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APPENDIX A 

 

APOL (1998) AND McDANIEL (2006) EVOLUTION OF CRITICAL 

LITERACY QUESTIONS AND ADAPTED CRITICAL LITERACY FOR 

THIS STUDY 
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Questions to Explore the Relationship Between the Text, the Author, 

the Reader, and the World 

(Apol, 1998 cited in McDaniel, 2006, pp. 176-178) 

 

1. What does this text ask of you as a reader? What does it assume about your beliefs, values, 

experiences? Are you as a reader willing to go along with those assumptions? Are there aspects of the 

text you wish or feel compelled to resist or refuse? 

2. What happens if various elements of the text are transposed (i.e., race, gender, economic class)? Think 

in terms of patterns of dominance and submission in the text –w hat if these patterns were reversed? 

How would the story or its message change? 

3. Consider the ending. How does the ending relate to the rest of the book? What kind of reading does the 

ending support? Does it reify values that otherwise have been questioned? Does it undermine values 

that have not been examined? 

4. Try to identify the overt message of the text, its surface ideology – the “lesson” to be learned. Then try 

to determine the text‟s unspoken, underlying message – the passive ideology of the author or the times, 
the assumptions on which the text depends, how did these messages interact? Are the text‟s “official” 

ideas contradicted by unconscious assumptions? If they are, what might that mean? 

5. Think not only about what the text says, but about what it does not say as well. Who are the people who 

“do not exist” in the story? Whose voices are given prominence? Whose voices are not heard? What 

might the silent or silenced voices say? 

6. Which parts of the story seem absolutely “obvious” or “natural: to you – so much a part of “the way 

things are” that you may have difficulty identifying them at all? Since all literature constructs a version 

of reality, why do you think these ideas seem so convincingly realistic? 

7. How might this text be read by readers from another time or place – readers from a hundred years in the 

past? Readers from a hundred years in the future? Readers from another geographic area or culture? 

What would those readers find strange? What would they find “normal”? What would they find 
inspiring, shocking, or offensive? 

8. How else might this text be read? Are there other viable interpretations that could be made? Are there 

radical or subversive interpretations you can defend? What do the multiple readings have in common? 

Where do they diverge? 

9. What patterns do you see in this text – repeated within the text itself or echoing from other texts you‟ve 

read? How does this text “speak” to other literature? Which texts is it like or unlike? 

10. Which of your own experiences, assumptions, or beliefs do you feel most strongly when you interact 

with this literature? How can an awareness of your own cultural background impact the way you read 

this text? 
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McDaniel: Simplifying Each Question (Apol, 1998) 

Does the Participant: 

1. Question any basic assumptions of the text? 

2. Question power (dominance and submission)? 

3. Question the ending? 

4. Go beyond the overt message to the text‟s unspoken, underlying message – the passive 

ideology of the author or the times? 

5. Question the absences/ gaps / silences in the text? 

6. Address elements that represent the norm/status quo? 

7. Discuss elements that reflect contemporary culture and/or place? 

8. Consider alternate interpretations? 

9. Identify similarities with other texts (“texts” in a broad sense, including popular culture)? 

10. Consider the influence of his/her own culture when responding to the text? 

 

McDaniel: Collapsing the Questions: 

 Removed question 1 because it fits into overarching question 

 Removed question 3 because it doesn‟t seen relevant 

 Combined questions 4 and 7; rephrase and simplified 

 Combined questions 5 and 6 

 Removed question 8 because it fits into the remaining questions. 

 

McDaniel: Resulting Questions: 

Does the Participant: 

1. Show evidence of questioning the text (overarching question)? 

2. Question power (dominance and submission)? 

3. Address the text‟s unspoken, underlying message, such as influences of the author‟s values, 

contemporary culture and/or place? 

4. Question the absences/gaps/silences in the text (what is missing) or what is represented as 

normal? 

5. Identify similarities with other texts (“texts” in a broad sense, including popular culture)? 

6. Consider the influence of his/her own experience and/or culture when responding to the text? 

McDaniel (2006, pp. 177 – 180) 
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McDaniel’s (2006) Critical Literacy Adapted Elements for this Study 

McDaniel’s 

Categories 

POEM 

Questions 

PICTURE BOOK 

Questions 

 

SHORT STORY 

Questions 

Question power 

(dominance and 

submission)? 

4. Does anyone or 

anything have control in 

this situation? 

 

5. Who does not have 

control? 

 

6. Who has the power or control 

in this story? Why do you think 

this? 

 

7. Who does not have power 

and control in this story? Why 

do you think this? 

 

11. Is there anyone in the story 

who needs help? Explain. 

7. Who has control or power 

in this story? Why do you think 

this? 

 

8. Who does not have power 

or control in this story? Why 

do you think this? 

 

11. Is anyone treated unfairly 

in the story? 

Address the text‟s 

unspoken, underlying 

message, such as 

influences of the 

author‟s values, 

contemporary 

culture and/or 

place? 

6. Is there a message in 

this poem? 

 

10. Do you think the 

author is trying to make 

readers think or act about 

a problem? Explain. 

12. Why do you think the author 

wrote this story? 

 

13. What do you think is the 

author‟s opinion about the 

situation this story tells us 

about? 

 

15. Do you think this story is 

telling you to take some action 

In your own life? Explain 

15. Why do you think the 

author wrote this story? 

 

16. Do you think the author 

had a message for the 

readers in telling this story? IF 

so, what do you think it is? 

Question the 

absences / gaps / 

silences in the text 

(what is missing) or 

what is represented 

as normal? 

 5. Who is telling the story? How 

do you now this? 

 

8. Is there anybody in the story 

who should have a say, but 

does not? 

 

 

10. Is there anyone‟s point of 

view missing from the story? 

 

 

9. Which character‟s point of 

view is shown in the story? 

Identify similarities 

with other texts 

(“texts” in a broad 

sense, including 

popular culture)? 

9. Why do you think the 

author used this title for 

the poem? 

2. Where do you think this story 

took place? 

 

3. Have you read, seen or 

heard about a story like this 

before? Explain. 

1. Does this story remind you 

of another story? Do you 

know the name of the other 

story?  

 

2. What is the same in this 

story? 3. What is different in 

this story? 

Consider the 

influences of his/her 

own experiences 

and/or culture when 

responding to the 

text?                                                      

3. Could this really 

happen? 

 

7. Do you think this is an 

important message? 

Explain 

4 Do you think this could really 

happen? Why do you think 

this? 

 

10. Who do you think should 

read this story? Why? 

 

14. Show the camera the most 

important double page in this 

book and explain why you think 

this. 

 

4. What type of story is „Little 

Red‟? Why do you think this? 

Total: 31 7 14 10 

Total analysed: 19 5 8 6 

*Highlighted questions used in the discourse analysis for this study 
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APPENDIX B 
 

TARRICONE (2011) AMPLIFICATION MODELS AND ASSERTIONS 

AND MODIFIED ASSERTIONS ADAPTED BY THIS STUDY 
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Tarricone’s Amplifications of Declarative, Procedural and Conditional Knowledge 
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Tarricone’s (2011) Amplifications  
 

Highlighted assertions were those selected for observation methodology for this study. 
 

KNOWLEDGE OF COGNITION (KoC)  

9.1 Knowledge of cognition or metacognitive knowledge is the knowledge or personal theories or 

beliefs individuals have about and of their own cognition 

24 

9.2  Knowledge of cognition or metacognitive knowledge includes declarative, procedural and 

conditional or contextual knowledge 

25 

9.3 Declarative, procedural and conditional knowledge involve knowledge and processes related to 

person, task and strategy variables. These variables are influenced by sensitivities 

26 

9.4 KoC involves self-awareness relying upon self-knowledge and self-appraisal through 

reflectivity  

27 

9.5 Person metacognitive knowledge influences include self-system components such as self-

esteem, attributional beliefs, self-appraisal or self-reflection and self-efficacy 

 

9.6 Self-appraisal involves the reflective, static assessment or evaluation of one‟s knowledge, 

ability, task, context or strategy applicability 

 

DECLARATIVE KNOWLEDGE 

9.7 Declarative knowledge includes two forms: domain (knowledge of reality domains) and 
cognitive knowledge (beliefs about thinking or propositional manner 

28 

9.8 Connotative knowledge relies upon declarative knowledge to facilitate associations made 

between objects 

29 

DECLARATIVE KNOWLEDGE - PERSON 

9.9 Knowledge of oneself or self-knowledge and knowledge of others as cognitive beings is 

categories as the person subcategory of declarative knowledge or person metacognitive 

knowledge 

30 

9.10 Self-knowledge involves self-awareness, knowledge of strengths and weaknesses, knowledge of 

when one knows and does not know, knowledge of strategies and applicability in different 

contexts 

31 

9.11 Self-knowledge is essential for knowledge and beliefs about one‟s motivations 32 

9.12 Beliefs about motivation are affected by self-efficacy judgements, task goals and task 

importance 

 

DECLARATIVE KNOWLEDGE - TASK 

9.13 Knowledge of task and context including sensitivity to task is categorised as the task 

subcategory of declarative knowledge or task metacognitive knowledge  

33 

9.14 Task knowledge and sensitivity is supported by reflection. It enables awareness of task 

complexity, learner limitations and cognitive processes, and facilitates planning to meet task 

demands.  

 

DECLARATIVE KNOWLEDGE - STRATEGY 

9.15 Strategy knowledge relies upon understanding, reflection and awareness of the value and 
transferability of different strategies in various contexts and tasks. It is especially important for 

complex problem solving 

 

9.16 Monitoring and control facilitate the development of strategy knowledge, specifically their 

selection, application and revision in different task contexts. 

 

9.17 Strategy knowledge develops through the interaction between person and task variables and is 

influence by metacognitive experiences and the self-system 

34 

9.18 Strategy knowledge supports regulation such as planning, monitoring and control. 35 

PROCEDURAL KNOWLEDGE 

9.19 Through experience procedural knowledge can become implicit, automatic refined strategies or 

skills initiated in familiar problems 

36 

9.20 Explicit knowledge prompts implicit representations and vice versa.  

PROCEDURAL KNOWLEDGE - PERSON 

9.21 Positive or negative self-concept as a problems solver, self-efficacy and intrinsic motivation can 

affect strategy selection, application and transferability 

37 
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9.22 The self-system influences strategy selection and monitoring of strategy application and 

facilitates understanding the importance of strategy knowledge especially in complex, novel 

problems.  

 

PROCEDURAL KNOWLEDGE - TASK 

9.23 Procedural task knowledge relies upon knowledge of task objectives and the nature and 

structure of cognitive goals and sub goals 

 

9.24 Procedural task knowledge facilitates the selection and flexible application of task-specific 

strategies to match cognitive goals supporting task completion 

38 

9.25 Beliefs about task difficulty can positively or negatively influence the identification and 

successful application of strategies 

 

PROCEDURAL KNOWLEDGE - STRATEGY 

9.26 Task sensitivity influences the identification of appropriate and applicable strategies and 

subsequent strategy application 

39 

CONDITIONAL KNOWLEDGE 

9.27 Relying upon declarative and procedural knowledge, conditional knowledge determines why, 

when and where to sue this knowledge (especially strategy knowledge) 

40 

CONDITIONAL KNOWLEDGE - TASK  

9.28 Conditional knowledge supports awareness and knowledge of task type, demands and context  

9.29 Conditional knowledge supports the adaptive application and transfer of strategies in unfamiliar, 

complex problems and contexts 

 

9.30 Conditional knowledge can be inhibited by inadequate domain knowledge, weak cognitive 

monitoring, ineffective strategies and lack of awareness of task demands 

 

CONDITIONAL KNOWLEDGE - STRATEGY 

9.31 Context and contextual conditions influence strategy use, transfer and regulation  

REGULATION OF COGNITION 

9.32 Regulatory strategies support the awareness of metacognitive experiences especially during 
problem solving 

 

9.33 Goal specification involves planning galas related to one‟s knowledge, process monitoring is 

monitoring planning goals, monitoring clarity is awareness of the extent of clarity of that 

knowledge, and monitoring accuracy is determination of the degree of accuracy knowledge 

 

SELF REGULATION 

9. 34 Metacognition is an important sub-process of self-regulation but solely insufficient for 

successful self-regulation 

 

9.35 Metacognition and self-regulation‟s main interaction is control, monitoring and regulation of 

strategies to meet task demands and goals  

41 

9.36 Self-regulation involves planning, organising, self-instruction, self-monitoring and self-

evaluation 

42 

9.37 Self-regulated learners are highly metacognitive, motivated, goal-orientated and behaviourally 

committed, independent and active learners 

43 

9.38 Self-regulated learners are aware of their knowledge, beliefs and volition 44 

9.39 Self-regulation involves self-efficacy and personal agency 45 

9.40 Self-regulated learners self-initiate strategies and monitor and control them and their motivation 

to address task demands and attain desired goals 

46 

9.41 Personal expectations of achievement and attainment facilitate the development of self-

regulation 

 

9.42 Perception of self-regulation ability is influenced by internal and external comparisons and self-

competition beliefs 

 

9.43 Internal verbalisation can include personal beliefs and influences the development of self-
regulation 

 

9.44 Self-awareness, self-judgements, self-concept, self-efficacy and self-doubt affect self-regulation 

and can influence problem solving especially in complex problems 

 

METACOGNITIVE EXPERIENCES  
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9.45 Metacognitive experiences are not the same as affect or emotions but are feelings, judgments, 

reactions and experiences instigated during the monitoring of cognitive and task situations 

47 

9.46 Metacognitive experiences monitor the interaction of metacognitive knowledge task and person 

variables and are products of these interactions 

48 

9.47 Metacognitive experiences are influenced by person characteristics including self-concept, self-

knowledge, self-awareness and beliefs regarding ability to meet the task demands. 

 

9.48 Sensitivity to the task and its variable, task perceptions, demands and context, including context 

familiarity and unfamiliarity, influence Metacognitive experiences.  

 

9.49 Metacognitive experiences are described as „online monitoring of cognition‟ or „online 

metacognition‟ or „online awareness‟ which occurs during problems solving or a cognitive task 

 

9.50 Metacognitive experiences inform, influence and prompt control and self-regulation  

9.51 Metacognitive experiences provide feedback regarding self-concept, including ability, 

attributions, confidence and difficulty related to the knowledge domain, context and task 

 

9.52 Self-concept can affect both monitoring and control and influence and is influenced by 

Metacognitive experiences 

 

9.53 Academic self-concept affects the development of strategy knowledge, selection and application  

9.54 Academic self-concept, especially self-efficacy and self-perception, influences metacognitive 

experiences and informs metacognitive knowledge 

49 

9.55 Metacognitive experiences (metacognitive judgments and metacognitive feelings) including 

feelings of familiarity, feelings of difficulty, feelings of confidence, feeling of satisfaction, 
judgement or estimate of effort expenditure, and judgement or estimate of solution correctness 

50 

9.56 Metacognitive experiences such as judgments or estimates of learning and solution correctness 

consciously inform strategy selection application and control 

 

9.57 Metacognitive feelings facilitate the awareness of „fluency or interruption‟ in cognitive 

processing and the connection of disparity between the task goals and actual outcome 

51 

9.58 Self-efficacy influences judgement or estimate of solution correctness and self-perception 

influences feelings of difficulty 

 

9.59 Feeling of familiarity involves the monitoring of task familiarity and context, and the 

applicability of current knowledge 

 

9.60 Feelings of difficulty involves awareness and monitoring of task difficult and impediments to 

problem solving 

 

9.61 Feelings of difficulty facilitates the identification of correction strategies or the need to develop 

new strategies 

 

9.62 Feelings of satisfaction involves monitoring problem solutions as to whether they meet personal 

standards of achievement or outcomes 

 

9.63 Feeling of confidence relates to the outcome of problem solving including whether the solution 

is correct; it can involve levels of confidence including under- and over-confidence 

 

9.64 Judgment of solution correctness and feeling of confidence are influenced by the person 

variable including beliefs about cognitive ability and self-concept 

 

9.65 Feelings of confidence is influenced by task complexity, lack of domain knowledge and lack of 

strategic task-specific knowledge 

 

METACOGNITION AND AFFECTIVE BELIEFS 

9.66 Metacognitive knowledge and metacognitive control and monitoring are affected by beliefs and 
emotions 

52 

9.67 Affective elements, such as emotions and attitudes, can inhibit successful utilisation and 

selection of effective metacognitive strategies especially in complex problems 

 

METACOMPREHENSION 

9.68 Metacomprehension involves knowing about and how to comprehend 53 

9.69 Metacomprehension involves reflection, self-regulation and monitoring to ensure ongoing 

successful comprehension 
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Modifications to Tarricone’s (2011) Amplifications and Coding Identifiers Adapted for 

this Study 

 
Tarricone  *  Identifiers Observed behaviours modified from original assertions 

Knowledge of Cognition: 
9.6 Self-appraisal involves the 
reflective, static assessment or 

evaluation of one‟s knowledge, 
ability, task, context or strategy 
applicability 

Self commentary 
extended thinking 

utterances 

9.6 Self-appraisal evident in self-commentary shows involves reflective, 

static assessment or evaluation of own knowledge, ability, task, context 

or strategy applicability 

9.6 Self-appraisal evident in extended external thinking utterances shows 

involves reflective, static assessment or evaluation of own knowledge, 

ability, task, context or strategy applicability 

9.7 Declarative knowledge 
includes two forms: domain 

(knowledge of reality domains) and 
cognitive knowledge (Beliefs about 
thinking or propositional manner) 

Metalanguage + 
thinking / or 

beliefs expressed 
OR reality 
domains 

9.7 Declarative knowledge evident through observed domain knowledge 

and cognitive knowledge  

9.7 Declarative knowledge includes two forms: domain (knowledge of 

reality domains 

9.8 Connotative knowledge relies 
upon declarative knowledge to 
facilitate associations made 
between objects 

Connotations 
 
real-world 

9.8 Connotative knowledge evident through associations being made 

between elements i.e. utilising the text to support answer [Declarative]. 

9.8 Connotative knowledge evident through associations being made 

between elements i.e. comparing real-world events and the text to support 

answer [Declarative]. 

9.10 Self-knowledge involves self-
awareness, knowledge of strengths 
and weaknesses, knowledge of 
when one knows and does not 
know, knowledge of strategies and 
applicability in different contexts 

 
Use of „I‟ 

 

9.10 Refers to own capabilities through verbalisation of personal pronoun 

or action [Declarative / Person]. 

9.14 Task knowledge and 
sensitivity is supported by 
reflection. It enables awareness of 
task complexity, learner limitations 
and cognitive processes, and 
facilitates planning to meet task 
demands. 

Long thinking 
before starts 
answer 

9.14 Task knowledge and sensitivity supported by reflection 

demonstrated through considered pauses and thoughtfulness at the start of 

response. It acknowledges an awareness of task complexity, learner 

limitations and cognitive processes, and attempts to facilitate planning to 

meet task demands [Declarative / Task]. 

9.15 Strategy knowledge relies 

upon understanding, reflection and 
awareness of the value and 
transferability of different 
strategies in various contexts and 
tasks. It is especially important for 
complex problem solving 

Complex answer 

 
or works it out in 
the end 

9.15 Complexity and appropriateness of response and / or drawing on the 

text to support conclusions demonstrate an understanding, reflection and 

awareness of the value and transferability of a variety of strategies in 

various contexts and tasks [Declarative / Strategy]. 

9.18 Strategy knowledge supports 

regulation such as planning, 
monitoring and control (HOA.35) 

ALL or most 

Planning, 
monitoring, 
controls ticked 

9.18 Strategy knowledge evident through strong regulation of planning, 

monitoring and control  

9.19 Through experience 
procedural knowledge can become 
implicit, automatic refined 
strategies or skills initiated in 
familiar problems 

Confident answer 
– no use of „I‟ 

9.19 Implicit, automatic refined strategies / skills due to familiarity of 

task exhibited by confident and detailed response (without reference to 

personal capabilities) [Procedural]. 

9.24 Procedural task knowledge 
facilitates the selection and flexible 
application of task-specific 
strategies to match cognitive goals 
supporting task completion 
[HOA.38] 

 
Metalanguage 
 
Using the question  

9.24 Employment of appropriate metalanguage in task response reflects 

procedural task knowledge specific to a literacy-based task [Procedural / 

Task]. 

9.24 Employment of appropriate metalanguage (through employing the 

language of the question in the response) reflects procedural task 

knowledge understanding specific to a literacy-based task [Procedural / 

Task]. 

9.26 Task sensitivity influences the 
identification of appropriate and 

applicable strategies and 
subsequent strategy application 
[HOA.39] 

 
Elaborate answer 

9.26 Task sensitivity reflected through an elaborated answer demonstrates 

knowledge of appropriate and applicable strategies and subsequent 

strategy application in completing the task [Procedural / Strategy] 

9.28 Conditional knowledge 
supports awareness and knowledge 
of task type, demands and context 

 
Completed task 

9.28 Awareness and knowledge of task type, demands and context 

demonstrated through reading and fully completing the requirements of 

the task [Conditional / Task]. 
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9.30 Conditional knowledge can be 

inhibited by inadequate domain 
knowledge, weak cognitive 
monitoring, ineffective strategies 
and lack of awareness of task 
demand.  

Poor response 

 
Does not go 
beyond literal 
answer 

9.30 Poor response reflects either inadequate domain knowledge, weak 

cognitive monitoring, ineffective strategies and lack of awareness of task 

demands [Conditional / Task]. 

9.30 Response reflects inadequate domain knowledge with regards to the 

use of metaphors in the text and lack of awareness of task demands 

[Conditional / Task]. 

 

9.31 Context and contextual 
conditions influence strategy use, 
transfer and regulation 

 9.31 Context and contextual conditions influence strategy use, transfer 

and regulation [Conditional / Strategy]. 

Regulation of Cognition 

9.20 Explicit knowledge prompts 
implicit representations and vice 
versa. 

Uses text to 
answer 

9.20 Explicit knowledge of textual support prompts implicit 

representations and vice versa. 

9.40 Self-regulated learners self-
initiate strategies and monitor and 

control them and their motivation 
to address task demands and attain 
desired goals (HOA46) 

Gets a C.L. good 
answer thru strat 

use 

9.40 Self-initiates strategies and monitors and controls these to address 

task demands (self-regulated learner strategies evident). 

9.33 Goal specification involves 
planning goals related to one‟s 
knowledge, process monitoring is 
monitoring planning goals, 

monitoring clarity is awareness of 
the extent of clarity of that 
knowledge, and monitoring 
accuracy is determination of the 
degree of accuracy knowledge.  

ALL used 
 
 
 

„think‟ 
 
pause 
 
Think & Pause 
sees error 
 
self commentary 

Self-correction 
self-correct / 
repetition 
repetition 
 
 
modal language 
 
 

Modal & 
repetition 

9.33 Goal specification and planning demonstrated through process 

monitoring, monitoring clarity and accuracy through cognitive pausing, 

expression of thought, detection of errors, self-correction &/or repetition 

and the use of modal language to modulate expression and ideas 

expressed.  

9.33 Evidence of external utterances reflecting inner thinking reflective of 

cognitive processing before or during the response indicates goal 

specification reflecting planning goals related to one‟s knowledge / 

understanding of the requirements of the task.  

 

9.33 Evidence of pauses reflective of cognitive processing before or 

during the response indicates goal specification reflecting planning goals 

related to one‟s knowledge / understanding of the requirements of the 

task.  

9.33 Evidence of external utterances and pauses reflecting inner thinking 

reflective of cognitive processing before or during the response indicates 

goal specification demonstrating planning goals related to one‟s 

knowledge / understanding of the requirements of the task.  

9.33 Process monitoring or monitoring planning goals to complete the 

task is evident through detection of errors during the response.  

9.33 Process monitoring is evident through self-commentary, confirming 

answer to self 

9.33 Process monitoring is evident through self-commentary, confirming 

lack of understanding to self 

9.33 Process monitoring is evident through self-commentary, deciding 

how to answer the question. 

9.33 Use of self-correction strategies to moderate meaning demonstrates 

an understanding of a level of accuracy knowledge required for the task. 

9.33 Use of self-correction and repetition strategies to moderate meaning 

demonstrates an understanding of a level of accuracy knowledge required 

for the task.  

9.33 Use of repetition strategies to moderate understanding of task 

requirements.  

9.33 Use of repetition strategies to moderate or emphasise meaning.  

9.33 Use of modal language to moderate meaning and clarity 

demonstrates an understanding of a required level of accuracy knowledge 

required for the task.  

9.33 Use of modal language and repetition to moderate meaning and 

clarity demonstrates an understanding of a required level of accuracy 

knowledge required for the task.  

9.42 Perception of self-regulation 
ability is influenced by internal and 

external comparisons and self-
competence beliefs 

 
Self correction 

9.42 Perception of self-regulation ability is demonstrated by self-

correction within the response influenced by internal and external 

comparisons  

9.43 Internal verbalisation can 
include personal beliefs and 
influences the development of self-
regulation 

 
Personal thoughts 

9.43 Internal verbalisation expressed externally includes personal beliefs 

and reflects the influences of the development of self-regulation 

 

9.43 Internal verbalisation expressed externally includes personal beliefs  
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APPENDIX C 

 

SURVEY TOOLS AND ORGANISATION:  

MARSI AND MSI; ERAS; PARENT QUESTIONNARE; DATA 

COLLECTION TIMETABLE 
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MARSI: METACOGNITIVE AWARENESS OF READING STRATEGIES 

INVENTORY. 

 
Directions: Listed below are statements about what people do when they read academic or school-
related materials such as textbooks or library books. After reading the statement circle the number that 
applies to you.  

Scoring Rubric:  
1 means “I never or almost never do this,”  
2 means “I do this only occasionally,”  
3 means “I sometimes do this (about 50% of the time),”  
4 means “I usually do this,” and  

5 means “I always or almost always do this.” 
Strategies 

 

 

  

MODIFIED VERSIONS FOR YOUNGER CHILDREN Modified by Susan Israel 

Type Strategy Scale 
G 1. I have a purpose in mind when I read. 1   2   3   4   5 

S 2. I take notes while reading to help me understand what I read. 1   2   3   4   5 

G 3. I think about what I know to help me understand what I read.  1   2   3   4   5 

G 4. I preview the text to see what it‟s about before reading it. 1   2   3   4   5 

S 5. When text becomes difficult, I read to reflect on important information in 
the text. 

1   2   3   4   5 

S 6. I summarise what I read to reflect on important information in the text. 1   2   3   4   5 

G 7. I think about whether the content of the texts fits my reading purpose. 1   2   3   4   5 

P 8. I read slowly but carefully to be sure I understand what I‟m reading.  1   2   3   4   5 

S 9. I discuss what I read with others to check understanding.  1   2   3   4   5 

G 10. I skim the text first by noting characteristics like length and organisation. 1   2   3   4   5 

P 11.  I try to get back on track when I lose concentration. 1   2   3   4   5 

S 12.  I underline or circle information in the text to help me remember it.  1   2   3   4   5 

P 13.  I adjust my reading speed according to what I‟m reading. 1   2   3   4   5 

G 14.  I decide what to read closely and what to ignore.  1   2   3   4   5 

S 15.  I use reference material such as dictionaries to help me understand what 
I read.  

1   2   3   4   5 

P 16.  When text becomes difficult, I pay closer attention to what I‟m reading.  1   2   3   4   5 

G 17.  I use pictures in the text to increase my understanding. 1   2   3   4   5 

P 18.  I stop from time to time and think about what I‟m reading.  1   2   3   4   5 

G 19.  I use clues to help me understand what I‟m reading.  1   2   3   4   5 

S 20.  I paraphrase (restate ideas in my own words) to better understand what I 
read.  

1   2   3   4   5 

P 21.  I try to picture or visualise information to help remember what I read. 1   2   3   4   5 

G 22.  I use headings and look for different fonts to help me  find key 
information. 

1   2   3   4   5 

G 23.  I think about the information presented in the text and think about what it 
means.  

1   2   3   4   5 

S 24.  I go back and forth in the text to find relationships among ideas in it.  1   2   3   4   5 

G 25.  I check my understanding when I come across  information that doesn‟t 
make sense. 

1   2   3   4   5 

G 26. I try to guess what the material is about when I read. 1   2   3   4   5 

P 27.  When text becomes difficult, I reread the text to help my understanding.  1   2   3   4   5 

S 28. I ask myself questions I like to have answered in the text. 1   2   3   4   5 

G 29.  I check to see if my guesses about the text are right or wrong. 1   2   3   4   5 

P 30. I try to guess the meaning of unknown words or phrases.  1   2   3   4   5 
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MSI: Metacomprehension Strategy Index 

CODE::                                     Age: ____ Yrs    ___Mths        D.O.B:                          Class:            Date today: 

In each set of four, choose the ONE statement that tells the BEST thing to do to help you 

understand a story better BEFORE you read it. 
1. Before I begin reading, it’s a good idea to: 

a) Look up all of the big words in the dictionary 

b) Make some guesses about what I think will happen in the story 

c) Think about what has happened so far in the story. 

2. Before I begin reading, it’s a good idea to: 

a) Look at the pictures to see what the story is about 

b) Sound out the words I don‟t know  

c) Check to see if the story is making sense. 

3. Before I begin reading, it’s a good idea to: 

a) Ask someone to read the story to me. 

b) Read the title to see what the story is about 

c) Check to see if the pictures are in order and make sense.    

4. Before I begin reading, it’s a good idea to: 

a) Make a list of the words I‟m not sure about  

b) Use the title and pictures to help me make guesses about what will happen in the story. 

c) Ask for help with the difficult words 

5. Before I begin reading, it’s a good idea to: 

a) Decide on why I am going to read the story 

b) Use the difficult words to help me make guesses about what will happen in the story 

c) Reread some parts to see if I can figure out what is happening 

6. Before I begin reading, it’s a good idea to: 

a) Retell all of the main points that have happened so far 

b) Ask myself questions that I would like to have answered in the story. 

c) Think about the meanings of words that have more than one meaning. 

7. Before I begin reading, it’s a good idea to: 

a) Use my questions and guesses as a reason for reading the story 

b) Make sure I can pronounce all of the words before I start. 

c) Think of  better title for the story 

8. Before I begin reading, it’s a good idea to: 

 Think of what I already know about the things I see in the pictures 

  Choose the best part of the story to read again 

 Read the story aloud to someone 

9.Before I begin reading, it’s a good idea to: 

a) Practice reading the story aloud 

b) Retell all of the main points to make sure I can remember the story. 

c) Think of what the people in the story might be like. 

10. Before I begin reading, it’s a good idea to: 

a) Check to see if the words have more than one meaning. 

b) Think about where the story might be taking place. 

c) List all of the important details. 

 

PART II  X only one box for each question 

In each set of four, choose the ONE statement that tells the BEST thing to do to help you understand a 

story better WHILE YOU ARE READING IT. 

11. While I am reading, it’s a good idea to: 

a) Read the title to see what the story is about. 

 b) Check to see if the pictures have anything missing 

c) Check to see if the story is making sense by seeing if I can tell what‟s happening so far. 
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12. While I am reading, it’s a good idea to: 

a) Stop to retell the main points to see if I am understanding what has happened so far. 

b) Read only the beginning and the end of the story to find out what its about 

c) Skip the parts that are too difficult for me. 

13. While I am reading, it’s a good idea to: 

a) Look at all of the big word up in the dictionary. 

b) Put the book away and find another one if things aren‟t making sense. 

c) Keep thinking about the title and the pictures to help me decide what is going to happen next. 

14. While I am reading, it’s a good idea to: 

a) Check to see if I can answer any of the questions I asked before I started reading 

b) Read the title to see what the story is going to be about 

c) Add the missing details to the pictures 

15. While I am reading, it’s a good idea to: 

a) Have someone read the story aloud to me 

b) List the story‟s main character 

c) Check to see if my guesses are right or wrong. 

16. While I am reading, it’s a good idea to: 

a) Check to see that the characters are real. 

b) Make a lot of guesses about what is going to happen next. 

c) Change the ending so it makes sense. 

17. While I am reading, it’s a good idea to: 

a) Try to answer the questions I asked myself 

b) Try not to confuse what I already know with what I‟m reading about. 

 c) Check to see if I am saying the new vocabulary words correctly. 

18. While I am reading, it’s a good idea to: 

a) Try to see if my guesses are going to be right or wrong. 

b) Decide on why I am reading the story. 

c) Reread to be sure I haven‟t missed any of the words.  

19. While I am reading, it’s a good idea to: 

a) See if I can recognise the new vocabulary words. 

b) Check to see how many of the words I already known 

c)Keep thinking of what I already know about the things and ideas in the story to help me decide what is going 

to happen. 

20. While I am reading, it’s a good idea to: 

a) Reread some parts or read ahead to see if i can figure out what is happening if things aren‟t making sense. 

b) Change the ending so that it makes sense. 

c) Check to see if there are enough pictures to help make the  story ideas clear. 

PART III 

In each set of four, choose the ONE statement that tells the BEST thing to do to help you understand a 

story better AFTER YOU HAVE READ IT 

21. After I have read a story, it’s a good idea to: 

a) Count how many pages I read with no mistakes 

b) Check to see if there were enough pictures to go with the story 

c) Check to see if I met my purpose for reading the story 

22. After I have read a story, it’s a good idea to: 

a) Underline the main idea 

b) Retell the main points of the whole story so I can check to see if I understood it. 

c) Practice reading the story aloud. 

23. After I have read a story, it’s a good idea to: 

a) Read the title and look over the story to see what it is about 

b) Check to see if I skipped any of the vocabulary words 

c) Think about what made me make correct or incorrect predictions 

24. After I have read a story, it’s a good idea to: 
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a) Look up all of the big words in the dictionary 

b) Have someone read the story aloud to me 

c) Think about how the story was like things I already knew about before I started reading. 

25. After I have read a story, it’s a good idea to: 

a) Think about how I would have acted if I were the main character in the story 

b) Practice reading the story silently for practice of good reading 

c) Look over the story title and pictures to see what will happen next 

 

* * * * * * * * * *  

 

 

 

ADDITIONAL SECTION ADDED FOR THIS CURRENT STUDY  

To record participants‟ self-reflective assertions about their own learning  

  

PART IV 

On the scale 0 - 3 below circle where you think your comprehension skills would sit? 

No comprehension Some comprehension Good   comprehension Excellent comprehension 

 

[_______0________________1_________________2________________3_______] 

On the scale 0 - 3 below circle where you think your ability to learn new skills would sit? 

Can‟t learn at all Struggle sometimes Generally not bad I pick things up quickly 

 

[_______0________________1_________________2________________3_______] 
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ERAS 

McKenna, M. C., & Kear, D. J. (1990). Measuring attitude toward reading: A new tool for 

teachers. The Reading Teacher 43(9), 626–639. 
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PARTICIPANT QUESTIONNAIRE (VERBAL) 

* Note: Not all participants’ questionnaires were transcribed for this study 

 

1. How would you describe yourself as a reader today? or Would you describe yourself as a 

reader today? 

2. What types of books do you like to read now? 

3. Do you have a favourite author? 

4. Do you remember how old you were when you started to read? 

5. Do you remember how you learnt to read? 

6. Did anyone read to you when you were young?  

7. Does anyone read to you now? 

8. Did anyone read to you when you were young? Tell me about that.  

9. Does anyone read to you now? 

10. What types of books do mum and dad like to read? 

11. How much do you think your family and friends helped you to learn how to read? 

12. What don‟t you like about reading at school? 

13. Do you think you are one of the better readers in your class? 

14. What do you think you still need to learn about reading? 

15. What do you do to help yourself understand the difficult text? 
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PARENT QUESTIONNAIRE 

CHILD NAME:     D.O.B. 

1. How would you describe your child as a reader today? 

2. At what age did your child begin reading words without assistance? 

3. Could your child recognise words before going to school?  

4. If so, list some examples of these words.  

5. What home reading experiences was your child involved in 

- before school 

- once they started school 

6. How did your child learn to read? 

7. How would you describe your child‟s interest in reading? 

- before school 

- once they started school 

8. List some of your child‟s favourite books 

- before school 

- Kindergarten to Year 2 

- Year 3 to present day 

9. Briefly describe the reading practices of the adults in your child‟s life.   

10. Did your child learn the alphabet before going to school? 

11. Did you read to your child before school? 

12. How often, on average? 

13. Do you still read to your child? 

14.  If so, how often and what types of books / texts do you read? 

15. Before starting school did your child predict what was going to happen in a story they 

were being told or read? If possible, give an example. 

16. Before starting school did your child tell stories without books? 

17. Before starting school did your child use pictures to invent stories? 

18. Before starting school did your child use pictures in books to retell stories? 

19. To what extent did you, or other family or friends, assist your child in learning to read 

before they started school? 

20. Is there any other information about your child‟s journey to becoming a reader you 

would like to add? 
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Data Collection Timetable 

 

 

Monday Tuesday Wednesday Thursday Friday 

School A B A School B A B A B A B 
1  2  3  4  5  

8 

9:30 – 11am 

All participants 

Baseline data 

questionnaires  

  9 

9.30 – 11am 

All participants 

Baseline data 

questionnaires 

10 

9:30 – 12pm 

Filming 

 

  11 

9:30 – 12pm 

Filming 

 

 12 

9:30 – 12 

Filming 

 

15 

9:30 – 3pm 

Filming 

 

  16 

9:30 – 3pm 

Filming 

 

17 

9:30 – 3pm 

Filming 

 

  18 

9:30 – 3pm 

Filming 

 

19 

9:30 – 12 

Filming 

 

 

22 

9:30 – 3pm 

Filming 

 

  23 

9:30 – 3pm 

Filming 

 

24 

9:30 – 3pm 

Filming 

 

 25  26  

29  30  1  2  3  

November 2010 data collection schedule.  
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APPENDIX D 

 

ORIGINAL AND ADAPTED C.IND.LE CODING SCHEME 

DUAL CODING PROTOCOLS 
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Original C.Ind.Le Coding Scheme: Verbal and Nonverbal Indicators of Metacognition 

and Self-Regulation in 3- to 5- Year Olds pp. 453–455 

 

Whitebread, D.,Bingham, S.,Grau, V., Pasternak, D. P., & Sangster, C. (2007). Development 

of metacognition and self-regulated learning in young children: Role of collaborative and peer 

assisted learning. Journal of Cognitive Education and Psychology, 6(3), 433–455. 

Category Description  Elaboration of Description 

Metacognitive knowledge 

Knowledge of persons 

A verbalization demonstrating 
the explicit expression of one‟s 

knowledge in relation to 

cognition or people as cognitive 

processors. It might include 

knowledge about cognition in 

relation to: 

- Self: Refers to own capabilities, 

strengths and weaknesses, or 

academic/task preferences; 

comparative judgments about 

own abilities 

- Others: Refers to others‟ 

processes of thinking or feeling 

toward cognitive tasks 

- Universals: Refers to universals 

of people‟s cognition 

Refers to his/her own strengths or 
difficulties in learning and 

academic working skills 

Refers to others‟ strengths or 

difficulties in learning and 
academic working skills 

Talks about general ideas about 

learning 

I can write my name 

I can count backwards  

I don‟t know how to sing the 

song 

Knowledge of tasks 

A verbalization demonstrating 

the explicit expression of one‟s 

own long-term memory 

knowledge in relation to 

elements of the task. 

Compares across tasks identifying 
similarities and differences 

Makes a judgment about the level 

of difficulty of cognitive tasks or 

rates the tasks on the basis of pre- 

established criteria or previous 

knowledge 

They need to put their boots 
on. And when they put their 

boots on, they dig a hole 

Knowledge of strategies 

A verbalization demonstrating 

the explicit expression of one‟s 

own knowledge in relation to 

strategies used or performing a 

cognitive task, where a strategy 

is a cognitive or behavioural 

activity that is employed so as to 

enhance performance or 

achieve a goal. 

Defines, explains or teaches others 

how she/he has done or learned 

something 

Explains procedures involved in a 

particular task 

Evaluates the effectiveness of one 

or more strategies in relation to the 

context or the cognitive task. 

 

We don‟t need to use the 

sticky tape, we can use the 

glue 

 

You have to point it up this 

end so that it is going to grow 

Metacognitive regulation 

Planning 

Any verbalization or behaviour 

related to the selection of 

procedures necessary for 

performing the task, individually 

or with others 

Sets or clarifies task demands and 
expectations 

Allocates individual roles and 

negotiates responsibilities 

Sets goals and targets Decides on 

ways of proceeding with the 

task Seeks and collects necessary 

resources 

I‟m going to make a big 
circle  

I know... me and Harry could 

be the knights and you could 

be the peasant 

Child compares two objects 

before deciding which to use 

on task 
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Monitoring 

 

Any verbalization or behaviour 

related to the ongoing on-task 

assessment of the quality of task 

performance (of self or others) 

and the degree to which 

performance is progressing 

towards a desired goal 

Self- commentates Reviews progress 

on task (keeping track 

of procedures currently being 

undertaken and those that have 

been done so far) 

Rates effort on-task or rates actual 

performance 

Rates or makes comments on 

currently memory retrieval 

Checks behaviours or performance, 

including detection of errors 

Self-corrects Checks and/or corrects 

performance of peer 

I think we‟ve got one left This 

bit doesn‟t fit anywhere  

Hang on, we‟ve got it a bit 

wrong here  

Child stops mid-way through 

an action (placing puzzle 

piece), pauses and re- directs 

action to place it somewhere 

else 

Control 

Any verbalization or behaviour 

related to a change in the way 

a task had been conducted (by 

self or others), as a result of 

cognitive monitoring 

Changes strategies as a result of 
previous monitoring 

Suggests and uses strategies in order 

to solve the task more effectively 

Applies a previously learnt strategy 

to a new situation 

Repeats a strategy in order to 

check the accuracy of the 

outcome 

Seeks help Uses nonverbal gesture 

as a strategy to 

support own cognitive activity 

Copies from or imitates a model 

Helps or guides another child using 
gesture 

Let‟s have a practice  

Can you help me do it?  

Child points to spots on a die 

as he counts  

Child looks at a physical 

model (example: word on 

whiteboard) repeatedly while 

completing a task  

Child points at computer 

screen or interactive 

whiteboard to indicate where 

another child should click the 

mouse 

Evaluation 

Any verbalization or behaviour 

related to reviewing task 

performance and evaluating 

the quality of performance (by 

self or others). 

Reviews own learning or explains 

the task 

Evaluates the strategies used Rates 

the quality of performance 

Observes or comments on task 

progress Tests the outcome or 

effectiveness of a strategy in 

achieving a goal 

He‟s done really well We 

learnt how to cut, and how to 
stick things together 

Child rotates scissors in hands 

while opening and closing 

them before initiating cutting 

activity 
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Modified C.Ind.Le Coding Scheme for this Study 

Metacognitive Knowledge 

Category Description / Adaptation Examples 

Knowledge of persons 

A verbalisation demonstrating the explicit expression of one‟s knowledge in relation to 

cognition or people as cognitive processors. It might include knowledge about cognition in 

relation to: 

Self:  

Refers to own capabilities, 

strengths and weaknesses, or 

academic/task preferences; 

comparative judgments about 

own abilities 

 

Refers to his/her own 

strengths or difficulties in 

learning and academic 

working skills 

 
“I think …. “ 
“I‟m not sure about this … “ 

Others:  

Refers to others‟ processes of 

thinking or feeling toward 

cognitive tasks 

 

Refers to others‟ strengths or 

difficulties in learning and 

academic working skills 
The design of the task/s 
did not cater for this indicator  
to be expressed. Universals:  

Refers to universals of 

people‟s cognition 

 

Talks about general ideas 

about learning 

Knowledge of tasks 

A verbalisation 

demonstrating the explicit 

expression of one‟s own 

long-term memory 

knowledge in relation to 

elements of the task. 

Completes the requirements 

of the task i.e., independently 

reads the question and 

answers it out loud.  

 

Continues from one question 

to the next repeating the 

expectations of the task.  

 

 
Reads and answers all questions 
on the instruction sheet.  

Knowledge of strategies 

A verbalisation 

demonstrating the explicit 

expression of one‟s own 

knowledge in relation to 

strategies used or performing 

a cognitive task, where a 

strategy is a cognitive or 

behavioural activity that is 

employed so as to enhance 

performance or achieve a 

goal. 

 

Gives an elaborated answer 

explaining why they think 

this way (beyond simplistic 

answers e.g. yes / no) 

Use of connectives such as 
„because‟, „for example‟,  

 
Extended word count in answer 

Uses textual evidence to 

support their conclusions. 

Uses quotes from the text 

Refers to images from the text  

Uses metalanguage i.e., 

employs the language of the 

question, the text, or the 

genre of the text type in their 

answer. 

„Little Red has power …‟ 
„If we look here … „ 
„…from that little excerpt …‟ 
Language of narrative 

discourse: 
„The author shows us … „ 
„In this poem …‟ 
„The characters …‟ 

Adapted from C.Ind.Le (2007) Coding Scheme by David Whitebread, Sue Bingham, Valeska Grau, 

Deborah Pino Pasternak, & Claire Sangster  
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Metacognitive Regulation 

Category Description / Adaptation Examples 

Planning 

Any verbalisation or 

behaviour related to the 

selection of procedures 

necessary for 

performing the task, 

individually or with 

others 

External utterance suggesting 

cognitive processing / inner 

thinking BEFORE answering the 

question. 

 

„Well …‟ 

„I think …‟ 

„Umm …‟ 

Cognitive processing and planning 

on how to answer evident via 

length of time from reading the 

question to answering the question.  

Seconds counted between end 

of verbalising question and 

beginning of answer. 

Monitoring 

Any verbalisation or 

behaviour related to the 

ongoing on-task 

assessment of the 

quality of task 

performance (of self or 

others) and the degree 

to which performance is 

progressing towards a 

desired goal 

External utterance suggesting inner 

thinking DURING answering the 

question. 

 

„…oh, I see…‟ 

„Oh, wait… yes they do …‟ 

„… because … I think this‟ 

 

Self- commentates  

 

„I‟m not sure how to explain 

it‟  

Rates personal effort on-task or 

rates actual performance 

 

„... good, this is good ...‟ 

 

 

Detection of error / self corrects „hang on, that‟s not right‟ 

Control 

Any verbalisation or 

behaviour related to a 

change in the way a 

task had been 

conducted (by self or 

others), as a result of 

cognitive monitoring 

Self corrects – either with or 

without commentary 

„..everything … on … in the 

country‟ 

 

Repeats a word or phrase to check 

accuracy of the outcome 

 

„Not … not necessarily … 

because „ 

Repeats a strategy to check 

accuracy of the outcome e.g. re-

reads question 

„not really sure (re-reads 

question to self)… um‟ 

Changes strategies as a result of 

previous monitoring 

Changes answer 

 

Seeks help  

 
Adapted from C.Ind.Le (2007, 2009) Coding Scheme by David Whitebread, Sue Bingham, Valeska Grau, 

Deborah Pino Pasternak, & Claire Sangster  
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Dual Coding Protocols 

As detailed in Whitebread et al. (2009) the „issue of reliability in identifying and 

coding behaviours‟ (p. 72) needs to be addressed. For this study two independent 

coders analysed the transcriptions for the metacognitive and critical literacy elements 

within the Discourse Analyis Frame (DAF) (see below). The first coder was the 

researcher and the second coder selected for her professional and academic 

qualifications and experience.  As a secondary English teacher with degrees in 

Education and Psychology she was well versed in critical literacy pedagogy as well 

as data analysis procedures.   

The researcher and co-coder met on four occasions. The first meeting was to discuss 

the protocols and procedures, and outline how the DAF would be used. It was during 

this first meeting that the colour-coding tool was refined.  

At the second meeting, with all of the Case Study transcriptions entered into DAFs, 

the two coders completed a number of frames together, using coloured pencils to 

highlight metacognitive behaviours. Decisions were also made on how to classify 

each answer as reflective of critical literacy ability (see section 3.5.2). An example of 

a pre-coded DAF is shown below. The decision was made to independently code 

40% of the responses (the same 100 DAFs) and then meet again to compare and 

discuss results.  

Dual Coding Discourse Analysis Frame (DAF) 

 

At the third meeting the researcher and co-coder compared 100 independently 

analysed DAFs. The results were discussed at length until „a position of saturation‟ 

(Whitebread, 2009, p. 72) that being „absolute agreement‟ was achieved on all 100 

Metacognitive Knowledge Verbal Response: PICTURE BOOK Q6 Metacognitive Regulation 

Refers to own capabilities, strengths 

and weaknesses.(Pink) 
 Who has power and control in this story? Why do 

you think this? 
 External utterance suggest inner 

thinking before answering fully 

P
la

n
n
in

g
  

The rabbits. Apart from the other 
question, question 4 … no … yes , the 
rabbits are. … They … er … have nearly 
everything under their control … in that 
... place 
 
…place 

 Cognitive processing evident via 

pausing 

Completes requirements of task i.e. 

reads question and answers it 
  self- commentates 

M
o

n
ito

r  Detection of error/s during answer 

Elaborates / draws on text evidence 

to support  
  

Self-corrects 

C
o

n
tr

o
l 

Uses metalanguage in answer   Repeats a strategy to check accuracy 

 

WORD COUNT: 25 

  
Use of modal language 

 

Critical Literacy 

Questions Power – Dominance and Submission 
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DAFs. It was at this time that issues such as identifying modality as an indicator of 

the regulation of cognition was discussed and the work of Narrog (2003) and 

Derewianka (2009) reviewed and validated.  See section 3.5.3 for details of this 

process. At the conclusion of this meeting the final DAFs were taken for independent 

coding by the researcher and co-coder.  

  

At the fourth meeting the final independently analysed 154 DAFs were compared and 

discussed until absolute agreement was achieved. As many of the issues had been 

discussed at length at the previous meeting few concerns or disagreements were 

identified in the final set of DAFs at this meeting.  

The results of the Dual Coding process were then transferred to digital representation 

of the agreed colour-coded DAFs. A sample of these were spot checked by the co-

coder for accuracy.  
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APPENDIX E 

PARTICIPANT FORMS 
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APPENDIX F 

 

PILOT AND PRIMARY STUDY  

TEXTS, QUESTIONS AND SCRIPTS 
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Pilot Study Critical Literacy Questions 

 

Picture Book „Ziba Came on a Boat‟ Critical Literacy Questions 

 

 

1. Where do you think this story took place? 

2. Have you read, seen or heard about a story like this before? Explain. 

3. Do you think this could really happen? Why do you think this? 

4. Who is telling the story? How do you know this? 

5. Who has power or control in this story? Why do you think this? 

6. Who does not have power or control in this story? Why do you think this? 

7. Is there anybody in the story who should have a say, but does not? 

8. Was this story easy to understand? Why do you think that? 

9. Who do you think should read this story? Why? 

10. Is there anyone in the story who needs help? Explain. 

11. Why do you think the author wrote this story?  

12. What do you think is the author‟s opinion about the situation this story tells us about? 

13. What is your opinion about picture books? 

14. Do you have a favourite picture book? 

 

 

Image retrieved 28 January, 2012 from: 
http://www.google.com.au/imgres?q=ziba+came+on+a+boat 

http://www.google.com.au/imgres?q=ziba+came+on+a+boat
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PRIMARY STUDY: POEM 

 

Air Raid 

Author Unknown 

The world is full of plastic bags 

They‟re living everywhere 

At supermarket checkouts 

Or fluttering in the air 

Pale jellyfish against the light 

The float across the sky 

Or split or torn, like roadkill squashed 

On muddy pavements die.  

 

If all these earth-worn groundlings  

Should join their friends in flight 

They‟ll form a mighty legion 

And conquer earth by night 

In parachute formation  

Descending in a rush 

They‟ll clog the sun, and stifle spring 

And turn the sea to slush 

The world is full of plastic bags 

They‟re lurking everywhere 

Until the tie comes to arise 

And suffocate the air. 

 

 

Poem Critical Literacy Questions 

1. Was this an easy poem to understand? Why do you think this? 

2. What is this poem about? 

3. Could this really happen? Explain why you think this.  

4. Who has control in this situation? 

5. Who does not have control? 

6. Do you think there is a message in this poem? Explain.  

7. Do you think this is an important message or not? Explain why you think this.  

8. Do you know what an „air raid‟ is? 

9. Why do you think the author used this title for the poem? 

10. Do you think the author is trying to make readers think or act about a problem? 

Explain. 
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PRIMARY STUDY: PICTURE BOOK 

 

The Rabbits by John Marsden and Shaun Tan 

Marsden, J.& Tan, S. (2000). The rabbits. Lothian Books. 

 

 

Picture Book Critical Literacy Questions 

1. Briefly, retell the story you just read. 

2. Where do you think this story took place? 

3. Have you read, seen or heard about a story like this before? 

4. Do you think this could really happen? Why do you think this? 

5. Who is telling the story? How do you know? 

6. Who has the power or control in this story? Why do you think this? 

7. Who does not have power or control in this story? Why do you think this?  

8. Is there anybody in the story who should have a say, but does not? 

9. Was this story easy to understand? Why do you think that? 

10. Who do you think should read this story? Why? 

11. Is there anyone in the story who needs help? Explain. 

12. Why do you think the author wrote this story? 

13. What do you think is the author‟s opinion about the situation this story tells us about? 

14. Show the camera the most important double page in this book and explain why you 

think this? 

15. Do you think this story is telling you to take some action in your own life? Explain.  
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The Rabbits by John Marsden and Shaun Tan - Sample pages and text 

 

They came by water. 

 

Retrieved 28 January 2012 from http://www.google.com.au/imgres?q=the+rabbits+john+marsden+read+online&num 

 

http://www.google.com.au/imgres?q=the+rabbits+john+marsden+read+online&num
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PRIMARY STUDY: SHORT STORY 

LITTLE RED: A Fizzling Good Yarn Retold by Lynn Roberts 

 
First published in hardback in Great Britain in 2005 by Pavilion Children‟s Books.  

 

Short Story Critical Literacy Questions 

1. Does this story remind you of another story? Do you know the name of the other 

story? 

2. What is the same in this story? 

3. What is different in this story? 

4. What type of story is „Little Red‟? Why do you think this? 

5. Can you list the characters of this story? 

6. Are any characters „good‟ or „bad‟? Why do you think this? 

7. Who has control or power in this story? Why do you think this? 

8. Who does not have control or power in this story? Why do you think this? 

9. Which characters‟ points of view are shown in this story? 

10. Is there anyone‟s point of view missing from the story? 

11. Is anyone treated unfairly in the story? 

12. Explain what Little Red is like. 

13. Explain what the wolf is like. 

14. Explain what Grandma is like. 

15. Why do you think the author wrote this story? 

16. Do you think the author may have had a message for the readers, by telling this story? 

If so, what do you think it is? 
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LITTLE RED: A Fizzling Good Yarn  
Retold by Lynn Roberts 

In a time not too long ago and in a land much like our own, there lived a young boy. His name was Thomas, but – for 

some reason – everyone called him Little Red.  

Little Red‟s parents owned a cosy inn, and people came from far and wide for a glass of their famous sweet ginger beer. 

Little Red Loved to meet the travellers and hear their tales of dangerous encounters with dashing highwaymen and 

fearsome wolves.  

One day Little Red was getting ready to visit his grandma, as he did every week, with a basketful of delicious treats and 

a week‟s supply of ginger bear. 

“Grandma‟s favourite,” declared Little Red, as he put the keg of ginger beer in this basket.  

Little Red put on his much-loved red coat, picked up his basket, and set of for Grandma‟s.  

As always, his mother warned him, “Don‟t you wander off the path, not for any reason.” For everyone knew that a 

ferocious and hungry wolf prowled within the forest and straying from the path would almost certainly mean being eaten!  

Little Red skipped along the path unaware that the wolf was secretly watching him. “He would make a tasty snack,” the 

wolf said to himself, drooling at the thought.  

Suddenly, Little Red stopped and called out excitedly, “Red apples! I‟ll have to take some for Grandma.” 

Overhearing this, the wolf thought, “So Grandma is waiting for him, is she? Perhaps I can have myself two tasty snacks, 

instead of just one.” 

Meanwhile, Little Red was trying to reach the apples. There was a large prickly bush in his way, so to keep his coat from 

being torn, he took it off and placed it on a nearby rock. 

This gave the wolf an idea. Grabbing the coat, he charged off at a terrific pace to Grandma‟s house.  

Reaching Grandma‟s front door, the wolf stopped to squeeze himself into Little Red‟s coat. Then he knocked on the 

door. 

Grandma, who was very, very shortsighted, opened the door, saw the red jacket, and said, “Come right in Little Red. 

Why don‟t we have some ginger beer and a big slice of cake?”  

But as soon as her back was turned, the wolf pounced on her, and in one second flat, he had swallowed her whole!  

“Now I‟ll disguise myself as Grandma and eat the boy for dessert,” the wolf howled, marvelling at his brilliant plan. He 

stepped into one of Grandma‟s dresses and fixed one of her wigs behind his long furry ears. He closed the drapes tight, 

sat at Grandma‟s table and waited eagerly for Little Red.  

Little Red arrived at Grandma‟s house out of breath from running.  

“Grandma,” he cried, “My coat has been stolen! I only left the path for a second, and it disappeared.” 

When Grandma didn‟t rush out to greet him, Little Red began to worry. “Are you in there?” he asked, stepping into the 

darkened room.  

“Grandma,” he said, “you look different. Are you feeling unwell?”  
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“I‟m fine, dear,” said the wolf sweetly. “Come closer.” 

“Grandma, what big eyes you‟ve got today,” said Little Red, sitting down at the table.  

“All the better to see you with, my dear,” crooned the wolf.  

“But what big ears you have, Grandma,” Little Red said. 

“All the better to hear you with, my sweet,” replied the wolf with a big toothy grin.  

“And, Grandma, what enormous teeth you have!” Little Red exclaimed.  

“All the better to eat you with!” roared the wolf. 

“What?” cried Little Red. “Don‟t eat me!” 

“You‟re my dessert,” growled the wolf. “Grandma was really delicious but not quite enough to fill me up. You‟ll finish the 

meal off nicely.” 

Terrified, Little Red looked around frantically for a way out. Then he remembered his basket and had a brilliant idea.  

“Wait! I have something much, much tastier than me, shouted Little Red and he grabbed the keg of ginger beer from his 

basket. 

“Tastier than you?” thundered the wolf.  

Snatching the bottle from Little Red‟s hand, the wolf guzzled down the whole lot – enough for an entire week! – in one 

greedy gulp. 

Almost immediately, the wolf‟s belly began to rumble and grumble loudly.  

“Oh dear, oh dear, oh dear!” the wolf howled.  

Then suddenly, he let out an enormous burp and out flew Grandma from his mouth!  

As the wolf tottered backwards, groaning, Little Red grabbed the empty keg of ginger beer and threw it at the wolf‟s 

head, knocking him out cold. Then he quickly tied a pair of Grandma‟s thick woolly stockings tightly around the wolf‟s 

paws. 

The wolf awoke with a nasty bump on his head. “My poor, poor head,” he moaned. “Eating grandmas is becoming much 

too dangerous! And that ginger beer was far tastier than Grandma anyway.”  

That gave Little Red an idea. “If you promise never to eat anyone ever again,” he said, “I‟ll let you go and make sure you 

have all the ginger beer you could ever want.” 

The wolf readily agreed. So from then on, each week on his way to Grandma‟s, Little Red left a keg of ginger beer in the 

forest for the wolf, who drank it down eagerly, in spite of its embarrassing after effects!  

The End.  

First published in hardback in Great Britain in 2005 by Pavilion Children‟s Books. ISBN 978 1 84365 096 9 
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APPENDIX G 

 

CASE STUDY PROFILES 

 STAGE 1: 

MICHAEL 

SARAH 

LEE 

BRADLEY 

 STAGE 2 

SIAN 

ALLAN 

LEILA 

 STAGE 3: 

ISLA 

JACOB 

RONALD 

CONNOR 
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Michael’s Reading Profile: D.O.B. 03.06.03 [7.5 yrs] GROUP 1 [Talented Reader] 

ERAS – Elementary Reading AttitudeSurvey Results 

 

Categories A B C D NOTES: 
 
RECREATIONAL READING: 

 

A = 3 
B = 5 
C = 1 
D = 1 
 

Positive recreational reader 

How do you feel when you read a book on a rainy 
Saturday?   1     

How do you feel when you read a book in school during 
free time? 1       

How do you feel reading for fun at home? 1       

How do you feel about getting a book for a present?   1     

How do you feel about spending free time reading?   1     

How do you feel about starting a new book?       1 

How do you feel about reading during summer vacation?     1   

How do you feel about reading instead of playing?   1     

How do you feel about going to a bookstore? 1       

How do you feel about reading different kinds of books?   1     

How do you feel when the teacher asks you questions 

about what you read?       1 

 
ACADEMIC READING 

 
A = 2 
B = 2 
C = 2 
D = 4 

 
Is not keen on reading 
completed at school 

How do you feel about doing reading workbook pages and 
worksheets?   1     

How do you feel about reading in school? 1       

How do you feel about reading your schoolbooks?       1 

How do you feel about learning from a book? 1       

How do you feel when it is time for reading class?     1   

How do feel about the stories you read in reading class?       1 

How do you feel when you read out loud in class?       1 

How do you feel about using a dictionary?   1     

How do you feel about taking a reading test?     1   

 5 7 3 5 

 

PAT-R Comprehension Fourth Edition 

Summary of Diagnostic Report Test Booklet: 2 
Student Year Level: 1 Date of testing:        29.11.10 
Test raw score: 22 Scale score (patc):  116.9   +- 5.8 
Year level reference grp: 1 Percentile rank:  91%    Stanine: 8 

 
NOTES:  

 TORCH =  
 PAT-R = top 10% age peers reading ability = talented reader 

 

Child self-evaluation of skills           NOT COMPLETED 

1] On the scale 0-3 below, where you think your comprehension skills are at now. 

No comprehension Some comprehension Good comprehension Excellent comprehension 

0 1 2 3 

 
2] On the scale below where do you think your ability to learn new skills would sit? 

Can‟t learn at all Struggle sometimes Generally not bad I pick things up quickly 

0 1 2 3 
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Michael’s Reading Profile: D.O.B. 03.06.03 [7.5 yrs] GROUP 1 [Talented Reader] 

Summary Participant Questionnaire                                              MICHAEL 

NOT COMPLETED (absent) 

Summary Parent Questionnaire                                                     MICHAEL                                                                   

1. How would you describe your child as a reader today? 

He is a voracious, independent reader who still will pretend he can’t read with people / 

teachers if he thinks they think he can’t read. 

2. At what age did your child being reading words without assistance 

Around 3 definitely – probably much younger only he wouldn’t show it. 

5. What home reading experiences was your child involved in 

- Before school: 

Read to on the day he was born and everyday up to about 5 years of age. Then we had him 

reading large chunks of text to us. 

- Once your child started school: 

Readers being sent home were loathed – they were [?]-ysetitively similar – way beneath his 

level / interest/ and ability. 

19. To what extent did you, or other family or friends, assist your child in learning to read 

before s/he started school: 

We believe learning starts and finishes in the home. With that view in mind reading – the 
learning – the joy – the continuation – is our (parent’s) responsibility. BUT while we pointed 

him in the right direction – essentially he taught himself.  

20 Is there any other information about your child’s journey becoming a reader would you like 

to add: 

Because we knew [child’s name]’s older brother was a visual/spatial gifted learner – we knew 

[child’s name] would most likely be within 10 I.Q points – and he is – and that he would most 

likely be a visual spatial learner – and he is. With that knowledge, we relied on techniques 

suitable for his learning style – i.e. whole word and memorisation etc.  

 

 NOTES: 

 Reading before school with strong family support 

 ‘Loathes’ readers sent home from school 
 Culture of reading at home 
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Michael: D.O.B. 03.06.03 [7.5 yrs] GROUP 1 

MARSI Results 
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Michael: D.O.B. 03.06.03 [7.5 yrs] GROUP 1 

Collated Transcriptions 
 

Poem: 

 

Picture Book: 
1 Well – rabbits came – and took over the country – and – well, they , they chopped down the trees and ate the 

grass and – um - Rabbits, rabbits, rabbits – they build their own buildings and they –  …  rabbits – ok! 

2
4
:  1
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M
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2 Um – I‟m going to have a look at the pictures - ok – I‟d say Australia – Ok. 

3 No I haven‟t. Think I‟ve actually seen books like this before – um –ok? 

4 Definitely no – they‟re not intelligent enough and - basically, they‟re intelligent enough at all 

5 I don‟t know who‟s telling the story, let‟s have a look – um – people! The people, I think.  

6 The rabbits. Apart from the other question, question 4 – no – yes, the rabbits are - They – er – have nearly 

everything under their control – in that – place. 

7 These humans I think  [pointing] 

8 Don‟t think there is.  

9 Um it maybe simple, but – it actually told a pretty good story – um - it was easy to understand to …inaudible … I 

know how to answer that question - …inaudible… in a few words. 

10 I don‟t really know how to answer that question 
[re-read question multiple times kept saying „why‟ instead of „who‟ – recognized it didn‟t make sense but more 

willing to think it was a typo than his own fault]. 

11 The humans – because rabbits go to their country and basically they need help … have no trees and no grass, so 
they can‟t breathe – and that stuff.  

12 I don‟t know – maybe … inaudible mumbling as he returns to the book – what was the question again? – why do 

you think the author wrote this story? I do not know that. 

13 The author‟s opinion? [re-reads question] Um – rabbits are just trying to get – trying out some new stuff – like, go to 

another land .. inaudible …  take control …and yeah. 

14 film ended before participant could reply. 

15 

 

Short Story: 
1  Yes 

4
7
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M
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2 I don‟t know really 

3 Don‟t know 

4 Hmmm 

5 Um – um no I don‟t think so. 

6 Um – not really sure about that one.  

7 Um – hmm – I‟m not sure about that either.  

8 Grandma? Yeah, I think maybe grandma.  

9 Um – Little Red Riding hood‟s? Think. – Oh wait – Little Red! 

10 Yes – the wolf‟s. 

11 Yes – um – the wolf! 

12 Um – hmm – I‟m not really sure about that.  

13 Um – greedy? Greedy, mean maybe – I dunno. 

14 Sweet? Maybe um -  

15 I‟m not sure about that.  

16 No – I don‟t think the author had any message in this – ah – story.  

 

1 Missed this question 

1
:  1
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2 This poem, „Air Raid‟ I think it‟s about pollution – or like – the future of pollution or something like that.  

3 I‟m not sure but – I‟m not sure if this could happen or not – cause – um – pollution is getting pretty bad because of 

all the cars and people throwing cigarettes and paper bags everywhere, rubbish everywhere – but – I‟m not sure if 
it could happen.  

4 No, I don‟t think so.  

5 People, I guess 

6 I think there might be a kind of – I think the message in the story, or whatever it is, poem – it tells not to pollute 

things or something like that. 

7 I do not know the answer to that question – ok – um –  
Um – I‟m not sure about if this is an important message or not.  

8 Kind of – I think – um – it‟s like someone attacks you from the sky –something like that.  

9 I‟m not sure – I‟m not sure at all 

10 Um – I‟m not sure …  Not so sure about that question.  
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Sarah’s Reading Profile: D.O.B. 24.08.02 [8.3 yrs] GROUP 1 [Talented Reader] 

ERAS – Elementary Reading AttitudeSurvey Results 

 

Categories A B C D NOTES: 
 
RECREATIONAL READING: 

A = 3 
B = 5 
C = 1 
D = 1 
 

Positive recreational reader 

How do you feel when you read a book on a rainy 
Saturday?   1     

How do you feel when you read a book in school during 
free time? 1       

How do you feel reading for fun at home? 1       

How do you feel about getting a book for a present?   1     

How do you feel about spending free time reading?   1     

How do you feel about starting a new book?       1 

How do you feel about reading during summer vacation?     1   

How do you feel about reading instead of playing?   1     

How do you feel about going to a bookstore? 1       

How do you feel about reading different kinds of books?   1     

How do you feel when the teacher asks you questions 

about what you read?       1 

ACADEMIC READING 

A = 2 
B = 2 
C = 2 
D = 4 

 
Not keen reader of texts at 
school.  

How do you feel about doing reading workbook pages and 
worksheets?   1     

How do you feel about reading in school? 1       

How do you feel about reading your schoolbooks?       1 

How do you feel about learning from a book? 1       

How do you feel when it is time for reading class?     1   

How do feel about the stories you read in reading class?       1 

How do you feel when you read out loud in class?       1 

How do you feel about using a dictionary?   1     

How do you feel about taking a reading test?     1   

 5 7 3 5 

 

PAT-R Comprehension Fourth Edition 

Summary of Diagnostic Report Test Booklet: 2 
Student Year Level: 2 Date of testing:        29.11.10 
Test raw score: 28 Scale score (patc):  149.3+- >10.4  
Year level reference grp: 2 Percentile rank:  99%    Stanine: 9 

NOTES: 
 Waddington = R.A. 9.11 (C.A.: 7.6) R.A. = + 2yrs 5 mths reading age  
 PAT-R = < top 1% of age peers = supports talented reader status 

 
 

Child self-evaluation of skills           NOT COMPLETED 

1] On the scale 0-3 below, where you think your comprehension skills are at now. 

No comprehension Some comprehension Good comprehension Excellent comprehension 

0 1 2 3 

 
2] On the scale below where do you think your ability to learn new skills would sit? 

Can‟t learn at all Struggle sometimes Generally not bad I pick things up quickly 

0 1 2 3 
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Sarah’s Reading Profile: D.O.B. 24.08.02 [8.3 yrs] GROUP 1 [Talented Reader] 

Summary Participant Questionnaire                                                  SARAH 

1. How would you describe yourself as a reader today? 
Do you read a lot? (re-phrased … when her answer met No.2 criteria) 
Yes, pretty much. I‟m reading the bible at the moment.  

2. What types of books do you like to read now? 
I think I‟m someone that likes books that are, kind of have a lesson to it. Like fables that aren‟t 
like real, that have a lesson to it.  

3. Do you have a favourite author? 
I like um … I don‟t really have a favourite author, but I do like um … „My Sister‟s A Vampire‟ a 
little bit.  

4. Do you remember how old you were when you started to read? 
Um…. I know I started to read when I was 3 because I had my favourite book which was „The 
Pigeon Drives the Bus‟ and my mummy kept on reading it to me and reading it to me and then 
I memorised the whole words and I memorised the whole book and I go to read it to year 4. 

5. Could you read before you went to school? 
I don‟t think I could. I could memorise words, I know that. I couldn‟t „read‟ them.  

6. Do you remember how you learnt to read? 
Well I started off with memorising them, then I started off with sounds, then I did sounds. Then 
I put the sounds together. Um, but the only problem was um „th‟, I went „t-f‟. 

7. What was your favourite book in kindergarten? 
Mmmmm … „Pigeon Drives the Bus‟! 

8. Did anyone read to you when you were young? Tell me about that.  
Um, my mother read to me when I was young and um I think it was book after book, but the 
same one over and over. She got tired a little bit, but, um I got to listen to more. 

9. Does anyone read to you now? 
Um .. I… no one really reads to me. But they only read to me, my sister .. if my sister has to 
memorise words and she‟ll read it to me as practice. [Sister is 10 years old] My big sister. My 
little sister is 4 but I have to read to her. She doesn‟t read to me.  

10. What don’t you like about reading at school? 
I don‟t like it … or at home … there too, the parents interrupt my reading to say the word that I 
got wrong. “Ok, I‟ll catch that later”! 

11. Do you think you are ne of the better readers in your class? 
Um … maybe, maybe not. I‟m not very sure. But … um, I do know that most people say that I 
read well. I don‟t think that. I‟m not a girl that‟s very full of herself, like [character‟s name] in 
our school musical. Yeah, I just take it from other people‟s, not really mine.  

12. What do you think you still need to learn about reading? 
I think I still need to learn … um … the spelling … um kind of … how you say them, „cause this 
happens with our whole family. When you‟re reading to yourself, you know what it means and 
you know how to say it. But when you actually come to saying it, you can‟t say it.  

13. How do you feel when a text is difficult or hard to understand? 
I don‟t really feel that bad. Um, if it‟s hard to read I just go “OK … s l o w  down”. Um and if it‟s, 
if I can‟t understand it I‟ll just read one sentence a few times so I understand it. And if I still 
don‟t understand it I‟ll probably ask someone.  

Summary Parent Questionnaire                                                       SARAH 

NOT RETURNED 
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Sarah: D.O.B. 24.08.02 [8.3 yrs] GROUP 1  

MARSI Results 
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Sarah: D.O.B. 24.08.02 [8.3 yrs] GROUP 1  

Collated Transcriptions 
 
1 Yes, it was – um – because – there was – um – there was – um – there wasn‟t a single word that I um didn‟t 

understand. Um the only poem – the only thing I didn‟t get – the only thing – the air was full of plastic bags 
because plastic is, yeah, it‟s not um – it‟s not really in the air. But I can understand that it‟s about – the world 
is full of air  

4
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2    It‟s about the world is full of air.  
3 Well – I don‟t think it could happen – um – because the world isn‟t really, the world is full of air, but it‟s not 

full of plastic bags.  
4   I don‟t think so – um – not really sure – um – but um – I don‟t really think so.  
5 I‟m not really sure - who doesn‟t have control?I don‟t really think anyone – has control – so, nobody? 
6 I don‟t really think so because the poem is just – saying – the world is full of plastic bags – the world is full of 

plastic bags, you know.  
7 Um I don‟t really think it has a message and um, if it did have a message – no, I don‟t think so.  

8 Mm – well, I didn‟t, I – understood it –  but some words … understand .. and when you think about them, 
don‟t. Umm – so – not really.  
Because it‟s all about air really – but I‟m not really sure what an air-raid is. 

9 You don‟t really know what an air-raid is – so yeah. 
10 I don‟t really think so because – um – I don‟t really learn something here – what somebody told me what I 

don‟t understand – so – yeah – no. I don‟t think so.  

Picture Book: 
1 Well, it‟s about the rabbits coming – but – it‟s actually supposed to be – we‟re being rabbits, and the 

rabbits are being us. So, it‟s just the life for the rabbits.  

2
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2 I think it took place on earth – um – in a grassy area – and then people came, or rabbits, and – um – 
they took over – and that‟s how it‟s like for rabbits.  

3   Um, (4 second pause) – um – no I haven‟t. I haven‟t read, seen or heard about a story like this. 
Mmm, no, I don‟t think that there is – but – um – for „Little Red‟ (previous test text) there was – so – 
there probably is a story that‟s um almost like this – I guess like „Little Red‟ – but I‟ve never read it. 
This story, or another story that‟s it.  

4 I don‟t think that it could because rabbits can‟t take over the world. Rabbits are animals! Or it could 
happen – or – the other way around – where people – um – because in this story it‟s trying to make 
you feel like what the rabbits felt like – um – so I think – that – um – that the – um – author is trying to 
get you to – say – um – be – the author is trying to get you to say „this is not real‟ but it can happen in 
other ways. (maybe the questions from the past texts have got her thinking in this way) 

5 I think rabbits - are telling the story, because um -, because it‟s about us – living in trees – no way – 
rabbits, living in trees – OK! – Rabbits in ships – spying – no way – us, in ships, spying – yes, way! 

6 I think – that the rabbits have control and power in the story because on earth they‟re taking 
everything, and we can‟t do anything – yeah.  

7 I don‟t that we have power or control in the story – because – um – the – because the rabbits – um are 
taking everything and we can‟t do anything – just like the rabbits in the real world – we can‟t do 
anything – so it‟s a bit mixed up, other way around.  

8 Yes, I think that the people – or – not the rabbits – who should have a say but does not. Yes, I think 
that the people – or not the rabbits but the ones that do not have control which is us- don‟t have 
anything to say and we should be - say it – this, isbad, you are taking away my babies and – it‟s just 
bad! And it‟s horrible.  

9 It was easy to understand – because – if you just have a look – and read through it – it‟s just the 
opposite, rabbits – get …, people get … , we – don‟t get taken away from our babies, they get taken 
away from them – so it‟s just the opposite way around, and um – as soon as you finish the story you 
think - … (inaudible) …  that can‟t be real – it should be the other way around – people come and 
destroy the rabbits, not rabbits come and destroy the people. 

10 I think people should read this story because it‟s all about how all the animals feel – when you take the 
babies away – you take them away from their habitat, you put them in zoos, which don‟t have their 
habitats – just for entertainment, and – entertainment and learning because we can learn in the wild. 
We don‟t have to learn about tigers and lions we‟ve already got that done, because scientists are very 
important. Now sketching how they eat - and live - and like do that stuff isn‟t very important. Put in 
their natural habitat. I mean, you could catch lizards for one day, give them their real food, look up 
what they eat – and go. Afterwards. And that‟s fine, for one day. They‟ll be scared to death and they 
loose their tails but they‟ll grow back – but – it‟s not very nice for them.  

11 We need help because we‟re the animals, so, we need help  - and – because we‟re doing all this stuff 
that they need – they‟re not taking care of us – not doing anything – we‟ll die. I know dying is not the 
worse thing – but it - should be the opposite way around. We need to care and not cut down the trees 
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… buildings, er, no -  we can still have buildings – they‟re made of brick, wood,  
12 I think the author wrote this story, because – um – he or she – are in this one (she looks closely at the 

book cover ) in this one it‟s a she, oh, he – sorry. But – um – he wants us – um – us to know what it 
feels like to be a rabbit, - and not a human. Humans get a lot of things … that‟s why we can read, like 
I‟m doing now – but the problem is how do the rabbits and the animals? The author wants us to feel 
just like the rabbits in the story, and it did make me feel like the rabbits.  

13 I think the author opinion is – we‟re making it harder for the animals – we shouldn‟t do this, we 
shouldn‟t do that to animals.  

14 [pp    blue page „they didn‟t live in the trees, like we did ..) 
- well – I think – the most important double page – is this one. “They made their own houses. We 
couldn‟t understand the way they talked”. Made their own houses? Now - that‟s the problem – if you 
see – we made the houses – we made them, yes, we made them. But – they are cutting down the 
houses, or things in the environment - … the houses, and that‟s just – I don‟t like them. And it‟s 
because we cut down things that they need, and I don‟t like it. Neither does the author.  

15 I think it is – because – the um the author is trying to get us to um – not do so much but to take care of 
the animals. Take very good care of them. To put them in their environment – leave them alone, let 
them live. Not take them home, put them in a cage, make – don‟t feed them, and then let them die. 
He‟s showing us that we shouldn‟t take other people‟s things. Now I know animals are not people but - 
people are animals, don‟t take other animals things  – living – don‟t take other animals‟ things. We are 
animals - because we are actually clarified – clarified – as animals. Rabbits are animals … are 
animals. Don‟t take other animals things.  

Short Story: 
1 It does. It reminds me of Little Red Riding Hood. The story‟s like exactly the same, but different name 

and um just a little bit different. Little Red Riding Hood of course.  

5
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2 There‟s both a wolf – wolf – and um – Little Red – Little Red Riding Hood are almost exactly the same.  
3 Well the wolf – I mean there‟s lots of different Red Riding Hoods, but the wolf eats the mother not the 

grandmother in this one – um – and it has ginger beer – beer and – it has ginger beer – ah – and Little 
Red‟s – um – parents own an inn and it‟s Little Red not Little Red Riding Hood, but I already stated 
that.   

4 I think – it‟s a – um – fantasy – one of those that – um – kind of fantasy and um – a lesson one. One of 
those that teach you a lesson and it can‟t really happen. And I think it because it‟s just – I don‟t think a 
wolf could actually eat a grandma up whole – so it‟d have to be a pretty big wolf – and um – I think – 
I‟m not sure if … exist, I‟m not sure.  

5 Well – there‟s grandma – the main characters are Little Red, Little Red and Grandma and- Little Red, 
Grandma and the wolf I think – or just Little Red and wolf. And the other ones are the travellers – um – 
and the parents. They don‟t say the parents names but – yeah, there‟s all about all the characters.  

6 Well – the wolf is bad – um grandma – and – I would, I couldn‟t even say grandma is good or bad 
because she doesn‟t do anything – but I would have to say – from the things she has done, she‟s 
probably good? Um – and – Little Red is good too, because he saved grandma, the wolf is bad 
because he ate grandma.  

7 Well, - I think the one that has control – in the story (turns to story, appears to read introduction briefly 
and then closes again) um – well – I don‟t think that anyone has it – but if I had to say – um – I‟d say 
the wolf has a bit of power – and – Little Red has power over – the story. Um, because – um Little Red 
is the main character, and the wolf is too, and I think the main characters have more – um, over the 
story than the other people, or the other characters.  

8 I think the travellers and the mum and dad because first of all they really don‟t do anything – they don‟t 
– they‟re not a main character and they don‟t do anything. The travellers, they just come in, that‟s all 
they said about the travellers. And the parents they don‟t really say anything about a lot, nothing really,  
except that they made great ginger beer.  

9 Um – I think – that the wolf‟s point of view is usually shown in this story because it actually said one 
time what he thought. Um – it actually had what he – what he thought  

10 I think Little Red‟s is missing – because – um – he‟s another main character and I think it‟s kind of 
missing- it would be better if we knew what – what he was thinking, but I think the reader also wants to 
get to be excited – so – but I also think – the um – travellers have a little bit point of view because they 
have great … does it say everyone? … I change my mind on that – um – so just Little Red, Red‟s – um 
– is missing. 

11 Yes, I think grandma was treated unfairly because she just – she had poor eyesight and she didn‟t do 
anything wrong – she didn‟t do anything wrong and that‟s just unfair.  

12 I Little Red‟s very brave and fights that wolf – um – very honest, because it did taste better than 
grandma and very – promising – um – and um very fair too. Was very brave, promising, honest and 
fair.  

13 I think the wolf is unfair, ugly, (laughs to self) – unfair, ugly – and just – and selfish! That‟s what I think 
he‟s like. And he believes everything he – (distracted reading cover) and he believes – that – actually, 
get rid of that one (laughs to self) 

14 Grandma is kind, from what I‟ve heard, she‟s kind, and she‟s just – she‟s kind, but the poor woman did, 
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she had short  eyesight, so she‟s very kind and caring.  
15 I think, he wrote it – or she, I think he or she wrote it to – um – to – tell people – never – go out in the 

woods. Um and don‟t trust anything you don‟t – don‟t‟ trust anything you don‟t know where the brain is. 
Um – in a wolf you know where the brain is, but – the brain is thinking – no. – I don‟t trust wolves. 

16 I think – I think he or she did – um –I think it was, like – um – don‟t be selfish, - um, don‟t be like a wolf.   
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Lee’s Reading Profile: D.O.B. 31.12.02 [7.11 yrs] GROUP 2  

[Possible Talented Reader] 

ERAS – Elementary Reading AttitudeSurvey Results 

 

Categories A B C D NOTES: 
 
RECREATIONAL READING: 

A = 5 
B = 3 
C = 2 
D = 0 
 

Very positive recreational 
reader 

How do you feel when you read a book on a rainy 
Saturday?  1   

How do you feel when you read a book in school during 
free time?  1   

How do you feel reading for fun at home? 1    

How do you feel about getting a book for a present?   1  

How do you feel about spending free time reading? 1    

How do you feel about starting a new book? 1    

How do you feel about reading during summer vacation?  1   

How do you feel about reading instead of playing?   1  

How do you feel about going to a bookstore? 1    

How do you feel about reading different kinds of books? 1    

How do you feel when the teacher asks you questions 
about what you read?  1   

ACADEMIC READING 

A = 2 
B = 5 
C = 3 
D = 0 

 
Positive school-reading 
experiences, but not to same 
extent as recreational 
reading. 

How do you feel about doing reading workbook pages and 
worksheets?  1   

How do you feel about reading in school? 1    

How do you feel about reading your schoolbooks?  1   

How do you feel about learning from a book?   1  

How do you feel when it is time for reading class? 1    

How do feel about the stories you read in reading class?  1   

How do you feel when you read out loud in class?   1  

How do you feel about using a dictionary?   1  

How do you feel about taking a reading test?  1   

 7 8 5 0 

 

PAT-R Comprehension Fourth Edition 

Summary of Diagnostic Report Test Booklet: 2 
Student Year Level: 2 Date of testing:        30.11.10 
Test raw score: 24 Scale score (patc):  122.5+- 5.7 
Year level reference grp: 2 Percentile rank:  88%    Stanine: 7 

NOTES: 
 Waddington = +2 years reading age = talented reader 
 PAT-R = < top 10% of age peers = does not support talented reader status 
 Contradiction = PLACED IN GROUP 2 

*GROUP 3 due to inconsistency between Waddington and PAT-R 
 

Waddington Reading Test – School information 
Date: Oct „10 C.Age: 7.10 Reading Age: 9.11 Result:  + 2.1 

 
 

Child self-evaluation of skills           NOT COMPLETED 
1] On the scale 0-3 below, where you think your comprehension skills are at now. 

No comprehension Some comprehension Good comprehension Excellent comprehension 

0 1 2 3 

 
2] On the scale below where do you think your ability to learn new skills would sit? 

Can‟t learn at all Struggle sometimes Generally not bad I pick things up quickly 

0 1 2 3 
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Lee’s Reading Profile: D.O.B. 31.12.02 [7.11 yrs] GROUP 2  

[Possible Talented Reader] 
 

Summary Participant Interview                                                                LEE 

NOT COMPLETED - Absent 

Summary Parent Questionnaire                                                               LEE 

1. How would you describe your child as a reader today? 

Confident, able to correct own errors, enjoys being read to and independently 

2. At what age did your child being reading words without assistance? 

4 

5. What home reading experiences was your child involved in 

- Before school: 

Have always read bedtime stories since under 12 mths old. 

- Once your child started school: 

Still continue bedtime stories – also listening to him do home reading. 

19. To what extent did you, or other family or friends, assist your child in learning to read 
before s/he started school: 

Not deliberately – just exposed him to books & read to him. His grandma (former Infants 
teacher) did play some word recognition games. 

20 Is there any other information about your child’s journey becoming a reader would you like 
to add: 

Role of symbols and signs in pre-reading stage – he was always asking what signs around 
town meant. Also remember when he realised what he was learning at school empowered him 
to read comics etc for himself.  
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Lee: D.O.B. 31.12.02 [7.11 yrs] GROUP 2 

MARSI Results 
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Lee: D.O.B. 31.12.02 [7.11 yrs] GROUP 2 

Collated Transcriptions 
Poem  
1 Yes – some bits were harder – I liked – but most of it was easy. 
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2     The poem is about plastic bags polluting the air and turning – and going into the sea as well.  
3 This could really happen, plastic bags really do exist at checkouts and every 

place that this poem has said.  
4 People can have control, but people don‟t – but people don‟t – most people don‟t do – do what they say.  
5  The people who do not have control – are – are us. If we – we can choose – but most people don‟t. The government 

– the government has most control of this situation.  
6 Yes, I think there is a message in this poem. It‟s to stop dumping and giving out the plastic bags.   
7 Yes, I do think it‟s a pretty important message. If people don‟t stop doing this, in a few years, the world will have 

complete – we‟ll have no world only plastic bags.  
8 An air raid is like all this type of pollution going into the air and given, like, polluting the air, and all that.  
9 Well, I think the author did use this because he – I reckon the author did this because he wanted to get a message 

from that people not be dumping all the plastic bags  
10 I think he was trying to get a message through and to trying to stop people polluting all these bags.  

Picture Book 
1 Well – rabbits – rabbits come – rabbits come to the country and take all the – and bring food and um animals 

… and some of the animals scared them. They had – they had many fights – but they – but the rabbits won 

the fights. 

2
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2     I think it took place in somewhere near England or near that.  
3 No I haven‟t seen or heard it – I haven‟t even – I didn‟t even know the book existed.  
4   I don‟t think humans could go to war with rabbits – well its – this book is just kind of a fantasy type book.  
5  Well, I reckon – well – I reckon it‟s the humans in the story because they‟re telling in the story what they‟re 

doing – what‟s happened to them but I know it‟s not really real.  
6 Well, the rabbits … the rabbits do have control in this – in – cause they win all the fights …  
7 Well, the rabbits don‟t have much – I mean the humans don‟t control over it because the rabbits are winning 

all of them – all of the battles.  
8 Well, I don‟t reckon there is anyone in the book that has a say.  
9 I reckon it was pretty easy to understand because it didn‟t have many words or anything.  
10 Well, I think it should be people that – people who are interested in this type of subject and kind of this type of 

thing. 
11 Well the humans need help, obviously because they‟re being attacked by all the rabbits  
12 I reckon he wrote it as – well as something to do and to entertain people. And maybe he had faced something 

similar when he was – somewhere.  
13 Well, I reckon it tells us about – like – tells us about what war can really be like if you don‟t always win.  
14 [pp outside the wall] 

I think it‟s this page, because everything isn‟t that nice and needs to be helped a lot.  
15 Well, yes I think it‟s like do something about a situation of war before it‟s too late and stuff.   

Short Story 
1 I do know another story and it was Little Red Riding Hood. …It‟s got the same plot, but different.  

4
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2 Well, Little Red Riding Hood goes to see Grandma in this one. In Little Red he goes to grandma too. …and all 
the other stuff like the wolf‟s trying to eat grandma 

3 It‟s different because instead of being a girl it‟s a boy. And in the other story it doesn‟t have gingerbread or 
anything like that.  

4 I reckon it‟s one of those – um fairytales – but – yeah – but one of those ones that isn‟t true.  
5 Well, there‟s all the travellers … there‟s grandma, there‟s the wolf, Little Red, - um – dad .. and yeah that‟s all  
6 The wolf‟s bad, but at the end he‟s kinda better than he was at the beginning,  and all the rest,  most of them 

are good …  
7 I reckon – well, they can all do what they want, like Little Red can do what he wants, the wolf can do what he 

wants. No one really has power. 
8 Well, there‟s some characters do, that don‟t have like, the …. do    
9 Well, the only character‟s point of view in this story      well littler red kinda notices a lot of things  
10 Well there‟s all those travellers and mum and dad‟s and stuff like that  
11 Well – people who are treated unfairly is like Little Red almost gets eaten and Grandma who does get eaten  
12 Well, he‟s a little boy who evidently goes to see his grandma and gives her ginger beer and bread and other 

stuff  
13 The wolf is mean, but then at the end he kind of changes a bit … after he gets ginger beer every week he 

turns nice  
14 Grandma is very old, with sight, with short sight and she isn‟t very strong either  
15 Well just to entertain  

Well, I reckon it‟s just to entertain  
16 I don‟t reckon it really has a meaning but just also to be nice  
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Bradley’s Reading Profile: D.O.B. 25.09.02 [8.2 yrs] GROUP 3 [Typical Reader] 

ERAS – Elementary Reading AttitudeSurvey Results 

 

Categories A B C D NOTES: 
 
RECREATIONAL READING: 

 

A = 5 
B = 1 
C = 0 
D = 4 
 

Enjoys reading, but not more 
than playing. 

How do you feel when you read a book on a rainy 
Saturday? 1    

How do you feel when you read a book in school during 
free time?    1 

How do you feel reading for fun at home?  1   

How do you feel about getting a book for a present? 1    

How do you feel about spending free time reading? 1    

How do you feel about starting a new book? 1    

How do you feel about reading during summer vacation? 1    

How do you feel about reading instead of playing?    1 

How do you feel about going to a bookstore?    1 

How do you feel about reading different kinds of books?    1 

How do you feel when the teacher asks you questions 

about what you read?  1   

 
ACADEMIC READING 

 
A = 4 
B = 1 
C = 0 
D = 4 

 
Mixed attitude to reading at 
school enjoys reading but 
not for assessment e.g. 
worksheets, test or out loud. 

How do you feel about doing reading workbook pages and 
worksheets?    1 

How do you feel about reading in school? 1    

How do you feel about reading your schoolbooks?  1   

How do you feel about learning from a book? 1    

How do you feel when it is time for reading class? 1    

How do feel about the stories you read in reading class? 1    

How do you feel when you read out loud in class?    1 

How do you feel about using a dictionary?    1 

How do you feel about taking a reading test?    1 

 9 3 0 8 

 

PAT-R Comprehension Fourth Edition 

Summary of Diagnostic Report Test Booklet: 2 
Student Year Level: 2 Date of testing:        30.11.10 
Test raw score: 19 Scale score (patc):  110.3 +- 4.4 
Year level reference grp: 2 Percentile rank:  68%    Stanine: 6 

 

Waddington Reading Test – School information 
Date: Oct „10 C.Age.: 8.1 Reading Age: 9.2 Result:  + 1.1 

NOTES:  
 Waddington +1.1 years, but PAT-R revealed normed result.  
 Placed in Group 3: Normed reading ability 

 
Child self-evaluation of skills           NOT COMPLETED 
1] On the scale 0-3 below, where you think your comprehension skills are at now. 

No comprehension Some comprehension Good comprehension Excellent comprehension 

0 1 2 3 

 

2] On the scale below where do you think your ability to learn new skills would sit? 

Can‟t learn at all Struggle sometimes Generally not bad I pick things up quickly 

0 1 2 3 
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Bradley’s Reading Profile: D.O.B. 25.09.02 [8.2 yrs] GROUP 3 [Typical Reader] 

Summary Participant Questionnaire                                              BRADLEY 
* additional prompts due to minimal responses to original questions. 
 
1. How would you describe yourself as a reader today?Read little bits 

* How often do you read?Not very much.  
* At home do you read much?No. 

2. What types of books do you like to read now? 
Any type of book 

3. Do you have a favourite author? 
Ah… no. 

4. Do you remember how old you were when you started to read? 
About 4 . 

5. Do you remember how you learnt to read? 
No 

6. Did anyone read to you when you were young?  
No  

7. Does anyone read to you now? 
No 

11. How much do you think your family and friends helped you to learn how to read? 
Not much at all. 

12. What don’t you like about reading at school?Having to read 
* You don’t like reading much?No 
* What is about reading that you don’t like?Reading words because I‟d rather do  
something else except reading. 
* Why is that? Do you find it hard to read the words sometimes?Sometimes 
* Have you ever found a book that you really loved?No 

13. Do you think you are one of the better readers in your class?No 
Why do you think that?There‟s people on higher levels like 30, and others get books from  
the library 

14. What do you think you still need to learn about reading?The words. 
* How do you feel when a text is difficult to read or understand?Still happy.  

15. What do you do to help yourself understand the difficult text?I just do it over and over again.  
              * Do you ever read difficult texts at school?No 

 

Summary Parent Questionnaire                                                      BRADLEY 
1. How would you describe your child as a reader today? 

Fluent and competent when decoding and reading aloud. Comprehension average, usually 
needs more time to reread and understand texts. 

2. At what age did your child being reading words without assistance? 
Age 5. 

5. What home reading experiences was your child involved in 
- Before school: 

Parents read stories; used maps and factual books. Borrowed library books. Listened to CD 
stories; watched CDRom stories 

- Once your child started school: 
Home readers + above 

19. To what extent did you, or other family or friends, assist your child in learning to read 
before s/he started school: 

None – we only read to him. 
20 Is there any other information about your child’s journey becoming a reader would you like 
to add: 

It surprised us how quickly he learnt to read and decode difficult words, where he had very 
little assistance from us. His first teacher suggested he may have difficulty learning to read as 
she considered him to be ADHD and autistic.  
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Bradley: D.O.B. 25.09.02 [8.2 yrs] GROUP 3 

MARSI Results 
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Bradley: D.O.B. 25.09.02 [8.2 yrs] GROUP 3 

Collated Transcriptions 

 
Poem: 

ABSENT 

Picture Book: 

1  

2
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2 In „The Rabbits.‟ With the rabbits. 

3 I haven‟t heard – I haven‟t … book, well have seen the book, but I haven‟t read it. … or … it. 

4  No – I don‟t think it could happen – because rabbits can‟t kill …inaudible … sometimes rabbits  

5 Looking at book – It‟s John Marsden and Shaun Tan because it says so on the back page.  

6 God – because … inaudible whisper … if you didn‟t hear that as well – cut! Why – because he‟s lord 
of lords  

7 Me, I don‟t – cause the story isn‟t true. Soooo – that‟s all 

8 No 

9 I think that because – I don‟t know if rabbits can kill – I knew that hares could, but not rabbits. But then 
…inaudible.  

10 No attempt 

11 No attempt 

12 No attempt 

13 No attempt 

14 No attempt 

15 No – because it‟s not going to work – rabbits can attack but they‟re not in Australia – they‟re not.  

 

Short Story: 

1 Yes! Little Red Riding Hood.  
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2 Grandma getting eaten.  

3 That it was a boy.  

4 I don‟t know – a rhyming – a good story? And I think it is because I haven‟t heard of another 
story yet.  

5 Wolf, grandma and – Little Red 

6 Wolfs ate grandma – which is bad, and everyone else, good. Grandma didn‟t do anything 
…inaudible talking to himself.  

7 I think it because he tried to eat (whispering …) the little girl (?) That camera looks … 
inaudible. 

8 The grandma … Why do I think this? Because – they couldn‟t kill the wolf they had to tie him 
up. Inaudible mumble to self.  

9 Everyone‟s  

10 Yes 

11 Yes  

12 He‟s like Little Red Riding Hood, except a boy.  

13 The wolf was mean – very mean.  

14 Very kind – very, very kind 

15 To make it – to do the opposite to Little Red Riding Hood.  

16 No 
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Sian’s Reading Profile: D.O.B. 07.05.01 [9.6 yrs] GROUP 1 [Talented Reader] 

ERAS – Elementary Reading AttitudeSurvey Results 

 

Categories A B C D NOTES: 
 
RECREATIONAL READING: 

A = 3 
B = 4 
C = 3 
D = 0 
 

Positive recreational reader 

How do you feel when you read a book on a rainy 
Saturday?  1   

How do you feel when you read a book in school during 
free time?   1  

How do you feel reading for fun at home? 1    

How do you feel about getting a book for a present?  1   

How do you feel about spending free time reading?   1  

How do you feel about starting a new book? 1    

How do you feel about reading during summer vacation?  1   

How do you feel about reading instead of playing?   1  

How do you feel about going to a bookstore? 1    

How do you feel about reading different kinds of books?  1   

How do you feel when the teacher asks you questions 

about what you read?   1  

ACADEMIC READING 

A = 2 
B = 2 
C = 6 
D = 2 

 
Negative school-reading 
attitude; however does like 
reading out loud and 
listening to stories in class. 

How do you feel about doing reading workbook pages and 
worksheets?    1 

How do you feel about reading in school?   1  

How do you feel about reading your schoolbooks?   1  

How do you feel about learning from a book?    1 

How do you feel when it is time for reading class?   1  

How do feel about the stories you read in reading class?  1   

How do you feel when you read out loud in class? 1    

How do you feel about using a dictionary?   1  

How do you feel about taking a reading test?   1  

     

 

PAT-R Comprehension Fourth Edition          Participant absent 

Summary of Diagnostic Report Test Booklet: 2 
Student Year Level:  Date of testing:         
Test raw score:  Scale score (patc):  +-  
Year level reference grp:  Percentile rank:  %    Stanine:  

 

TORCH Reading Test – School information 
 
Date:Feb „10 

 
Chronological Age: 8.9 

 
Stanine: 8    90% 

NOTES: 
 TORCH = 90% score, top 10% age peers = talented reader 
 Group 1 

 

Child self-evaluation of skills            

1] On the scale 0-3 below, where you think your comprehension skills are at now. 

No comprehension Some comprehension Good comprehension Excellent comprehension 

0 1 2 3 

 
2] On the scale below where do you think your ability to learn new skills would sit? 

Can‟t learn at all Struggle sometimes Generally not bad I pick things up quickly 

0 1 2 3 
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Sian’s Reading Profile: D.O.B. 07.05.01 [9.6 yrs] GROUP 1 [Talented Reader] 

Summary Participant Questionnaire                                                         SIAN 

NOT COMPLETED - absent 

 

Summary Parent Questionnaire                                                               SIAN 

1. How would you describe your child as a reader today? 
I would describe [child‟s name] as a fluent and confident reader who enjoys reading, both 
silently and aloud. Importantly, she demonstrates the ability to comprehend what she reads 
and to create meaning from text.  

2. At what age did your child being reading words without assistance 
[Child‟s name] could recognise and write her name when she was 3 years old but did not start 
reading words until she was 4 years old.  

5. What home reading experiences was your child involved in 

- Before school: 
Either [father‟s name] or I read to [child‟s name‟ daily from when she was a baby. She had 
constant access to a variety of children‟s books. We regularly visited the local library and 
attended story time sessions there too.  

- Once your child started school: 
We listened to [child‟s name] read her home readers and we continued to read to her daily. 

19. To what extent did you, or other family or friends, assist your child in learning to read 
before s/he started school: 

We didn‟t do anything by way of formal instruction, we expected [child‟s name] would learn to 
read in her own good time once she started school. [Father‟s name] and I saw our primary 
role in her literacy as simply being to foster a love of reading and language. We tried our best 
to provide a happy, positive reading environment with plenty of access to a range of children‟s 
books, and plenty of access to an adult to share them with.  

20 Is there any other information about your child’s journey becoming a reader would you like 
to add: 

Nothing added.  
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Sian: D.O.B. 07.05.01 [9.6 yrs] GROUP 1 

MSI and MARSI Results 

 

 
 



 421 

Sian: D.O.B. 07.05.01 [9.6 yrs] GROUP 1 

Collated Transcriptions 
 
Poem: 
1 Well some of the words might have been a bit hard to understand for young children. But I know it was 

about plastic bags and I think it‟s sometimes a bit hard for little kids because of the words.  

6
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2     It‟s about plastic bags and how they‟re bad for the environment and the earth. 
3   I know that it can definitely happen because this has happened, that the plastic bags, like go to the 

earth and it‟s bad for them.  
4 Well not really because everyone usually drops plastic bags and even if someone tried to clean every 

single one up they‟d just keep being dropped.  
5 Well animals of course wouldn‟t have control probably and people – not really everyone has control 

really.  
6 I think there‟s a message because – well I think there‟s a message and messages that you shouldn‟t 

drop plastic bags around.  
7 I think it definitely is an important message – message, because we really shouldn‟t drop plastic bags 

around everywhere. 
8 No – but I bet if I looked it up I might find it out.  
9 Um – in the poem it says “all fluttering in the air” and air raid stuff… I‟m not really sure why they called it 

that.  
10 I think she – I think he or she is, the author – um – I think the author was trying to make people not put 

plastic bags everywhere because it can kill the environment.  

 
Picture Book 
1 Well, there‟s a beautiful land where inaudible … and then these rabbits came, come by water, and 

some of them are friendly and then more rabbits came and they spread and the land, the land was 
ruined. … inaudible. 
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2 Maybe a long bit of land – um – near water – maybe.  
3 I haven‟t really heard about this story before or read anything similar. Um, yeah.  
4   I don‟t think rabbits could really invade the land (giggles) and steal …inaudible…  because rabbits are 

much smaller than us. There‟s a better chance that we‟d kill them rather than them killing us.  
5 I think maybe it was one of the people – um that lived on the land while the rabbits invaded. Because at 

the end it – the person said – (opens book) – “who will save us from the rabbits?” and it was explaining 
what happened.  

6 Well, there‟d probably be a leader of the rabbits telling them what to do and think – um – so I think it 
sort of got control of them, the leader of the rabbits, because he must have told them, like, to go to the 
land and invade.  

7 Well, I think the people that got invaded weren‟t really the people that had control or power or anything 
because they couldn‟t, they couldn‟t like fight the rabbits and they – yeah.  

8 (repeats question in a whisper to herself – trying to understand the question) 
Um – I‟m not really sure what the question‟s about … I‟ll read it again 8 Is there anybody in the story 
who should have a say, but does not? Um – I think – maybe – I‟m not sure, maybe – um – some of the 
people who died in the fight should have had a say maybe in the story. 

9 I think that it was quite easy to understand. I kind of enjoyed the story, the words weren‟t too hard to 
read – and – I think the words were easy so that‟s why it wasn‟t hard to understand.  

10 I think who should read this story is a person that‟s experienced that who would be anyone really. From 
the author‟s point of view, maybe um – well the author would be good, um, to tell the story to a large 
audience. He or she could pretend that – she – uh –that they‟d been through that. 

11 Well, people that got invaded did need help with the rabbits were spreading, there were too many 
rabbits.  

12 It didn‟t really end in a happy ending or anything, so I can‟t really pick out a lesson in this story. Maybe 
because – maybe invading another land is not a good idea.  

13 He might have thought it was a bad thing that the rabbits – rabbits – sort of um - . Maybe he thinks it‟s 
bad because the rabbits invaded and invading a land isn‟t that good  

14 [pp  brown – oil spilling outside walls]   
Well – maybe I think this page because it‟s a bit sad how the land was ruined by the rabbits, so I think 
that‟s it.  

15 Maybe it tells us, really, to be kind to our land because if we don‟t look after our land well, then, it just 
isn‟t a beautiful place to be. 
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Sian: D.O.B. 07.05.01 [9.6 yrs] GROUP 1 

Collated Transcriptions continued 
 

Short Story 

1 Yes – the story‟s called Little Red Riding Hood 

5
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2 There‟s a wolf that eats grandma, 
3 Little Red isn‟t called Little Red Riding Hood, he‟s called Little Red – and he bought ginger 

beer to um – the wolf which didn‟t happen in the usual story.  
4 Um – I‟d say it‟s a narrative and I think this because it‟s a story and I also think it‟s a 

fairytale. Because everybody knows it.  
5 Um – so Little Red – his mother – grandma, the wolf – grandma – the wolf – that‟s about it. 
6 I think - the wolf was bad because he‟d eat people up. I think the mother was good because 

he was – she was taking care of Little Red. And I think Little Red is good as well.  
7 The wolf sort of had a bit of power because he could trap people in the woods and make 

them go off the path and eat them. 
8 I don‟t really think anyone didn‟t have control or power in the story 
9 The wolf thought the little boy was tasty – but he wouldn‟t be. And the mum thought it was 

dangerous to go off the path.  
10 Hmmm, not really, maybe, I don‟t think.  
11 Well, I thought the wolf sort of was – um because maybe if someone – they weren‟t really 

being kind to him or anything and everyone didn‟t liked him – but he could have been a kind 
wolf.  

12 I think he was kind and generous and liked to help people – and he was kind to the wolf and 
now the wolf was kind to everyone.  

13 
 

Well at first he was mean because he liked to eat people and things. – but then he sort of 
changed because he decided not to eat people and have ginger beer instead.  

14 Well, grandma in the story it said she was short sighted – but – she was probably a kind 
person.  

15 To teach people a lesson probably – to listen to people. Like Little Red should listen to his 
mother not to go off the path.  

16 Actually, I think the message was probably if you‟re kind to people, people will be kind to 
you because Little Red was kind to the wolf so the wolf decided not to eat anyone  
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Allan’s Reading Profile: D.O.B. 29.06.01 [9.5 yrs] GROUP 2  

[Possible Talented Reader] 

 

ERAS – Elementary Reading AttitudeSurvey Results 

 

Categories A B C D NOTES: 
 
RECREATIONAL READING: 

A = 4 
B = 3 
C = 2 
D = 0 
 

Positive recreational reader 

How do you feel when you read a book on a rainy 
Saturday?   1  

How do you feel when you read a book in school during 
free time?  1   

How do you feel reading for fun at home? 1    

How do you feel about getting a book for a present? 1    

How do you feel about spending free time reading?  1   

How do you feel about starting a new book? 1    

How do you feel about reading during summer vacation?  1   

How do you feel about reading instead of playing?   1  

How do you feel about going to a bookstore? 1    

How do you feel about reading different kinds of books?   1  

How do you feel when the teacher asks you questions 
about what you read?  1   

ACADEMIC READING 

A = 4 
B = 2 
C = 3 
D = 1 

 
Positive attitude to reading at 
school  

How do you feel about doing reading workbook pages and 
worksheets?   1  

How do you feel about reading in school? 1    

How do you feel about reading your schoolbooks?   1  

How do you feel about learning from a book? 1    

How do you feel when it is time for reading class?  1   

How do feel about the stories you read in reading class? 1    

How do you feel when you read out loud in class?   1  

How do you feel about using a dictionary?    1 

How do you feel about taking a reading test? 1    

 8 5 6 1 

 

PAT-R Comprehension Fourth Edition 

Summary of Diagnostic Report Test Booklet: 2 
Student Year Level: 3 Date of testing:        30.11.10 
Test raw score: 24 Scale score (patc):  125.0+- 4.9 
Year level reference grp: 3 Percentile rank:  82%    Stanine: 7 

NOTES: 
 TORCH = Stanine 9 = 99% Top 1% of age peers 
 PAT-R =  disparity with TORCH = GROUP 2 

 
 

Child self-evaluation of skills           NOT COMPLETED 

1] On the scale 0-3 below, where you think your comprehension skills are at now. 

No comprehension Some comprehension Good comprehension Excellent comprehension 

0 1 2 3 

 
2] On the scale below where do you think your ability to learn new skills would sit? 

Can‟t learn at all Struggle sometimes Generally not bad I pick things up quickly 

0 1 2 3 
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Allan’s Reading Profile: D.O.B. 29.06.01 [9.5 yrs] GROUP 2  

[Possible Talented Reader] 
 

Summary Participant Questionnaire        ALLAN 

NOT COMPLETED 
 

Summary Parent Questionnaire        ALLAN 

1. How would you describe your child as a reader today? 

Ambitious, with a daily habit 

2. At what age did your child being reading words without assistance? 

6 years 

5. What home reading experiences was your child involved in 

- Before school: 

Having stories read to him 

Listening to stories read to older brother 

- Once your child started school: 

Home readers 

School library books (reading & being read to) 

Home library books as bedtime stories  

19. To what extent did you, or other family or friends, assist your child in learning to read 
before s/he started school: 

Both parents read to him at bedtime routinely (grandmother would also read when visiting) 

20 Is there any other information about your child’s journey becoming a reader would you like 
to add: 

Nothing added 
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Allan: D.O.B. 29.06.01 [9.5 yrs] GROUP 2 

MARSI Results 
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Allan: D.O.B. 29.06.01 [9.5 yrs] GROUP 2 

Collated Transcriptions 
Poem 

1 Because it rhymed a lot. 
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2  It‟s about plastic bags and jelly fish.  

3 Well if no one really care – maybe it will. 

4 I think everybody does. 

5 No one.  

6 I think it‟s trying to tell me to – er – I think it‟s trying to explain me to take care of the plastic 
bags for they‟re lurking everywhere – so I …  

7 Well – it could pollute the earth – if we didn‟t have – if we didn‟t , did have plastic bags and used them over and 
over again. Some, sooner or later they‟re going to be lost, or thrown away into the dump or just – somewhere 
where there‟s a habitat. That‟s not us – that … - and um – yep – it‟s an important message. It‟s trying to tell us – 

what‟s it trying to say -  

8 No – no I don‟t.  

9 Well – I don‟t know …  say it again.  

10 I think he is because – he‟s trying to make us act that we should be … yes, I think he‟s 
trying to make us act that we should act together and – clean the rubbish up. 

 

Picture Book 

1 It‟s about rabbits – invading humans, I suspect. And they took over the world – and – yeah 
– bad things happened.  

3
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2 Well, it sounded like very close to the convicts invading Aboriginals, I think it was very close 
to that – so it must have been taken – taken around the world. Hmm – sort of like the 
convicts and Aboriginals when they came.  

3 I – I don‟t – I – I don‟t know a story like this except for the Aboriginals … inaudible and 
distracted. 

4 We‟re not the only ones out there – there are probably other aliens, wild things that 
probably will come to our earth some day. Though they‟re probably not that good in 
technology either 

5 Well, the person that‟s telling the story, there is someone telling, but I‟m not sure who. Um 
– because it‟s about – I‟m pretty sure it‟s a book, someone‟s reading a book – like me, so 
I‟m actually reading the story to everyone else.  

6 Well – I think the rabbits have control because everyone else is just scattered and killed … 
inaudible. 

7 The people that were …inaudible … I don‟t think they had. 

8 Well – it says „is there anybody in the story who should have a say, but does not – I think 
there should be more – more explaining what are the things that were scattered and I think 
there should be more say of those, of them.  

9 I think it was – pretty easy – um – it was easy to understand it had pictures to help me and 
the writing wasn‟t too hard 

10 I think – um – people that have never experienced any war should do, should read this 
book and see how terrible it was for the people that did have war. 

11 Lots of people need help. The rabbits are the invaders – everyone else needs help, 
because they‟re being invaded 

12 To tell that these things can happen – they can.  

13 I think his opinion about the situation in the story is – inaudible – um – I don‟t know – I don‟t 
know about that question.  

14 [pp    grey page “rabbits, rabbits, rabbits …” 
- I‟m just going to try and find it.  
Here – it showing they civilized our world and took over the area. And that‟s how, also, it also means that – reads 
the words on the page– it‟s a page of civilization of rabbits. It‟s a bit weird 

15 Hmm! Um – well – I think it‟s – I think it‟s a part – of someone‟s life that could happen in 
their life and it‟s called war. 
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Allan: D.O.B. 29.06.01 [9.5 yrs] GROUP 2 

Collated Transcriptions continued 

 
Short story 

1 The story is called Little Red Riding Hood. 
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2 The grandma, the wolf, and something else – ah, the basket. 

3 Instead of a „she‟ it is a „he‟. Instead of Little Red the real version is Little Red Riding Hood.  

4 I think that Little Red is sort of a you know – an agreement story – um – like if you do this, 
I‟ll do that. Sort of like.  

5 Grandma, father, mother, Little Red, wolf, travellers. There are six.  

6 Every character is good except the wolf – he eats the grandma.  

7 I think Little Red has power in this story – because – it‟s the main character – he, is the 
main character – and he‟s the one that – tricked – tricked the wolf and all that – so that‟s 
why I think he had power in the story. 

8 I think the grandma doesn‟t have control in this, in the story because she had short eyesight 
and that‟s a bit of a disadvantage - and so – she could easily get eaten by a wolf she‟s very 
short sighted and she also gets gobbled up as soon as she turns away, so I don‟t think she 
has that much power in the story. 

9 The wolf‟s point of view is trying to have a snack. Little Red‟s point – is trying – to um get 
the basket of ginger beer and apples – to – um – her grandma. And grandma – her point is 
to wait for the um ginger beer to do something with Little Red. The last thing is the travellers 
tell the tales and that‟s their point in this and – the um – the parents they … the apples and 
the ginger beer – just the ginger beer.  

10 Um – yes, there is actually – where is the huntsman? The woodcutter. 

11 I think the grandma is because – she only lasted like – a page. 

12 He is a boy – he has a red coat – likes skipping apparently. Um – he‟s a deliverer of goods. 
He – he‟s a happy fellow and also a sneaky fellow – and then he‟s also – he also likes 
different food especially ginger beer.  

13 
 

Hungry – eats people- um – feeds – wolf-like - er he is something - um he is furry grey, big 
ears big eyes big teeth.  

14 Short eye-sighted, wigs, dresses, bed, eaten – waiting for Red Riding Hood.  

15 I think he wrote it to copy Little Red Riding Hood – to make it a good thing. To make it like a 
boy‟s version – a better version as they would say 

16 I think he had a message of trying to tell you that – hmm – I think the message was that um 
forests are dangerous – there are wolves around the world – and dreadful things like being 
eaten can happen like being killed and all that 
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Leila’s Reading Profile: D.O.B. 17.05.01 [9.4 yrs] GROUP 3 [Typical Reader] 

ERAS – Elementary Reading AttitudeSurvey Results 

 

Categories A B C D NOTES: 
 
RECREATIONAL READING: 

 

A = 5 
B = 3 
C = 2 
D = 0 
 

Very positive recreational reader 

How do you feel when you read a book on a rainy 
Saturday? 1    

How do you feel when you read a book in school during 
free time?   1  

How do you feel reading for fun at home? 1    

How do you feel about getting a book for a present?  1   

How do you feel about spending free time reading? 1    

How do you feel about starting a new book?  1   

How do you feel about reading during summer vacation? 1    

How do you feel about reading instead of playing?  1   

How do you feel about going to a bookstore? 1    

How do you feel about reading different kinds of books?   1  

How do you feel when the teacher asks you questions 

about what you read?   1  

 
ACADEMIC READING 

 
A = 2 
B = 3 
C = 2 
D = 2 

 
School-reading experiences 
evenly spread 

How do you feel about doing reading workbook pages and 
worksheets?    1 

How do you feel about reading in school?  1   

How do you feel about reading your schoolbooks?   1  

How do you feel about learning from a book?  1   

How do you feel when it is time for reading class? 1    

How do feel about the stories you read in reading class? 1    

How do you feel when you read out loud in class?  1   

How do you feel about using a dictionary?    1 

How do you feel about taking a reading test?   1  

 7 6 5 2 

 

PAT-R Comprehension Fourth EditionAbsent on day of testing 

Summary of Diagnostic Report Test Booklet: 2 
Student Year Level:  Date of testing:         
Test raw score:  Scale score (patc):   
Year level reference grp:  Percentile rank:   

 
NOTES:  

 TORCH  - February 2010 – Stanine 6 – 65% 

 

Child self-evaluation of skills           NOT COMPLETED 

1] On the scale 0-3 below, where you think your comprehension skills are at now. 

No comprehension Some comprehension Good comprehension Excellent comprehension 

0 1 2 3 

 
2] On the scale below where do you think your ability to learn new skills would sit? 

Can‟t learn at all Struggle sometimes Generally not bad I pick things up quickly 

0 1 2 3 

Summary Parent Questionnaire   NOT RETURNED 

Summary Participant Interview    NOT COMPLETED 
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Leila: D.O.B. 17.05.01 [9.4 yrs] ] GROUP 3 

MARSI Results 
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Leila: D.O.B. 17.05.01 [9.4 yrs] GROUP 3 

Collated Transcriptions 
Poem 

1 Sort of because it had lots of hard words in it.  
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2 How plastic bags are sort of, going to take over the world.  

3 Yes, because, um –because -. I‟m not really sure  

4   No 

5 ah 

6 Yes, it‟s telling us not to pollute the world.  

7 Yes, because then we know that we don‟t have to do this … and that. 

8 Not completed 

9 Because, it‟s sort of like airplanes, or an air raid, of plastic and stuff.  

10 Yes, because um, because it might save the…Answer not completed 

 

Picture Book: Absent 

 

Short Story 

1 Yes, Little Red Riding Hood 

6
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2 There‟s a wolf, and the grandma, and the wolf tries to eat um little red riding hood and um 
her grandma 

3 It‟s a boy instead of a girl um they have a ginger beer part 

4 I think, um, it‟s a fairytale um, and I‟m not sure how to, I don‟t know how to … , why I think  

5 The wolf, the mum, little red, and grandma 

6 I think um the wolf‟s bad because he was eating people but then end he, um, changed and 
the rest are good 

7 I think the Little Red does, um, and I‟m not sure how to explain it  

8 The mum.  She doesn‟t come in much 

9 Um, I think it‟s, um, little red  

10 Um, yeah, um, the mum because she only comes up in one scene 

11 Um, no I don‟t think so  

12 I think he‟s clever and um really likes his grandma … and kind  

13 Greedy, um, bit selfish, um, and hungry most of the time  

14 Um, Grandma„s prob.. a sweet little um lady um and I‟m not really sure, and she has bad 
sight, .. um she‟s kind 

15 Um, not sure  

16 Not sure   
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Isla’s Reading Profile: D.O.B. 15.09.00 [10.2 yrs] GROUP 1 [Talented Reader] 

ERAS – Elementary Reading AttitudeSurvey Results  ISLA 

 

Categories A B C D NOTES: 
 
RECREATIONAL READING: 

 

A =10 
B = 0 
C = 0 
D = 0 
 

Very positive recreational reader 

How do you feel when you read a book on a rainy 
Saturday? 1    

How do you feel when you read a book in school during 
free time? 1    

How do you feel reading for fun at home? 1    

How do you feel about getting a book for a present? 1    

How do you feel about spending free time reading? 1    

How do you feel about starting a new book? 1    

How do you feel about reading during summer vacation? 1    

How do you feel about reading instead of playing? 1    

How do you feel about going to a bookstore? 1    

How do you feel about reading different kinds of books? 1    

How do you feel when the teacher asks you questions 

about what you read?  1   

 
ACADEMIC READING 

 
A = 4 
B = 5 
C = 1 
D = 0 

 
Positive school-reading 
experiences, but not to same 
extent as recreational 
reading. 

How do you feel about doing reading workbook pages and 
worksheets?  1   

How do you feel about reading in school? 1    

How do you feel about reading your schoolbooks?  1   

How do you feel about learning from a book? 1    

How do you feel when it is time for reading class? 1    

How do feel about the stories you read in reading class?  1   

How do you feel when you read out loud in class?   1  

How do you feel about using a dictionary?  1   

How do you feel about taking a reading test? 1    

 14 5 1 0 

 

PAT-R Comprehension Fourth Edition 

Summary of Diagnostic Report Test Booklet: 2 
Student Year Level: 5 Date of testing:        29.11.10 
Test raw score: 33 Scale score (patc):  151.2+- 7.5 
Year level reference grp: 1 Percentile rank:  97%    Stanine: 9 

 
NOTES:  

 TORCH (Feb) = stanine 7 / 81% 
 PAT-R (Nov) = top 10% age peers reading ability = talented reader 

 

Child self-evaluation of skills            

1] On the scale 0-3 below, where you think your comprehension skills are at now. 

No comprehension Some comprehension Good comprehension Excellent comprehension 

0 1 2 3 

 
2] On the scale below where do you think your ability to learn new skills would sit? 

Can‟t learn at all Struggle sometimes Generally not bad I pick things up quickly 

0 1 2 3 
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Isla’s Reading Profile: D.O.B. 15.09.00 [10.2 yrs] GROUP 1 [Talented Reader] 

 

Summary Parent Questionnaire       ISLA 

1. How would you describe your child as a reader today? 

[Isla] is a prolific reader who not only reads quickly but comprehends what she reads AND 
almost never forgets what she reads. She is very fortunate. 

2. At what age did your child being reading words without assistance 

She didn‟t start reading until she was 6. 

5. What home reading experiences was your child involved in 

- Before school: 

We (both parents) read to [Isla] every night. Each evening we would read 1-3 books. Once her 
little sister was born, I would read to Bella while nursing the baby. 

- Once your child started school: 

At 6, she would bring home little books to read to us from Kindergarten. It was a Montessori-
style program, so {Isla} only started bringing books home once she was interested and 
somewhat able to put it all together.  

19. To what extent did you, or other family or friends, assist your child in learning to read 
before s/he started school: 

I‟d say we just always made books a part of all our lives and since we love books and reading 
we tried to pass that passion on to our kids.  

20 Is there any other information about your child’s journey becoming a reader would you like 
to add: 

[Isla} was born in German and was bilingual until we moved her to (an) American kindergarten. I think 
having the ability to switch between the languages at a young age only helped her understanding of 

“symbols” as meaning words. It probably slowed her down at first (which is why I think she didn‟t start 
reading earlier), but it has only helped her language  
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Isla: D.O.B. 15.09.00 [10.2 yrs] GROUP 1 

MSI and MARSI Results 
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Isla: D.O.B. 15.09.00 [10.2 yrs] GROUP 1 

Collated Transcriptions 
Poem 
1 Well, it didn‟t make sense at first – so – the name of the poem was air raid, and I immediately thought of 

airplanes. And it said „the world is full of plastic bags, and didn‟t make sense really. And um – so – it 
wasn‟t so easy to understand at the beginning, but farther on it was quite easy to understand.  
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2 Um – well – plastic bags - and how they‟re polluting the world - put simply. And how it could be the end 
of civilization  

3 No! I think it is true that we are polluting too much but I do not think it‟s very true that it is at all possible 
for – possible for plastic bags to fly it‟s kind of impossible. Um but yes, I do get the author‟s message – 
um – and yes, we should not pollute.  

4   Yes, I think that the plastic bags do not have control in this – oh, the plastic bags do have control, 
sorry, I misspoke.  I think the plastic bags have control in this situation – um because, it says in this 
second – um – the second verse it said “they will form a mighty legion and conquer earth by night, 
they‟d cool the sun, and stifle spring and turn the sea to slush”. So I think, yes, from that little excerpt, I 
think it‟s the plastic bags that do have control.   

5 Well, as the author of this poem says, it‟s us that do not have control. But, in a way we do have control 
because we can stop polluting.   

6 Yes, I think the message is not to pollute, because otherwise there will be terrible consequences – 
because „the world is full of plastic bags they‟re lurking everywhere until the time comes to arise and 
suffocate the air‟.  

7 Yes, I don‟t think that pollution can destroy our world completely like it says it can, but it can still choke 
our plants, and it could be quite disastrous consequence. So yes, I think it‟s a very important message.  

8 Well, I‟ve heard the term used before when, it‟s normally used to describe airplanes when they swoop 
down and bomb. That‟s an air raid, so I guess it‟s similar – um – these „plastic bags will descend in a 
rush‟ and so they won‟t drop bombs but they will „clog the sun, stifle spring and turn the sea to slush‟.  

9 Missed 
10 Yes, I think the author is trying to get us to stop polluting, stop using plastic bags, instead use paper 

bags which are decomposable material.   

Picture Book 
1 Um – it‟s basically there are other animals – um yea - basically from the point of animals, these rabbits 

came to their land, and took over their land – bit like humans come to areas where it‟s only wildlife and 
then build cities and do anything that they want to the land.  
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2     Well (picks up book) um by looking at some of the pictures  and also right here – this picture (first 
page spread) um – „the rabbits came many grandparents ago‟ many generations ago – um – there‟s the 
snake and the toad, you don‟t usually find snakes in America, um you don‟t (goes to next page) you 
don‟t find these types of lizards in America either – so doubt it‟s America. Also these creatures (points 
to numbats at top of page) look a bit like kangaroos, and as I think they‟re pointing at the rabbits um 
and they have – spears I think – probably Australia – and also – (goes to another page) another thing is 
I think they‟re kangaroos, long tail kangaroos? Um with the spears – they also have a darker coloured 
fur I think maybe this story is representing the Aborigines and the Europeans who came to um Australia 
– or prim and proper and the Aboriginals – the kangaroos have spears and swinging from trees so that 
less rule-abiding you could say.  

3 Um (picks up book again and looks at front cover) I‟ve heard um like – I said earlier, the story of like 
how the um – lighter coloured – like the Europeans came to Australia and took the land away from the 
Aborigines and another story which is similar in my opinion is Pocahontas um – the um light skinned 
people basically come in and try to take the land away from Pocahontas and her people um so it‟s a bit 
similar you could say, except the rabbits are doing it to the kangaroos.   

4 Um I think it actually could happen because well – people take  things away from other people, the land 
– or - um inaudible  siblings – I think it could actually happen, but not with the kangaroos and rabbits. 
Not so sure about that. 

5  Well, (picks up book and looks at cover) the only other animal – on the cover is the kangaroos up near 
the top. It‟s mainly kangaroos (flicks through book) that I can see, so I think it‟s the kangaroos telling it. 
Um  like here – turns to montage page) it says here “sometimes we had fights” pointing  kangaroos, 
kangaroos, kangaroos, kangaroos,  – I think they‟re kangaroos – kangaroos, kangaroos. 
* Used visual clues to support rather than language clues.  

6 Most definitely the rabbits because they‟re the people destroying the land – um – building fancy nancy 
houses  (flicks through book – shows house page) their plans, this area – and I most definitely think 
those people in control are the rabbits, because in the very last page – „who will save us from the 
rabbits‟. That … that these kangaroos are helpless.  

7 Showing book to camera – The kangaroos (flicks through book to dark double page with animals in 
chains) um – the rabbits have power over them … inaudible … people are animals in this story and 
kangaroos – the kangaroos have -  don‟t have the power and the rabbits do.  

8 Picks up book and flicks through it before answering 
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I just … inaudible …  in the story, the long legged birds in the billabong … um, we don‟t hear much 
about that. In the story “where are the great billabongs, alive with long-legged birds?”  - um – shows 
another page to farming double page – um the mice they‟re running away from these machines 
chopping down these trees – So yes, I think the other animals need a bit more of a say.  

9 I don‟t think the story was easy to understand – I mean because it ended on a bit of a cliff hanger – so it 
didn‟t resolve itself, and I think a story is easy to understand if they resolve themselves.  

10 I think it‟s – um aimed at younger kids (looks at cover and holds up for the camera) but – say about 
Year 2 – um, if they‟re learning about – the history of Australia and that sort of stuff  - it might be a good 
ideas. 

11 The kangaroos! They‟re being overtaken by rabbits – which I don‟t really understand in a way because 
– um – the rabbits are – well, in real life, kangaroos are that tall (hand demonstration) and rabbits are 
that tall. So I don‟t really understand that.  

12 Hmm – well if I didn‟t know any better, I‟d probably say for fun – but um – flicks through book) This story 
… (shows montage page „still more …”) might be about the convicts and um but – the swords and - but 
um – I don‟t really  … image impress on children how people are being divided and how the rabbits 
weren‟t sharing with the kangaroos. 

13 I think the author‟s trying to impress on us that the kangaroos need help – (flicks through book) like the 
kangaroos say – “who will save us from the rabbits?”  - so um I think the author‟s opinion is that the 
kangaroos need help.  

14 [pp    Grey page “rabbits, rabbits, rabbits” 
this page because – um – because it‟s showing how the rabbits are taking over the kangaroos land and 
- it‟s kind of in connection with this page(farming page) because they  both show the rabbits are … the 
environment on this page  because … blue sky but all the ground is  grey.  
[compared multiple pages] 

15 Considered answer for 6 seconds before beginning 
As a big sister (smile) um yeah I think that - it probably does – to stick up for yourself. If you‟re being 
bullied, the kangaroos are being bullied by the rabbits, stick up for yourself, that‟s what I think the 
story‟s telling us (picks up book and looks at cover). 

Short story 
1 Little Red Riding Hood. It‟s about the same – but the other one there‟s a hunter in it – in Little Red 

Riding Hood there‟s a hunter and also it‟s a girl, not a boy.  
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2 Both of their names have Little Red in it. Um – there‟s the wolf, there‟s the grandma – and the wolf 
tries to eat both of them – so, that‟s about the same.  

3 Well, um there‟s Little Red Riding Hood‟s just Little Red – and they – and there‟s a boy instead of a 
girl that‟s in the story and also the wolf eats grandma in the story, and there‟s no ginger beer in the 
other story.  

4 Fantasy, most definitely – and I think this because – it‟s – well, since when do wolves swallow people 
whole? So I think that it‟s not – I don‟t think that could really happen – um 

5 Little Red, his parents, grandma, the wolf. That‟s about it.  
6 The wolf is bad because he tries to eat people – and um Little Red is good because she – he, sorry - 

… he does things for the good of other people, he tried to save the family, so.  
7 I think it‟s about half and half. With – well, first of all grandma. No control cause she was eaten and 

Little Red had control in half the story whereas the wolf had control in the other half of the story as the 
wolf took Little Red‟s jacket – and um – the wolf also ate grandma and – but then when the wolf drank 
ginger beer – I think Little Red had the power then a bit more.  

8 um – grandma and Little Red‟s parents because they didn‟t really do much. 
9 Goes back to text to read before answering  

Mainly Little Red‟s – I think. Yeah, I think it‟s mainly Little Red.  
10 Grandma‟s. Um – and wolf‟s – because if the wolf had of, it would have made it sound more 

sympathetic. Whereas Little Red with Little Red‟s opinion it kind of made it look like the wolf was evil.  
11 Grandma, she gets swallowed. Also, just by the way they wrote the story – um – I think Grandmas can 

be a lot tougher than they are made out to be.  
12 Quick thinking – um – he doesn‟t really listen to instructions because his mother said don‟t stray off 

the path and he did to pick – um – the apples – so – he isn‟t – um – but he did end up saving 
Grandma.  

13 Greedy – um – maybe he‟s just a bad character all round – um – he‟s greedy, just full of people um – 
he takes advantage of people also. 

14 Helpless. - Um- well yeah, grandma‟s a bit helpless in this story and – she must have been a bit 
scared – and she just seems like a nice old lady living in, living by herself with her  

15 For enjoyment – like, it doesn‟t really teach you much – um – but it doesn‟t give – tell you much fact, 
many facts – in any ways so I think it‟s more for enjoyment of reading about – these things that 
couldn‟t actually happen.  

16 Repeats question – tries to interpret – for 21 seconds 
Um – I think there isn‟t really a message in this – I think – no – I don‟t think there‟s a message in this. I 
think it‟s just for pleasure.  
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Jacob’s Reading Profile: D.O.B. 05.03.99 [11.8 yrs] GROUP 2  

[Possible Talented Reader] 

ERAS – Elementary Reading AttitudeSurvey Results 

 

Categories A B C D NOTES: 
 
RECREATIONAL READING: 
 

A = 2 
B = 4 
C = 4 
D = 0 
 

Fairly positive recreational 
reader 

How do you feel when you read a book on a rainy 
Saturday?  1   

How do you feel when you read a book in school during 

free time?  1   

How do you feel reading for fun at home?  1   

How do you feel about getting a book for a present?   1  

How do you feel about spending free time reading? 1    

How do you feel about starting a new book?   1  

How do you feel about reading during summer vacation?   1  

How do you feel about reading instead of playing?   1  

How do you feel about going to a bookstore? 1    

How do you feel about reading different kinds of books?  1   

How do you feel when the teacher asks you questions 
about what you read?   1  

 

ACADEMIC READING 

 
A = 2 
B = 3 
C = 4 
D = 1 

 
Average attitudes to reading 
at school. 

How do you feel about doing reading workbook pages and 
worksheets?    1 

How do you feel about reading in school?  1   

How do you feel about reading your schoolbooks?   1  

How do you feel about learning from a book? 1    

How do you feel when it is time for reading class? 1    

How do feel about the stories you read in reading class?   1  

How do you feel when you read out loud in class?  1   

How do you feel about using a dictionary?  1   

How do you feel about taking a reading test?   1  

     

 

PAT-R Comprehension Fourth Edition 

Summary of Diagnostic Report Test Booklet: 2 
Student Year Level: 5 Date of testing:        29.11.10 
Test raw score: 30 Scale score (patc):  140.3 +/- 5.1 
Year level reference grp: 5 Percentile rank:  86%    Stanine: 7 

 
NOTES:  

 TORCH = N/A 
 PAT-R = top 14% age peers reading ability = talented reader 

 

Child self-evaluation of skills           NOT COMPLETED 

1] On the scale 0-3 below, where you think your comprehension skills are at now. 

No comprehension Some comprehension Good comprehension Excellent comprehension 

0 1 2 3 

 
2] On the scale below where do you think your ability to learn new skills would sit? 

Can‟t learn at all Struggle sometimes Generally not bad I pick things up quickly 

0 1 2 3 
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Jacob’s Reading Profile: D.O.B. 05.03.99 [11.8 yrs] GROUP 2 

[Possible Talented Reader] 

Summary Parent Questionnaire         JACOB 

1. How would you describe your child as a reader today? 

Loves reading 

2. At what age did your child being reading words without assistance 

Jordan was a late starter 

5. What home reading experiences was your child involved in 

- Before school: 

Lots of read aloud with me and preschool. Always enjoyed picture books. 

- Once your child started school: 

Same 

9. Briefly describe the reading practices of the adults in your child’s life: 

I read all the time. My husband enjoys listening to audio books. Grandparents readers too.  

19. To what extent did you, or other family or friends, assist your child in learning to read 
before s/he started school: 

Just read aloud to enjoy stories, did not teach. 

20 Is there any other information about your child’s journey becoming a reader would you like 
to add: 

Jordan had trouble with sounds and seemed somewhat dyslexic when he first tried to read, 
which was odd as he loved books and always strongly participated in language time at school. 
He started to read strongly when he had enough skills to comprehend.  
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Jacob: D.O.B. 05.03.99 [11.8 yrs] GROUP 2 

MSI and MARSI Results 
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Jacob: D.O.B. 05.03.99 [11.8 yrs] GROUP 2 

Collated Transcriptions 
Poem 

1 I think it‟s a pretty good poem – um – it‟s a decent poem and yes, it was pretty easy to 
understand because it‟s obvious that the poem‟s about – um the fact that we‟re littering too 
much and plastic bags are pretty much taking over the world.  
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2  

3 Could this really happen? Yes. If we don‟t cut down on our use of plastic bags and – yes, it 
could happen. Which is why people are making the portable – green bag things – I don‟t 
know  

4 Um, people who have control in this um - situation will be us – um – we can stop using 
plastic bags all together and – but people would still use them for the shopping who can‟t be 
bothered to throw them away. Even if they can be bothered to throw them away, sometimes 
when the garbage truck are emptying them, the –um – plastic bag blows away as it‟s falling.   

5 Um – the people who don‟t have control are the birds, the fish, the people who are being 
affected by it – that‟s actually pretty sad – considering the fact that they‟re the ones who are 
dying 

6 There‟s a message in this poem – to yell – it‟s just staring us in the face – the whole poem is 
telling us to stop using plastic bags and stop littering so much … 
 

7 … and I reckon it‟s a very important message – because if we didn‟t – um – the whole race, 
the whole human race – the whole – um – the whole planet would be overrun and it would 
just be, instead of having nice waters, we‟d have black waters, um – dead things everywhere 
– nothing is very good when it‟s like that  

8 An air raid is – like things from the air are raiding things from the ground, such as – you can 
have a bombing raid which is bit like an air raid because – um – planes are dropping bombs 
down onto the ground, killing people.  
In this situation the bags are – blowing around the place and eventually falling to the ground 
and killing and animals or people.  

9 The author used this title for this poem because – it‟s – it‟s true – the plastic bags are air 
raids – um - they‟re working as air raids and practically taking over the planet.  

1
0 

I reckon – the author is trying to make everyone act about this poem, to stop littering, to stop 
using so much plastic bags – and if anything, to put plastic bags, put stuff in them and then 
put them in the rubbish bin so they don‟t blow away. And – that‟s just about it, and I‟m done.  

Picture Book 

1 Um – so there – the rabbits were taking over the planet, and they were eating everything, taking over 
everything, stealing everything  - and – they weren‟t very responsible, they kept on stealing, they even 
took their children, they weren‟t very fair, so obviously the – the person who wrote the story didn‟t like 
rabbits.  
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2 And the story – the story took place – I don‟t know – maybe our country? Planet Earth … it said half 
way through the book – I think it said something about where is our rich – our rich brown moist earth 
now? – I think that the person who wrote it, doesn‟t actually want you to concentrate on when the story 
is set … think they um – they probably want you to pay more attention to what was happening. 
Did not look at book at all, only from memory,  

3 Um – I haven‟t really read  or seen a story like this before – well, actually I have, except they weren‟t 
rabbits they were humans – like um – can‟t remember what the story was called, think it was um – Ah 
„Once‟ and -. Um they were really good stories, but they weren‟t picture books, they actually had no 
pictures in them. So I‟ve read very few picture books because I like um reading books that amuse me 
that aren‟t very long books – that don‟t have any pictures in them – I like the long books that amuse 
me a lot though.  

4 I don‟t really think this could happen, because, well actually it might – but everyone spreaded a 
disease – for the rabbits that killed them off. So I don‟t think they‟ll take over the world unless we run 
out of the poison, then we‟ll have to make more – so no I don‟t believe this will happen.  

5 Um – the one that is telling the story is – um – well me, I‟m telling the story, but the person who I don‟t 
know, wrote the story, must have obviously not liked rabbits that much. And – must not have, they 
must not have like, not liked keeping pet rabbits. They would have thought, they would have hated 
rabbits running into them. I don‟t know - 

6 Um – how – do you control the story is – well it depends – the reader can control the story because he 
can after he closes it, make up different bits  then re-write it to his own avail – um, might even change 



 440 

the end. But I don‟t really change it, only imagine it, like points if I was in them.  
Has misunderstood the question.  

7 I think that um – the reader- controls the story because he‟s the reader. He can change the story to 
how he wants. He doesn‟t actually have to read it. No one has to read the book how it‟s written, they 
can read it their own way. I don‟t think we possibly have the power to control the story, it‟s actually the 
writer. The writer can make one story, but the readers can make many out of their own thoughts. So – 
pretty interesting when you think about it like that.  

8 If there‟s anyone in the story who should have a say it‟s probably the rabbits. I‟ve had rabbits, and 
rabbits aren‟t actually that bad.  They wouldn‟t pollute the world, but they eat the crops, but that‟s in 
their general nature. – Like us humans we‟re eating the planet, we the ones polluting it, they‟re not, 
they‟re just going around like they do. We eat a lot more um – of crops, not crops, but we eat a lot 
more of the plants than they do. So – but we also grow them  

9 Um, this story was pretty easy to understand because it didn‟t have very much words and – well it, 
didn‟t actually do anything confusing. It didn‟t have any plots. The only bit I thought was confusing was 
the end bit, where it said „they took our children‟ because that was on – because the words were on 
different places. And hard to see. Which is why I stopped for a bit. Quoted without looking at book. 

10 Um – to read this story – I don‟t really know who should read this story because everyone could read 
this story. Probably someone who doesn‟t like rabbits like the author probably doesn‟t and – someone 
who likes other things. Apparently the rabbits kept on coming to, because they keep on breading, 
cause it‟s in their nature seeing as they‟re hunted and killed and eaten and lots of other things so they 
have bread otherwise they‟ll die out. And a lot of people with pet rabbits wouldn‟t want that to happen.  

11 No. Don‟t think so. Except maybe the writer. He needs help in how to um – like maybe he‟s – the 
writer is obviously blaming the – um – rabbits for the, he or she could. The rabbits do what‟s in their 
nature, they wont – they will defend themselves, they‟ll um – they‟ll eat the crops because they have to 
eat otherwise they‟ll die. You can‟t really blame them for doing what‟s in their nature can you!  

12 The author probably wrote this story because – doesn‟t like rabbits, I‟ve said it millions of times before 
– it‟s … they obviously don‟t like rabbits.  

13 Um – I reckon the author‟s opinion is the same thing as before – they – the rabbits – they reckon the 
rabbits should die out because they‟re taking over the – they are in a way, taking over the planet – but 
seeing as we‟re killing them, hunting them all, they‟re dying down so, so they‟re not actually taking 
over the world as long as us humans still stand. A lot of people don‟t really like being a human, and I 
don‟t blame them. We pollute the world, we do all this other stuff, and rabbits don‟t. rabbits do what‟s 
in their general nature. And boy, are they fast.  

14 [pp    (and stole our children) 
I reckon – like the most important double page – I don‟t know – in my opinion  (flicks through book) the 
most important double page – would be – ah, I‟ve got it. I don‟t reckon this is the most important 
double page - but it‟s – it‟s, in my opinion it‟s pretty important because it – it says „and stole their 
children‟ – um – not really necessary – they polluted the planet, they did all that other stuff, but why 
would rabbits steal your children?  Like in real life why would they steal your children?  The person 
who is writing this book probably needs a reality check, but hey, it‟s imagination, think what you like. 

15 Um – (exhales with slight frustration) it‟s telling us to take action in our own life – in a way because 
they obviously want us to um – I don‟t know – stop the rabbits, stop the rabbits from doing all this stuff. 
Um put in more poison. But I disagree. The rabbits are dying down very, very, very slowly, but they‟re 
still dying down. I don‟t really believe the rabbits can take over the world because a lot of them aren‟t 
very smart. Like …. They won‟t take over the world because they‟re not smart enough. But then if they 
combine with the other rabbits they won‟t take over the world but if you walk outside your house and 
see a whole hoard of rabbits with rabies, well, yeah, I agree, but – it won‟t happen. If we stop the 
poisons, yes, it‟ll happen, but – I don‟t know – I‟m not one to judge the reader, er, author‟s opinion on 
this – they wrote the book. 

 

Short Story 

Not completed 
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Ronald’s Reading Profile: D.O.B. 24.09.98 [12.2 yrs] GROUP 1 [Talented Reader] 

ERAS – Elementary Reading AttitudeSurvey Results 

 

Categories A B C D NOTES: 
 
RECREATIONAL READING: 

 

A = 2 
B = 7 
C = 0 
D = 1 
 

Very positive recreational reader 

How do you feel when you read a book on a rainy 
Saturday?  1   

How do you feel when you read a book in school during 
free time? 1    

How do you feel reading for fun at home?  1   

How do you feel about getting a book for a present?  1   

How do you feel about spending free time reading?  1   

How do you feel about starting a new book?  1   

How do you feel about reading during summer vacation?  1   

How do you feel about reading instead of playing?    1 

How do you feel about going to a bookstore? 1    

How do you feel about reading different kinds of books?  1   

How do you feel when the teacher asks you questions 

about what you read?   1  

 
ACADEMIC READING 

 
A = 0 
B = 2 
C = 4 
D = 4 

 
Not an overly positive 
attitude to school reading.  

How do you feel about doing reading workbook pages and 
worksheets?   1  

How do you feel about reading in school?  1   

How do you feel about reading your schoolbooks?    1 

How do you feel about learning from a book?  1   

How do you feel when it is time for reading class?   1  

How do feel about the stories you read in reading class?    1 

How do you feel when you read out loud in class?    1 

How do you feel about using a dictionary?    1 

How do you feel about taking a reading test?   1  

     

 

PAT-R Comprehension Fourth Edition 

Summary of Diagnostic Report Test Booklet: 2 
Student Year Level: 6 Date of testing:        29.11.10 
Test raw score: 32 Scale score (patc):  151.8 ±6.3 
Year level reference grp: 6 Percentile rank:  97%    Stanine: 9 

 
NOTES:  

 TORCH (Feb) = 99% 
 PAT-R = top 3% age peers reading ability = talented reader 

 

Child self-evaluation of skills           NOT COMPLETED 

1] On the scale 0-3 below, where you think your comprehension skills are at now. 

No comprehension Some comprehension Good comprehension Excellent comprehension 

0 1 2 3 

 
2] On the scale below where do you think your ability to learn new skills would sit? 

Can‟t learn at all Struggle sometimes Generally not bad I pick things up quickly 

0 1 2 3 
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Ronald’s Reading Profile: D.O.B. 24.09.98 [12.2 yrs] GROUP 1 [Talented Reader] 

Summary Parent Questionnaire      RONALD 

1. How would you describe your child as a reader today? 

Independent 

Spontaneous – will read a book when bored without being told 

Habitual – reads before bed every night 

2. At what age did your child being reading words without assistance 

6 years 

5. What home reading experiences was your child involved in 

- Before school: 

Story books especially at bed time. 

- Once your child started school: 

Readers being sent home were loathed – they were [?]-ysetitively similar – way beneath his 
level / interest/ and ability. 

19. To what extent did you, or other family or friends, assist your child in learning to read 
before s/he started school: 

Books were frequently given as presents. 

Man books kept at home. 

Story-reading as mentioned. 

20 Is there any other information about your child’s journey becoming a reader would you like 
to add: 

R. identifies strongly with fantasy and magic themes which has directed his choice of 
literature.  
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Ronald: D.O.B. 24.09.98 [12.2 yrs] GROUP 1 

MSI and MARSI Results 
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Ronald: D.O.B. 24.09.98 [12.2 yrs] GROUP 1 

Collated Transcriptions 
Poem 

1 It was very easy to understand the -was really, really obvious and good 
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2     Plastic bags raiding the earth – and like – taking over – basically pollution destroying the 
earth.  

3 Ah, sort of – they will choke us … if we don‟t get rid of them – ah – there‟s kind of too many 
plastic bags in the world at the moment – that‟s why they‟re switching to those other bags.  

4  We do, everyone in the world does, so we can all kind of help, do our little thing to stop it 
from happening.  

5 Um the plastic bags do not have control they are not alive they cannot control themselves 
they can‟t help it if they kind of kill us  

6 Yes, it‟s telling us to kind of – like – stop with the plastic bags – kind of – er – recycle, be 
green kind of thing – environment, be environmental  

7 Definitely, cause this stuff can definitely happen, so, quite a high chance in my opinion. 
Andeventually the world is going to be choked with pollution and rubbish and yeah. 

8 It‟s usually the planes or like – when planes fly over and drop soldiers or parachutes, and 
from the air and onto – onto the ground.  

9 He explained it very well – um – I‟m not entirely sure – and it kind of describes the entire 
thing, especially the second paragraph. 

10 Yes, definitely – it‟s trying to – or not so much, it‟s just saying what will happen if we don‟t 
think about it. It‟s kind of like a – like a – like a, er – maybe like a soothsayer or oracle, 
saying oh this is going to happen if you don‟t act … so yeah, kind of – hmm.  

 

Picture Book 

1 Um it‟s a story about um these - creatures that - tell us about these rabbits that invade 
these creatures‟ country and the rabbits look a bit like these creatures – they kind of take 
over everything with nice things at first and then it kind of – turns – all goes wrong and the 
rabbits take over the entire country and um yeah, they kill … inaudible. 
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2 Australia. Straight away I think it‟s the story about Australia  

3 Yep – it‟s when um – the English colonists – um – when they took over Australia from the 
Aborigines 

4 It already has um -  we‟ve done every single thing that – they did, we took over the country 
with millions of us, we‟ve chopped down the trees, with grass, we‟ve built cities – it‟s exactly 
the same. 

5 The Aborigines are telling the story – they‟re always addressing the rabbits in – in um – er- 
3

rd
 person – um -  

6 er – the um rabbits have the power, they‟re much stronger- um – they‟re more civilised, 
they‟ve got guns, whereas, in the picture on the cover you can only see – yeah, you can 
only see (looking inside book) – um medieval type of weapons. 

7 Um I think the people who do not have power in the story are the – the Aborigines, 
kangaroo-thingies. Um I think this cause they – they‟re wiped out, controlled and man-
handled – um – yeah. 

8 The Aborigines should have a say in what happens to the country they owned, but they 
didn‟t get it. 

9 It was extremely easy to understand … a clear point – it makes, everything made sense. 
They er – presented the pictures really well, expressing – the way the text was made.  

10 Anybody can use this story really – maybe – well, it‟s not really for adults, but – it expresses 
itself(flicking through book) and it‟s more historical than anything.  

11  

12 To – ah – remember and retell the – the horrible things that have happened in history, what 
we did to the Aborigines – yeah. 

13 I‟d say that he thinks it‟s quite drastic – I think he holds the side of the Aborigines um – its 
er a horrible thing these guys have done. I think that the author is just – trying to tell 
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everyone else the horrible things that have happened, so we never forget. 

14 [pp – outside city walls] 
This one – it shows that – it shows what – what we‟ve done to the land and it use to be 
trees and everything and now it‟s plain bare plains and … and everything … treated 
horribly.  

15 um – not necessarily, I think it‟s er – retelling, recalling things that have happened, um – 
things that shouldn‟t happen again. It might be – I‟m not entirely sure, but yep.  

 

Short story 

1 Yes it does.  Yes. Little red riding hood 
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2 Um, there‟s a wolf, um there‟s a person who‟s got like a hood and a red jacket, there‟s a 
grandma, the wolf eats the grandma,  and ah um, the bit where “my what big eyes and and 
teeth you have” thing um yeah. 

3 Ginger beer, and the red apples and the wolf stealing the jacket to get in. 

4 Ah, um (ooh, I forgot to tick off the questions).. a fairy tale type of thing - why do I think this 
um, ah it doesn‟t seem real enough and it seems like a kinda like a folk story tale, yeah 

5 Ok, grandma, wolf and Little Red  

6 um, I don‟t particularly think that any of them are bad cause they are just living lives how 
they should ..um.. I think they are all pretty good 

7 I think the wolf has um, I don‟t particularly think that any of them are bad cause they are just living 
lives how they should ..um.. I think they are all pretty goodthe control and power in this story because 
he‟s mischievous, clever, strong and can eat people and I don‟t think little red can eat people like 
wolves um yeah 

8 Little Red and grandma especially she really can‟t do anything  

9 Aah, the wolf‟s, yeah the wolf‟s pretty much, yeah and little red‟s  

10 The grandma‟s point of view ..or..except , … except when the wolf came no, no no it‟s 
grandma 

11 Not particularly, I mean apart from the fact that grandma was eaten but wolves do that all 
the time.  Wolves need to eat, ah yeah 

12 Aah, a smart, clever, quick thinking, rational, boy, um, kind and debatable 

13 Mischievous, clever, aah, strong, hungry, greedy 

14 Kind, slightly greedy, helpless, yeah 

15 As a parody of little red riding hood 

16 Aah. -If there was a message the message would be kinda like um don‟t stray from, don‟t 
stray from what you‟re told as a kid, like  kind of yeah stay on the right path, don‟t stray kind 
of thing  
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Connor’s Reading Profile: D.O.B. 24.10.98 [12.1 yrs] GROUP 3 [Typical Reader] 

ERAS – Elementary Reading AttitudeSurvey Results 

 

Categories A B C D NOTES: 
 
RECREATIONAL READING: 

 

A = 0 
B = 2 
C = 4 
D = 4 
 

Not a positive recreational 
reader 

How do you feel when you read a book on a rainy 
Saturday?   1  

How do you feel when you read a book in school during 
free time?   1  

How do you feel reading for fun at home?   1  

How do you feel about getting a book for a present?    1 

How do you feel about spending free time reading?    1 

How do you feel about starting a new book?  1   

How do you feel about reading during summer vacation?    1 

How do you feel about reading instead of playing?    1 

How do you feel about going to a bookstore?   1  

How do you feel about reading different kinds of books?  1   

How do you feel when the teacher asks you questions 

about what you read?   1  

 
ACADEMIC READING 

 
A = 0 
B = 0 
C = 7 
D = 2 

 
Negative attitude to school-
reading 

How do you feel about doing reading workbook pages and 
worksheets?    1 

How do you feel about reading in school?   1  

How do you feel about reading your schoolbooks?   1  

How do you feel about learning from a book?   1  

How do you feel when it is time for reading class?   1  

How do feel about the stories you read in reading class?   1  

How do you feel when you read out loud in class?   1  

How do you feel about using a dictionary?   1  

How do you feel about taking a reading test?    1 

     

 

PAT-R Comprehension Fourth Edition 

Summary of Diagnostic Report Test Booklet: 2 
Student Year Level: 6 Date of testing:        29.11.10 
Test raw score: 24 Scale score (patc):  133.7±4.0 

Year level reference grp: 6 Percentile rank:  66%    Stanine: 6 

 
NOTES:  

 TORCH (Feb) = Stanine 7 88% 
 PAT-R = 66% average 12 year old reader 

 

Child self-evaluation of skills           NOT COMPLETED 

1] On the scale 0-3 below, where you think your comprehension skills are at now. 

No comprehension Some comprehension Good comprehension Excellent comprehension 

0 1 2 3 

 
2] On the scale below where do you think your ability to learn new skills would sit? 

Can‟t learn at all Struggle sometimes Generally not bad I pick things up quickly 

0 1 2 3 
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Connor’s Reading Profile: D.O.B. 24.10.98 [12.1 yrs] GROUP 3 [Typical Reader] 

 

Summary Parent Questionnaire            CONNOR 

1. How would you describe your child as a reader today? 

A confident reader who enjoys reading 

2. At what age did your child being reading words without assistance 

6 

5. What home reading experiences was your child involved in 

- Before school: 

He was read to by his parents and grandparents 

- Once your child started school: 

School home reading programme 

19. To what extent did you, or other family or friends, assist your child in learning to 
read before s/he started school: 

Not at all 

20 Is there any other information about your child’s journey becoming a reader would you like 
to add: 

[Nothing added] 



 448 

Connor: D.O.B. 24.10.98 [12.1 yrs] GROUP 3 

MSI and MARSI Results 
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Connor: D.O.B. 24.10.98 [12.1 yrs] GROUP 3 

Collated Transcriptions 
Poem 

1 Well, yes it was an easy poem to understand – like it explained pretty much everything and 
why do you think this? Well – it was just easy to read and you could understand basically 
everything that the author was saying.  

2
1
:  6

-1
2
M

J
C

S
 

2 It‟s about plastic bags that people just left – they‟re floating everywhere, and taking over by 
night and invading and stuff. Yep.  

3 Well, it could happen, because – like if we kept using plastic bags and kept throwing them 
out, they could kind of take over. And – yeah. 

4 Well, the people kind of have control because they can just easily get rid of the plastic 
bags. Just - kind of capture and stuff.  

5 Well, - the plastic bags don‟t really have control because they‟re just bags. Yeah. And the 
earth doesn‟t have control. 

6 Well, there is a bit of a message because like – um – it‟s kind of saying get rid of plastic 
bags – never use them again. And yeah. 

7 Yeah, it is an important message so that people can just get rid of plastic bags and they 
don‟t – take over – and – take over the planet. Yep.  

8 Well, something that just kind of takes over the air and – just raids it, and takes over things. 
Yeah.  

9 Well, it‟s kind of appropriate because plastic, in the poem it says plastic bags take over the 
air and just – you know – take over 

10 Well, yeah, it‟s kind of like saying get rid of plastic bags – and I think that, because like – it 
just kind of seems like he‟s trying to say something – he or she. 

Picture book 

1 Well, it‟s about rabbits coming and taking over – the – um – country and – they didn‟t like 
that – and they wanted to get rid of them because it was barren and empty.   

4
4
:  6

-1
2
M

J
C

S
 

2 Um – just in some random country – and it‟s – kind of hard to tell.  

3 Um- no – because like um I don‟t read these sort of books.  

4 Um – I don‟t really think this could really happen because it‟s kind of make-believe – and 
stuff, and I don‟t really believe in that.  

5 It‟s telling from – the people‟s point of view – it was like, they don‟t really like the rabbits or 
whatever they are  

6 Well the rabbits kind of have all the control because – they‟re just everywhere and taking 
over 

7 Well the people don‟t have any control because the rabbits have taken over and stuff. They 
can‟t do much.  

8 Well, the people should have a say because – the rabbits just do what they want – and the 
people just take it.  

9 Well, it‟s kind of easy to understand because it just followed it pretty well, and gave quite a 
few details  

10 Well, little kids with their parents, because – well, they‟d be able to understand it – they‟d be 
able to understand it pretty easy, and it just seems like kind of a children‟s book.  

11 Yeah, um, the people need a bit of help because – they don‟t get a say in anything and the 
rabbits just take over. Yep.  

12 Well – probably just wrote it for little kids to – it‟s just a picture book so they could read it – 
and – yeah.  

13 Um – the author‟s point of view is that the people get taken over by the rabbits and it‟s not 
fair and they kind of hate it.   

14 [factory page] 

This is probably the most important page in the book because it just shows like what 
they‟ve done – and – just kind of – looks – I don‟t know – just looks shows what they‟ve 
done.  

15 Um, - well, it‟s kind of telling you not to let other people take over your life and just – step up 
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Connor: D.O.B. D.O.B. 24.10.98 [12.1 yrs] GROUP 3 

Collated Transcriptions continued 
 

Short story 

1 Yes.  This story reminds me of Little Red Riding Hood, a bit, and um yeah, that‟s what it 
reminds me of 

7
1
: 6

-1
2
M

J
C

S
 

2 The wolf um eats the grandma and um the ginger beer not the same but the red coat and 
everything yeah that‟s the same 

3 Well the ginger beer like with the wolf groaning and burping and stuff.  Yeah and the wolf 
stealing the coat is different 

4 Um, little red is like just a children‟s story that they can read out stuff 

5 Um the wolf, the grandma, little reds parents, little red. 

6 Well the wolfs kinda bad because it eats people and all the others are kinda good  

7 Um, for probably little red has the most power because like she got her grandma back and 
stuff 

8 Well, the wolf doesn‟t really have much control or power in the story and neither does the 
grandma cause  like the wolf got taken down basically by the little red kid and the grandma 
just got plain eaten at the first sight  

9 Well little red‟s point of view and the wolf‟s point of view.  There‟s like the wolf, you read 
what the wolf thinks and his point of view and you read little red‟s point of view 

10 Well, kinda the parents just like they didn‟t have much say in any of it, just said stay on 
track.  And the grandma didn‟t have a point of view  

11 Yeah the grandma is treated unfairly as she got eaten and yeah, so is little red because he 
was gunna get eaten  

12 Like well, little red‟s a boy wears a red coat and takes ginger beer and stuff to his 
grandmothers every week and yeah  

13 Well, the wolf is kind of only well his self, he‟s selfish and he cause he eats people and 
doesn‟t think about what they would like  

14 It says she‟s short sighted and not very cluey and she‟s a bit absent minded 

15 Well, he wrote this story probably just for the purpose that little kids can read it and it‟s a 
good story 

16 Well, kinda had a message cos he‟s saying like step up and don‟t just kinda back down to 
people, yeah that‟s it  
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APPENDIX H 

 

QUICK REFERENCE GUIDE 

 

1.  MODIFIED MODELS USED FOR STUDY 

i. McDaniel 

ii. Amplifications and Coding Identifiers (Tarricone, 2011)  

iii. C.Ind.Le Coding Scheme (Whitebread, et al., 2007) 

 

2.  SUMMARY OF KEY FINDINGS 
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McDaniel‟s (2006) Critical Literacy Adapted Elements for this Study 

McDaniel’s 

Categories 

POEM 

Questions 

PICTURE BOOK 

Questions 

 

SHORT STORY 

Questions 

Question power 

(dominance and 

submission)? 

4. Does anyone or anything 

have control in this 

situation? 

 

5. Who does not have 

control? 

 

6. Who has the power or control 

in this story? Why do you think 

this? 

 

7. Who does not have power 

and control in this story? Why 

do you think this? 

 

11. Is there anyone in the story 

who needs help? Explain. 

7. Who has control or power 

in this story? Why do you 

think this? 

 

8. Who does not have 

power or control in this 

story? Why do you think 

this? 

 

11. Is anyone treated 

unfairly in the story? 

Address the text‟s 

unspoken, underlying 

message, such as 

influences of the 

author‟s values, 

contemporary 

culture and/or 

place? 

6. Is there a message in this 

poem? 

 

10. Do you think the author 

is trying to make readers 

think or act about a 

problem? Explain. 

12. Why do you think the author 

wrote this story? 

 

13. What do you think is the 

author‟s opinion about the 

situation this story tells us 

about? 

 

15. Do you think this story is 

telling you to take some action 

In your own life? Explain 

15. Why do you think the 

author wrote this story? 

 

16. Do you think the author 

had a message for the 

readers in telling this story? 

IF so, what do you think it is? 

Question the 

absences / gaps / 

silences in the text 

(what is missing) or 

what is represented 

as normal? 

 5. Who is telling the story? How 

do you now this? 

 

8. Is there anybody in the story 

who should have a say, but 

does not? 

 

 

10. Is there anyone‟s point 

of view missing from the 

story? 

 

 

9. Which character‟s point 

of view is shown in the 

story? 

Identify similarities 

with other texts 

(“texts” in a broad 

sense, including 

popular culture)? 

9. Why do you think the 

author used this title for the 

poem? 

2. Where do you think this story 

took place? 

 

3. Have you read, seen or 

heard about a story like this 

before? Explain. 

1. Does this story remind you 

of another story? Do you 

know the name of the other 

story?  

 

2. What is the same in this 

story? 3. What is different in 

this story? 

Consider the 

influences of his/her 

own experiences 

and/or culture when 

responding to the 

text?  

3. Could this really happen? 

 

7. Do you think this is an 

important message? Explain 

4 Do you think this could really 

happen? Why do you think 

this? 

 

10. Who do you think should 

read this story? Why? 

 

14. Show the camera the most 

important double page in this 

book and explain why you think 

this. 

 

4. What type of story is „Little 

Red‟? Why do you think 

this? 

Total: 31 7 14 10 

Total analysed: 19 5 8 6 

*Highlighted questions used in the discourse analysis for this study 
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Modifications to Tarricone’s (2011) Amplifications and Coding Identifiers Adapted for 

this Study 

Tarricone Identifiers                Observed behaviours modified from original assertions 

Knowledge of Cognition: 
9.6 Self-appraisal involves the 
reflective, static assessment or 
evaluation of one‟s knowledge, 
ability, task, context or strategy 
applicability 

Self 
commentary 
extended 
thinking 
utterances 

9.6 Self-appraisal evident in self-commentary shows involves reflective, 

static assessment or evaluation of own knowledge, ability, task, context or 

strategy applicability 

9.6 Self-appraisal evident in extended external thinking utterances shows 

involves reflective, static assessment or evaluation of own knowledge, 

ability, task, context or strategy applicability 

9.7 Declarative knowledge includes 
two forms: domain (knowledge of 
reality domains) and cognitive 
knowledge (Beliefs about thinking 
or propositional manner) 

Metalanguage + 
thinking / or 
beliefs 
expressed 
OR reality 

domains 

9.7 Declarative knowledge evident through observed domain knowledge 

and cognitive knowledge  

9.7 Declarative knowledge includes two forms: domain (knowledge of 

reality domains 

9.8 Connotative knowledge relies 
upon declarative knowledge to 
facilitate associations made 
between objects 
 

Connotations 
 
real-world 

9.8 Connotative knowledge evident through associations being made 

between elements i.e. utilising the text to support answer [Declarative]. 

9.8 Connotative knowledge evident through associations being made 

between elements i.e. comparing real-world events and the text to support 

answer [Declarative]. 

9.10 Self-knowledge involves self-
awareness, knowledge of strengths 
and weaknesses, knowledge of 
when one knows and does not 
know, knowledge of strategies and 
applicability in different contexts 

 
Use of „I‟ 

 

9.10 Refers to own capabilities through verbalisation of personal pronoun 

or action [Declarative / Person]. 

9.14 Task knowledge and 
sensitivity is supported by 

reflection. It enables awareness of 
task complexity, learner limitations 
and cognitive processes, and 
facilitates planning to meet task 
demands. 

Long thinking 
before starts 

answer 

9.14 Task knowledge and sensitivity supported by reflection demonstrated 

through considered pauses and thoughtfulness at the start of response. It 

acknowledges an awareness of task complexity, learner limitations and 

cognitive processes, and attempts to facilitate planning to meet task 

demands [Declarative / Task]. 

9.15 Strategy knowledge relies 
upon understanding, reflection and 
awareness of the value and 

transferability of different 
strategies in various contexts and 
tasks. It is especially important for 
complex problem solving 

Complex 
answer 
 

or works it out 
in the end 

9.15 Complexity and appropriateness of response and / or drawing on the 

text to support conclusions demonstrate an understanding, reflection and 

awareness of the value and transferability of a variety of strategies in 

various contexts and tasks [Declarative / Strategy]. 

9.18 Strategy knowledge supports 
regulation such as planning, 
monitoring and control (HOA.35) 

ALL or most 
Planning, 
monitoring, 

controls ticked 

9.18 Strategy knowledge evident through strong regulation of planning, 

monitoring and control  

9.19 Through experience 
procedural knowledge can become 
implicit, automatic refined 
strategies or skills initiated in 
familiar problems 

Confident 
answer – no use 
of „I‟ 

9.19 Implicit, automatic refined strategies / skills due to familiarity of task 

exhibited by confident and detailed response (without reference to personal 

capabilities) [Procedural]. 

9.24 Procedural task knowledge 

facilitates the selection and flexible 
application of task-specific 
strategies to match cognitive goals 
supporting task completion 
[HOA.38] 

 

Metalanguage 
 
Using the 
question  

9.24 Employment of appropriate metalanguage in task response reflects 

procedural task knowledge specific to a literacy-based task [Procedural / 

Task]. 

9.24 Employment of appropriate metalanguage (through employing the 

language of the question in the response) reflects procedural task 

knowledge understanding specific to a literacy-based task [Procedural / 

Task]. 

9.26 Task sensitivity influences the 
identification of appropriate and 
applicable strategies and 
subsequent strategy application 
[HOA.39] 

 
Elaborate 
answer 

9.26 Task sensitivity reflected through an elaborated answer demonstrates 

knowledge of appropriate and applicable strategies and subsequent strategy 

application in completing the task [Procedural / Strategy] 

9.28 Conditional knowledge 

supports awareness and knowledge 

 

Completed task 

9.28 Awareness and knowledge of task type, demands and context 

demonstrated through reading and fully completing the requirements of the 
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of task type, demands and context task [Conditional / Task]. 

9.30 Conditional knowledge can be 
inhibited by inadequate domain 
knowledge, weak cognitive 
monitoring, ineffective strategies 
and lack of awareness of task 
demand.  

Poor response 
 
Does not go 
beyond literal 
answer 

9.30 Poor response reflects either inadequate domain knowledge, weak 

cognitive monitoring, ineffective strategies and lack of awareness of task 

demands [Conditional / Task]. 

9.30 Response reflects inadequate domain knowledge with regards to the 

use of metaphors in the text and lack of awareness of task demands 

[Conditional / Task]. 

 

9.31 Context and contextual 
conditions influence strategy use, 
transfer and regulation 

 9.31 Context and contextual conditions influence strategy use, transfer and 

regulation [Conditional / Strategy]. 

Regulation of Cognition 

9.20 Explicit knowledge prompts 
implicit representations and vice 
versa. 

Uses text to 
answer 

9.20 Explicit knowledge of textual support prompts implicit representations 

and vice versa. 

9.40 Self-regulated learners self-
initiate strategies and monitor and 
control them and their motivation 
to address task demands and attain 
desired goals (HOA46) 

Gets a C.L. 
good answer 
thru strat use 

9.40 Self-initiates strategies and monitors and controls these to address task 

demands (self-regulated learner strategies evident). 

9.33 Goal specification involves 
planning goals related to one‟s 

knowledge, process monitoring is 
monitoring planning goals, 
monitoring clarity is awareness of 
the extent of clarity of that 
knowledge, and monitoring 
accuracy is determination of the 
degree of accuracy knowledge.  

ALL used 
 

 
 
„think‟ 
 
pause 
 
Think & Pause 
sees error 
 

self commentary 
Self-correction 
self-correct / 
repetition 
repetition 
 
 
modal language 

 
 
Modal & 
repetition 

9.33 Goal specification and planning demonstrated through process 

monitoring, monitoring clarity and accuracy through cognitive pausing, 

expression of thought, detection of errors, self-correction &/or repetition 

and the use of modal language to modulate expression and ideas expressed.  

9.33 Evidence of external utterances reflecting inner thinking reflective of 

cognitive processing before or during the response indicates goal 

specification reflecting planning goals related to one‟s knowledge / 

understanding of the requirements of the task.  

 

9.33 Evidence of pauses reflective of cognitive processing before or during 

the response indicates goal specification reflecting planning goals related to 

one‟s knowledge / understanding of the requirements of the task.  

9.33 Evidence of external utterances and pauses reflecting inner thinking 

reflective of cognitive processing before or during the response indicates 

goal specification demonstrating planning goals related to one‟s knowledge 

/ understanding of the requirements of the task.  

9.33 Process monitoring or monitoring planning goals to complete the task 

is evident through detection of errors during the response.  

9.33 Process monitoring is evident through self-commentary, confirming 

answer to self 

9.33 Process monitoring is evident through self-commentary, confirming 

lack of understanding to self 

9.33 Process monitoring is evident through self-commentary, deciding how 

to answer the question. 

9.33 Use of self-correction strategies to moderate meaning demonstrates an 

understanding of a level of accuracy knowledge required for the task. 

9.33 Use of self-correction and repetition strategies to moderate meaning 

demonstrates an understanding of a level of accuracy knowledge required 

for the task.  

9.33 Use of repetition strategies to moderate understanding of task 

requirements.  

9.33 Use of repetition strategies to moderate or emphasise meaning.  

9.33 Use of modal language to moderate meaning and clarity demonstrates 

an understanding of a required level of accuracy knowledge required for the 

task.  

9.33 Use of modal language and repetition to moderate meaning and clarity 

demonstrates an understanding of a required level of accuracy knowledge 

required for the task.  

9.42 Perception of self-regulation 
ability is influenced by internal and 
external comparisons and self-
competence beliefs 

 
Self correction 

9.42 Perception of self-regulation ability is demonstrated by self-correction 

within the response influenced by internal and external comparisons  

9.43 Internal verbalisation can 

include personal beliefs and 
influences the development of self-
regulation 

 

Personal 
thoughts 

9.43 Internal verbalisation expressed externally includes personal beliefs 

and reflects the influences of the development of self-regulation 

 

9.43 Internal verbalisation expressed externally includes personal beliefs  
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Modified C.Ind.Le Coding Scheme for this Study 

Metacognitive Knowledge 

Category Description / Adaptation Examples 

Knowledge of persons 

A verbalisation demonstrating the explicit expression of one‟s knowledge in relation to 

cognition or people as cognitive processors. It might include knowledge about cognition in 

relation to: 

Self:  

Refers to own capabilities, 

strengths and weaknesses, or 

academic/task preferences; 

comparative judgments about 

own abilities 

 

Refers to his/her own 

strengths or difficulties in 

learning and academic 

working skills 

 

 
“I think …. “ 
“I‟m not sure about this … “ 

Others:  

Refers to others‟ processes of 

thinking or feeling toward 

cognitive tasks 

 

Refers to others‟ strengths or 

difficulties in learning and 

academic working skills 

 
The design of the task/s 
did not cater for this indicator  
to be expressed. 

Universals:  

Refers to universals of 

people‟s cognition 

 

Talks about general ideas 

about learning 

Knowledge of tasks 

A verbalisation 

demonstrating the explicit 

expression of one‟s own 

long-term memory 

knowledge in relation to 

elements of the task. 

Completes the requirements 

of the task i.e., independently 

reads the question and 

answers it out loud.  

 

Continues from one question 

to the next repeating the 

expectations of the task.  

  

 
Reads and answers all questions 

on the instruction sheet.  

Knowledge of strategies 

A verbalisation 

demonstrating the explicit 

expression of one‟s own 

knowledge in relation to 

strategies used or performing 

a cognitive task, where a 

strategy is a cognitive or 

behavioural activity that is 

employed so as to enhance 

performance or achieve a 

goal. 

 

Gives an elaborated answer 

explaining why they think 

this way (beyond simplistic 

answers e.g. yes / no) 

Use of connectives such as 

„because‟, „for example‟,  

 
Extended word count in answer 

Uses textual evidence to 

support their conclusions. 

 

Uses quotes from the text 
Refers to images from the text  

Uses metalanguage i.e., 

employs the language of the 

question, the text, or the 

genre of the text type in their 

answer. 

„Little Red has power …‟ 
„If we look here … „ 
„…from that little excerpt …‟ 
Language of narrative discourse: 
„The author shows us … „ 
„In this poem …‟ 
„The characters …‟ 

Adapted from C.Ind.Le (2007) Coding Scheme by David Whitebread, Sue Bingham, Valeska Grau, 

Deborah Pino Pasternak, & Claire Sangster  
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Metacognitive Regulation 

Category Description / Adaptation Examples 

Planning 

Any verbalisation or 

behaviour related to the 

selection of procedures 

necessary for 

performing the task, 

individually or with 

others 

External utterance suggesting 

cognitive processing / inner 

thinking BEFORE answering the 

question. 

 

„Well …‟ 

„I think …‟ 

„Umm …‟ 

Cognitive processing and planning 

on how to answer evident via 

length of time from reading the 

question to answering the 

question.  

Seconds counted between end 

of verbalising question and 

beginning of answer. 

Monitoring 

Any verbalisation or 

behaviour related to the 

ongoing on-task 

assessment of the 

quality of task 

performance (of self or 

others) and the degree 

to which performance 

is progressing towards 

a desired goal 

External utterance suggesting 

inner thinking DURING 

answering the question. 

 

„…oh, I see…‟ 

„Oh, wait… yes they do …‟ 

„… because … I think this‟ 

 

Self- commentates  

 

„I‟m not sure how to explain it‟  

Rates personal effort on-task or 

rates actual performance 

 

„... good, this is good ...‟ 

 

 

Detection of error / self corrects „hang on, that‟s not right‟ 

Control 

Any verbalisation or 

behaviour related to a 

change in the way a 

task had been 

conducted (by self or 

others), as a result of 

cognitive monitoring 

Self corrects – either with or 

without commentary 

 

„..everything … on … in the 

country‟ 

 

 

Repeats a word or phrase to check 

accuracy of the outcome 

 

 

„Not … not necessarily … 

because „ 

 

Repeats a strategy to check 

accuracy of the outcome e.g. re-

reads question 

 

„not really sure (re-reads 

question to self)… um‟ 

 

 

Changes strategies as a result of 

previous monitoring 

Changes answer 

 

 

 

Seeks help  

 
Adapted from C.Ind.Le (2007, 2009) Coding Scheme by David Whitebread, Sue Bingham, Valeska Grau, 

Deborah Pino Pasternak, & Claire Sangster  
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SUMMARY OF KEY FINDINGS 

 

i. Metacognitive competency is an enabler of critical literacy discourse. 

ii. Metacognition is not „a late developing skill‟ and can be observed in both young 

talented and typical readers. 

iii. Talented readers are more adept at employing metacognition than their typical 

age peers, when engaging in critical literacy discourse. 

iv. Talented readers employ knowledge of and regulation of cognition in their 

responses to critical literacy questions more than their typical reader peers 

v. Talented readers have more complex and advanced domain-specific knowledge 

than their typical reader peers. 

vi. Multiple assessment strategies and flexibility in benchmarking need to be used 

to correctly identify talented readers. 

vii. Talented readers are gifted individuals. 

 

 


