relative advantages and disadvnfnP=.: of each. It

is proposed , that in the case of these procedures there would,

once again, be a need for the D.P.s to attend
	

at a local

level and then be able to investigate the practice of such

courses at school level.

"r	 1	 - • 4L-171P1,....etIOnS Relevant	 to r'n-,..Pnrial 5PVPIMMMPflf

Needs

revealed in Tablee. 12 and 13, there is a commonality

between the Expected or Predicted
	

De yelooment NpPd,T.,

and the Potential Needs that have been identified. Firstly, the

n peds can be placed in similar categories. Secondly, whilst the

individual responses indic.-1 :, P similarities between the

groups, after they have been ,-ai-mg7r1,qph there ls once again an

indication that the majority of the professonal development

needs that have been	 indicate a desire by the D.P.



to, or expectatinn .-4 	 of others for the D.P. 	 to implement an

educational	 leadership role. Many of the competencies desired

(and as listed in Table 13) might be developed as a result of

the implementation
	 of activities	 to address	 the nePd ,,, as

outlined in Table 12.

Implications relevant	 to the potential needs in the area of

effective teaching and curriculum development	 (as listed in

Table 13) will be related to development of specific programs

and curricula	 to meet the needs of particular	 groups of

students. The development of exemplary teaching skills could be

developed through practice and a peer development process at

school level.	 Other competencies,	 if the D .P. has not had

previous experience with them, could be developed through a

p rogram that would enable the D.P. to vi^it other schools And to

develop awareness through
	 collegial group. This would enable

the D.P. to call upon past experiences in undertaking a pruLt.-.

of familiarisation	 with special programs at school 1PvPi. The

undertaking of situational and npph.. analyses are skills thAlt

the researcher beli eves are not practised proficiently and Anion

might be developed, once again through	 the delivery Cif a

theoretical	 course	 with	 a significant	 school-based	 action

research follow-up.

ImplicatinnA relevan t to potential needs in the area

effective staff development practices (AA inriioAtP7i in Table 13)

relate to effecting change, developing roles and establishing

professional development practices. The implications here are

r
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that- D.P.s need to have a strong theoretical background	 to these

comprehensive	 areas	 of	 school	 operations.	 The	 researcher

considers that these are both goals of and prerequisites for

effective school development.	 Aspirant D.P.s should be given

opportunity	 to develop	 expertise	 in these areas prior to

beginning in the role. It would also appear to be prudent for

the Principal to work closely with an incoming D.P. to ensure

that this crucial area was handled sensitively and that the

human resources were developed to complement efforts to achieve

the school's goals.

Implications rP1Pvant to nmfrifi,R1	 needs in the area of

interpersonal relationship and management skills (as indicated

in Table 13) indicate that it would be wise for any prospective

D.P. to approach the development of these skil5P in the position

occupied prior to undertaking 	 the role as D.P. This would

probably be in the Assistant Principal position. The findings

herein	 indicate	 that	 D.P.P	 need	 to have	 developed	 time

manacement	 skills,	 effective	 communication	 skills	 ant-	 to

effective interpersonal	 relationshi p skills. The need

to be flexible is perhaps much more global 	 than if first

appears, in that it would include not merely being approachable,

understanding, a good liP +- enPr, and other humanistic attributes,

Put	 would	 Also	 include	 various	 skills	 such	 as	 attentive

listening,	 conflict	 resolution	 and	 avoidance,	 assertive

behaviours and other such abilities that may be developed, To

assist the D.P. to develop these skills, it is suggested that
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the inschool program would need to provide a method for the D.P.

to receive feecib-Ac	 about interpersonal 	 skills as noted by those

with whom the D.P. interacts. Once again, there is a need for

the delivery of a theoretical base supported by application of

various practices in the school environment. The development of

time management at the school level could be undertaken through

the implementation of a monitored performance agreement.

	

The listed competencies	 indicated are very clearly

personality-based	 abilities	 and	 capacities	 that	 cannot	 be

'taught'	 in an fashion.	 It is nPr===,.qry that these

capacities	 are	 assimilated	 into	 the	 n.P.'s infPrriPr'=,rinAl

qualities and capacities prior to entering duty. The development

of negotiation and communicating skills would best be undertaken

in collegial	 groups where personnel	 could discuss	 problems

experienced and practise implementing the s'kills 	 In

dealing with the	 situations, if would once again

be advantageous to provide aspirant D.P.s with theoretical and

workshop experiences to explore the possitie situations they

might encounter, as well as providing them with 4-hP,

decision-making experiences.

It would, however, be most beneficial for the D.P. to have

the benefit of either a peer profession.-.1.1 deveir-)Pment program

within the school,	 or to be directly and indirectly,	 formally

and informally monitored

feedback relating to the efficacy of the interpersonal	 skills

being implemented.
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Implications relevant to potential needs in the area of

administrative and organisation skills (as listed in Table 13)

were related -to financial administration, 	 departmental	 policies

and outside agencies that could assist the school. The area of

budgeting and financial 	 management,	 whilst restricted by the

financial procedures that are mandatory within the Department n-F

School Education, •are still areas where the prospective D.F. may

strategies to implement the various procedures. The need

-1-nr awareness of departmental	 policies and outside agencies

could
	

satisfied by the delivery of inservice courses or via

the development of networks and directories Tor them,  to enable

wno are itnaw.,,trP of possible	 to be ,Rb.IP to access a

quick and easy rPfPrPnrP source	 Additionally,	 it wool _

possible through	 regular nPw .=1Pff Pr 	 to	 D.P.a aware of

what advances	 B being made in these areas. At present,

Department of School Education prnvir!p=1 a number of newsletters

amig bulletins to schools nn countless	 ut fhP5P often do

not rear` the D.P.s or ofhPr gPrsmnnel	 for whom fhey ;ire

a neco fhPrPf-7)rP fior a specific source of

i nfnrmatinn flow to D.P.s.

Lo c
L_MtL-11.=m. Prn+P=.sional	 Development

Ne ,---ds of a !--1,77, cific Nature

In analysing
	

t .a
	 this area ant considerinc	 the

implir=,fion=s arisind from if:, it is important to remember that

tne various aspects of professional development needs considered
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were, by their very nature, unique in many ways and peculiar tn

a certain situation. In view of this, it is not feasible to

assume that all D.P.s should be given Arres to activities to

address all possible emergent professional development needs as

they could,	 in the main,	 be irrelevant. m--"-cf f of the areas

considered in the discussion ofnnfpnfil professional

development needs appeared again as competencies to be developed

to meet professions..  riPvPlopment needs of an emer gent nature.

For this reason,	 the researcher	 will	 outline	 only	 those

implications	 that would appear to be different	 frnm those

covered in earlier sections.

Implications relevant to emergent, specific professional

needy	 in the area	 of	 effective	 teaching	 and	 curricul!tm

development	 Were related	 to indications	 that	 there w.s.s a

rPfinite d s.sir.s, to implement an educational	 leadership rniP. It

would be more difficult for D.P.s (Primary) who were rte.,,pulr.iYit-:

•filr the full-time teaching of a class to	 expectations in

this ,Rnd other areas as the D.P.s' 	 rssponsibility

nersssity bP	 the classPs theY taug nt..	 A signi-Floahr

in this area alluded to the expectation that D

should be teachers all P to coitnsel	 	  sind to deal with

various kinds of discipline problems. It could be PxnPrd that

all	 D.P.s	 sholtld Utz' to di=1-01,,ky	 a cPr .!-ain	 degree	 of

proficiency in this area. It would, however, L-JP wise 1-o incitidP

in any professional d pv p Innmen* activities designed to inrrease

competencies in this area, activities *o kePp D.P.s awarP nf the
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support	 agencies	 available	 to	 them.	 These	 would	 include

counsellors,	 Home-School	 Liaison	 Officers,	 Senior	 Guidance

Officers, Itinerant Support Teachers (Behaviour) and other such

specialist	 staff who are able to provide	 the support	 and

expertise nPr P,.....Ary if the D.P. is to pursue other long-term

goals.

It is acknowledged here that	 a major source of professional

development could also be gained through the development of the

peer support networks that could operate at cluster and local

iPv7Is.

Implications relevant to emergent, specific professional

needs in the area of effective staff development

indicated by rPspon=.Ps listed in Table 14, are of a different

nature	 from
	

discussed	 in	 the	 teaching	 area.	 The

professional	 development	 competencies	 that	 were sought	 or

expected tended to indicate R need for specific competencies in

dealing with particular groups of tPachPrs or in undertaking

major initiatives in the development of school renewal plans.

The implications of the ex;.-,ected provision of higher order

competencies highlights the needs D.F.s -i-n be given access

to courses aimed at developing specific competencies 	 in the

iperiod onr to undertaking the D.P. role.  Other implica t ions,	 _

could include t:,- riPvPlmnmPnt of access to resource personnel,

support networks,	 feedback .from others in the P school and a

familiarisation period before beginning the role. The area of

professional development of other staff is considered to be as
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important as the area of teaching and curriculum development and

will therefore require a high level of competency from the D.P.

When considering the professional development of specific

groups of personnel, it is also important that the D.P. be given

the opportunity to gain arcPs=, to the support networks that

provide professional development to these personnel to ensure

there is a nexus between the efforts of both groups.	 In

undertaking the role of developing staff to begin the school

renewal/development process, it would be of benefit to the D.P.

to be given access to professional development activities that

would provide an education in the theoretical	 areas of the

process, whilst in the early phases of the undertaking, 	 it would

be beneficial	 to the D.P. to have eLL,,....=.n to support ,-1?--=nn-P1

(from peer or specialist	 groups) who could provide in.,,=,rvir-P

assistance in the early phases of the	 Underlying all

endeavours	 in these aspects is an understanding	 that the

Principal will be providing Luh.Lant assistance and feedbac k

;,-_,,,,r'7.inent to the prooram in place,

Implications relevant +.0 emergent,	 specific professional

needs in the area of interpersonal re!ationsnio and management

skills (as listed in Table 14) relate mainly to the seIection of

and development of D.P.s. The	 that were analysed

point	 LL, the need for D,P.s to	 ive	 communicators,

motivated,	 informal at times, involved in

across the school and open-mindeC and accepting of positive

criticism and the coporturity to develop further. The
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development of these abilities cannot be achieved overnight, nor

through the delivery of a number of short inservice courses. It

may in fact be possible to outline to D.P.s the various

interpersonal qualities	 that would be expected of them and which

would assist them to achieve their goals. 	 It is paramount,

however, that they do have access to an in-4hhool person who can

provide them with objective feedback on how others perceive them

and the effects their actions appear to have on others.

Two other poinfs highlighted in this area are significant

in terms of the implicatinn P, they	 Firstly, the data led

the researcher n believe that many D.P.s experienced problems

with the concept of - -ruitt overload'. The implications here are

that the Principal or school executive need to ensure that all

areas of school operations are catered In the roles of Al 1

personnel,	 that these roles are monitored	 and that

processes are put in place to ensure that no individual's r o l e

is allowed to b-Luoi:_. unmanageable.	 This would also require D.P.s

to have a sound understanding of roles and now to delineate and

monitor them that would best be develpPd whilst the D.P.s were

still	 aspiring
	

the position.	 Secondly,	 underpinning

ir-i-ProPrsonal	 competencies an d requiring development

would be the D.P.'s ability to negotiate and consult, and to be

able to succes sf ully exploit and defuse conflict

development	 of
	 could	 be monitored	 and	 a

development program plac ed in train whilst the D.P. was still

the position of aspiring to become a D.P. The developmPn .:- of
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of the ways in which D.P.s sought and

r eceived professional development revealed that D,P.s:

1-seek rP1Pv.,Int, needs-based activities;

Onnc:i7i pr,74.t4nr
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these skills could be monitored through an inschool professional

development program that focused specifically upon the skills

that were either needed or which were considered by the D.P.

possible to be enhanced. The implications would also include the

fact that the Principal is considered to be a person capable of

providing this development.

Implications relevant to emergent, specific profession al

development needs in the area of administrative and organisation

skills (as listed in Table 14) are similar to those outlined in
•

the section related to Probable Professional Development Needs.

It would appear again that the most relevant implication would

be for the D.P.	 to have access Lo	 an	 inschool	 r-1,7-Pr	 or

,--;;IpPrordinate.	 This person could provide feedback on the qOal S

set in this area and ensure that the D.P. has the opportunity to

develop	 an	 understanding	 of	 the	 crucial	 nature	 the

educational	 leadership	 role.	 Additionally,	 this person could

ensure that aspects that relate s pecifically to organisation and

a 7imini .;tration are seen	 	  that will assist the school

to attain it= eoutationai	 role,	 r.,,,tnPr than	 t..'',..t,-.1011Sr.:	 it as

an administrative or organisational entity.

Implications Arising 17-	 -rnM	 - I ••
i n+ the Aays in Which
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2-are willing to work at activities within their own school

setting;

3-prefer to work in small 'task-type' groups;

4-are willing to undertake self-analysis;

5-are willing to attend courses in out-of-school hours; and

most importantly,

a group are keen to develop their professional

competencies.

The implications of these findings are that D.P.s are

to professional development activities that:

1-are programmed, planned

2-utilise a variety of delivery approaches;

ri	 •	 • _ -3-are evelopPr. over	 prior tL, ctn, the per^o^ of

fulfilling the D.P. role;

4-are essentially schnni-h ed; and

5-are rational and realistic in nature.

Conriusions Relating To The Delivery Ft+. inschool	 Professional

Deve1opment Activities to D.F.s

The professional development programa designed for D.P.s

need
	

as discussed	 previously,	 both
	

and

ongoing,	 beginning	 with the D.P. as aspirant and continuing

through the period in which the D.P. 	 fulfils fh,.. role and is

promoted to the next position. In this regard, it is crucial

that the professional	 development	 be	 as a source of 

pr eparing the D.E. for the position, sustainin g the D.P. whilst
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in	 the	 position	 and	 as	 a	 way	 of	 extending	 the	 D.P.'s

competencies as preparation for promotion to a new position.

This researcher proposes, in light of the data analysed,

that there is a need for:

1-all D.P.s to be involved in a professional development

program that will prepare them for the position, sustain

them in it, and prepare them for the next role;

2-school-based support and guidance to be provided by

peer or superior;

3-delivery of programmed activities based on needs;

4-D.P.s to receive feedback on their performance;

fn be ableto develop both their performance and

personal professional development spheres;

,S-the incorporation of a system to enable D.P.s, after

being appointed, to experience and bt,, Lul;it., familiar with

their new roles before being expected to operate in them;

7-D.P.s to be encouraged to seek and achieve educational

i padershi :: roles; and

8-D.P,s to develop for m al, collegial groups f..at meet

regularly to Ce'VelOr3	 satisfy

professional development needs.

Summary of Findings 

The findings of this study have hiQhh.2m+-73d the need for

ongoing research in the area of professional development within

N.S.W. primary schools. Schools are currently in ,-1; state of
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change and the processes associated with the selection of school

administrators
	

are evolving.	 The factors that influence the

teaching/learning	 and curriculum
	

processes
	

and professional

development orocesses in schools are changing and their impact

upon schools ensure the existence of an ongoing need to b c,

conversant with the qualities required of school adminictrtnrr,..

These indicate their professional development needs. The

realisation of the aims and objectives in this research,

collation of the findings and the recommendations for further

research	 will,	 it	 is	 expected,	 assist	 the	 professional

development	 of D.P.s and the furtherance	 of schools	 and

education generally.

The findings of this study may be summarised thus:

1-newly-appointed D.F.s have generic and specific

professional development needs;

2-there is a need for the professional development of D.P.s

to be oriented towards the development of the qualities of

educational	 behaviours, attitudes and values

that will be supported by effective and efficient

m:-.:nA4Prial functions;

3-there is a need for the development of planned

professional development activities for D.7= .s that are

based upon the perceived	 havi=1

4-a planned program of development should 1,_luue

activities whit the D.P. is still in the aspirant stage;

and
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information
	

for
	 the

nrn+J=.1=.4, nn.4. 1 development

in that Prinr-inAl ,=-,	 were

pxppri-_-vhinn.;„ In terms cf.
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5-the roles undertaken by D.F.s often equate to those

fulfilled by Principals, hghlighting the need for aspirants

to be aware of the role to which they aspire and to the

need for an induction process at school level that

will be delivered and supported by the Principal.

Achievement of Major and Minor Aims

The researcher has achieved the major and minor aims as

proposed at the commencement of thestudy.

The Major Aims were concerned with the identification of

professional development needs, the methods 	 by D.P.s to

satisfy these needs both prior to and during the early period n+

service in the new role and the identification of factors *hai-

are common to D.P.s in their needs and which could be AdrirP-7=:Pr

via the delivery of inschool professional development progr ams

were realised.

The Minor Aims, relating to identifidAtinn of issues, to

i4P1',7Pafinn of common issues, to specific issues and -Prie origins

of hOth, along with the	 abilities to deal with them

adequately	 formed	 a major	 source

1der'ifirAfion	 and categorisation
	 01-

Minor Aims relati to roIe PxnPrAtions were, in the case

of ;rihci als'	 perceptions,	 realised,

seen to hold either general or 'open'

specific role responsibilities, however, this was not achieved
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as the practices in schools tended to be away from an approach

of this kind. It was possible and the study did successfully

establish the D.P.s' expectations prior to and after entry to

the role. Whilst a specific discussion of roles as an entity was

-

not undertaken the implications they had for professional

development were investigated as role expectations common to

samples and specific to certain situations were explored.

Minor Aims related to the proposal of a professional

development framework have been realised along with suggestions

as to how and when professional

possible tnpirs for inclusion.

dPvPlmomPni- should occur, and

Recommendations for Future Research

As a result of the completion of this study, the author

would suggest that there is a need to undertake	 specific

research in the area of junior executive (Assistant Principals

and Executive Teachers) within schools, as well as to addrPss

concerns	 towar&-,	 the area of the roles fulfilled	 by the

newly-established position of Advanced Skills Teacher.

It is now also possitile to undertake research that would

utilise the results of this study by applying the implications

recommendations

professional	 development	 needs

ways i n which the

of	 aspiring	 D,P.s	 cou ld	 be

concerning the possible

addressed and professional development achieved, Arising out of

this study is also the question of the prof e^^ ional development

of the participating D.P.s. It would have been of advantage to
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have 'tracked'	 these D.P.s over a period of time, to record

their professional development and their subsequent career paths

and degree of success in those paths.

The literature reviewed also provides possible suggestions

for avenues of further research. Greenfield,	 MAx-Ph...111 and Reed

(1986) outlined a number of areas that should be considered for

further research in the area of the D.P. and actually c tgg p si-

that the D.P.'s role is one area worthy of research.

following the ideas of Hart	 (1986),	 it is recommended	 that

future	 research	 be considered	 that	 would	 investigate	 the

stage of the D.P.'s operation in the D.P. role

in assisting the D.P.s to work towards the role of

Principal,	 it is considered that a study similar to that of

Shoemaker and Fraser	 (1981)	 will need to be undertaken	 to

ascertain the roles of Principals in light of the implementation

of the Scott and Carrick Committees'	 recommendations	 and the

delivery of professional development activities to D.P.s.

It is also suggested that there is a need to investigate

any possible increases required in attending to the technical

comAiHPratimn ,,, and the pOSS10111tV that in attending to these

aspects,	 activities	 are	 continuing	 to	 divert	 D.P.s

educational	 leadership.	 In concluding,	 the researcher sees a

need	 in	 of	 the proposed	 introduction	 of	 possible

performance adreemen:s, to initiate research to ascertain the

degree to which both professional development	 end personal needs

are being addressed. Most importantly, in the light of changes
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occurring within the N.S.W. Department of Education, it will be

beneficial to the progress of the system if the many aspects of

the change process affecting the human factor - the studRnfs,

teachers and parents - are inver4figA.i.Pd as appropriate to their

situations.



 

	41•111■111111•11111.1111 lorrnmernmapvisamumwmrA - ,r	 .rit77 ,117 •
-  

2.1.8

REFERENCES CITED

Audenstein, J.J. and Konnert, M.W.
.1.988 Implications of informal Socialization

Processes of Beginning Elementary School
Principals for Role Preparation and
Initiation. Unpublished Paper
provided by Prof. A Ross Thomas of
University of New England.

Batchler, N.
1981 The Enigma of Administrative Behaviour.

The Australian Administrator. Vol.2,
Number 4.

Batten, M.
1984 Principal Issues of the DPf--adg.

Education_Nevs, Vol.18, Number 12.

Beeson, G.
1982 Draft Statemen t -Princin1P for Program

Development for Pre-Service Teacher
Education, Victoria College-Rusden
Campus, Melbourne. (cited in) Hughes, P.

(Ed) 1987
qr-honi c, The Australian College of
Education. Carlton, Victoria

Berman, P., and McLaughlin, M.
n.d. Factors affecting implementation and

continuation. Fedel:ai_programs
suppprtin_g_e.d .y..c .aj:_i_orlal_change (Volume

Santa Monica, California ..' The Rand
Corporation.

Blum, R.E., Butler, J.A. and Olson, N.L.
1987 Leadership -for Excellence:

Research-Based training f•:_pr
Edu,cational	 Sept. 1987

BcD1 4LM, R.
979 Priorities in INSET: An International

Perspective. Unpublished paper.
Conference on INSET in Canada, Simon
Fraser University, Vancouver B.C. (cited
in) Hughes, P. (Ed) 1987 Bett e r
Teactst-for.. Biltff.	The
Australian College of Education.
Carlton, Victoria



219

Bolam, R.
1981 Strategies for Sustaining Educational

Improvement in the 1980s. 0.E.C.D.
Paris. (cited) in Hughes, P.
(Ed) 1987 Better_Te.achers_for_Better
Schonl_s. The Australian College of
Education. Carlton, Victoria

Dolam, R.
1	 i9F57 5r:hool-P- Fp7used In-ServicP Traning

Heinemann Education, London.

Bozzer„ N.
1985 Role Conflict, Role Ambiguity and

Safsfacti.on_amon_g_igans'__Mistr_esses
in the 	  er-j,	 R qi gp pf_1\i
WalEs.„„ Unpublished M. Ed. Admin.
Thesis, U.N.E.

Bradley, Y,
1987 Leadership I n The Biblic.=.1 Sense Ii.71!;

Carr ick
1989 Repor"t_of _The  _Cr) IP III	 5-, EL_	 F4:CE,	 1'1+

.	 .
q;,ki	 p

Wales SovernmPn.

Chapman, J.
Unknown

A New Conception of the Principalship::
Decentralisation, Devolution, and the
Administration of Australian Schools.
(Photocopy of unknown source).

Chapman, J. D.
1904 The Selection and Appointment 0+

Australian School Principals.
C.-Immowealth Schools Commission,
Canberra. (cited	 Hughes,
(Ed) 1937 g!":::::terTeachrs

f;:_c;:ilgE...,LL. The Australian College of
Education. Carlton, Victoria

Clark, D. I. 	 Lotto, L.S. and Astutc,
1984 Effective schools and sc..--iool

im;p rovement; a comparative analysis
tAo lies of inquiry.

, 70 (7) 41-68



$:

Clerkin, C.
1985 School-biased Training for Deputy Heads

and its Relationship to the Task of
Primary School Management. E.ducation.al_
Manilfpept_od_*Iminist!Tatipp. Number

Cureton, R.G.
1987 Fxpe.ctatipns 	 fheDehufv

R p.! e	 HP10 6 ,,	 MenipPr-.= Qf	 PniP
Sample_o-F

Schoo)...s,_ Unpublished M. Ed. Admin.
Thesis, U.N.E.

Dareh, J.C.
1987 The Beginning Principalship; Preservir-,,,

And inservice Implications. Paper
presented at the Annual Meeting of
American Educational Research
Association, Washington, D.C. April,
1987

Diedrich, A.M.
1987 Tasks While Braiding thP--, Rainbow

Stripes: The Transition From Teacher To
Administrator. Paper- presented at the
Annual Meeting of the American
;Educational Research Association,
!,,•iasnington, D.C. April, 1987

Docker, J., Fisher, D., & Hughes, P.
1785 An Evaluation of Professional

Development Practices in Tasmania
*192:-85. Education Department of
Tasmania, Hobart. (cited in) Hug hes, P.

1987 P(.2Lir-.
5 ,::hgfqs. The Australian College of

Carltor.„

-	 •uuigman, P.A
Developing Behaviourally Anchored
Measures of Administra t ive
Effectiveness: Some Problems and

r
AdmAtion-Studie in
AdTinatj,gr.j .	 25.

1782. 



221

Ouignan, P.
1986 Research on Effective Schooling: Some

Implications for School Improvement.
Ihe_Journal

Vol. XXIV, Number
1:59-773.

Duignan, P. & Johnson, N.
1984 The Social

Staff Development Practices. Ru.straii.an
Admin.i_s.trat.or. , 5 (4) 1-4,

Dutch School Council
1974 Developing an Autonomous School. The

Hague. (cited) in Hughes, P.
(Ed) 1987 Better T,,,:!arhP,r-=, for Better
Schools. The Australian College of
Education. Carlton, Victoria

Eastcott, L.R., Holdaway, E.A. and Kulken, D.
1974 Constraints Upon Administrative

Behaviour. The Canadian Administrator.
Vol. XIII, No. 8, 1974 The
University of Alberta.

Edmonds, R. R.
1975 Effective schools -for the urban poor.

Educiatj.gnal_Leader2.;24L, :17 (1), 15-24.

Edwards, D.
1983 Staff Development Within Schools-ThP,

Release of Human Potential. New
Horisonsji_p_EJ:iufz:atign ., Number 6%, Dec.
1987,

K. J.
1987 Beginning School-Focused Development

Programs. in Hughes, P.
(Ed) 1957 F-.4.Ettr_ft2q.i..2±2.1:
:,3ci--j gs.2j..	 The Aust r alian College of
Education, Carlton,

Evans, A.
1984 The Changing Role of

Principal. jne__Pliac...t_
.	 . i.111 .	 •••••''

the

Num b er

School

,



1 Fullan, M.
1982 Implementing educational change:

progress at last. Paper prepared for a
conference on the Implications of
Research on Teaching for Practice,
Warrenton, Virginia.

Geering, A.D.
1981 A Prescriptive Model for Determining

Professional Development Needs of
Principals. The_Ed()..cional
Admip±istrator. Number 17, Aug.-Oct,
1981.

Gersten, R. and Carnine, D.
1931 Administrative and supervisory support

functions for the implementation of
effective educational programs for low
income students. Paper prepared by the
Center for Educational Policy and
Management, University of Oregon,
Eugene.

Gilbertson, M.
1926 Journey Without End. ThePrjactisicirl.

Vol. 8, NIkmbr2'44-6.

G	 P.E.
198 5 	 g 	 p	 t

PI^ILc.:.iPa q.	 ECt ed
■qc.) .1	 s'i . _Et 0 I-- 	 Unpubl ished

Ed. Thesis, University of

Goddard, D.
1995 ACSET. Its implementation in a wider

school conte x t. School Crcianisation,
(3) (cited in) Hughes, P.
(Ed)1987 petterTachpr fqF Better
Schools. The Australian College of
Education. Carlton, Victoria

Goodland, J. I.
1975 The Dynamics of Educational Change,

McGaw Hill, New York.
(cited in) . Hughes, P
(	 1987 
Sch;opis. The Australian College of
Education. Carlton, Victoria



227

Goodman, P. et al.,

1982 ga2slag_La ......
Le .......	 ..
aracticp,_ San Francisco, California;
Jossey-Bass

Greenfield, W.D., Marshall, C. and Reed, D.B.
1986 Experience in the Vice-Principalship:

Preparation for Leading Schools? The
Jflitrnal_of_Ed.ucati_qnaL_AdministTatipn_,
Vol. XXIV, Number 11107-121.

Hall, G. E. et al.,
1983 Leadership variables associated with

successful school improvement. Paper
presented at the Annual Meeting of thg-,
American Educational Research
Association, Montreal.

Hall, G. E. and Rutherford, W. L.
1983 Three change styles!, how principals

affect improvement efforts. Paper
presented at the Annual Meeting of the
American Educational Research
Association, Montreal.

Hallinger,
1987

andMurphy,
Assessing and Deeloping Principal
Instructional Leadership. Edufat;Lonaj
Lfadcf]?!--.21). Sept. 1937.

Hanson, E.M. (editor)
1985 Adirj i_nisatLio_nand	 Ondapi_sat_ion,_ Allyn

and Bacon Inc., Massachusetts.

Hart, A.W.
1986 Leadership Succession:: Reflections Of A

NEW Principal.Umputlished
provided by Prof. A ROSE Thomas of
University of New England.

Henderson, A. and Marburgei-, C.
Unknown

Ten Pitfalls	 Eased Improvement
Unknown.

Hersey, P.W.
1986 Selecting and Developind ECucational

Leaders. ThLe_5Ebool__00Tifisator,
Vol.43



/17771777Tr

2 24

Hoadley, J.A.
1936 Concepts and Models of Planning in

Education "Modern Techniques of
Educational Management".

.......	 Vol 2, Number

Hogue, B.
1981 Cinse Encounters With Your New School.

Vol.3,
Number 2.

Huberman, A. M. and Miles, M. B.
1984 Innovation uqclose:how

imoroyement_works.... New York : Plenum
Pres.

Hughes, P
1987 Beftr.,?fl_Tg,?arhers_fnr_Bptt;,,r

gchorqs. The Australian College of
Education. Carlton, Victoria

Johnson, N.A.
1984 The  Role of the Australian School

Unpublished M. Ed. Admin. Thesis, U.N.E.

Johnson, N.A.
1987 The Pervasive, Persuasive Power of

Perceptions. ItleALterta  Joqrn.al_g±
EHu.cational Resear. o!",_ Vol.XXXIII, No.
3, September 1987, 206-228.

Johnston, S. and Deor, C.E.
1984 improving the Organisational Climate of

Schools: An Evaluation of an
Intervention. The_qouv.-nal_o±
EduCf!J;J:cpiDa:L__ 	
Nt.i.mber 2:1'35-145.

Joyce, B. R. at al.,
1931 Th Strgcl;HT2f..__cif gghoCiITEDrovEllierILL..

Nev..: York: Plenum Press.

Kanter, R.N.
1985 Managing the Human Side of

0 ,2=1,f2IL ..... !IHYLJ,ff.42_ AF)rilJ

1 	 1:	 „



22.5

Karmel, P. et al.
1985 Quality of Education in Australia.

Report of the Review Committee.
AGPS, Canberra. (cited) in Hughes, F.
(Ed) 1907 1:-.3fftterjeacilers	 Pett.,e
Schools. The Australian College of
Education. Carlton, Victoria

Karma!, P. et al.
1973 Schools in Australia. Report to the

Interim Committee +or the Australian
Schools Commission. Canberra.
(cited in) Hughes, P. (Ed) 1987 Better
Teachers for Better Schools. The
Australian College of
Education. Carlton, Victoria

Klopf, G. J.
1974 The Principal and Staff Development in

the Elementary School:: Developing the
Role of the Elementary School Principal
as an Educational Leader. Occasional
Paper No. 4, Bank Street College of
Education, New York. (cited in) Hughes,
P. (Ed) 1987 Bi.F.er.j...ech.ers_fgr.J.LiEttLfFnf_
Schools. The Australian College of
Education. Carlton, Victoria

Lehming, R. and Kane, M. (Eds.)
.1.981 iqnrovir7cl_SdboolLs7, 	

Beverly Hills, California: Sage.

Leithwood, K. A. and Montgomery, D. J.
1982 The role of the elementary school

principal in program improvement.

Lusthaus, C.

1983 Administrative Training:: Four Issues.
TY:1E erJ'Ac'S-,iS.:ir2q_e-DJ,J.I.,i-CYLlg_L.
Number

Macpherson R.J.S.
19 134 On :Being and Becoming an Educational

Administrator: Some Methodological
Issues.

Vol. 20, Number 4.



	 .womiwmer.mr",11.0.11.60004511,0,71.,,,,,, 	 ,	 • :C.

226

Manser, B.
1984	

^ Rgle Pp rire p tipn_and	 Work_p.a.t.terns
01:	 ......
St:Ate. ...... Primafly ..... 	 Unpublished M.
Ed. Admin. Thesis, University of New
England.

Maslow, A. H.
1970 Mot iva  	and  Personality. Harper and

Row, New York.

Massey, S.
1981 Staff Development in Secondary Schools.

Department o+ School Education,
Washington, D.C. (cited in) Hughes, P.
(Ed) 1937 Better_Teachers for_Retfer
Schools. The Australian College of
Education. Carlton,

McArthur, J.
198I The First Years o+ Teaching, ERDC Report

No.30. (cited in) Hughes, P.
(Ed) 1987 Better Teachers  for Better
Schools. The Australian College
Education. Carlton, Victoria

McCorley, J.
1987 Leaders Must Have A	 Towards

Mode l . THc, 	 •

Miles, M. R.
1933 Unraveling the mystery o+

in stitutionalization. Educati_gnal
Leader:shi2, 41 (3), 14-19.

Miller, S. K. et al.,
^	 1984 Effective schools and educational

c'riamga;1 implications for teacher
educators. TJ.)f.__TeajfIL...._fducator,

2-13

Moore, G.
1983 What Teachers Want for Their In-Service

Education, The_...E.d.ucat.i.pr_i_Mg:7...;.ine..,
40 (3), 16-18:, (cited in) Hughes, P.

(Ed) 1987	 ttLPE_ .....
The Australian College of

Ec!:A7ation. Carlton, Victoria



Mulford, D.
1987 Professional Development through

Participation in Organisation
Development. in Hughes, P.
(Ed) 1987 BetteE_Teachr,,rs foc_Better
Schgpj.s. The Australian College of
Education. Carlton, Victoria

Murphy, J., Hallinger. P., and Mesa, P. P.
1985 School effectiveness; checking progress

and assumptionsand developing a role
+or state and federal government.
Teachers Collet:le Record, 86 (4),
61F.-641.

Murphy, P. J.
1984 A New Professional Development Program

for School Leaders. ThP,
Admin .istratpr: Vol.16. Number 1.

Murphy, P. J.
1987 Barriers to

Instructional Leadership Role. Th.e
Canadin Adm .Lnisrator. Vol 27, No 1.
Dept. of Educational Adminitrafinn The
University of Alberta.

Neal, W. D.
1987 Professional Development; The System, in

Hughes, F. Better Teachers for
Sg.hools. , Australian College of
Education, Carlton, Victoria.

Nethercote, R. G.
1981 A Compaive .Analvsis_2j

PPPM2,1 	 lEldeEndETit
M. Ed. Thesis, University

of Melbourne.

N.S.W. De partment of Education
1977 St..17Jf:y-2 ,./iion...	Deuf i es . Inservice

Training
  

 Branch. D. West Government
Printer.

Depart m ent f.3	 of SC h CD iEduca^ zon
1 9 87 Agr eed_ .... 3tj:-At f .n.e 171 "J.':	 ri	 7.1 es;  ...SocIsi

reachino	
Practice. 
	 .7.7;

of School Education.

N.S.W. Department of Education.
1987 'ME, Rrhon l

	

	vit' ,
Directorate Of Special Pr-ograms. Sydney.



prr RD

M.S.W. Department of Education.
1987 TheViiAlues We_Tach . „. " Sydney.

Ogawa, R. T. and Smith, J. F.
1985 How a Faculty Made Sense of the

Succession of Its Principal. Paper
Presented at the Annual Meeting of
American Educational Research
Association, Chicago, Illinois, April 2,
1935.

Otto, P. E., Ga'A:nn, I. S. H. & Jordan, F.
1979 Perceived Problems of Beginning

Teachers. The South Pacific Journal of
Teacher Education. 7 (1&2).
(cited in) Hughes, P.
(Ed) 1987 Better Tearh;,,r,=. for  Better
Schools. The Australian College of
Education. Carlton, Victoria

Peterson, K. 5., L. and	 T.
1987 Academies for Assistant

	

!	 .L	 a*-1	 4-	 1987.

Po p ham, W.J.
1 988 j̀-R8 Tni=, Dysfunctional Marriage of For mative

and E31...t m t VE Teacher Evaluation.

	

C  r 11.3.1 „. 	S	 E;	 !...1 t 1.21-2_2.21
Educ	 :269-273.

Power, J.
1984 T e acher development at the school level,

South Pacific Journal of Teach e r
Education, II (2), 1-11
(cited in) Hug :nes, P.
(Ed) 1987 pptt.erTeachel7s
Schg.al. The Australian College of
Education. Carlton, Victoria

Purkey, S. D. and Smith, M. S.
Effective schools: a review. Th.e
El ement E1	 (4),
427 	 452

Ratsoy, E., Friesen, D., and
Johnson, N.

1988 ImF:21ications for Princimais of a
Compulsory Teaching internship. Th.e.
Canadiaa 6.dmi_nirator, No y , 1988



„

229

Rentoul, A.J. and Fraser, B.J.
198:3 Development of a School-Level

Environment Questionnaire. TIDe_journal
at ....... .	 a. 1	 d	 rl:Ls	 o 	 Vo l.

XXI, Numb er r”	 g 2 1 -19

Sarason, S. B.
1971 T	 ....	 * 1; r	 _2g.	 (-73 I  .2.,--7.(1114_.....1.;.L.2.

:Bost 0 n Allyn and
Bacon.

Sarros, J.C.
1984 Leadership Patterns and th..

Principalship. The Educational
AdmilastrzIA.tpr, Number 2:3.

Scott, B. W.
1990 sch ap l-IgfatLag Ez-1121: fILLao	 tf..a2,agliaffaL

Review N.S.W. Education Portfolio.
Southwood Press Sydney.

Scott, E.
1987 Present and Future Needs inf. Teachers on

a Career Continuum, in Hughes, P.,
Setter Teachers forBetter Schoc.
Australian College of Education,
Carlton, Victoria.

Sergiovanni,
1982 Ten Principles of Quality Leadership.

Feb, 1982-

Sergiovanni, T.J.
1987 The  PringAill.PLJ_J-11-=2=Lt.i....y..e

Harper and Row,
New York.

T.J. and Starratt, P,J.
1983

McGraw-Hill Boo;,-. Company. London.

Shoemaker J. and Fraser, H.W.
1981 What Principals Can Do: Some

i-rom Studies Of Effective
Schooling. Et ......	 Nov.,
1981.

Smyt h,
1985 An Educative and Empowering Notion of

Leadership. Ed.uqa0..pnal_Adminj,sfration
Review Vol. 3, Num b er 2.



. ,;nrr '-„..777.7711r111771r.7111117r17=7,,.1'1,11.'1110

2:30

Stimson, T.D. and Appelbaum, R.P.
1983 Empowering Teachers:: Do Pri n cipals Have

the Power? Pl ..0,...._k?1tKappap i December,
1983

Telfer, R.
1981 Some Variables Associated with Teaching

Problems , South Pacific Journal of
Teacher Education. 9 (2), 13-21
(cited in) Hughes, P.
(Ed) 1937	 Teaghers for:Bgtter
Schools, The Australian College of
Education. Carlton, Victoria

Tinkler,D.E.
1935 The Movement Towards School-focused

In-service Professional 4Dsvelolpinent:
Some Assumptions,	 Perspectives
and Their	 L:nicoh,_. vol.
11. Number I.

Tisher, R. F. & Taylor, S. M.
1932 New teachers' job satisfactions. South

Pacific Journal of Teacher Education, 10
(I) 9-16. (cited in) Hughes, P.
(Ed) 1987
8f.;:hools. The Australian College of
Education.	 Victoria

lough, A.
1971 The Adults' Learning Projects, Research

in Education Series 1, The Ontario
Institute for Studies in Education.
(cited in) Hughes, P.
(1-17 ;-i )	 4mr

The
Education. Carlton, Victoria

Warner, D. & Lipke, I.
1981 Towards a Systematic Approach to

IFrservice Education for Teachers,
Unicorn,	 (2),
(cited in) Hughes, F.

1987	 ..... PaftqL1
The Australian College of

EI.j,ucation.

isch,	 B. et al.
I978 School management and oraniaation in

effective schools.
, 51, 211-226.

Wel



231

Willis, O.
1982 What Do Principals Really Do? Education

.. Vol. 17, Number 10.

Winder, R. D.
1987	 8tatem2nt of Corporate Purpose and

Goals. N.S.W. Department of School
Education.



APPENDICES

DATA COLLECTION INSTRUMENTS

1. LETTER-INTRODUCTION OF RESEARCHER TO PRINCIPALS 	 234

2. LETTER-INTRODUCTION OF RESEARCHER TO D.P.s 	 235

3. INTERVIEW GUIDE-ANTICIPATED ROLE

EXPECTATIONS-PRINCIPALS

4. SURVEY-PREVIOUS PROFESSIONAL DEVELOPMENT

RECEIVED-D.P.s	 238

SURVEY-ANTCIPATED ROLE RESPONSIBILITIES-D.P.s

6. SURVEY- ASSUMED ROLE RESPONSIBILITIES-D.P.s 	 240

7. OUTLINE-ISSUES DIARY/SUMMARY OF ISSUES	 241

8. SURVEY-PROFESSIONAL DEVELOPMENT ACTIVITIES

RECEIVED-FIRST TEN WEEKS OF SERVICE-D.P.s 	 242

9, SURVEY-ANTICIPATED PROFESSIONAL DEVELOPMENT NEEnP,

-PRINCIPALS	 24:3

10. INTERVIEW GUIDE-ANTICIPATED PROFESSIONAL

DEVELOPMENT NEEDS-D.P.s 	 244

11. INTERVIEW GUIDE-EFFECTIVENESS OF PREVIOUS

PROFESSIONAL DEVELEOPMENT RECEIVED -D.P.s	 245

12. INTERVIEW GUIDE-EFFECTIVENESS OF PREVIOUS

PROFESSIONAL DEVELOPMENT RECEIVED-PRINCIPALS 	 246

13. INTERVIEW GUIDE-ANTICIPATED ROLE EXPECTATIONS-

D.P.s	 247

14. SURVEY-ROLE EXPECTATIONS-FIRST 10 WEEKS OF

SERVICE-D.P.s	 248



15. INTERVIEW GUIDE-SCHOOL SETTING-PRINCIPALS

AND D.P.B 249

16. SURVEY-EXPRESSED PERCEPTIONS OF IMMEDIATE

PROFESSIONAL DEVELOPMENT NEEDS-D.P.s s-J0

17. SURVEY-EXPRESSED PERCEPTIONS OF FUTURE

PROFESSIONAL DEVELOPMENT NEEDS-D.P.s m".

18. SURVEY-PROFESSIONAL DEVELOPMENT ACTIVITIES

RECEIVED-FIRST TEN WEEKS OF SERVICE-

SPECIFIC AREAS-D.P.s Z.J4

19. INTERVIEWS/SURVEYS PROGRESS GUIDE



'1'74

LETTER TO PRINCIPALS

Dear Principal,

I am writing to you to obtain your permission to conduri-

research in your school.

As you are aware, a new Deputy Principal will soon enter
duty in your school. The research I am conducting is to
focus on " Analysis of the Professional

Development Needs of Newly-Appointed Deputy Principals in

N.S.W. Primary Schools."

The project is not intended to encroach in any way upon

day-to-day activities of your school. A copy of the research

proposal,	 will	 be available	 for your information.	 All

information, including; personnel and schools participating,
issues and incidents,	 findings and outcomes will be kept

strictly anonymous. The project will involve approximately
ten Deputy Principals in the Metropolitan South-West Region.

Your school will receive a copy of research report,
along with findings and recommendations.

This research project has both N S W Education Department
and Metropolitan South West Region approval (a photocopy of

the letter of approval from Management Information Services
is enclosed).

I would like to discuss the proposed research project
further with you. I will contact you during Week One Term 4,
1988 fo arrange a time convenient to you for me to visit

your school and discuss the project.

Looking forward to talking to you,

Yours l'a17:h-ruily,

Doug Meaney
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LETTER TO DEPUTY PRINCIPALS

Dear Future Deputy Principal,

Congratulations on your recent promotion!

I am writing to you to request your participation 	 in a

research proiect to be undertaken in Terms One and Two, next

year.

As you are aware,	 you will	 be one of a number of

newly-appointed	 Deputy	 Principals	 in the	 Metropolitan

South-West Region. The research project I am undertaking

will focus on	 Analysis of the In-School	 Professional

Development Needs of Newly-Appointed Deputy Principals in

N.S.W. Primary Schools."

A copy of the research proposal will be available for your

information.	 All	 information,	 including:	 personnel	 and

schools participating,	 issues and incidents,	 findings and

outcomes will be kept strictly anonymous. The project will

invol•P	 approximately	 ten	 Deputy	 Prinrip,Rl=	 in	 the

Metropolitan South-West Region.

The aim of the project is to examine the incidents and

issues confrontinn	 Deputy Princin.31,,	 in their first two

terms of service in their new position. Information analysed

will be used to make recommendations fnr school -h,=1-=.Pri

professional development proorams for Deputy Principals.

Your involvement in the proiect will not encroach in anyway

upon your day-to-day activities and will not involve you in

any unnecessary, additional activities. You will receive a

copy of the research	 reporL,	 alono with findings and

recnmmedations.

research project ha= both N S W Lgucation

A.nd MPtropoitan South West Region approval ;a photocopy of

the lett er of ;Apprnwki from Management Information Services
is enclosed).

I would lik=, to di =suss the nrnnn ,-- Pd research
project further with you. I will contact •you dur 	 eeing WK
nne, T=.rm rinP 1'712;9 to A.rr;inn=, a timP convenient to vd l i f0
discu ss the nroiect.

•
Looking torward to talking with voL,

Yours faithfully,

Doug Meaney



INTERVIEW GUIDE
ANTICIPATED ROLE EXPECTATIONS

PRINCIPALS

Respondent Number 	

1. Please outline the role expectations (i.e., in terms of

tasks the incoming 0 P was expected to undertake) that were

held for the incoming D.P. and which would be influenced by:

-the principal

-staff

-parents

2.What Prof P ionA.l Development (i.e. skiIls and abilities)
either from formal activities or from experience, did you
expect the incoming D P would have received as preparation

for duty as a newly-appointed D.P. in schools generally?

3.Is there a school-based inservice professional development

program to assist the incoming D.P.?

4.1f the answer to Qn.3 was yes, please outline the
activities that the incoming D.P. will experience in the
first 10 weeks of service and how these are designed to

assist the D F. to fulfil the D.P. role.

5.What potentially problematic issues and incidents do you

consider the incoming D.P. may encounter?



6.What other points would you like to make regarding the
position of D.P. and:
*role performance,

*professional development programs at in-school

*incidents and issues that might	 or be considered to
be seen as problems,

*the first ten weeks of service in the D.P. position?
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SURVEY

PRIOR/PREVIOUS PROFESSIONAL DEVELOPMENT ACTIVITIES

RECEIVED RECORD

DEPUTY PRINCIPALS

Number 	

Ple,:tse list on the attached survey sheet, any professional
development	 activities	 provided	 for/to	 you at	 School`
District or Regional level.
List only those activities that you consider were either
directly or indirectly designed to assist you to perform the
D.P.s role you assumed.
(Please include activities in the last two years only.)
Please do not inrl;tce minute details, but rather, a list of
discussion points that we will talk about soon.

The headings of;
Name of Activity Brief Description Level of Delivery

How This Activity Might Assist You

Headings are intended as guidelines 	 if you wish to add
or delete headings , please do so, a .=, this survey is only
designed to provide a source for our later. discussions,
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SURVEY

ANTICIPATED ROLE RESPONSIBILITIES

-DEPUTY PRINCIPALS-

Deputy Principal Number..............

Please	 under	 the	 following	 headings,	 the	 Role
responsibilities you anticipate (or which you did

anticipate) you would assume (or still will assume) after

entering on duty as a Deputy Principal (please include any

responsibilities you anticipate you may acquire during your

first 10 weeks of service).

Once again, there is only a need to make brief notes here xt=-,
these notes will form the basis for discussions regarding

your roles and responsibilities.

ROLE	 RESPONSIRTLiTy/Tcp,

Teacher

Btudent Welfare

Staff nevPinnP•

slItpPrvisor

Community Involvement

Curriculum Developer

S:Thnni Admi strA.tor

riPp.-=tri-mPni-/ArPa Administrator

Ci-hPris

( p lease specii
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SURVEY
ASSUMED ROLE RESPONSIBILITIES

-DEPUTY PRINCIPALS-

Deputy Principal Number 	

Having served four weeks of your first appointment as Deputy
Principal,	 please	 revise	 anticipated	 roleyour
responsibilities and list below the actual role
responsibilities you have assumed or have had delegated to
you in the past ten weeks.
Once again, there is only a need to make brief notes here as
these notes will form the basis for discussions redardind
your roles and responsibilities.

ROLE	 RESPONSIBILITY/IES

Teacher

Student Welfare

Staff Developer

Supervisor

Community involvement

Curriculum Developer

c,chmol

Debartilent/Area Admin-i=.fr.-Rfor

niThPria.
(Please spe
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SUMMARY OF ISSUES AND INCIDENTS

(WEEKS	 TO	 INCLUSIVE)

Issue/Incident	 Priority
	

Activities Implemented

To Address The

Issue/Incident
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SURVEY
PROFESSIONAL DEVELOPMENT ACTIVITIES RECEIVED

FIRST TEN WEEKS OF SERVICE
DEPUTY PRINCIPALS

Please list below, any professional development activities
provided for/to you at School, District or Regional level
during your first ten weeks of service. List all activities

that you consider were either directly or indirectly

designed to assist you to perform the D.P.s role you have
assumed.

Name
	 Brief
	

Level
	

How Thi ,:s. Activity
Activity	 Description
	 Delivery	 Helped
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SURVEY
ANTICIPATED PRFOESSIONAL DEVELOPMENT NEEDS

PRINCIPALS

Principal Number 	

1.	 What	 do you feel	 the	 incoming	 D.P.s	 professional

development	 needs might be in the first few months of

service in the following areas;
Teacher

Student Welfare

Staff Developer

Supervisor

Community Involvement

Curriculum Developer

School Administrator

Department

Other

(Please specify)
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INTERVIEW GUIDE

ANTICIPATED PROFESSIONAL DVELOPMENT NEEDS

SPECIFIC AREAS

DEPUTY PRINCIPALS

Deputy Principal Number 	

What do you feel your professional development needs might
be in the following areas, during the first ten weeks of
your service as a D.P.;

Teacher

Student Welfare

Staff Developer

Supervisor

Community Involvement

Curriculum Developer

School

Department Administrator

Other (P1,--,1-7P
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INTERVIEW GUIDE

EFFECTIVENESS OF PREVIOUS PROFESSIONAL DEVELOPMENT

ACTIVITIES RECEIVED

DEPUTY PRINCIPALS

Deputy Principal Number 	

Would you please	 outline the professional	 development

activities delivered to you prior to your assuming the D.P.s

role and discuss your perceptions of their efferfivPn in

preparing you to undertake the new role. It may assist you

if we consider the activities delivered in terms of your

operations in the areas of;

Teacher

Student Welfare

Staf f Developer

Supervisor

Community

Curriculum Developer

School Adminisor

Department Administrator

Other (Please specify)



- -7 TIrmimir

INTERVIEW GUIDE
EFFECTIVENESS OF PREVIOUS PROFESSIONAL DPVP OF-NIE1-

ACTIVITIES RECEIVED
PRINCIPALS

Principal Number 	

How well do you feel the professional development
received by your D P prior to taking up the posit:2n
prepared the D P in the areas of operation that
Teacher

Student Welfare

Staff Developer

Supervisor

Communit y Involvement

Curriculum Developer

School Admini strat or

Department Administrator

Other
specify)

r.a=
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INTERVIEW GUIDE

ANTICIPATED ROLE EXPECTATIONS

DEPUTY PRINCIPALS

Deputy Principal Number 	

1.What do you perceive were the role expectations (i.e.,

what tasks do you perceive you were expected to undertake)

held for you as the incoming D.P. by;

-the principal

-staff

-students

-parents

2,What Professional	 Development	 (i.e. skills and abilities

or other general competencies), either from formal

activities or from experience, do you expect you would have

received as the incoming D.P. and as preparation for your

new position?

3.Is there a school-based inservice professional

program to assist you as the incomin g D.P.?-

develpment

a T.E:
--,.., the answer to Dn.:: was yes, please outline the

acfivi-Hies that you as the incoming D.P. will experience in

the first 10 weeks of service and how these are designed to

assist you.

5.What potentially problematic	 and inrident c., do you

consider that you as the incoming D.P. may encounter?

6.What other	 points would you like to make regarding

yourposition as D.P. and;

*role performance,

*professional development programs at in-school level,

*incidents and issues encountered in the first ten weeks of

service in f hi P D.P. position?
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SURVEY

ANTICIPATED ROLE RESPONSIBILITIES

-PRINCIPALS-

Principal Response Number 	

PlPa=P list below, the Role responsibiliti p=, it was
anticipated the incoming D P would assume (or =fill will
assume) after entering on duty as a Deputy Principal in 1989
(please include any responsibilities	 the 0 P may acquire
during the first 10 weeks of service). We will use list to
discuss the possible professional development needs the D.P.
may have as a result of being responsible for these roles.

ROLE

Teacher
RE5;PONSTBILITY/IES

Student Welfare

Staff Developer

Supervisor

Community Involvement

Curriculum Developer

School Administrator

Department Administrator

Other (Please specify)
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INTERVIEW GUIDE

THE SCHOOL SETTING

-PRINCIPALS AND DEPUTY PRINCIPALS-

Please discuss/outline your school setting/environment using

the following	 headings as a guide.	 Please include any

additional aspects you believe to be important.

STUDENTS

-Number

-Transport to and from ,...,rhool
-Special needs

-Diversity (NESE, Special CA etc)

-Aspirations

-Home backgrounds
-Community background

-School involvement

-Aspirations

TEACHERS

-Number	 (beginning,	 List PI
Promotion

Aspirant)

-Classroom and Supplementary
-Aspirations

-Special Talents

G ENERALOl_iNarsHL

-Age

-Special Needs (e.g. DSP)

-Growth P,RttPrn=.
-Organisation

-Physical Factors of Significance (e.g. layout,
dPmolint,Rbies)
-Tone/Culture

-Developmental Processes

NEEDS ANALYSIS

OTHf:.-R/

In terms of the points made in di scussing the above
of the school, what specific competencies and hence possible
professional development needs might the incoming D.P. have?
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SURVEY

EXPRESSED PERCEPTIONS OF IMMEDIATE PROFESSIONAL

DEVELOPMENT NEEDS

-DEPUTY PRINCIPALS-

Deputy Principal Number....„ .....

Please list under the following headings, any professional
development needs you believe you could have benefited from
had they have been delivered during or prior to your
undertaking of the D.P. role. Once again, there is only a
need to make brief notes here as these notes will form the
basis	 for	 discussions	 regarding	 your	 roles	 and

responsibilities.

RESPONSIBILITY/1'ES

Teacher

Student Welfare

Staff Developer

Supervisor

Community Involvement

Curriculum Developer

-=;chool Administrator

Department/Area Administrator

Fitterf==.

(Please specify)



SURVEY

EXPRESSED PERCEPTIONS OF FUTURE

PROFESSIONAL DEVELOPMENT NEEDS

DEPUTY PRINCIPALS

Deputy Principal Number 	

Please list under the following headings,	 any future

professional development needs you believe you might have

and as a result of the delivery of activities to assist you
to develop competencies in the areas outlined, will benefit
from as a result of their being delivered to you. These

activities might relate to your D.P.role or to any other

role in which you believe you might find yourself. Once
again, there is only a need to make brief notes here as
these notes will form the basis for discussions regarding
your roles and responsibilities.

ROLE	 RESPONTRTi TTY/IFS

Teacher

Student Wel-Fare

Si-aff DPvPinnPr

Supervisor

Community InvnivPmPnt

Curriculum Developer

Sf-hnni

Department/Area Administrator

ni-hPri=
(Ple,3se speciy)
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SURVEY
PROFESSIONAL DEVELOPMENT ACTIVITIES EXPERIENCED BY D.P.s

IN THE FIRST TEN WEEKS OF SERVICE
-DEPUTY PRINCIPALS-

Deputy Principal Number ..... .........

Please list under the following headings, any professional

development activities experienced by you during the first

ten weeks of your service as a D.P. Please asterisk any
activities that were provided by your Principal. Once again,
there is only a need to make brief notes here as these notes

will form the basis for discussions regarding your roles and
responsibilities.

ROLE	 RF-1iPnViiRiiiTY/TFS

Teacher

Student WP1fArr-,

Staff Developer

Supervisor

Community Involvement

Curriculum Developer

:"--7,-Thool Administrator

Department/Area Administrator

Other/s
(Please specify)
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INTERVIEWS/SURVEYSPROGRES R, GUIDE

Respondent Number..........
Activity

Preliminary Steps
Phone calls-to both D.P.s and Principals to alert them

of
letter to introduce project and seek serious

consideration
for their inclusion in the project.

Pre-Implementation Phase
Presentation of letter of Departmental approval.
Overview of project.

Administering of first interview surveys.(both D.P.s
and

Principals.)
Signing n4 Agreement to Participate (both	 and
Principals).
Explanation of Diary and sample outline.

Research Data Collection Implementation
1.Durino Week Two-Discussion with D.P.s to ensure diary

1';
working and to present and discuss survey regarding

revised
Role responsibilities assigned.
2.Durino Week Ten-Discussion with D.P.s to;
-discuss changes in Role Responsibilities over 10 week
period.

-intPrvi P w	 D.P.s to discuss	 the professional
development

activities delivered
	

n them and the relationship pi
these

activities in assisting them. ArPA,,, considered to
include;

B)In-school .	 •

O)TertiA.r y Study
D)OtnPr.--4

vz sion 4 Incidental
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