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PREFACE TO THE REVISED EDITION

In revising the thesis, Chapter II has under-

gone major re-organization along the lines suggested,

to achieve a clear focus and structure of ideas and

arguments. Chapter IV was also rewritten from the

same perspective and to include a more critical review

of the related literature. Chapters III and V were

revised to a lesser degree, in line with the critical

comments received. An attempt was made in all these

chapters to eliminate repetititon and to draw together

major ideas and findings at appropriate sections.

With respect to references, the author tried

to correct all indicated errors and omissions, to

support references to dated works by including more

recent references, and by checking every cited work

to ensure that it is correctly referenced in the

bibliography and consistent with the citation in the

text.

I.K. SOLIMAN



(ii)

ABSTRACT

This study presents a case for student participation in

curriculum decision making, and provides advocates of the

process with a rationale which sets the issue in a detailed and

coherent framework, which should enable them to understand the

links between the various theoretical arguments, see the

relationship between goals and values more clearly, and deduce

their implications for teaching and learning. The practical

significance of the study lies in the presentation of a guide

for action in terms of identifying the roles and relationships,

the procedures, activities, and the organizational structures

required for the effective implementation of the model.

The purpose of the study is, therefore, four-fold: 	 to

develop a model which accommodates the participation of students

in curriculum development;	 to identify its theoretical

framework; to indicate the conditions required for its

implementation in secondary schools; and to examine the

feasibility of applying the model to curriculum development in

New South Wales (N.S.W.) schools and to English literature.

The study is divided into two components, a theoretical

and a practical one. The theoretical part includes the

formulation of an interactive model and the description of its

essential features and components. 	 Interactive curriculum

development is defined as a social process of decision making in

a group context in relation to three tasks:	 curriculum

planning, implementation, and evaluation. Each task is

discussed from the perspective of student participation.

Participation is defined as taking part in a thoughtful,

deliberate, and responsible way, and is distinguished from being

involved, informed and consulted.	 A theoretical framework is

developed for the model, indicating its goals, values and

assumptions,	 and	 their	 philosophical	 and theoretical

orientations.	 Participation is justified in terms of its

resulting benefits for the personal development of students.



The theoretical component of the study is concluded by comparing

and contrasting the interactive model with other models

available in curriculum theory.

The practical component of the study is concerned with

the implementation of the model. The focus is first on

examining the general conditions required for implementing the

model.	 These are derived from studies of state or public

schools which have attempted to implement a policy of student

participation in curriculum decision making. The second focus

is on the N.S.W. educational system which is examined with a

view to determining how favourable it is for implementing the

model. The third focus is on identifying what conceptions of

literature as a subject, and what teaching-learning activities

are compatible with the interactive model, and on determining

the degree of implementation currently possible in N.S.W.

schools.

The analysis of the N.S.W. context, in general and in

relation to literature study, leads to the conclusion that this

system is not at present favourable to the implementation of the

interactive model, in spite of the existence of some enabling

and supporting conditions. Recommendations are made about the

kinds of changes needed in the system to strengthen the

favourable conditions and to enable implementation.
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