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Abstract

This study investigated the effect of training teachers to include humour in their classrooms
and the impact of this humour on school engagement for those students with challenging
behaviour. Five teachers from a secondary school in New South Wales participated in the
study. The study uses a conceptual framework which incorporates positive educational
practices and the promotion of humour through non-verbal communication to manage
challenging behaviours. Recent studies in neuroscience validate these assertions with
evidence of capacity building in individuals through exposure to humour. The unique ability
of humour to divert conflict and reframe concepts is of benefit for this cohort of students. The
social benefits of increased social cohesion and removing threat can manifest in relationship
building and establishing reciprocity between students and teachers.

The teachers’ teaching practices using humour to manage challenging behaviours were
observed in four sessions. The teachers were also interviewed about the issues and challenges
faced by teachers of these students with challenging behaviours. The data were analysed
using a mixed method of quantitative and qualitative procedures.

The results showed that training can change teachers’ communication style to include more
humour. There was evidence that teachers who reflect on their lesson content and delivery
can have a positive effect on students who are disengaged and can subsequently increase
connection to school.
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