Chapter 6
Looking Back to Move Forward

Participatory action research was an obvious choice of methodology for this
study. Not only is it the methodology of choice in education contexts, but this
form of research is particularly recommended in cross-cultural research with
aboriginal peoples across the world (Ball & Pence 2001; 1999; Boughton 2001,
Dahlberg et al 1999; Gibbon 2002; Haig-Brown 2001; Haig-Brown & Archibald
1996; Kemmis & MacTaggart 2000). For example, participatory action research
was espoused by Kemmis and MacTaggart (2000) as an effective method of
collaboratively examining practices in educational settings and changing
approaches to understanding the process, such as at Batchelor College in the
Northern Territory.

My original project was to investigate workplace training in an Aboriginal context,
which was modified when a new research question of greater relevance emerged:
How can an external quality assurance process be used to enhance learning and
organizational change in an Aboriginal early childhood workplace?

At Kulai a significant part of the journey involved navigating new routes in
partnership with the preschool team and tracing individual and team journeylines
to reveal new meanings. As I look back to summarise what happened in this study
a range of things become apparent. They include the political forces that impacted
on the community and wider society, the way people (internal and external to
Kulai) responded to these pressures, the physical changes to the environment
including structural and aesthetic differences, the program and policy changes, the
environment, plus theories and instruments that resonated with our thinking and
sought to frame our actions. The above, recorded in text and maps, represents a
selection of the total picture. It felt uncomfortable to patch together these ideas
into a sequential list because they all intersected, overlapped and operated in

interdependent ways.
When I tried to think and analyse from a position overarching the whole

organisation, a web emerged, and each segment sent off threads to every other part
of the mass. There seemed only to be blurred edges to define where this mass
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might end as it kept reaching into new pockets and pulling back from others like
the living organism it represented. This image of the web enabled me to move back
and forth to gain different perspectives.

The complexity of this vision had been underestimated in my thinking and
reading. Now I began to understand why Buell and Cassidy (2001) had alerted the
profession of the need to examine, rather than blindly accept, the complexities of
quality issues in early childhood. This multi-focused view also affirmed
Sumsion’s (2001) call to illuminate aspects of early childhood practice that often
remain hidden. The need to reconceptualise our understanding of the way adults
operate in early childhood settings as prompted by Malaguzzi and the Reggio
Emilia project, and later by Jipson and Kessler (Jipson 2001) became particularly
relevant. So did Dalhberg, Moss and Pence’s (1999) recommendation to move
beyond a fixation on quality to explore meaning-making in early childhood. From a
repositioning my thinking into Homi Bhabha’s (1990; 1994) third space the

potential for dialogue to open up meaning-making became evident in this research.

These factors made me more conscious that this piece of writing could tell only a
fraction of the overall story of Kulai’s journey with quality assurance. It would
only be possible to analyse a limited range of issues. Emerging as most significant
was a new understanding of how meaning was made amongst adults in this early
childhood community, in the process of implementing the Quality Improvement
and Accreditation System (QIAS).

I seized the opportunity to dialogue with, and read Aboriginal and Torres Strait
Islanders viewpoints such as espoused by Julie Carey (personal communications
1999-2003), John Lester (1999), Chrissiejoy Marshall (personal communications
1999-2003), Martin Nakata (1999), Raymattja Marika (1999), Dianne Roberts
(personal communications 1999-2003), and Errol West (1998). They made me
question further my understanding of how meaning was made, particularly in
Aboriginal organisations. I learnt that the struggle experienced with the diversity
of approaches used by Aboriginal and non-Aboriginal meaning-makers was not
new. These Aboriginal and Torres Strait Islanders researchers had refocused
understandings and approaches to education amongst their peoples and more

broadly.
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International non-Aboriginal researchers like Gunilla Dahlberg, Peter Moss and
Alan Pence (1999), bell hooks (1994), Gloria Ladson-Billings (2000), and Georg
von Krogh, Kazulo Ichijo and Ikujiro Nonake (2000) helped to challenge me and
update my ideas about meaning-making. Some Anglo-Australian thinkers who
have contributed to reconceptualising my understanding in the field of education
include Stephen Billet (2002; 2001a), Brent Davis (1996), Bill Green (1999),
Cathryn McConaghy (1997; 2000; 2002), Kerith Power (2002a & b); Jo-Anne
Reid (2002); Margaret Somerville (2002; 1999; 1995); and Dennis Sumara (1999).
They have all significantly influenced my thinking, through a process of dialoguing
with their text, and in most cases in person, around the concept of meaning-

making in education.

An examination of the quality assurance literature led me to attempt to construct a
table of objective and subjective aspects of early childhood education. This
exploration made apparent the false divisions that perhaps have been amongst the
root causes of much conflict since the inception of the profession (Brennan 1998;
Carmichael 2002; Clyde 1980; Fenney 1987; Mellor 1990; Weber 1970). Inserting
Pence’s (2001) m-i-n-d field, as a third column in the genealogy, allowed me to
realise no early childhood practices were entirely “objective”, nor any entirely
“subjective”. My move from thinking in terms of dichotomies to thinking in
dialectical terms might be characterized as a move from “either/or” thinking to

“never either, always both” thinking (Kemmis & McTaggart 2000).

In this thesis [ also looked broadly at the challenge of organisational change, using
aspects of Indigenous research and participatory action research as frames of
reference. Ladson-Billings’ (2000: 271-272) advice helped in this process:

The paradigm shifts that are occurring in qualitative research are both
about representation and beyond representation ... [we] must shed the
bonds of rigid paradigms and stand in new relationship to knowledge, the
knower, and the known. The position of alterity [being other or different]
— the liminal — is not a privileged position, but it is an advantaged one ...
No technical-rational approach to this work would yield the deeply
textured, multifaceted work 1 attempt to do.
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Gloria Ladson-Billings’ (2000) words speak to me of the emerging organic nature
of the experiences of organizational change seen at Kulai. These words recognize a
shifting of ground from the rigid objectivity of the VET sector competency
structures and the application of principles associated with QIAS. At Kulai we
could have been constrained by the objectivity of these tools. Rather we entered
into meaning-making relationships and discarded the VET competencies. QIAS
ultimately became a lever that we could use in our own way within the preschool.
When we repositioned to become critical participant action researchers this
enabled us to “under[stand] and interpret[ed] differently” (Kemmis &
MacTaggart 2000:578). We worked with the objective elements of QIAS to
achieve Kulai’s subjective needs. Ladson-Billings (2000) describes our way of
operating as taking the liminal perspective:

This work of the liminal perspective is to reveal the ways that dominant
perspectives distort the realities of the other in an effort to maintain
power relations that continue to disadvantage those who are locked out
of the mainstream. This liminal perspective is the condition of the
dominant order’s self-definition that “can empower us to free ourselves
from the ‘categories and prescriptions’ of our specific order and from its
‘generalized horizon of understanding’” (Wynter 1992: 27 cited in
Ladson-Billings (2000: 263).

When the research began Julie and [ located ourselves as third person participant
action scientists (Kemmis and MacTaggart’s 2000). From this hierarchical
position we endeavoured to apply the QIAS instrument. We stood some distance
from the staff, directed the operation and observed what happened. Staff
appeared to listen but did not act on our explanations of the potential linkages of
Kulai to the research project. Reflecting on these outcomes it became apparent
that little or no change was occurring. Rather, resistance and conflict were
building, and as a consequence some staff attended, yet avoided engagement in

activities.

We had to confront our failures and find ways to respond constructively to this
situation (Cannon & Edmondson 2001). At Kulai when there was no trust and no
reciprocity, the relationships formed were only at the level of superficial

engagement. Without authentic meaning-making partnerships suggestions of
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changes to practice were resisted and dismissed. Mapping the interactions of staff
in significant events identified in a visible form the outcomes of such activities.
What we learnt from a critique of the turbulence was the need to try different

approaches. This led us to experiment with operating collaboratively with staff.

When Julie and I acted to reposition ourselves we began to operate on the floor of
the program and act in the first-person. We had moved to a position of critical
participant researchers, which Kemmis and MacTaggart’s (2000) conceptualised
as their fifth perspective of participatory action research. This brought positive
engagement from most staff and (re)alerted Julie and I to the integral role of

relationships and trust in the learning process.

Dialogue at Kulai came to centre around the intent of the mainstream principles in
QIAS. The prescription to comply with the QIAS principles was transformed
into a mechanism to be manipulated and reshaped to meet local needs. Ultimately
this largely freed us to work with and stretch our practices to meet the “categories
and prescriptions” of QIAS for review day. As the tension was released, post
accreditation, Kulai moved to a position that met with the local community’s
perceptions of a quality service for their children. These experiences enabled me
to understand “/p/ractice as reflexive,[and its need] to be studied dialectically " as
recommended by Kemmis and McTaggart (2000: 578). In electing to use

participatory action research as a methodology it allowed situations to

emerge[s] when people want to think “realistically” about where they are
now, how things came to be that way, and, from these starting points,
how, in practice things might be changed (Kemmis and McTaggart 2000:
573).

We had experimented and tossed around new ideas by responding to challenges in
the midst of turbulence at Kulai. These approaches only became integrated into
the preschool program after considerable periods of enactment and associated
dialogue. By working together through these experimental phases we moved
between the objective and subjective elements of quality assurance. This enacted
changes to a range of practices, including the context, curriculum, learning
techniques and administration of the preschool. In the m-i-n-d field a new
confidence emerged, an openness to creative forces and sharing experiences of
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meaning-making (Pence 2001). There was space and freedom there, and at the
same time compelling attractors that kept interactive turbulence going. It was in
the turbulent space-in-between where relationships were enacted to do the work
of experimenting with new ideas. Kulai people were able to cope with some
confusion and instability whilst using the forces available to keep generating new

ideas and practices because of the power of interrelationships.

Metaphors and rituals were key elements in the formation of bridges at Kulai. In
the early stages food sharing played a critical role in blurring cultural boundaries to
establish relationships of trust. This connection with food as a symbol of trust
continued throughout the project, facilitating other bridges to function. For
example, when the banksia as QIAS was introduced, dialogue began about
professional practices. This dialogue extended further as Julie and I assumed roles
of pollinators as mentors. From an immersed coparticipant position in the
preschool we were part of the enaction of learning and changing. The metaphors
altered our understanding of the meaning-making process at least as much as they

did anyone else’s.

In an unexpected way metaphors emerged as vital to communication. Most
metaphors used forged a link with the local ecology and created multiple ways to
help us understand the dynamics of this small, yet complex organisation.
Metaphors allowed us to have frames for knowing, to create evocative images, to
clarify interpretations and to move to more accessible forms of knowledge.

I became conscious that metaphors only ever presented a partial picture of reality,
sometimes distorted to emphasise the positive elements and to privilege one
ordering of facts over others. This meant I had to find a way to cope with the
consequence of concepts being presented in pure and simple ways, while
obscuring the paradoxes and ambiguities. As each metaphor was stretched to its
limits of usefulness energies were generated by movements in the space-in-
between the positive and negative transformative powers embraced (Hartley
2002).

By seizing the power of such paradoxes, metaphors opened up understandings

and enacted meaning-making at Kulai. Each metaphor that was introduced, from
food and the research plan, through to the tributary river, acted to build up
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understanding. Each contributed more layers to our earlier understandings.
Investigating the theories behind metaphors and using metaphors creatively at
Kulai developed my awareness of the advantages and limitations of metaphor in

meaning-making.

Working in between the polarizations we manipulated, stretched and released each
metaphor at Kulai to its limits of usefulness. Each one stretched and reshaped to
meet our immediate needs. Before the point of overstretching, where elasticity
was lost, or cliché status was reached, I moved on or overlapped a new metaphor.
An example of this was seen as the pollinator as mentor intersected with the
banksia as QIAS metaphors, to extend the metaphor’s functional life. In this way

it was possible to engage more fully with the particular stage of the process.

The metaphors provided bridges to build relationships, communication and
learning. The metaphors opened up dialogue around unfamiliar subjects, by
injecting familiar images. We were all able to see things from different
perspectives, such as when the tree became a preschool and the preschool moved
ground in becoming a tree. Experiencing this process for the first time transformed

ways of thinking for each of us to another level.

My first mapping of the research journey as a stream moving through the
landscape was dotted with the significant events of the research period. When I
superimposed sheets of acetate film marked with the phases of accreditation, the
impact of food sharing, how voice was used, abused and silenced, became more
apparent. [ began to visualise the multiple layers emerging from the data. Working
with the films and dialoguing about the process, however, brought to my attention
that the people had been clumped together as if acting as one, which erased or
obscured many of the diverse behaviours that were present during the quality
assurance process.

To map the tributary river I took on multiple lenses to trace the shifts that
occurred in individual and group perspectives at Kulai. As a map the river
identified where regional, national and international flows, forces and interests
impacted to dislocate, relocate or transform relationships and practices within the
preschool. The map of the tributary river occupied what Grossberg (1996: 173)

described as “the middle ground [that is the space between] “ a model of the
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entirely local ...[and] the model of a totalised globality”. This understanding
suggests to me that the centre of meaning-making is situated in Grossberg’s middle
ground. The action of stretching in one direction and then another, built up tension
within this space, which facilitated change (Hartley 2002).

The river maps showed me how the Kulai staff responded to involvement in the
quality assurance process by utilizing QIAS as a tool to achieve locally
formulated goals and mounting resistance to the forces of homogenisation from
this national instrument (Appadurai 1990 cited in Grossberg 1996: 175). The
fifty-two principles in QIAS were formulated from benchmarks based on the
dominant Anglo-Australian culture, but had also been influenced in their
development by “Euro-American expectations” (Jipson 2001: 4). Across
Australia early childhood services who engage with QIAS are required to embrace,
or simulate for the review period, these ideals to receive a certificate of

accreditation as a quality service.

The river illuminated the conflict and dissonance created at Kulai by the
movement of old (local or Aboriginal) ways towards a meeting or collision with
new (national or dominant) practices. [ was aware that the problems were perhaps
exacerbated by the value differences that existed between the cultures. The
practices of the dominant Anglo-Australian culture supplanted the local
Aboriginal ways for the duration of the QIAS review period. This suggests to me
that the alternate, home culture values and associated practices could potentially
be reviewed by Ango-Australian early childhood peers, to be of a lesser or

unsatisfactory quality from the reviewers’ perspective.

At the starting point of the river maps, each tributary was identified as a member
of the research team. Like Appaduria’s model (1990 cited in Grossberg 1996), it
followed a non-linear course where the speed, scale and volume of flow varied
between members of the group. The maps of the river assumed a beginning mid-
stream with an incomplete picture of what had gone before, and of the historical
records that had been laid down, as Kulai preschool was fully operational for
almost 40 years prior to the research. Within the picture “a geography of
belonging and identification” (Grossberg 1996: 175) is traced, which was situated
in place, yet moving through and beyond space to potentially confluent events,

depicted here as whirlpools.
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At junctures of confluence I observed, yet was simultaneously a part of the team
of people making decisions or choices to engage or avoid participation. Those of
us who engaged in mutual meaning-making experienced changes to practice of
some kind, ranging from limited changes to longer-term transformations. I sensed
the avoiders at times were unaware of the events. However, others were
consciously resistant. When major conflicts or disjunctures occurred, such as
illustrated by the waterfall scene, the movement through the confluence was
energised by the discord. People emerged from these confluences differently and
in unpredictable positions. A range of options were taken up, such as spinning off
into spaces beyond the preschool, whilst others continued engaging within the
space-in-between at a deeper more constructive level. Some people came to rest
on the margins, with one foot seemingly in and another out of the organisation,

moving between positions of engaging and disengaging.

Looking at the river maps I was able to see the process of meaning-making in
action. The journeylines showed the influence of the environment as a whole on
the people and their active role in being a part of the change. Kemmis and
McTaggart (2000: 579) described these actions as “coparticipants attempt[ing] to
remake and improve their own practices to overcome distortions, incoherences,
contradictions and injustices”. Coparticipants in the Kulai study gained clarity
from metaphors, whilst largely ignoring distortions that were created. They saw a
clear picture amidst images that were potentially incoherent, had new meanings
revealed that could have been interpreted as contradictory, and perceived equitable
positions whilst remaining conscious of continuing injustices in parts of

Australian society towards diverse cultures.

In the process of tracing the journeylines of individual participants, the action of
mapping enabled me to record their movements in the early childhood landscape.
It also allowed me to analyse individual and group participation in workplace
learning activities. From this analysis a new methodology emerged to identify how

people participate in meaning-making in organizations (Whyte et al 2001).
On a theoretical level, maps as metaphors facilitated a unique angle of analysis not

previously constructed in early childhood education research. A locally generated

view of the complexities of meaning-making and participation in organisational
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change emerged from this theoretical and practical analysis. The long term flow on
from this experience at Kulai, has been to hybridize quality assurance through the
development of a locally framed performance appraisal system. To achieve this
Kulai borrowed fragments from QIAS and other schema known to the staff and
interspersed these with culturally appropriate values to form the preschool’s

current system of self-evaluation and improvement.

Kulai has continued to build on what they brought to, and learned during the
research project. They are engaged in ongoing meaning making, acting as a
contemporary local early childhood service. Kulai has been able to enact resistance
by erasing the culturally inappropriate parts of QIAS and utilising the useful
elements to make the local orientation more apparent. This demonstrates the
strengths a local community can gain by what Featherstone (1996: 64) calls the
“indigenized and syncretized” use of global products to meet their own ends and
retain a unique identity. Featherstone (1996: 64) notes:

It is, of course, important that we examine the evidence from systematic
studies which focus upon particular localities to examine the effects of

these flows on particular groups of people.

This call to systematically examine such issues seems to highlight the importance
of research such as the Kulai study, to look closely at the impact of global
instruments, such as QIAS, on the local communities of people who link into
preschools. Further examination of the social, cultural and economic impact of
QIAS in a range of early childhood services and their associated communities is

indicated.

Further lines of enquiry

In this thesis the impact of food sharing on relationship and trust building as a
part of the meaning-making process has only been touched on. To date food as a
metaphor for engagement has largely been overlooked in the literature.

How silence and voice are used, abused, received and ignored is another major area

of the meaning-making process waiting to be explored. This has particular

relevance to research projects and practice with a cross-cultural base.
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Currently in Australia most early childhood services, as a quasi-government
requirement, are regularly involved in review via the QIAS process. Further
exploration of hybridisation of the quality assurance process to fit the particular

needs of the local community could be fruitful.

I believe further research may reveal significant potential in the application of
enactivist theory to early childhood teacher education practice in the workplace,
in pre-service training and post graduate research. Such a position requires more
detailed analysis to substantiate and extend the findings of this study, as much of
the meaning-making at Kulai took place during informal dialogue, with more

limited outcomes from formal group creativity sessions.

Maps as metaphors and as qualitative tools of analysis requires more detailed
exploration across a range of organizational environments. Such research should
focus on participation in meaning-making activities in large and small
organisations, particularly where quality assurance systems are used. A
comparison of outcomes from mapping the narratives of participant action
researchers and participant observers could add a further level of complexity to

understandings of the process.

Conclusion

Each of us connected with the research in particular ways. Our identities, roles
and responsibilities altered in the process of engaging with change. This process
presented opportunities for cultural and organisational border crossing for all of
us. As forces of creativity, conflicts and resistance were generated by the changes,
they were reflected on, negotiated and recorded as energies for engagement in

learning.

This research was a learning journey for me. Observing what was known, paying
respect and making regular blunders became integral to my way of operating
across cultural borders and in an unfamiliar work environment. The act of sharing
food enabled trust and relationships to begin to build, and provided a solid basis

for the partnerships involved in this participatory action research.
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I had come to this research thinking that knowledge was situated within the
individual mind. I leave it with a very different view that maybe summed up in a
phrase used by Ladson-Billings (2000: 257) “I am because we are,” which asserts
that individual existence and knowledge is contingent upon relationships with
others. The term ba has been used by von Krogh et al (2000: 178) to describe the
place where they understand knowledge to be created. They described ba as

a social context for advancing individual and/or collective knowledge
creation. Indeed, the power to create knowledge is embedded not just in
one person but in the interaction of that person with others and the
environment. Therefore, a particular individual’s knowledge can be

shared, re-created and amplified when he or she is part of that context.

The concept of ba describes the way I perceived our team at Kulai came to
operate. This movement in our understanding was in part, a consequence of
operating substantially outside our comfort zones. Amongst the most challenging
aspect for me was being embedded, during the research, in a context outside my
own culture, with a limited awareness of communication protocols. Also none of
us at Kulai had experienced QIAS first hand, and this caused considerable initial

professional unease.

The core focus of my thesis was that quality assurance can be used to generate a
process of meaning-making, dependent on (inter)action, with meaning emerging
from the space-in-between. Local meanings and analysis of how knowledge is
made, can be conceptualised as fluid and complex processes, negotiated here with
the aid of metaphors. The outcome of this thesis has been a theoretical analysis of
meaning-making amongst early childhood educators, with reflections on how it

emerged locally.

199



References

ATSIECSAG 1995, ‘United in education we nurture our future’, Proceedings of
Aboriginal and Torres Strait Islander Early Childhood Sector Advisory
Group Training Workshop, Radisson Rump Corps, Windsor.

Aboriginal and Torres Strait Islander Education Branch 1992, Aboriginal and
Torres Strait Islander early childhood education policy, Department of
Education, Brisbane.

Achinstein Betty 2002, ‘Conflict amid community: The micropolitics of teacher
collaboration’, Teachers College Record, vol. 104, no. 3, pp. 421-455.

Agbo Seth 2002, ‘Decentralization of First Nations education in Canada:
Perspectives on ideals and realities of Indian control of Indian education’,
Interchange, vol. 33, no. 3, pp. 281-302.

Agnayo Rafael 1990, Dr Deming The American who taught the Japanese about
quality, Simon & Schuster, New York.

Allen Ian 2000, ‘National system for accreditation and quality assurance in higher
education’, in Quality assurance and accreditation in Australian higher
education. A national seminar for future arrangements, eds Malcolm
Skilbeck & Helen Connell, Department of Education, Training and Youth
Affairs, Canberra, pp. 15-26.

Anderson Don, Johnson Richard & Milligan Bruce 2000a, ‘Quality assurance and
accreditation in Australian higher education’, in Quality assurance and
accreditation in Australian higher education. A national seminar for
future arrangements, eds Malcolm Skilbeck & Helen Connell,
Department of Education, Training and Youth Affairs, Canberra, pp. 37-
41.

Anderson Don, Johnson Richard & Milligan Bruce (eds) 2000b, Quality
assurance and accreditation in Australian higher education: An
assessment of Australian and international practice, Department of
Education, Training and Youth Affairs, Canberra.

Anders D. J.1988/1966, ‘Action research’, in The action research reader, 3rd
edn, eds Stephen Kemmis & Robin McTaggart, Deakin University
Production Unit, Geelong, pp. 317-319.

Ashby Gerald & Grieshaber Susan 1996, ‘Culture and early childhood curriculum

in Australia’, Early Childhood Development and Care, vol.123, pp. 127-
141.

200



Aspin David 1984, ‘Metaphor and meaning in educational discourse’, in

Metaphors of education, ed William Taylor, Heinmann, London, pp. 21-
37.

Atkinson Elizabeth 2001, ‘Deconstructing boundaries: Out on the inside?
Qualitative Studies in Education, vol. 14, no. 3, pp. 307-316.

Atkinson, Rob 1999, 'Discourses of partnership and empowerment in
contemporary British urban regeneration’, Urban Studies, vol. 36, no. 1,
pp- 59-80.

Bachmann Reinhard 2001, ‘Trust, power and control in trans-organizational
relations’, Organizational Studies, vol. 22, no. 2, pp. 337-365.

Bailey Chelsea 2001, ‘To speak: Problematizing of the use of personal stories in
early childhood research’, in Resistance and representation. Rethinking
childhood education, eds Janice Jipson & Richard Johnson, Peter Lang,
New York, pp. 291-304.

Baker Richard, Davies Jocelyn & Young Elspeth (eds) 2001 Working on country.
Contemporary Indigenous management of Australia’s lands and coastal
regions, Oxtord University, South Melbourne.

Ball Christopher 2002, ‘Quality and professionalism in early childhood’, in Early
Education transformed, eds Lesley Abbott & Helen Moylett,
Routledge/Falmer, London, pp. 41- 47.

Ball Jessica & Pence Alan 2001, ‘Program evaluation report: Strengthening
community capacity for early childhood care and development’, Victoria:
First Nations Partnership Programs, University of Victoria . Retrieved 24
August 2001 from http://www.cfc-efc.ca/research_connections/jball.htm

Ball Jessica & Pence Alan 1999, ‘Beyond developmentally appropriate practice:
Developing community and culturally appropriate practice.” Young
Children, vol. 54, no. 2, pp. 46-50.

Bamblett Penny 1991, ‘Aboriginal and Torres Strait Islander parent
participation’, P & C Guide: Official Journal of the Queensland Council

of Parents and Citizens Association, vol. 44, no. 3, pp. 4-7.

Barrera Isaura & Corso Robert 2002, ‘Cultural competency and skilled dialogue’,
Topics in Early Childhood Special Education, vol. 22, no. 2, pp. 103-114.

Bateson Gregory 1979, Mind and nature. A necessary unity, Dutton, New York

201



Beckett David 2001, 'Hot action at work: A different understanding of
“understanding’’, Sociocultural perspectives on learning through work,
ed Tara Fenwick, Jossey-Bass, San Francisco, pp. 73-84.

Beckett David & Morris Gayle 2001, ‘Ontological performance: Bodies identities
and learning’, Studies in Education of Adults, vol. 33, no. 1, pp. 35-48.

Beckford John 1998, Quality: a critical introduction, Routledge, London.

Bender Louis 1983, ‘Accreditation: Misuses and misconceptions, in
Understanding accreditation. Contemporary perspectives on issues and
practices in evaluating educational quality, eds Kenneth Young, Charles
Chambers, H R Kells & associates, Jossey-Bass, San Francisco, pp. 71-85.

Bensimon Estela 1995, ‘Total quality management in the academy: A rebellious
reading’, Harvard Educational Review, vol. 65, no. 4, pp. 593-611.

Berk Laura 2003, Child development, 6th edn, Allyn and Bacon, Boston.

Berman Michael & Brown David 2000, The power of metaphor. Storytelling and
guided journeys for teachers, therapists and trainers, Crown House,
Carmarthen.

Bhabha Homi 1994, The location of culture, Routledge, London.

Bhabha Homi 1990 “The third space’, in Identity: Community, culture,
difference, ed J Rutherford, Lawrence and Wishart, London.

Billett, Stephen 2002, ‘Participatory practices at work — a working paper’, Paper
presented at Adult and Workplace Education seminar, University of new
England, Armidale, 3 May.

Billett, Stephen 2001a, 'Coparticipation: Affordance and engagement at work’, in
Sociocultural perspectives on learning through work, ed Tara Fenwick,
Jossey-Bass, San Francisco, pp. 63-84.

Billett, Stephen 2001b, 'Vocational educators: Understanding practice at work’, in
International perspectives of competence in the workplace. Research,
policy and practice, ed Christine Velde, Kluwer Academic, Dordrecht, pp.
41-64.

Billett, Stephen 2000, 'Coparticipation at work: Knowing and work practice’, in
Proceedings of 8th Annual International Conference on Post-Compulsory
Education and Training: Learning together, working together: Building
communities for the 21st Century, eds Fred Bevin, Clive Kanes & Dick
Roebuck, Griffith University, Gold Coast vol. 1, pp. 16-24 .

202



Black Janet & Puckett Margaret 1996, The young child: Development from
prebirth through age eight, 2" edn, Merrill, Englewood Cliffs.

Blake L J 1977, Pioneer schools of Australia’, Rigby, Adelaide.

Blau David 1997, ‘The production of quality in child care centers’, The Journal
of Human Resources, vol. 32, no. 2, pp. 354-387.

Blevin Diane, Benson Clancy, Duroux Beris & Murphy Dee 2001, The
Gumbaingirr Nation. Reources to support local Aboriginal content and
perspectives, NSW Department of Education and Training,
Clarence/Coffs Harbour and Armidale.

Bond David 1998, Current issues and new agendas in workplace learning,
NCVER, Leabrook.

Bood Robert 1998, ‘Charting organizational learning: A comparison of multiple
mapping techniques’, in Managerial and organizational cognition Theory,
methods and research, eds Colin Eden & J-C Spender, Sage, London, pp.
211-230.

Boughton Bob 2001, Popular education, capacity-building and action research.
Increasing Aboriginal community control of education and health
research, CRCATH, Alice Springs.

Boughton Bob 1998, Alternative VET pathways to indigenous development,
NCVER, Leabrook.

Boughton Bob nd, ‘The ‘de-politicisation’ of the struggle for Indigenous
education rights in Australia. An historical review of developments in
Aboriginal education theory, policy and practice 1945-1999°. Unpublished
discussion paper.

Boughton Bob & Durnan Deborah 1997, ‘Best practice and benchmarking in
Aboriginal community-controlled adult education. A project report to the
Australian National Training Authority from the Federation of
Independent Aboriginal Education Providers. Retrieved 29 November
2002 from
http://pandora.nla.gov.au/pan/21383/20010814/www.koori.usyd.edu.aw/FI
AEP/

Bove Paul 1996, ‘Afterword: “Global/local” memory and thought’, in
Global/local. Cultural production and the transnational imaginary, eds
Rob Wilson & Wimal Dissanayake, Dale University, Durham, NC, pp.
372-385.

203



Bredekamp Sue & Cropple Carol (eds) 1997, Developmentally appropriate
practice in early childhood programs (revised edn), NAEYC,
Washington.

Brennan Deborah 1998, The politics of Australian child care. Philanthropy to
feminism and beyond, Cambridge University, Cambridge.

Brennan Louise 1999, Draft report and recommendations on current issues within
the NSW Aboriginal early childhood sector, Families at Work, Sydney.

Brosterman Norman 1997, Inventing kindergarten, Harry Abrahams, New York.

Brown Wesley & Barrera Isaura 1999, ‘Enduring problems in assessment: The
persistent challenges of cultural dynamics and family issues’, Infants and
Young Children, vol. 12, no. 1, pp. 34-42.

Bryce Quentin 1996, ‘Assessing and improving quality in Australia’ In Assessing
and Improving quality in early childhood centres, Anne Smith & Nicola
Taylor, University of Otago, Dunedin, pp. 31-38.

Bryce Quentin & Johnson Phaedra 1995, ‘Quality improvement and accreditation
system — 2 years on’, Every Child, vol. 1, no. 5, pp. 4-5.

Buell Martha & Cassidy Deborah 2001, ‘The complex and dynamic nature of
quality in early care and educational programs: A case for chaos.” Journal
of Research in Childhood Education vol. 15, no. 2, pp. 209-219.

Burden Vicki 1999, ‘Streamlining accreditation’, Proceedings of Australian
Early Childhood Association conference, Darwin, Retrieved 2 October
2002. from http://www.aeca.org.au/darcontbur.html

Butcher Kate, Dhungana Pitamber, Pant Badri & Prasai Krishna 2000,
‘Partnerships and participation. Synthesising methods to improve the
quality of planning and training for primary health care services at district
level in Nepal’, IDS Bulletin, vol. 31, no. 1, pp. 97-102.

Butler Elaine 1998, ‘Vocational knowledge and institutions: Changing
relationships’, Proceedings of 6th Annual International Conference on
Post-compulsory Education and Training, pp. 1-23.

Butterworth Dawn & Candy Judith 1998, ‘Quality early childhood practice for

young Aboriginal children’, Australian Journal of Early Childhood, vol.
23, no. 2, pp. 20-25.

204



Cannella Gaile & Grieshaber Susan 2001a, ‘Personal stories: Early childhood
educators and reconceptualizing identities’, in Embracing identities in
early childhood education Diversity and possibilities eds Susan
Grieshaber & Gaile Cannella, Teachers College, New York, pp. 23-25.

Cannella Gaile & Grieshaber Susan 2001b, ‘Conclusion: Identities and
possibilities’, in Embracing identities in early childhood education
Diversity and possibilities, eds Susan Grieshaber & Gaile Cannella, ,
Teachers College, New York, pp. 173-180.

Cannon Mark & Edmondson Amy 2001, ‘Confronting failure: antecedents and
consequences of shared beliefs about failure in organizational work
groups’, Journal of Organizational Behavior, vol. 22, pp. 161-177.

Carmichael John 2002, For South Australia’s children. A history of the
Kindergarten Union of South Australia 1905-1985, Jean Denton Memorial
and Lillian de Lissa Scholarships Committee, Magill.

Cataldi Lee & Partington Gary 2002, ‘Beyond even reasonable doubt. Student
assessment’, in Perspectives on Aboriginal and Torres Strait Islander
education, ed Gary Partington, Social Science Press, Katoomba, pp. 309-
332.

Centre for Indigenous Development, Education and Research 1996, Aboriginal
and Torres Strait Islander early childhood services: Report from the
Bernard Van Leer Foundation Forum, Centre for Indigenous
Development, Education and Research, University of Wollongong,
Wollongong.

Chaney, Fred 1998, 'Alan Missen Memorial Lecture (Aboriginal affairs,
Australia)', Melbourne Journal of Politics, vol. 25, no. 1, pp. 9-16.

Charlton Kenneth 1984, ‘The paradox of metaphor: A sixteenth-century case’, in
Metaphors of education, ed William Taylor, Heinmann, London, pp. 54-
67.

Cherry Nita 1999, Action research. A pathway to action, knowledge and learning,
RMIT, Melbourne.

Christie Michael 1995, Aboriginal perspectives on experience and learning: the
role of language in Aboriginal education, Deakin University, Malvern.

Chupp Mark 2000, ‘Creating space for peace. The Central American peace
portfolio’, in From the ground up. Mennonite contributions to
peacemaking, eds Cynthia Sampson & John Paul Lederach, Oxford
University Press, New York.

205



Clarke Jennifer & Gray Maryanne 1997, 52 Steps to Quality Care; A Manual for
assisting Staff in Early Childhood Centres to Achieve and Maintain
Quality care Using the Principles of Accreditation, Pademelon, Castle
Hill.

Cleary Catherine & Packard Thomas 1992, ‘The use of metaphors in
organizational assessment and change’, Group and Organizational
Management, vol. 17, no. 3, pp. 229-241.

Cleary Linda & Peacock Thomas 2002, ‘More questions than answers: Literacy
empowerment for Indigenous people’, unpublished handout given at
Challenging Futures Conference, February, UNE, Armidale.

Clyde Margaret 1980, ‘Can early childhood educators really be accountable?
Australian Journal of Early Childhood, vol. 5, no. 3, pp. 5-10.

Coffey Amanada & Atkinson Paul 1996, Making sense of qualitative data.
Complementary research strategies, Sage, Thousand Oaks.

Coghlan David 2001, ‘Car launch: The human side of managing change/Oil
change: Perspectives on corporate transformation.’ Irish Journal of
Management, vol. 22, no. 1, pp. 219-221.

Commonwealth Child Care Advisory Council 1999, Review of the Quality
Improvement and Accreditation System: Draft New Principles
Commonwealth Child Care Advisory Council, Canberra.

Cohen Bill 1987, To my delight. The autobiography of Bill Cohen a grandson of
the Gumbangarri, Aboriginal Studies Press, Canberra.

Commonwealth of Australia 1997, ‘Grey-letter law. Report of the
Commonwealth Interdepartmental Committee on quasi-regulation:
Summary and Recommendations’, Retrieved 21 October, 2002 from
http://www.pc.gov.au/orr/greyletterlaw/summary.pdf pp. ix- xxvi.

Connelly Desmond 1979, * Accountability and the rights of the child’, Australian
Journal of Early Childhood, vol. 4, no. 4, pp. 31-34.

Cook T 1998, ‘The importance of mess in action research’, Educational Action
Research, vol. 6, pp. 93-109.

Cornwall Andrea, Lucas Henry & Pasteur 2000, ‘Introduction: Accountability
through participation’, IDS Bulletin, vol. 31, no. 1, pp. 1-13.

206



Cowne Elizabeth 2003, Developing inclusive practice. The SENCQO'’s role in
managing change, David Fulton, London.

Dahlberg Gunilla, Moss Peter & Pence Alan 1999, Beyond quality in early
childhood education and care. Post-modern perspectives, Falmer Press,
London.

Dahlgaard Jens, Kristensen Kai & Kanji Gopal 1998, Fundamentals of total
quality management, Chapman & Hall, London.

Davies Bronwyn 1997, ‘Constructing and deconstructing masculinities through
critical literacy,” Gender Education, vol. 9, no. 1, pp. 9-30.

Davis Brent 1996, Teaching mathematics. Towards a sound alternative, Garland,
New York.

Davis Brent & Simmt Elaine 2003, ‘Understanding learning systems:
Mathematics education and complexity science’, Journal for Research in
Mathematics Education, vol. 34, no. 2, pp. 137-167.

Davis Brent & Sumara Dennis 2001, ‘Learning communities: Understanding the
workplace as a complex system’, in Sociocultural perspectives on
learning through work, ed Tara Fenwick, Jossey-Bass, San Francisco, pp.
85-95.

Davis Brent & Sumara Dennis 1997, ‘Cognition, complexity, and teacher
education’, Harvard Educational Review, vol. 67, no. 1, pp. 105-125.

Davis Brent, Sumara Dennis & Luce-Kapler Rebecca 2000, Engaging minds.
Learning and teaching in a complex world, Lawrence Erlbaum, Mahwah.

Deasey D. 1978, Education under six, Croom Helm, London.

Department of Community Services 1998, Risk assessment tool: Centre based
and mobile child care serviced, Department of Community Services,
Sydney.

de Vere Diana 1999a, ‘The Papunya model’ Postcolonial pedagogies for
community-based indigenous teacher education workshop, University of
New England, Armidale, 12-13 August.

de Vere Diana 1999b, ‘Information on the Papunya school and community’,
Postcolonial pedagogies for community-based indigenous teacher
education workshop, University of New England, Armidale, 12-13
August.

207



de Vere, Diane 1999c¢, ‘The use of metaphor and story to create a culture of co-
operation, collaboration and consultation. Proceedings of Postcolonial
Pedagogies for Community-based Indigenous Teacher Education
Workshop, University of New England, Armidale, 12-13 August.

Dietler Michael 2001, ‘Theorizing the feast Rituals of consumption, commensal
politics, and power in African contexts’, Feasts Archaeological and
ethnographic perspectives of food, politics and power, eds Michael Dietler
& Brian Hayden, Smithsonian Institution, Washington, pp. 65-114.

Dirlik Arif 1996, ‘The global in the local’, in Global/local. Cultural production
and the transnational imaginary, eds Rob Wilson & Wimal Dissanayake,
Dale University, Durham, NC, pp. 20-45.

D’Souza Nigel 1999, ‘The politics of Aboriginal Children’s Services in
Australia’, Australian Journal of Early Childhood, vol. 24, no. 1, pp. 26-
33.

Duff R. Eleanor, Brown Mac & Van Scoy Irma 1995, ‘Reflection and self-
evaluation: Keys to professional development’, Young Children, vol. 50,
no. 4, pp. 81-88.

Duignan Patrick 1985, Near enough is not good enough. Developing a culture of
high expectations in schools, Commonwealth Council for Educational
Administration, Armidale.

Dungate Louise 2000, ‘AECA pilot accreditation project’, AECA NSW Branch
Newsletter, no. S, p. 4.

Dunn Myra 2001, 'Aboriginal literacy: Reading the tracks' The Reading Teacher,
vol. 54, no. 7, pp. 678-695.

Eades Diana 2002, ‘Aboriginal people in court’, Armidale Group Australians for
Native Title And Reconciliation Newsletter, December, pp. 6-7.

Eades Diana 1995, Aboriginal English, Board of Studies NSW, North Sydney.

Eades Diana 1993, ‘Language and the law: White Australia v Nancy’, in
Language and culture in Aboriginal Australia, eds M. Walsh & C. Yallop,
Aboriginal Studies, Canberra, pp. 181-190.

Eades Diana 1985a, ‘You gotta know how to talk ... information seeking in
south-east Queensland Aboriginal society’, in Cross-cultural encounters:
Communication and miscommunication, ed John Pride, River Seine
Publications, Melbourne, pp. 91-109.

208



Eades Diana 1985b, ‘Family obligations and college expectations: A/I students at
Mt. Gravatt. Unpublished document.

Eastment Lisa & White Nereda 1998, ‘Reflecting diversity: ATSI learning
environments’, Every Child, vol. 4, no. 4, pp. 6-7.

Eckermann, Anne-Katrin 1994, One classroom, many cultures: Teaching
strategies for culturally different children, Allen and Unwin, St Leonards.

Eden Colin & Ackrmann Fran 1998, ¢ Analysing and comparing idiographic
causal maps’, in Managerial and organizational cognition theory,
methods and research, eds Colin Eden and J-C Spender, Sage, London,
pp. 194-209.

El-Khawas Elaine 1983, ‘Accreditation: Self regulation’, in Understanding
accreditation. Contemporary perspectives on issues and practices in
evaluating educational quality, eds Kenneth Young, Charles Chambers,
H. R. Kells & associates, Jossey-Bass, San Francisco, pp. 54-70.

Espinosa James 2002, ‘Field Notes: Promoting quality improvement research’,
Journal of Quality Improvement, vol. 28, no. 8, pp. 451-452.

Evans, Judith 2000, “Parent participation: What’s it about?’ Early Childhood
Matters, no. 95, pp. 7-17.

Evans, Judith 1996a ‘Quality in programming: Everyone’s concern’. In
Coordinators’ Notebook, Haydenville, MA: The Consultative Group on
ECCD, Issue 18. Retrieved 16 August 2000 from

http://www.ecdgroup.com/cn/quality.html

Falk Tan & Golding Barry 1999, ‘A view from the Centre: Equity and VET in
regional Australia’, 7Training Agenda, vol. 7, no. 1, pp. 6-7.

Farquhar Sarah-Eve 1990, ‘Defining quality in the evaluation of early childhood
programs’, Australian Journal of Early Childhood, vol. 15, no. 4, pp. 16-
23.

Fasoli Lyn & Ford Margot 2001, ‘Indigenous early childhood educators
narratives: Relationships, not activities’, Australian Journal of Early
Childhood, vol. 26, no. 3, pp. 18-23.

Featherstone Mike 1996, ‘Localism, globalism, and cultural identity’, in
Global/local. Cultural production and the transnational imaginary, eds
Rob Wilson & Wimal Dissanayake, Dale University, Durham, NC, pp.
46-77.

209



Feeney Stephanie 1987, Who am [ in the lives of children? 3™ edn, Merrill,
Columbus.

Feeney Stephanie, Christensen Doris & Moravcik Eva 1996, Who am [ in the
lives of children? An introduction to teaching, Sth edn, Merrill,
Englewood Clifts.

Fettes Mark 1998, ‘Indigenous education and the ecology of community’
Language, Culture and Curriculum, vol. 11, no. 3, pp. 250-271.

Fjortoft Nancy 2001, ‘Book review: Power in practice: adult education and the
struggle for knowledge and power in society’, Teachers College Record.

Fleer Marilyn 2002a, ‘Quality assurance in early childhood services: Whose
values are used and do we have a voice?” Retrieved 5 August 2002 from
http://www.childforum.com.quality assurance.html

Fleer Marilyn 2002b, ‘Early childhood education: a public right and not a
privilege’, Australian Journal of Early Childhood, vol. 28, no. 2, pp. 1-7.

Fleer Marilyn 1992, ‘A letter from England: Does Australia have a Clayton’s
national curriculum?’ Australian Journal of Early Childhood, vol. 17, no.
1, pp. 17-21.

Fleer Marilyn & Kennedy Anne 2002, ‘Quality assurance in early childhood
services: Whose values are used and do we have a voice’. Retrieved 5
August 2002 from http://www.childforum.com/quality assurance.html

Foley Dennis 2000, ‘Indigenous research, differing value systems’, Australian
Journal of Indigenous Education, vol. 28, no. 1, pp. 17-30.

Ford Margot & Fasoli Lyn 2001, ‘Indigenous early childhood educators’
narratives: Some methodological considerations’, Australian Journal of
Early Childhood, vol. 26, no. 3, pp. 12-17.

Fowler, Alan 2000, 'Introduction beyond partnership. Getting real about NGO
relationships in the aid system', /DS Bulletin, vol. 31, no. 3, pp. 1-13.

Franklin Margaret 1976, Black and white Australians, Heinemann, Melbourne.
Fullan Michael 1999, Change forces. The sequel, Falmer, London.

Gale Geoff 1999, ‘Signposting the future’, Australian Training Review,
July/Aug/Sept pp. 26-28.



Galford Robert & Drapeau Anne Seibold 2003, ‘The enemies of trust’, Harvard
Business Review, February, pp. 88-95.

Game Ann & Metcalfe Andrew 2003, The first year experience. Start, stay and
succeed at uni, The Federation Press, Annandale.

Garbutt Susan 1996, ‘The transfer of TQM from industry to education’,
Education and Training, vol. 38, no. 7, pp. 16-23.

Garcia-Souter Janet 1999, ‘The social architect: Building better management
practices through effective communication’, Australian Early Childhood
Association Conference, Darwin, July. Retrieved 2 October 2002 from
http:// www.aeca.org.au/darwinconf.html

Gardner Howard 1983, Frames of mind: the theory of multiple intelligences,
Basic Books, New York.

Gatenby Bev & Humphries Maria 2001, ‘Feminist participatory action research:
Methodological and ethical issues’, The American tradition in qualitative
research, Vol lI, eds Norman Denzin & Yvonna Lincoln, Sage, London,
pp- 385-409.

Gellatly Kelly 1999, 'Showing the moment to itself: Indigenous documentary
practice' Photofile, no. 58, pp. 8-11.

Germov John & Williams Lauren 2001a, 'Introducing the social appetite: Why do
we need a sociology of food and nutrition?” in 4 sociology of food and
nutrition. The social appetite, eds John Germov & Lauren Williams,
Oxford University, South Melbourne, pp. 1-10.

Germov John & Williams Lauren 2001b, 'Social differentiation: Food
consumption and identity’, in A sociology of food and nutrition. The social
appetite, eds John Germov & Lauren Williams, Oxford University, South
Melbourne, pp. 95-97.

Gibbon Marion 2002, ‘Doing a doctorate using a participatory action research
framework in the context of community health’, Qualitative Health
Research, vol. 12, no. 4, pp. 546-558.

Gilbert Sharon & Smith Lynn 2003, ‘A bumpy road to action research’, Kappa
Delta Pi, vol. 39, no. 2, pp. 80-87. Retrieved 7 Jan 2003 from Proquest.

Gold John & Coaffee Jon 1998, ‘Tales of the city: Understanding urban

complexity through the medium of concept mapping’, Journal of
Geography in Higher Education, vol. 22, no. 3, pp. 285-296.

211



Gonzalez Norma 1999, ‘What will we do when culture does not exist any more?’
Anthropology and Education Quarterly, December. Retrieved 5 June 2002
from http://proquest.umi.com/pgdweb

Gonzalez-Mena Janet 1999 ‘Culture, conflict and communication’, Australian
Early Childhood Association Conference, Darwin, July . Retrieved 2
October 2002 from hitp://www.acca.org.au/darwinconf.html

Gonzalez III Joaquin, Louder, Kathleen & Melles, Brenda 2000, Opting for
partnership: Governance innovations in Southeast Asia, Institute of
Governance, Ottawa.

Goody Jack 1982, Cooking, cuisine and class A study in comparative sociology,
Cambridge University, Cambridge.

Gorrick Paul 2002, ‘Public sector networks for complex social issues: Are they
strategic liabilities or strategic strengths’, unpublished paper.

Gray John 1981, ‘From policy to practice — some problems and paradoxes of
egalitarian reform’ in Education in the eighties. The central issues, eds
Brian Simon & William Taylor, Batsford, London, pp. 77-91.

Green Bill 1999, ‘The broader context. Australian teacher education: Critical
issues and debates’, in Postcolonial pedagogies for community-based
Indigenous teacher education workshop, ed Fiona Ninnes, University of
New England, Armidale, pp. 10-14.

Greenburg Polly 2001, ‘Five essential lessons learned from NAEYC’s first 75
years’, Young Children, vol. 56, no. 1, pp. 51-52.

Grey Anne 1999, ‘A vision of quality in early childhood education’, Australian
Journal of Early Childhood, vol. 24, no. 3, pp. 1-4.

Grieshaber Susan & Cannella Gaile 2001a, ‘From identity to identities:
Increasing possibilities in early childhood education’, in Embracing
identities in early childhood education Diversity and possibilities, eds
Susan Grieshaber & Gaile Cannella,, Teachers College, New York, pp. 3-
22.

Grieshaber Susan & Cannella Gaile (eds) 2001, Embracing identities in early
childhood education Diversity and possibilities, Teachers College, New

York, pp. 3-22.

Grieshaber Susan 2000, ‘Regulating the early childhood field’, Australian
Journal of Early Childhood, vol. 25, no. 2, pp. 1-6.

212



Groome Howard 1998, ‘Education: The search for relevance’ in Aboriginal
Australia. An introductory reader in Aboriginal studies, eds Colin Bourke,
Eleanor Bourke & Bill Edwards, University of Queensland Press, St
Lucia, pp. 168- 188.

Grossberg Lawrence 1996, ‘The space of culture, the power of space”, in The
post-colonial question. Common skies, divided horizons, eds lain
Chambers & Lidia Curti, Routledge, London, pp. 169-188.

Grundy Shirley 1996, 'Building professional research partnerships: Possibilities
and perplexities', Australian Educational Researcher, vol. 23, no. 1, pp. 1-
15.

Grundy Shirley 1995, 'Action research as professional development' in /nnovative
Links Between Universities and Schools for Teacher professional
Development, Occasional paper no. 1, pp. 5-22.

Grundy Shirley & Kemmis Stephen 1981, 'Educational action research in
Australia: The state of the art (an overview)’ in The action research
reader, 3rd edn, eds Stephen Kemmis & Robin McTaggart, Deakin
University Production Unit, Geelong, pp. 27-39.

Grundy Shirley, Jasman Anne, Mounford Anne, Newbound Peta, Phillips
Annette, Robinson Judy, Strickland Lorraine & Tomazos Diane 1999,
'Exploring an emerging landscape: A metaphor for university academics
with, in and for schools', Australian Educational Researcher, vol. 26, no.
2, pp. 37-56.

Haig-Brown Celia 2001, “Continuing collaborative knowledge production.
Knowing when, where, how and why’, Journal of Intercultural Studies
vol. 22, no. 1, pp. 19-32.

Haig-Brown, Celia & Archibald, Jo-Ann 1996, 'Transforming First Nations
research with respect and power', Qualitative Studies in Education, vol. 9,
no. 3, pp. 245-267.

Hanft Barbara & Anzalone Marie 2001, ‘Issues in professional development:
Preparing and supporting occupational therapists in early childhood’,
Infants and Children, vol. 14, no. 4, pp. 67-78.

Harcleroad Fred 1983, ‘Accreditation: Voluntary enterprise’, in Understanding
accreditation. Contemporary perspectives on issues and practices in
evaluating educational quality, eds Kenneth Young, Charles Chambers,
H. R. Kells & associates, Jossey-Bass, San Francisco, pp. 36-53.

213



Hargreaves Andy 2001, ‘Emotional geographies of teaching’, Teachers College
Record, vol. 103, no. 6, pp. 1056-1080.

Harman Grant 1994, ¢ Australian higher education administration and the quality
assurance movement’, Journal of Tertiary Education Administration, vol.
16, no. 1, pp. 25-43.

Harman Grant & Meek V Lynn 2000a, “Quality assurance and accreditation in
higher education: A report for the Department of Education, Training and
Youth Affairs,” in Quality assurance and accreditation in Australian
higher education. A national seminar for future arrangements, eds
Malcolm Skilbeck & Helen Connell, Department of Education, Training
and Youth Affairs, Canberra, pp. 27-35.

Harman Grant & Meek V Lynn 2000b, Repositioning quality assurance and
accreditation in Australian higher education, Department of Education,
Training and Youth Affairs, Canberra.

Harms T. & Clifford R. M. 1980, Early Childhood Environment rating Scale,
Teachers College Press, New York.

Hartley Laura 2002, ‘Stretchmarks: towards a grounded pedagogy of body/pace
knowing’, unpublished doctoral thesis, University of New England,
Armidale.

Haun Daniel, Leach Argie, Vivero Rita & Fraser Sarah 2002, ‘Houston, we’ve
had a problem: When do we override rules?’ Journal of Quality
Improvement, vol. 28, no. 8, pp. 453-460.

Helburn S., Culkin M. L., Morris J., Mocan N., Howes C., Phillipson L., Bryant
D., Clifford R., Cryer D., Peisner-Feinberg E., Burchinal M., Kagan S., &
Rustici J. 1995, Cost, quality and child outcomes in child care centres,
University of Colorado, Denver.

Henry John, Dunbar Terry, Arnott Allan, Scrimgeour, Matthews Sally,
Murakami-Gold Lorna & Chamberlain Allison 2002, ‘Indigenous research
reform agenda. Rethinking research methodologies’, Cooperative
Research Centre for Aboriginal and Tropical Health, Links Monograph
Series 2.

Hewitt Kerri-Ann 2001, ‘Eh, no act!: The power of being on the margin’, in
Resistance and representation. Rethinking childhood education, eds

Janice Jipson & Richard Johnson, Peter Lang , New York, pp. 117-123.

hooks bell 1994, Teaching to transgress: education as the practice of freedom,
Routledge, New York.

214



Houston Marsha 2002, “When black women talk with white women: Why
dialogues are difficult’, in Bridges not walls. A book about interpersonal

communication , gt edn, ed John Stewart, McGraw-Hill, Boston, pp. 559-
567.

Hubbard Pat 1996, ‘How researchers have assessed quality and worked to
improve it’, in Assessing and Improving quality in early childhood
centres, eds Anne Smith & Nicola Taylor, Dunedin: University of Otago,
pp. 50-51.

Hussain Gillian 2002, ‘Reflections on the QIAS (Quality Improvement
Accreditation Scheme)’, speaking paper presented at Country Children’s
Services Association Conference, June, Coffs Harbour.

Ikeda Joanne 2001, ‘Culture, food and nutrition in increasingly culturally diverse
societies’, in 4 sociology of food and nutrition. The social appetite, eds
John Germov & Lauren Williams, Oxford University, South Melbourne,
pp- 149-168.

Ingold Tim 2000, The perception of the environment, Essays in livelihood,
dwelling and skill, Routledge, London, pp. 219- 242.

Indigenous Education Strategic Initiatives Program 2000, 'Feedback to Kulai
Preschool on 1998 Outcomes, unpublished document prepared by
DETY A National Office' pp. 1-6.

Jackson Eva 1996, ‘Work conditions in long day care in the era of accreditation’,
Australian Journal of Early Childhood, vol. 21, no. 2, pp. 17-20.

Jacobs Jane 1997, ‘Resisting reconciliation the secret geographies of
(post)colonial Australia’, Geographies of resistance, eds Steve Pile &
Michael Keith, Routledge, l.ondon, pp. 203-218.

Jaworski Joseph 2002, ‘When good people do terrible things ... Addressing the
fundamental learning impediments of organisational life’, in The dance of
change. The challenges of sustaining momentum in learning
organisations, eds Peter Senge, Art Kleiner, Charlotte Roberts, Richard
Ross, George Roth & Bryan Smith, Nicholas Brealey, London, pp. 254-
259.

Jenkins Mark 1998, ‘The theory and practice of causal mapping’, in Managerial
and organizational cognition Theory, methods and research, eds Colin
Eden & J-C Spender, Sage, London, pp. 231-249.

Jeremy June 1991a, The Australian national remote area mobile muster,

Birdsville 15-18 April, CONTACT, Sydney.



Jeremy June 1991b, Report of the residential training program for NSW remote
children’s mobiles, White Cliffs 7-11 October, CONTACT, Sydney.

Jeremy June 1982, ‘Factors of geographical isolation affecting people who care for
young children’, Australian Journal of Early Childhood, vol. 7, no. 1, pp.
16-20.

Jipson Janice 2001, ‘All the children in the world: Why I became a
reconceptualist’, in Embracing identities in early childhood education

Diversity and possibilities, eds Susan Grieshaber & Gaile Cannella,
Teachers College, New York, pp. 28-35.

Johnson David 2002, ‘Building relationships with diverse others’, in Bridges not

walls. A book about interpersonal communication, gt edn, ed John Stewart,
McGraw Hill, Boston, pp. 521-532.

Johnson Richard 2001, ‘Traversing new early childhood landscapes’, in Embracing
identities in early childhood education Diversity and possibilities, eds Susan
Grieshaber & Gaile Cannella, Teachers College Press, New York, pp. 39-
41.

Johnstone Barbara 2000, Qualitative methods in sociolinguistics, Oxford
University, New York.

Kantor Rebecca & Fernie David 2001, ‘Head Start communities of learners: An
emerging agenda for inquiry and praxis’, in Embracing identities in early
childhood education Diversity and possibilities, eds Susan Grieshaber &
Gaile Cannella, Teachers College Press, New York, pp. 35-39.

Kells Herbert 1995, Self-study processes. A guide to self-evaluation in higher
education 4™ edn, American Council of Education and Oryx Press, Phoenix.

Kells Herbert 1983, ‘Improving institutional performance through self-study’, in
Understanding accreditation. Contemporary perspectives on issues and
practices in evaluating educational quality, eds Kenneth Young, Charles
Chambers, Herbert Kells & associates, Jossey-Bass, San Francisco, pp.
119-132.

Kember David 2000, Action learning and action research, Improving the quality of
teaching and learning, Kogan Page, London.

Kemmis Stephen 1988, ‘Action research in retrospect and prospect’ in The action

research reader, 3rd edn, eds Stephen Kemmis & Robin McTaggart,
Deakin University Production Unit, Geelong, pp. 27-39.

216



Kemmis Stephen & McTaggart Robin 2000, “Participatory action research”, 2™

edn, Handbook of qualitative research, eds Norman Denzin & Yvonna
Lincoln, Sage, Thousand Oaks, pp. 567-605.

Kendal Angela 1991, ‘Official Opening Address’, in Report of the residential
training program for NSW remote children’s mobiles, White Cliffs 7-11
October, ed June Jeremy, CONTACT, Sydney, pp. 37-47.

Kiriakou Emione 2001, ‘Cross-cultural challenges in early childhood education’, in
The anti-bias approach in early childhood, 2nd edn, ed Elizabeth Dau,
Longman, Frenchs Forest, pp. 135-144.

Koro-Ljungberg Mirka 2001, ‘Metaphors as a way to explore qualitative data’,
Qualitative Studies in education, vol. 14, no. 3, pp. 367-379.

Ladson-Billing Gloria 2000, ‘Racialized discourses and ethnic epistemologies’, o
edn, Handbook of qualitative research, eds Norman Denzin & Yvonna
Lincoln, Sage, Thousand Oaks, pp. 257-277.

Ladson-Billing Gloria 1994, The dreamkeepers: Successful teachers of African
American children, Jossey-Bass, San Francisco.

Lakoff George & Johnson Mark 1980, Metaphors we live by, University of
Chicago, Chicago

Lambert Beverly (ed) 1992, Changing faces. The early childhood profession in
Australia, Australian Early Childhood Association, Watson.

Lather Patti 1986/1996, ‘Troubling clarity: The politics of accessible language’,
Harvard Educational Review, vol. 66, no. 3, 525-545.

Latour Bruno 1999, ‘“The “Pedofil” of Boa Vista. A photo-philosophical montage’,
Common Knowledge, vol. 4, pp. 144-187.

Leat Diana 2003, ‘Philanthropy’, Interview on ABC Radio National 17 March 7.15
am.

Lederach John Paul 2000, ‘Journey from resolution to transformative
peacebuilding’, in From the ground up. Mennonite contributions (o
International peacemaking, eds Cynthia Sampson & John Paul Lederach,
Oxford University, New York.

Lester John 1999, ‘Education and reconciliation’, unpublished paper presented at

Partnership: People, Perspectives, Participation Conference, University of
New England, Armidale.

217



Lewin Kurt 1952, ‘Group decision and social change’ in Readings in social
psychology, eds T. M. Newcomb & E. L. Hartley, Henry Holt, New York,
pp. 459-473.

Lewis Anne 2002, ‘School reform and professional development’, Phi Delta
Kappan, vol. 38, no. 7, pp. 488-489.

Liddle Lynette 2001, “’Bridging the communication gap’. Transferring information
between scientists and Aboriginal land managers’, in Working on country.
Contemporary Indigenous management of Australia’s lands and coastal
regions’, eds Richard Baker, Jocelyn Davies & Elspeth Young, Oxford
University, South Melbourne, pp. 147-155.

Lindell Pia, Melin Leif, Gahmberg Henrik, Hellgvist Anders & Melander Anders
1998, ‘Stability and change in a strategist’s thinking’, in Managerial and
organizational, cognition. Theory methods and research, eds Colin Eden &
J.-C. Spender, Sage, London, pp. 76-92.

Lippmann Lorna 1986, ‘Human rights and young children of Aboriginal and non-
English speaking background’, Australian Journal of Early Childhood, vol.
11, no. 3, pp. 3-7.

Lowrie Tom & Smith Erica 1999, ‘VET teachers and training packages’, The
Australian TAFE Teacher, vol. 33, no. 1, pp. 9-

Luke Carmen 1996, ‘Feminist pedagogy theory: Reflections on power and
authority’, Educational Theory, vol. 46, no. 3, pp. 283-302.

Lyons M F 1997, ‘Work rewards, job satisfaction and accreditation of long day
care’, Australian Journal of Early Childhood, vol. 22, no. 3, pp. 40-44.

MacNaughton Glenda 1996, ‘Research for quality: A case for action research in
early childhood services’, Australian Journal of Early Childhood, vol. 21,
no. 2, pp. 29-33.

MacNaughton Glenda & Williams Gillian 1998, Techniques for teaching young
children: Choices in theory and practice, Longman, Frenchs Forest.

Malcolm Ian 2002, “You gotta talk the proper way. Language and education’, in
Perspectives on Aboriginal and Torres Strait Islander education, ed Gary

Partington, Social Science Press, Katoomba, pp. 117-146.

Marika, Raymattja 1999, 'Milthun Latju Wana Romgu Yolngu: Valuing Yolngu
knowledge in the education system', Ngoonjook, no. 16, pp. 107-120.

218



Marika, Raymattja & White, Leon 1999, ‘Preparing teachers for communities —
basing initial teacher education in context’, ed Fiona Ninnes, Proceedings of
Postcolonial Pedagogies for Community-based Indigenous Teacher
Education Workshop University of New England, Armidale, 12-13 August,
Appendix 1.

Marshall Chrissiejoy 2001, ‘Aboriginal community dispute resolution training:
Yengarrahween Narloo Leewinan-gar’, presentation at UNE Adult
Education Doctoral School, May.

Mason, Robb 1997, 'Australia', in Adult Education - The legislative and policy
environment, ed Sergio Haddad, Kluwer, Dordrecht. pp. 11-28.

McClay David & Willshear Michele (eds) 1999, Talking early childhood. A

resource book. Batchelor: Batchelor College.

McConaghy Cathryn 2002, Situated pedagogies: Researching quality teaching and
learning for rural New South Wales schools, Rural (Teacher) Education
Project, Armidale.

McConaghy Cathryn 2000, Rethinking indigenous education. Culturalism,
colonialism and the politics of knowing. Post Pressed, Flaxton.

McConaghy Cathryn 1997, Rethinking indigenous adult education. Culturalism
and the production of disciplinary knowledges in a colonial context.
Unpublished doctoral thesis, University of Queensland, St Lucia.

McCrea Nadine 2000, ‘Leaders as navigators of early childhood education:
Mapping organisations and steering others’, unpublished discussion paper
from Early Childhood World Forum, Singapore May.

McCrea Nadine & Piscitelli Barbara 1991, Handbook of high quality criteria for
early childhood programs (rev edit), Queensland University of
Technology, Brisbane.

McCrea Nadine & Piscitelli Barbara 1989, Voluntary accreditation of early
childhood programs in Queensland, a report for the Minister for Family
Services, Brisbane.

McLaren Peter & Datnow Amanda 2002, ‘Ethnography’, in Education and
sociology An encyclopedia, eds David Levinson, Peter Cookson & Alan
Sadovnik, Routledge Falmer, New York, pp. 255-260.

McLaughlin Curtis & Kaluzny Arnold 1999, ‘Defining quality improvement: past,
present and future’, in Continuous quality improvement in health care.
Theory, implementation and applications 2nd edn, eds Curtis McLauhlin &
Arnold Kaluzny, Aspen, Gaithersburg, pp. 3-33.

219



McLeod Julie 2001, ‘When poststructuralism meets gender’, in Governing the
child in the new milennium, eds Kenneth Hultqvist & Gunilla Dahlberg,
Routledge Falmer, New York, pp. 259-289.

McTaggart Robin & Garbutcheon-Singh Michael 1988 ‘A fourth generation of
action research: Notes on the seminar’, in The action research reader, 3rd

edn, eds Stephen Kemmis & Robin McTaggart, Deakin University
Production Unit, Geelong, pp. 409-428.

McWilliams R. A., de Kruif R. E. L. & Zulli R. A. 2002, ‘The observed
construction of teaching: Four contexts’, Journal of Research in Childhood
Education, vol. 16, no. 2, pp. 148-161.

Mellor Elizabeth 1990, Stepping stones. The development of early childhood
services in Australia. Harcourt Brace Jovanovich, Sydney.

Mennell Stephen, Murcott Anne & van Otterloo Anneke 1993, The sociology of
food: Eating, diet and culture, Sage, London.

Merriam, Sharan & Simpson, Edwin 1995, 4 guide to research for educators and
trainers of adults, 2nd edn, Krieger, Malabar.

Ministerial Council of Education Employment Training and Youth Affairs Task
Force on Indigenous Education 2000, Discussion paper.: Achieving
Educational equality for Australia’s Aboriginal and Torres Strait Islander
people, MYCEETYA, Canberra.

Moore Mary Ruth 2002, ‘An American’s journey to kindergarten’s birthplace’,
Childhood Education, vol. 79, no. 1, pp. 15-20. Retrieved 4 November
2002 from ProQuest database.

Morgan Gareth 1997, Images of organization, 2nd edn, Sage, Thousand Oaks.

Morgan Gareth 1996, ‘Some questions concerning images of organization: An
interview with Gareth Morgan’, Retrieved 21 June 2003 from
http://www.imaginiz.com/provocative/metaphors/questions.html#reflection
s/

Morgan Gwen 1994, ‘Licensing and accreditation: How much quality is quality?’
NAEYC Accreditation: a decade of learning and the years ahead, eds S.
Bredekamp & B. Willer, National Association for the Education of Young
Children, Washington, pp. 129-138.

Moss Peter 2001, ‘Making space for ethics. Getting beyond the problem with

quality’, Australian Early Childhood Association Conference, University of
New South Wales, Sydney 18-21 July.

220



Moss Peter 1999, ‘Renewed hopes and lost opportunities: Early childhood in the

early years of the Labour government’, Cambridge Journal of Education,
vol. 29, no. 2, pp. 229-238.

Moss Peter & Pence Alan (eds) 1994, Valuing quality in early childhood services:
New approaches to defining quality, Paul Chapman, London.

Munungiritj Raymattja 1999, ‘Workshops as teaching learning environments’,
Proceedings of Postcolonial Pedagogies for Community-based Indigenous
Teacher Education Workshop, University of New England, Armidale, 12-
13 August, Appendix 2.

Murray Sally 1996, ‘Evaluating the evaluation of child care accreditation’,
Australian Journal of Early Childhood, vol. 21, no. 2, pp. 12-26.

Nagai, Yasuko 1999 'Research partnerships with local people. New approaches to
research in Indigenous societies'. Convergence vol. 32, no. 1-4, pp. 18-31.

Nakata, Martin 2000, 'Foreword', in Rethinking Indigenous education: Cultualism,
colonialism and the politics of knowing, Cathryn McConaghy, Post
Pressed, Flaxton

Nakata, Martin 1999, ‘Issues of literacy in Indigenous communities’ Proceedings
of Postcolonial Pedagogies for Community-based Indigenous Teacher
Education Workshop University of New England, Armidale, 12-13 August.

Nakata Martin 1998, ‘But what does it mean?’ Ngoonjook, vol. 13, pp. 19-28.

National Association for the Education of Young Children 1984, Accreditation
criteria and procedures of the National Academy of Early Childhood
programs, NAEYC, Washington.

National Childcare Accreditation Council 1994, Quality improvement and
accreditation system workbook, NCAC, Sydney.

National Childcare Accreditation Council 1993, Putting children first: Quality
improvement and Accreditation System Handbook, NCAC, Sydney.

National Health and Medical Research Council 2002, Draft values and ethics in
Aboriginal and Torres Strait Islander health research, Consultation draft
paper — 13 November.

National Health and Medical Research Council 1991, Guidelines on ethical matters
in Aboriginal and Torres Strait Islander health research, National Health
and Medical Research Council, Canberra.

221



Newman Michael 1995, ‘Locating learning in social action’, in Seminar: Social
action and emancipatory learning, University of Technology, Sydney 18-
20 September, pp. 1-15.

New South Wales Aboriginal Consultative Group 2000, Draft New South Wales

Aboriginal and Torres Strait Islander early childhood education policy,
NSW AEQG, Sydney.

New South Wales Department of School Education 1996, Aboriginal education
policy, NSW Department of School Education, Sydney.

Nyland Bernice 2001, ‘Looking backwards, looking forward: Australian early
childhood trends since 1960°, Australian Journal of Early Childhood, vol.
26, no. 1, pp. 7-14.

Nyland Bernice 1999, ‘The United Nations convention on the right of the child:

Using a concept of rights as a basis of practice’, Australian Journal of Farly
Childhood, vol. 24, no. 1, pp. 9-14.

Ochiltree Gay 2000, Child care services: Sorting the facts from the fiction,
Community Child Care, Northcote.

Ochiltree Gay 1994, Effects of child care on young children: Forty years of
research, Australian Institute of Family Studies, Melbourne.

O’Niell Marie 1978, ‘Turning point for the Aboriginal pre-schooler’, Australian
Journal of Early Childhood, vol. 3, no. 4, pp. 26-30.

Ovretveit John 2001, “The Norwegian approach to integrated quality
development’, Journal of Management in Medicine, vol. 15, no. 2, pp. 125-
141.

Partington Gary 2002, ‘No simple solutions: Perspectives on education as the key
to change’, in Perspectives on Aboriginal and Torres Strait Islander
education, ed Gary Partington, Social Science Press, Katoomba, pp. 2-26.

Paulston Rolland 2000, ‘Imagining comparative education: Past, present, future’,
Compare, vol. 30, no. 3, pp. 353-367.

Pearsall Judy (ed) 1998, The new Oxford dictionary of English, Clarendon Press,
Oxford.

Peisner-Feinberg Ellen, Burchinal Margaret, Clifford Richard, Yazejian Noreen,
Culkin Mary, Zelazo Janice, Howes Carollee, Byler Patricia, Kagan Sharon
& Rustici 1999, ‘The children of the cost, quality, and outcomes study go
to school’, Executive summary Retrieved 23 August 2002 from
http://www.fpg.unc.edu/-NCEDL/PAGES/cqes.htm

222



Pence Alan 2001, ‘Knowing “best”: The rise and fall of ECCE’, Australian Early
Childhood Association Conference, University of New South Wales, Sydney 18-
21 July.

Pence Alan 1998, ‘Reconceptualising ECCD in the majority world: One minority world
perspective’, International Journal of Early Childhood, vol. 30, no. 2, pp. 19-30.

Pence Alan & Moss Peter 1994, ‘Towards an inclusionary approach in defining quality’,
in Valuing quality in early childhood services: New approaches to defining
quality, eds Peter Moss & Alan Pence, Paul Chapman, London, pp. 172-180.

Percy Di 1999, ‘The element of surprise’, in Action research. A pathway to action,
knowledge and learning, ed Nita Cherry, RMIT, Melbourne, pp. 136-144

Perry Chris, Komesaroff Linda & Kavanagh Michael 2002, ‘Providing space for teacher
renewal: the role of the facilitator in school-university partnerships’, Asia Pacific
Journal of Teacher Education, vol. 30, no. 3, pp. 243-257.

Peterson Dymphna Rees 1998, ‘Research in Aboriginal studies: Achieving best practice
by challenging the orthodoxy’, in Aboriginal studies: Doing the right thing —
Collected papers of the 8th Annual Aboriginal Studies Association, ed Nigel
Parbury, University of Sydney, Sydney.

Pile Steve 1997, ‘Introduction opposition, political identities and spaces of resistance’, in
Geographies of resistance, eds Steve Pile & Michael Keith, Routledge, London,
pp. 1-32.

Poppenbeck Patsy 1994, ‘Inside images by outsiders. Stereotypes of and by both black
and white Australians’, in Australia in the World: Perceptions and possibilities,
eds Don Grant & G Seals, Black Swan Press, Perth, pp. 34-39.

Porter Robin 1982, ‘Who goes to pre-school?’, Australian Journal of Early Childhood,
vol. 7, no. 1, pp. 21-26.

Potter Jacqui 2001, ‘Visualisation in research and data analysis’ in Doing practitioner
research differently, eds Marion Dodds & Susan Harts, Routledge, New York.

Power Kerith 2002a, ‘Storylines of difference in early childhood: Mapping the field’,
Paper presented at University of New England, Faculty of Education Health and
Professional Studies Research Day, 31 October.

Power Kerith 2002b, Storylines of Indigenous women and leadership in early childhood
education, unpublished doctoral thesis, University of New England, Armidale.

Power Kerith 2000, Discursive relations Aboriginality/early childhood education, Fiery
Cottage seminar, University of New England, Armidale, 18 May.

223



Power Kerith & Roberts Dianne 1998, ‘Making research count at Minimbah Aboriginal
Preschool, Armidale NSW’, paper presented at Australian Association for
Research in Education Conference, Adelaide.

Prawat Richard 2001, ‘Dewey and Pierce, the philosopher’s philosopher’, Teachers
College Record, vol. 103, no. 4, pp. 667-721.

Ragsdell Gillian 2000, ‘Engineering a paradigm shift? An holistic approach to

organisational change management’, Journal of Organizational Change
Management, vol. 13, no. 2, pp. 104-120.

Rappolt Susan, Mitra Aruna & Murphy Elise 2002, ‘Professional accountability in
restructured contexts of occupational therapy practice’, Canadian Journal of
Occupational Therapy, vol. 69, no. 3, pp. 293-302.

Regional Australia Summit Unit 2000, Final Report of the Regional Australia Summit
Steering Committee. Retrieved 27 January 2002 from
http://www.dotrs.gov.au/regional/summi

Reid Jo-Anne 2002, Managing small group learning, Primary English Teachers
Association, Sydney.

Richardson Laurel 1998, ‘Writing as a method of inquiry’, Collecting and interpreting
qualitative methods, eds Norman Denzin & Yvonna Lincoln, Sage, Thousand
Oaks, pp. 345-371.

Roberts Dianne 1999a, ‘Parent and community participation in education’, unpublished
paper presented at Partnership: People, Perspectives, Participation Conference,
University of New England, Armidale.

Roberts Dianne 1999b, ‘Educating for creativity and difference’, Key note speaker at
Faculty of Education, Health and Professional Studies Research Day, University
of New England, Armidale, 30 November.

Roberts Dianne & Watson Kathy 1996, 'Creating a culturally safe environment', World
Indigenous Peoples Conference - Education, Conference Proceedings,
Albuquerque, New Mexico.

Robertson Jan 2000, ‘The three Rs of action research methodology: reciprocity,
reflexivity and reflection-on-reality’, Educational Action Research, vol. 8, no. 2,
pp. 307-326.

Rose Gillian 1997, ‘Performing inoperative community the space and the resistance of
some community arts projects’, Geographies of resistance, eds Steve Pile &
Michael Keith, Routledge, London, pp. 184-202.

224



Rose Mike 2002, ‘Making the connection’, American Teacher, vol. 86, no. 7, pp. 10-11,
19.

Roth George & Kleiner Art 1999, ‘Learning histories. Creating a reflective infrastructure’
in The dance of change. The challenges of sustaining momentum in learning
organisations, eds Peter Senge, Art Kleiner, Charlotte Roberts, Richard Ross, George
Roth & Bryan Smith, Nicholas Brealey, London, pp. 460-469.

Rumsey Hazel & Knott Christine (forthcoming) ‘Together protecting our children. Issues
in cross cultural networking’.

Rutherford, J (ed) 1990, Identity: Community, culture, difference, Lawrence and Wishart,
London.

Sandfort Jodi 1999, ‘The structural impediments to human service: Examining welfare
reform at the front lines’, The Social Service Review, vol. 73, no. 3, pp. 314-339.

Save the Children 2002, ‘Making history, changing futures’, Retrieved 28 October 2002
from http://www.savethechildren.org.uk/functions/aboutus/history.html

Scheiffele Eberhard 1997, ‘PhD dissertation abstract. The theatre of truth: psychodrama,
spontaneity and improvisation; the theatrical theories and influences of Jacob
Levy Moreno’, Research in Drama Education, vol. 2, no. 2, p. 227.

Schied Fred, Carter Vicki, Preston Judith & Howell Sharon 1998, ‘Complicity and
control in the workplace: a critical case study of TQM, learning, and the
management of knowledge’, International Journal of Lifelong Education, vol. 17,
no. 3, pp. 157-172.

Schultz Jodi 1999, ‘Cover story: Peter Senge: Master of change’, Executive update
online. Retrieved 25 August 2002 from
http://www.gwsae.org/ExecutiveUpdate/1999/June July/CoverStory2.htm

Schwab Jerry (R G) 2001, ‘If you have a dream, you make it happen’: Approaches to

maximising educational management among young indigenous students, Auslnfo,
Canberra.

Schwab Jerry (R G) & Sutherland Dale 2001, “Building Indigenous learning
communities’, Centre for Aboriginal Economic Policy Research Discussion

Paper, No. 225.

Scrivens Ellie 1995, Accreditation: Protecting the professional or the consumer? Open
University, Buckingham.

225



Sccretariat of National Aboriginal and Islander Child Care 2000, Their future our
responsibility. Making a commitment to Aboriginal and Torres Strait Islander
children, SNAICC, Canberra.

Semali Ladislau 1999, ‘Community as classroom: Dilemmas of valuing African literacy
in education’, in Learning knowledge and cultural context, ed Linda King,
Kluiver Academic, Dordrecht.

Senge Peter 2000, ‘Lessons for change leaders’, Leader to Leader, no. 18, pp. 21-27.

Senge Peter 1993, The fifth discipline. The art and practice of the learning organization,
Century Business, London.

Senge Peter, Kleiner Art, Roberts Charlotte, Ross Richard, Roth George & Smith Bryan
(eds) 1999, The dance of change. The challenges of sustaining momentum in
learning organizations, Nicholas Brealey, London.

Shanahan Peter 2002, ‘Quality in faculty student administration at an Australian
university: Stakeholders’ conception’, unpublished doctoral thesis, University of
New England, Armidale.

Sheldon Kennon & Biddle Bruce 1998, ‘Standards, accountability, and school reform:
perils and pitfalls’, Teachers College Record, vol. 100, no. 1, pp. 164-180.

Sheridan Sonja 2001, Pedagogical quality in preschool. An issue of perspectives, ACTA
Universitatis Gothoburgensis, Goteborg.

Sheridan Sonja & Pramling Samuelsson Ingrid 2001, Children’s conceptions of
participation and influence in pre-school: a perspective on pedagogical quality’.
Contemporary Issues in Early Childhood, vol. 2, no. 2, pp. 169-194.

Siegel Jeff 1997, ‘Formal vs. non-formal vernacular education: The education reform in

Papua New Guinea’, Journal of Multilingual and Multicultural Development, vol.
18, no. 3, pp. 206-222.

Silcox Shayne, Cacioppe Ron & Soutar Geoff 1996, ‘Quality subcultures and their
influence on change interventions’, The Quality Magazine, vol. 5, no. 1, pp. 26-
33.

Simon Brian 1981, ‘Why not pedagogy in England?’ in Education in the eighties. The
central issues, eds Brian Simon & William Taylor, Batsford, London, pp. 124-

145.

Smith Linda Tuhiwai 2001, Decolonizing methodologies: Research and indigenous
peoples, Zed Books, London.

226



Smyth Robin 2002, Knowledge, interest and the management of educational change,
unpublished doctoral thesis, University of New England, Armidale

Solomon Nicky, Boud David, Leontios Maria & Staron Maret 2001, ‘Researchers are
learners too: collaboration in research on workplace learning’. Proceedings of the
Second International Conference Work and Learning, Calgary.

Somerville Margaret 2002, ‘The nitty gritty of analysis: analysing a body of qualitative
data’, paper presented at University of New England Adult Education Doctoral
School, May.

Somerville Margaret 1999, Body/landscape journals, Spinifex, North Melbourne.

Somerville Margaret 1995, ‘The body-landscape journals: a politics and practice of
space’, unpublished doctoral thesis, University of New England, Armidale.

Somerville Margaret, Beck Wendy, Brown Cheryl, Murphy Dee, Perkins Tony & Smith
Anita 1999, Arrawarra meeting place, UNE Printery, Armidale.

Sondergaard Dorte 2002, ‘Postructuralist approaches to empirical analysis’, International
Journal of Qualitative Studies in Education, vol. 15, no. 2, 187-204.

Sonja Edward 1996, Third space journeys to Los Angeles and other real-and-imagined
place, Blackwelll, Cambridge Ma.

Spence Rebecca 1999, ‘Promises of peace: processes of community participation in
building peace in Down district’, unpublished doctoral thesis, University of New
England, Armidale.

St. Pierre Elizabeth 1997, ‘Circling the text: Nomadic writing practices’, Qualitative
Inquiry, vol. 3, no. 4, pp. 403-417.

Stewart John 2002, ‘Communicating and interpersonal communication’, in Bridges not
walls. A book about interpersonal communication, ed John Stewart, McGraw Hill,
Boston, pp. 14- 45.

Stonehouse Anne 1990, ‘An open letter to Australian early childhood professionals’,
Australian Journal of Early Childhood, vol. 15, no. 4, pp. 6-10.

Suchet Sandra 2001, 'Challenging "Wildlife Management'. Lessons for Australia from
Zimbabwe, Namibia, and South Africa', in Working on country. Contemporary
Indigenous management of Australia’s lands and coastal regions, eds Richard
Baker, Jocelyn Davies & Elspeth Young, Oxford University, South Melbourne,
pp. 123-136.

227



Sumara Dennis 1999, ‘Bone dance’, Journal of Adolescent and Adult Literacy, vol. 42,
no. 7, pp. 593-597.

Sumsion Jennifer 2001, ‘Workplace violence in early childhood settings: a counter-
narrative’ Contemporary Issues in Early Childhood, vol. 2, no. 2, pp. 195-208.

Synott John & Whatman Sue 2002, ‘United to the sea and the land: Cultures, histories
and education in the Torres Strait’, in Perspectives on Aboriginal and Torres
Strait Islander education, ed Gary Partington, Social Science Press, Katoomba,
pp. 55-74.

Tait Gordon 2000, ‘Book review: Beyond quality in early childhood education and care:

post modern perspectives’, Contemporary Issues in Early Childhood, vol. 1, no. 2,
pp. 231-232.

Taylor William 1984a, ‘Introduction’, in Metaphors of education, ed William Taylor,
Heinmann, London, pp. 1-3.

Taylor William 1984b, ‘Metaphors of educational discourse’, in Metaphors of education,
ed William Taylor, Heinmann, London, pp. 4-20.

Thelen Esther & Smith Linda 1994, 4 dynamic systems approach to the development of
cognition and action, Massachusetts Institute of Technology, Cambridge, Ma.

Thompson Paul & McHugh David 2002, Work organisations. A critical introduction, 3rd
edn, Plagrave, Basingstoke.

Tobin Russell 1999, Overcoming resistance to change, 2" edn, Kogan Page, London.
Todd Angela, Frommer Michael, Bailey Sandra & Daniels John 2000, ‘Collecting and
using Aboriginal health information in New South Wales’, Australian and New

Zealand Journal of Public Health, vol. 24, no. 4, pp. 378-381.

Tolman Edward 1948/1951, ‘Cognitive maps in rats and men’, in Collected papers in
psychology, ed Edward Tolman, University of California, Berkeley, pp. 241-264.

Townsend-Cross Marcelle 2002, ‘Respecting children’s voices’, Every Child, vol. 8, no.
3, pp. 8-9.

Trawick-Smith Jeffrey 1997, ‘Historical perspectives and research in early childhood
development’ in Early childhood development: A multicultural perspective,
Merrill, Upper Saddle River.

Trend n.d., Why are Forests Important, Trend Enterprises, St Paul

228



Turnbull David 2000, Social cartography. Mapping ways of seeing social and
educational change, ed Rolland Paulston, Garland, New York, pp. 51-79

Turnbull David 1993, Maps are territories. Science is an atlas, University of Chicago,
Chicago,

Ulichny Polly & Schoener Wendy 2000, “Teacher-researcher collaboration from two
perspectives’ in Acts of inquiry in qualitative research, eds Barbara Brizuels,
Julie Pearson Stewart, Romina Carrillo, & Jennifer Garvey Berger , Harvard
Educational Review, Cambridge, MA, pp. 149-176.

Vaill Peter 1996, Learning as a way of being: Strategies for survival in a world of
permanent white water, Jossey-Bass, San Francisco.

Varela Francisco, Thompson Evan & Rosch Eleanor 1991, The embodied mind.
Cognitive science and human experience, Massachusetts Institute of Technology,
Cambridge, Ma.

Vaughton, Glenda 1991, Proximate and ultimate explanations of low fruit: flower rations
in Banksia Spinulosa (Proteaceae) , unpublished doctoral thesis, University of
New England, Armidale.

Viruru Radhika & Cannella Gaile 2001, ‘Postcolonial ethnography, young children, and
voice’, in Embracing identities in early childhood education Diversity and
possibilities, eds Susan Grieshaber & Gaile Cannella, Teachers College, New
York, pp. 158-172.

Von Krogh Georg, Kazuo Ichijo & Tkujiro Nonaka 2000, Enabling knowledge creation.
How to unlock the mystery of tacit knowledge and release the power of
innovation, Oxford University Press, Oxford.

Wadsworth Yoland 1997, Everyday evaluation on the run, Action Research Issues
Association, Melbourne.

Walker Linda 1999, ‘There’s going to be a story ...", Photofile, no. 58, pp. 4-6.

Wangmann June 1995, Towards integration and quality assurance in children’s services,
Australian Institute of Family Studies, Melbourne.

Wangmann June 1992a, ‘Standards for an Australian program accreditation system: A

review of program evaluation models’, Australian Journal of Early Childhood.
vol. 17, no. 1, pp. 4-9.

229



Wangmann June 1992b, ‘ Accreditation: a right for all Australia’s children or a waste of
time and money’, in Changing faces The early childhood profession in Australia,
ed Beverley Lambert, Australian Early Childhood Association, Watson, pp. 46-
57.

Waters Joan (ed) 2002, With passion, perseverance and practicality. 100 Women who
influenced Australian Children’s services 1841-2001, OMEP Australia, Carlton.

Watson Helen 1993, ‘Exhibit 5 Aboriginal-Australian maps’, in Maps are territories.
Science is an atlas, ed David Turnbull, University of Chicago, Chicago, pp. 28-
36.

Watson Kathy & Roberts Dianne 1996, ‘Promoting home — community — school links”,
Australian Journal of Indigenous Education, vol. 24, no. 1, pp. 1-5.

Weber Evelyn 1970, Early childhood education: Perspectives on change, Wadsworth,
Belmont.

White Errol 1998, “First knowledge’, unpublished paper presented at Ooralla Awards
Night, University of New England, Armidale 6 November.

Whyte William, Greenwood Davydd & Lazes Peter 2001, ‘Participatory action research:
Through practice to science in social research, in The American tradition in
qualitative research, Vol 11, eds Norman Denzin & Yvonna Lincoln, Sage,
London, pp. 385-409.

Williams Gillian & Ainley Mary 1994, ‘Participant perceptions of quality child care’,
Australian Journal of early Childhood, vol. 19, no. 2, pp. 43-47.

Wilmot William 2002, ‘Communication spirals, paradoxes and conundrums’, in Bridges

not walls, ed John Stewart, gt edn, McGraw-Hill, Boston, pp. 471-485.

Wong Michael & Tierney 2001, ‘Reforming faculty work: Culture, structure, and the
dilemma of organizational change’, Teachers College Record, vol. 103, no. 6, pp.
1081-1101.

Wood Don & Wood Audrey 1984/1996, The little mouse, the red ripe strawberry and the
big hungry bear, Child’s Play, Singapore.

Worby Gus & Rigney Daryle 2002, ‘Approaching ethical issues: Institutional
management of Indigenous research’, Australian Universities Review, vol. 45, no.
1, pp. 24-33.

Wright, Judith 1999, Half a lifetime, Text Publishing, Melbourne.

230



Wright Susan 2003, ‘Ways of knowing in the arts’, in Children meaning-making and the
arts, ed Susan Wright, Pearson Education, Sydney.

Young Kenneth 1983a, ‘Prologue: The changing scope of accreditation’, in
Understanding accreditation. Contemporary perspectives on issues and practices
in evaluating educational quality, eds Kenneth Young, Charles Chambers, H. R.
Kells & associates, Jossey-Bass, San Francisco, pp. 1-15.

Young Kenneth 1983b, “Accreditation: Complex evaluative tool’, in Understanding
accreditation. Contemporary perspectives on issues and practices in evaluating
educational quality, eds Kenneth Young, Charles Chambers, H. R. Kells &
associates, Jossey-Bass, San Francisco, pp. 17-35.

Young Kenneth 1983c, ‘Epilogue: The future of accreditation’, in Understanding
accreditation. Contemporary perspectives on issues and practices in evaluating
educational quality, eds, Kenneth Young, Charles Chambers, H. R. Kells &
associates, Jossey-Bass, San Francisco, pp. 379-406.

Zack Vicki & Graves Barbara 2001, ‘Making mathematical meaning through dialogue:

“Once you think of it, the Z minus three seems pretty weird”™, Educational
Studies in Mathematics, vol. 46, no. 3, pp. 229-271.

231



	Page 1
	Page 2
	Page 3
	Page 4
	Page 5
	Page 6
	Page 7
	Page 8
	Page 9
	Page 10
	Page 11
	Page 12
	Page 13
	Page 14
	Page 15
	Page 16
	Page 17
	Page 18
	Page 19
	Page 20
	Page 21
	Page 22
	Page 23
	Page 24
	Page 25
	Page 26
	Page 27
	Page 28
	Page 29
	Page 30
	Page 31
	Page 32
	Page 33
	Page 34
	Page 35
	Page 36
	Page 37
	Page 38
	Page 39
	Page 40
	Page 41
	Page 42
	Page 43
	Page 44

