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ABSTRACT

The study sets out:
• to develop a conceptual framework for information literacy learning;
• to develop a pedagogic model and framework for constructivist information literacy

learning within the New Zealand school curriculum;
• to trial, amend and evaluate the pedagogic model and framework (CILL Framework)

using action research methods in relation to its utility in the New Zealand classroom.

Information literacy is examined as a concept and pedagogical approach in the context of
the information society, and in relation to developments in the New Zealand education
system. The origins of information literacy and information literacy learning are attributed
to two discrete professional fields, librarianship and educational technology, and to two
approaches to learning, resource-based learning and technology-based learning, particularly
technology-enhanced 'knowledge construction environments'.

Drawing on existing definitions and descriptions of information literacy, on existing
learning/teaching frameworks, on the existing resource and experience base in both
professional fields, and on a synthesis of a variety of educational theories and approaches,
a conceptual model of constructivist information literacy learning is developed

This model is elaborated as three assumptions and nine pedagogical propositions. These
underpin the design of the pedagogic framework. The framework (CILL Framework) was
then trialled and amended with teachers, using action research methods.

The model and framework support an analysis, interpretation and integration of:
• research and writing on information literacy over 25 years
• recent research and writing on constructivism and other approaches to learning seen to

contribute to information literacy learning
• recent writing on constructivist learning design.

The use and evaluation of the framework by teachers supports:
• its utility as a diagnostic, predictive and explanatory tool for analysing effective/

ineffective information literacy learning
• the development of theoretically-grounded insights for the further development of a

coherent constructivist pedagogy of information literacy.
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