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6. IMPLICATIONS FOR FUTURE RESEARCH

Summary of Key Points
Greater emphasis will continue to be placed on centralised data models and mechanisms to

improve the accountability of publicly funded institutions. The existing model in the vocational education
and training sector assumes a simple, one-dimensional view of the training enterprise and focuses on
input and activity-level performance measures.

These measures are primarily accountability measures which aim to ensure that organisations
deliver services to specified standards and prescribed levels of education and training activity (the
minimum standards model), as opposed to measures which seek to encourage programme
improvement and the achievement of excellence.

This thesis argues that models which pre-determine the nature and outcomes of the educational
enterprise cannot fairly represent the functioning of a modern, flexible, customer-focused training
organisation. Performance measurement must extend beyond these accountability measures and
utilise the available information resource through modern information technology in order to derive new
indicators which will help to re-engineer and improve programmes. The implication therefore is that
organisations must become more pro-active in defining their own knowledge systems and making this
information available to all stakeholders in order that the underlying processes can achieve real
efficiency improvements and better outcomes for all concerned.

It is clear that, in the immediate future, greater emphasis will be placed by

government authorities on centralised accountability models, and in particular, on the

data collections provided by educational institutions for central analysis and

comparison. Resource and planning methodologies, formal outcomes-focused

delivery agreements and quantifiable input and output performance indicators will

continue to predominate in the Western Australian State public sector (Treasury

News, 1996 pp 6-7).

How can these centralised models be structured in order that those who "consume"

the data are able to decipher all the information provided and act appropriately? How

can decisions be more informed, adequately justified and properly accounted for?

How will the "end-user" be made to feel a part of the system, able and willing to

contribute to the national objectives? These questions are foremost in the minds of the

local training providers who have for many years experienced the pressures brought

to bear by decisions which have been taken in a political context with political, rather

than educational, outcomes in mind.

The modern educational decision-maker lives in a complex environment. The

AVETMISS data model has attempted to construct a simple one-dimensional

representation of this environment to assist the decision-maker and the accountable
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authorities in developing informed educational policy in this area. However, there is

evidence to suggest that too much attention is currently focused on this model and the

achievement of pre-determined levels of education and training activity irrespective

of other contextual measures which may argue for a contrary position.

Performance indicators are simplistic by their nature. Each indicator
usually purports to measure a single variable. However, such a variable is
often a function of a number of independent variables, which render
comparisons across institutions invalid. For example, the proportion of
graduates in full-time employment within six months of graduation may
appear to measure the success of an institution in producing employable
graduates, but this proportion will be a function of the location of the
institution in relation to labour markets, the course mix of graduating
students, the academic quality of enrolling students, the proportion of
part-time enrolments and so on. (Karmel, 1996: p31)

The Academy, in response to an Issues Paper distributed in 1995 discussing the role

of ANTA within the national vocational education and training framework, focuses

on many of the mechanisms established by ANTA (and in particular, the use to which

the AVETMISS data collections are put), and questions their validity. There are many

fundamental questions which lie at the heart of academic organisations that are not

adequately addressed by the national reporting framework for vocational education

and training. Ryan (1996) notes that a strong and diversified training sector

comprising both public and private providers will be achieved only after some serious

issues have been resolved.

There remain many other unresolved issues in the training market -
appropriate levels of accountability, requirements for access and equity
and for quality assurance, the issue of creaming profitable but low-cost
training, access to information, fairness in pricing public training, and
access to the public infrastructure. (Ryan, 1996 pll)

Many of the surface issues (such as student numbers, attrition and cost of graduates)

which come to the fore when performance issues are being considered and benchmark

comparisons are made between public and private providers of training, ignore the

more basic educational issues which have perplexed these institutions for many years.
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Information systems established to satisfy national reporting requirements have not

been designed to deal with these issues and as such will not provide appropriate and

sufficient information to assist these institutions or their policy-makers as decision-

making and goal seeking enterprises in a modern, competitive educational

environment.

What are the policy issues? Each year, Commonwealth officials and educational

administrators agree on the number of students who will be funded to enter the

education system, yet Australia has never had a public debate on the questions of

access. Who should have access to higher education? Who pays and how much should

they pay? In the absence of a strong, cohesive and informed educational rationale,

policy has been allowed to develop by default, often with political issues driving the

agenda. There are other policy issues to be discussed. How should post-secondary

education be managed? Is education primarily concerned with funding the greatest

volume of students at the cheapest cost? Why is cost now more of an issue than it has

been in the past? What are the savings to be achieved? Are educational systems

sufficiently aware of the costs associated with the component parts of their operation

to make sensible cost-benefit decisions in the face of diminishing resources?

When considering these complex educational and policy issues, matters such as viable

programme alternatives, cost effectiveness, optimisation of outcomes, productivity,

return on investment and so on become the predominant rhetoric of the day.

However, whilst this information is essential for any attempt to improve resource

allocation, once the data becomes available, more fundamental questions emerge

(Smith 1975, p162). Is process efficiency more important than product quality?

Which outcome produces the greater benefit for society? Faced with expanding

demand and limited resources, institutions must address these issues and balance

competing demands to provide services in the best interests of the community and the

profession.
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This thesis has argued that the data elements collected from organisations need to

extend beyond the traditional "process/activity measures" to include measures relating

to

Availability

Awareness

Accessibility

Extensiveness

Amount and type of service provided.

Knowledge of user population of existence; range and

conditions for entry or use of services.

Indicates if services can be obtained by appropriate groups.

Compares quantity of services rendered with capacity

available and/or potential demand.

Appropriateness	 Correct type and amount of service rendered.

Efficiency	 Compares resource inputs with outputs.

Effectiveness	 Compares accomplishment with objectives (or what was

intended) - qualitative and comparative.

Outcomes/benefits	 Identifies social or economic benefit.

Acceptability	 Assesses match of service outcomes with user/participant

preferences. (Sizer 1982 pp40-41)

The scarcity of the AVETMISS information relating to organisational outcomes and

their absence from the context dimension indicate the limitations of this system to

represent the functioning and performance of a modern educational provider. It is

doubtful that any real meaning can be derived from this system. This position is



CHAPTER 6: IMPLICATIONS FOR FUTURE RESEARCH

supported by Garvin (1988), who argues that quality improvement programmes

should lead ultimately towards lower costs, increased productivity and a sustained

long-term advantage. However, in addition to focusing on cost-efficiencies in a

simple business-related model of organisational process, Garvin identifies quality

based on alternative views of the organisation, such as those which are:-

• user-based - quality consists of the capacity to satisfy wants and to fit patterns of

consumer preferences

• value-based - quality is the degree of excellence at an acceptable price and the

control of variability at an acceptable cost

• manufacturing-based - quality means conformance to requirements, a design or a

specification

• product-based - differences in quality amount to differences in the quantity of

some desired ingredient or attribute

• transcendent - quality is achieving or reaching the highest standard possible.

Reid (1996) argues that, in a business-related model of an organisational entity, there

is a strong temptation to measure only that which is easy to measure and so overlook

the much more complex relationship between qualities and values.

To maintain and improve the quality of something, one needs a way of
measuring it. But first it is necessary to be sure what one is measuring is a
worthwhile thing to measure. A university might regularly inspect the
functioning of one of its constituent units - a department of philately - and
find its teaching performance to be excellent, while neglecting to consider
whether astrology or philately has any value as a subject for a modern
university to be teaching. (Reid, 1996: p 36)
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Despite improvements in TAPE level information systems, many years of effort and

resources devoted to developing new national information standards and an increase

in the quantity and quality of the available data, there is a perception amongst

educational providers that there is a proliferation of data biased towards simplified,

uninformed, numerical reporting. The data are not sufficiently meaningful and in

many cases do not reveal the true nature of the educational enterprise. Consequently,

there is a perception that information systems built to this standard provide little help

to the educational manager.

6.1 MEASUREMENT OF EDUCATIONAL OUTCOMES

This thesis has argued that, in its present form, the AVETMISS data cannot hope to

capture the complexities of a teaching institution. Although the focus of this thesis is

on the Western Australian Academy of Performing Arts, it is reasonable to postulate

that, for other TAPE-level providers of training, similar concerns would apply. For

these organisations also, analyses based on the data alone, in the absence of more

contextual, outcomes-orientated views of the organisation, will not provide the

necessary answers. Course-based performance indicators which emphasise the

quantitative elements of a programme (such as the number of students graduating

from a course in a given year) provide little evidence of the quality of the programme

or the employability of the graduate.

The basic function of performance indicators is to assist in determining
how well a particular institution or department has achieved its respective
goals. In this respect they form an important part - but only a part - of a
broader evaluation process, in which their proper role as an aid to expert
judgement rests on establishing a clear understanding of what
characteristics are to be evaluated and what the indicators can and cannot
measure in relation to these characteristics. (DEET, 1991: pxiii)

There are of course many new categories of vocational education and training activity

which could be considered for inclusion in the AVETMISS data structures. However,

collecting new information on a large number of measures nationally merely

compounds the problem, as there are few who agree upon the principles for collecting
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this data and their method of aggregation. Although in principle it is possible to

measure more comprehensively the inputs and outputs of education, and use these

data to make qualitative judgements regarding process and performance, it is not

always possible to ensure that the indicators are measuring what they aim to measure

in each organisational unit.

Performance indicators offer advantages as a management tool (e.g.,
sensitization to important issues, performance monitoring in view of self
evaluation) but they are not free of disadvantages. Left unattended they
could easily slip back into the bureaucratic mode of measuring for control
rather than improvement. They could even defeat their own purpose - to
improve effectiveness and efficiency - by having indicators production
costs outweighing benefits, or by addressing issues irrelevant to
organizational well-being. (University of Wollongong, 1994: p5)

Lindsay (1992) further argues that, with respect to making judgements regarding the

quality of a programme through quantitative indicators,

... the 'production-measurement' approach is not sufficient for our needs.
The measurement difficulties are too severe for straightforward
implementation and this opens the way for political manipulation of the
process. It is also too narrow a view and cannot accommodate the
diversity of goals and values that characterises higher education and its
stakeholders. Judgements about the significance of measures and about
non-quantitative information, and global judgements about how a
multitude of individual judgements about the system are weighed up, are
an essential element of assessing quality in higher education. (Lindsay,
1992: pp161-2)

It is to be expected that those who favour efficiency measures will adopt different

attitudes to those who favour effectiveness/quality measures. However, because of the

great variation in the values and objectives of different stakeholders within the

institution, and of different institutions, any attempt to develop uniform student

output measures is unrealistic.

Education is a process pretending to be an outcome. That is what makes
all measures of educational outcomes spurious. Our impact on our
students can never be fully known. It emerges over their whole lifetimes
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and takes various forms at different points in their lives.
(Trow, 1991: p13)

Rather, the investigator must seek to develop a battery of measures comprising both

quantitative "production-measurement" variables and qualitative "stakeholder-

judgement" outcome variables that is sufficiently broad to satisfy the major concerns

of a substantial number of students, educators and planners. However, there is much

to be learned. Value-added measures, such as the difference between a student's level

of knowledge or skill when entering a course and when leaving, can be highly

problematic. Much more is needed to be known regarding why students apply to enter

a programme of study, how these applicants are selected for admission, how the

programme of study helps them in their career aspirations and how they acquire

knowledge through a structured programme of training (at a certain cost) to achieve

certain outcomes. Students bring to their educational programme talent, enthusiasm,

inspiration and other potentials for growth. These inputs can affect the outputs either

directly or indirectly through interaction with the institution's environment. No

management information system is of much use unless there is some connection made

between the input variables, the activities of the institution and the output variables, It

would be useful if there were established criteria upon which to judge the "added

value" provided by an institution's training programme for the purpose of cost-benefit

analysis (see Figure 6-1).

Assessing impact requires a 'value-added' or 'talent development' view
which focuses on the contribution of the institution, rather than merely its
ability to attract high quality students and resources and hence its ability
to produce good graduates. (Lindsay, 1992: p155)
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Figure 6-1

Student Learning Patterns
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Performance Ability

"Added value" = b-a
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Low  

Length of Time at the Institution

However, it is quite clear that, due to the uncertainties and complexities involved,

further investigation is required before value-added measures can be realistically

incorporated into the AVETMISS framework. Enthoven (1973, p53) maintains that

"It is better to be roughly right than exactly wrong." He suggests that one should not

waste much time in developing an index of total knowledge, discovered or

transmitted, in the hope that it could then be used to evaluate programmes. Rather,

effort should be directed towards understanding how decisions are currently made

within an organisation, and on the basis of what information, and then improving that

process in order that an organisation's efficiency and effectiveness can be improved

with respect to its own objectives.

In many respects, the designers of the AVETMISS framework have not taken into

account developments within the education sector which make a centralised,

homogeneous and bureaucratic accountability model largely irrelevant. The education

sector has moved from a protected, inward-looking environment to one which is

much more competitive, outward-looking and globalised. The language of the

environment now includes terms such as value-adding, client focus, integrated and
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complementary institutional networks, continuous improvement, core business, staff

ownership and participation.

Symptoms of this paradigm shift include emphases on market forces,
deregulation, privatisation, user pays and best-practice corporate styles ...
(Karmel, 1996: p25)

Networking is creating new and flexible linkages between schools, TAPE, private

providers, work-based training and universities. These new relationships are breaking

down the boundaries created by the institutional "models" which have been used to

structure the expectations and performance outcomes of individual institutions.

Networking is an effective method of providing a range of innovative
programmes by economical use of local resources. Networking should be
established with a strong focus on ways of assisting individuals to achieve
their objectives; a focus on clients and outcomes. Establishing and
maintaining arrangements is often time-consuming, and there is a risk of
them being ad hoc rather than stable. (Lundberg, 1995: p xiii)

Whatever purpose is to be served, either institutional accountability or quality

improvement programmes - the indicator system must be designed to provide

systematic and comprehensive information with the potential to identify new

problems, as well as address old questions (Wyatt, 1995: p158). The availability of

useful and relevant information at the appropriate time can make the difference

between decision-making based on random process (and therefore "getting it right"

only sometimes) and decision-making which gets it right most of the time.

Information should reveal whether the appropriate quantity of services have been

delivered at the appropriate quality. Information should show whether results are

being achieved, and can provide valuable insights into agency management

(Tasmanian Government, 1993).

Research is therefore required into the form and design of alternative data structures

which will satisfy the needs of local managers and which are sensitive to the aims and

objectives of each organisation. Tasmanian Government (1993) further argues that
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information is a resource of the same relative importance to good management as the

standard resources of people, money and facilities. Information is at the core of the

complex task of setting strategies. Outputs include

• facilitation of policy development;

• resource management information and best practice advice;

• business process engineering support;

• the development of coordination mechanisms across physical and non-physical

boundaries; and

• the potential to achieve a market advantage.

However, organisations create and consume information from a wide variety of

sources. This information is rarely consistent across different organisations or unique

to any particular activity, and will vary considerably in its value to decision making.

Staff with responsibility and decision-making authority to improve the underlying

processes in education need to access pre-established indicators, as well as to

construct their own indicators in a highly flexible fashion, to redefine these indicators

on the spot as needed, and to explore other possible indicators to assist performance

on the variety of tasks at hand, to learn more about the educational process they are

responsible for and the way in which these processes interact to contribute to desired

outcomes i.e., rather than being confined to dealing with a list of pre-established

indicators, information systems need to be designed to reflect as closely as possible

the information needs of the users. This task requires both quantitative and qualitative

indicators (University of Wollongong, 1994: p6).

To analyse the nature of educational outcomes and to respond responsibly
to demands for assessing and assuring them are challenges facing today's
educational policy makers, administrators and teaching professionals. To
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cope with these changes of the past decade and to meet these challenges
certainly require creative leadership ... leadership that can not only
conceive creative solutions but also analyse and test the basis and validity
of the policy thrusts that emerge from the demands of politicians,
bureaucrats, media, business and the wider society to meet specific
performance criteria and to assure the quality of that performance.
(Karmel, 1996: p23)

6.2 PROCESS RE-ENGINEERING FOR PROGRAMME IMPROVEMENT

Under a programme improvement model, each institution is challenged to find more

productive and innovative ways of delivering services. Tasmanian Government

(1993) maintain that increasing the quality and efficiency of the service delivery

depends primarily upon improving the underlying delivery activity. Opportunities

therefore exist for agencies to significantly improve effectiveness and to reduce the

cost of service delivery by "re-engineering" the processes in new or different ways.

... the fundamental re-thinking and radical re-design of business processes
to achieve dramatic improvements in critical contemporary measures of
performance such as cost, quality, service and speed. (Hammer and
Champu, 1993: p32)

Re-engineering examines the effectiveness and efficiency of an organisation's core

processes with the aim of maximising the value added for the customer. It is about

disregarding prevailing assumptions, structures and processes and rethinking core

processes from the customer's perspective (TAFENSW, 1995: p13). Webb

(1993, p11) notes that, whilst the population has only just doubled in the past forty

years, the number of students enrolled in higher education institutions has risen by a

factor of thirteen and the number of graduates by a factor of twenty-three. Increased

enrolments have been associated with a significant decrease in government funding

per equivalent full-time student unit. As a consequence, it is obvious that changes in

educational processes such as curriculum design and delivery, pedagogy and

assessment are required. These processes can be re-engineered to ensure that the

highest possible standards consistent with mass education are maintained.
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An appropriate "quality management" framework could be implemented through the

development of a supporting information system - a system and user interface which

has as its central goal, improved decision-making i.e., programme improvement. This

system would be multidisciplinary in nature and based in both qualitative and

quantitative data to provide the level of assistance necessary for managers who wish

to find optimal solutions to the complex tasks they undertake. Dilemmas of depth,

coverage, coherence, definition and purposes would need to be resolved by the users

of the system (a task usually undertaken by central reporting agencies). It would be

expected that such a system would also provide the required "basket of local

indicators", set against local objectives, for reporting and accountability requirements.

This aims at improving the performance of the university over the long
term, by addressing the needs of all its decision-makers, within a context
that is expected to change rapidly, where efficiency depends upon speedy
personal and institutional response, individuals' initiative and idiosyncratic
information processing just as much as it does on the learning and
application of pre-set planning and management techniques. (University of
Wollongong, 1994: p5)

6.3 DISCUSSION

This modus operandi moves the traditional operational model of an organisation from

one which is production centered to one which is customer centered; from a culture of

authority and control to one of support and facilitation; and from a managerial

environment of clearly specified duties to one of empowered employees.

The corporate planning process must concentrate upon the development of
an enterprise business model that is based upon, and can respond to,
sudden changes in mission, objectives and critical success factors.
Employees must be enabled and empowered to make operational decisions
based on well organised and well managed information resources.
Management structures will become flatter, and will consist of networks
of cooperating individuals (the so-called knowledge worker model), rather
than strict hierarchies in which management decisions are divorced from
operational tasks. (Tasmanian Government, 1993 p23)
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To subscribe to the "knowledge worker" model is to believe that there is a large

quantity of data available at the operational end of the organisation which is under-

utilised. These data reside in the offices and minds of staff who collect, maintain and

use these data as part of their daily routine. In many organisations, this knowledge is

untapped and rarely flows up the conduits of the hierarchical decision-making trees.

In the vocational education and training sector, this information is not fed into the

national data collection because the opportunity does not exist to provide such

context, process and outcomes-related information within the AVETMISS

framework, yet this knowledge can and should be used to improve service delivery,

produce better outcomes and to measure their occurrence. This model assumes that

(a) people make the organisation, and can contribute to its improvement provided

that differences are tolerated and nurtured;

(b) people are capable of their own organisational development; and

(c) improvements in organisational processes and educational outcomes come from

reflective practice within a culture in which organisational learning and local

decision-making are encouraged.

Such programme-improvement models are in contrast to the more common approach

to the hierarchical and linear decision-making model embodied in the AVETMISS

framework.

Action learning is an approach to the development of people in
organisations which takes the task as the vehicle for learning. It is based
on the premise that there is no learning without action and no sober and
deliberate action without learning. On the whole, our education system
has not been based upon this principle. The method has been pioneered in
work organisations and has three main components - people, who accept
the responsibility for taking action on a particular issue; problems, or tasks
that people set themselves; and a set of six or so colleagues who support
and challenge each other to make progress on problems. Action learning
implies both self-development and organisation development. Action on a
problem changes both the problem and the person acting upon it. It
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proceeds particularly by questioning taken-for-granted knowledge.
(Pedler, 1991: ppxxii-xxiii)

If the Commonwealth Government is to play a significant role in establishing the

vocational education and training sector as a national force in a competitive education

market, it should explore the rich and diverse nature of the training enterprise through

a more flexible, less control-orientated national training agenda aimed at continuous

programme improvement within each organisation.

Particular attention should also be given to deciding how stakeholder
groups are to be defined, how their input and judgements are to be sought,
and how their inevitably diverse and conflicting judgements are to be
brought together in ways that will actually assist decision-making directed
to improving higher education. (Lindsay, 1992: p163)
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7. CONCLUSION

This thesis has not argued against the value of information as a management tool. In

any modern enterprise, information is indispensable to the decision-maker. The

information provided however needs to be comprehensive, recent and most

importantly, relevant. Although it should be obvious that an accumulation of

appropriate and relevant data and its subsequent analysis will never replace

judgement, there is no doubt that more meaningful information can assist the

decision-maker as he or she is faced with the difficult decisions they need to make

(Curtin University, 1991).

This thesis has argued that:-

New pressures are being placed on institutions and their leaders to improve

efficiency, reduce waste and be more accountable for their operation. The

modern manager must become more expert in analysing performance,

understanding contextual influences, managing change and making more

informed policies and decisions.

Information systems can provide a knowledge base in order that senior managers

can understand their organisations and in particular improve their understanding

regarding the input-output relationships.

3. This knowledge base is not currently evident in either the national AVETMISS

framework or the information systems of many educational institutions.

4. A new approach to information management is required with respect to its

purpose, scope, storage, retrieval and its application to performance management

and decision-making. More specific and meaningful descriptions of the entire

process of higher education need to be found. Resource inputs, activities in the

educational setting, and outputs of higher education must be seen as related parts
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of a whole in order to obtain insights and understanding of how the

contributions, activities and benefits of higher education may be shaped,

modified, directed and improved.

Information will reveal whether the appropriate quantity of services have been

delivered at the appropriate quality. Information can show whether results are being

achieved, and can provide insights to agency management. Information can show

whether quality has been achieved on the basis of the institution's own mission

statements rather than on performance indicators across the sector. However, this

information will vary considerably in its value to decision-making within different

institutions. Unless managers can clearly identify personally relevant information and

information of greatest value to their organisation, they will receive little benefit from

their investment in information resources (Tasmanian Government, 1993).

The determination of suitable measures of performance must therefore be a singularly

important factor in assisting senior managers "manage" their institutions and, more

broadly, in reporting institutional performance i.e., in measuring or observing the

effective and efficient accomplishment of the expectations of an institution in the

context of agreed objectives, and for

• improving public accountability of educational institutions;

• improving the diversity of educational institutions in Australia;

• enhancing the quality of teaching;

• encouraging collaboration between education providers and with industry; and

• increasing efficiency, reducing waste, providing value for money and

maximising benefit.
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This thesis has argued that there is little likelihood of designing a single data model

which will suit all training organisations in Australia for the variety of purposes it is

required to serve. The presence of complex and multi-faceted criteria located within

the organisation, and the ambiguity about the effect of the organisation's mission,

objectives and structure on performance, would seem to make it unlikely that any

single dataset will emerge clearly as the most acceptable or successful even within a

relatively homogeneous sector or area of activity. (Child, 1985: p21)

Rather, such data collections will be idiosyncratic to each organisation, reflecting the

diversity of mission and objectives one would expect of a large, multi-level, national

training enterprise, with limited measurability of many educational outcomes and

various degrees of autonomy and dependency, diffusion of authority and internal

fragmentation evident in these institutions (Lockwood, 1985, p24).

The challenge for the academic community is to maintain its independence and

preserve the diversity of the education and training sector, whilst at the same time

responding to national goals and objectives, through the design and implementation of

appropriate mechanisms for evaluation that will effectively monitor performance and

facilitate self-improvement. At the same time, these mechanism should do minimum

damage to the structure and delivery of the academic programme (Harman, 1994:

p26).

This thesis has not argued against a common vision of

• a national training system, with programmes and qualifications that are portable

across industries and in all States and Territories;

• vocational education and training that reflects industry and enterprise needs and

priorities;
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• vocational education and training that meets the needs of individuals;

• vocational education and training that is competency-based;

• an open training market;

• an efficient and productive network of TAFE providers that can compete for

clients;

• improved links; and

• better access and improved outcomes. (ANTA, 1994: p3)

Rather, it has been argued that, although Australia has adopted a unified approach to

its post-secondary education systems, unification should not lead to uniformity. No

good purpose will be achieved by encouraging institutions to conform to outcomes

which are centrally mandated and monitored in a simple "production-measurement"

view of the educational enterprise which appears to be the dominant view of the day.

Indeed, it would appear that there is evidence to suggest the dominant view of the day

has not been terribly successful. The Allen Consulting Group was commissioned by

ANTA to review the implementation of the national training reforms. The general

view was that the elements of the reforms did not represent a complete overall

strategy but rather a loosely connected set of relevant policies. Insufficient attention

had been paid to the management of change. Performance planning and reporting in

terms of outcomes had not been adequate and accountabilities and responsibilities had

been confused. The report concluded by saying that the current approach to reform

will not, without change, bring about the fundamental outcomes desired on a

satisfactory scale (Western Australian Department of Training, 1995b: p47).
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Key performance indicators developed for the education and training sector have no

absolute standard of reference, and can only be interpreted in a meaningful way by

reference to comparative and contextual values. Judgement of worth requires a

knowledge of both 'the normal range of values', as well as an understanding of the

relevant aims and objectives of the institution. The implication is that such indicators

should not simply be inserted into formula-driven funding models to determine

overall operating grants for institutions where their impact will almost certainly

exceed their capacity for valid and reliable assessment of performance outcomes.

These indicators would take on such meaning that, over time, effort would be

diverted towards maintaining optimum outcomes on these measures, and away from

the development of other qualitative aspects of educational performance regardless of

their other consequences (DEET, 1991: p134).

Achieving quality outcomes in the education and training sector does not imply a

level playing field. Rather, it implies a better understanding of local decision-making

processes:

• How are decisions made?

• By whom are they made?

• Through what process?

• Informed by what knowledge and information?

Understanding the local decision-making process will enable the managing authorities

to sensibly evaluate what is currently being done, how well it is being done, and

whether it has had an impact (Warren Piper, 1993: pp13-14). To be effective, to

improve service delivery and to become more outcomes-focused, educational

institutions will always need to retain their traditional freedom to determine the nature
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of the academic programme. Whilst these institutions must welcome the opportunity

to provide public evidence of their contribution to the realisation of national goals,

such freedom depends upon the ability of institutions to have autonomy in their

disposition and management in order to balance stakeholder requirements with the

integrity of their own missions. (AVCC, 1992: p5)
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APPENDIX C - BENCHMARKING PROGRAMME

Project Objectives

The introduction of a benchmarking programme at the Western Australian Academy

of Performing Arts will focus on developing the Academy's existing reputation as a

provider of highly trained, performance-orientated and professional graduates who

are absorbed into employment. Incorporating international "best practice" into those

mechanisms and procedures which assure a given quality, or the continued

improvement of quality, will focus the project on documenting, refining and

systematically evaluating the unique features of performance-based programmes

which ensure that a centre of excellence for the training of talented individuals to

professional standards in the visual and performing arts is maintained.

Bearing of the Research on Policy

The benchmarking project will focus on the academic and administrative processes

adopted by exemplary institutions which enhance and maintain high standards of

student achievement. It is expected that an explicit and systematic analysis of the

policies and procedures of partner institutions with respect to admission and student

assessment in performance-based programmes will result in the establishment of

'best-practice' policies in this area.

Relevance to Practitioners

Throughout the world there are a number of institutions whose mission require that

the delivery of their teaching programmes is largely through performance. This not

only refers to performing arts institutions but also to sports academies where

champions are prepared for careers in the sporting arena beyond their training

programmes.
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The assessment of practicum has long been a difficulty in both performing arts and

sporting institutions. The elements of a good performance would normally include

aspects of assessment relating to:

o the performer's technical ability.

® the level of difficulty

• the style and persuasiveness of the delivery;

• the affect the performance has upon its assessors be they judges or audience.

The student's achievement is normally the result of private rehearsal, interaction with

peers and structured tutorials with academic staff who have an overview of the

student's current level of performance, level of comfort with the discipline, level of

difficulty and so on. There are few objective levels of competency which can be

prescribed in this type of training. The performance can be analysed into creditable

units of skill and yet the overall performance can be unconvincing. It is clear however

that in most situations, these students can be graded - the competitive nature of the

performing arts industry and the system of academic achievement required by

educational institutions further encourages this.

Institutions involved in performance-based programmes have many features which

differ from the more traditional post-secondary programmes conducted in mainstream

education. These unique features at the Western Australian Academy of Performing

Arts include:

• Admission procedures: The most significant requirement for admission is the

student's performance at an audition, where portfolio/performance is assessed,

and students are required to undertake specific practical assignments. There is

relatively less emphasis placed on secondary school academic results.
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• Industry assessment: A significant aspect of the Academy's educational platform

is its continual involvement in industry-based assessment through regular

performance programmes (over 250 public performances per year). Invigilation

and feedback are provided by industry representatives, media critics, external

artist-in-residence programmes and industry secondments

• Industry secondments: The Academy's teaching programme has a heavy

emphasis on industry based secondments. Significance and responsibility is

placed on the student as a performer and professional achiever in his/her chosen

vocation.

• Graduate placements: An aggressive national marketing strategy ensures a high

placement rate for graduates - currently better than 80% are placed in the year

after graduation.

• Public mediation and moderation: Due to the high public profile the Academy

has with the local community (including the public press) there is constant

public, critical and immediate evaluation of its achievements.

• Professionalism of staff: Academy staff are expected to provide an example to

students through regular performances, exhibitions and other professional

activity, including an on-going association with the National Arts Industry.

• Staff/student teaching ratios: Individual tuition is a principal feature of the

Academy's academic program, resulting in high costs for the delivery of the

training.

• National and international performances: The Academy emphasises the need to

ensure equity with national standards by performing at venues throughout

Australia and internationally.
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The benchmarking programme has selected a number of these unique features for

review, and, as part of the programme, this project will

• Analyse admission procedures, and identify point-of-entry performance profiles

for a variety of student intake categories. Increasingly, the centres of excellence

have to not only be sure of the quality of the students they admit, but also to

provide feedback as to why others were unsuccessful (current EEO policy).

These performance profiles can be systematically evaluated against student

achievement. A valuable insight into the indicators which are significant at point

of entry may be achieved.

• Review student assessment procedures. In doing so, it will be necessary to

evaluate a variety of assessment methods, their value and purpose, and their

capacity to provide both the student and the teacher with information around

which future training can be structured. Emphasis will be placed on extracting

and itemising data related to the ongoing management and assessment of student

performance programmes, and the optimisation of student outcomes, particularly

with respect to the preventable causes of student failure, the role of the 'mentor'

in a one-to-one teaching relationship and the matching of student expectations

with the expectations of industry.

Statement of Significance

It is expected that the outcome of the benchmarking project will provide a clearer

understanding of the assessment and administrative processes in enhancing and

maintaining high standards of student achievement, and the adoption of an explicit

and systematic approach to implementing best practice within performance-based

evaluation within the partner institutions.
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APPENDIX D - GRADUATE PLACEMENT PROGRAMME

The following graduate placement model has been prepared as a good practice

example from the Western Australian Academy of Performing Arts in preparing

students from the School of Dramatic Arts for a career in the Australian theatre, film,

television and performance industry.

4.1 The Initial Training Environmen

who can provid9-iniut—
into a learning ebvironment
structurepinitialty towards

Workshop
performance

situations e.g.,
campus radio,

peers The obi	 is to prepare a training
environment w	 provides the level of

professional expe nce compatble
with the profe on

4.2 Professio 'al Performance
Prepa ation

The Initial Training Environment

During the training period, students are taught
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(a) how to prepare a resume;

(b) how to prepare for an interview/audition;

(c) how to market and manage themselves as a "business entity";

(d) how to deal with the media and publicity; and

(e) how to access agents, employers and arts funding agencies.

Professional Performance Preparation

Agents from the performing arts industry are brought into the training environment

(talent agents, directors, gallery operators, conductors, choreographers etc):-

• to observe the graduates in performance/exhibition;

• to work with the graduates; and, in some cases;

• to assess the graduates; and

• to inform the graduates.

Students are given the opportunity to "work" and mingle with the profession

wherever possible (e.g., Royal Academy of Music encourage students to take

orchestral engagements during their training), gaining "company" experience, picking

up the ethos, professional ethic and style of the profession.

All students prepare
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• a graduation recital; or

a showcase work (e.g., a concerto performance with a symphony orchestra); or

• a graduation exhibition.

In some cases, (e.g., actors) students prepare a television showreel. In broadcasting,

students prepare a tape (audio and vision) which they send to major employers in

Australia.

Classical and jazz music students prepare an audio tape which students can include

with their job applications. *

Graduate Exhibition

Graduate exhibition programmes are supported by:

(a) Graduation yearbooks - quality photographs and curriculum vitae for all final

year students

OR

(b) Graduate exhibition catalogue for visual artists

(c) Showcase tour - actors, designers and technicians tour to major employment

areas in Australia. The tour is produced and staged in Perth and then toured

nationally. 400 guests are invited to each performance, and sent graduation

yearbooks in advance with the promotional material.*

(d) National publicity (media, TV, press)
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(e) Organise individual auditions with casting directors (organised by the Academy)

in each city.

(f) Every acting student is placed in SHOWCAST (Australian Casting Directory)

published by Showcast Publications). All students are placed on the Academy

Internet pages (photograph and curriculum vitae with an audio background

where appropriate) i.e., the Academy provides for the student, through its

industry networks, an effective, pseudo job placement agency.

* These programmes run at a subsidised cost to the students (subsidies are

provided through Friends of the Academy fundraising and student

fundraising activities).

Post Graduate Exhibition

Amsterdam School of the Arts
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APPENDIX E - ACADEMY "STAKEHOLDER-JUDGEMENT" DATA

The following data comes from the Academy's 1995 Accreditation Review, where

this compelling kind of qualitative, outcomes-focused evidence was sought by the

panel, and welcomed.

• Academy to host Dance Festival - The national focus in dance will fall on
the Western Australian Academy of Performing Arts in June when it hosts
Options 94 - a festival of dance designed for all levels of dancers,
choreographers and teachers. Students and teachers from the major dance
training courses from all over Australia will take part. West Australian.

• The Australian premiere of Tonight We Improvise by Pirondello at the
Academy is a feast of theatre styles, visual art, philosophy, history and
knockabout comedy - and it works. Highest praise to the actors ., one is
seldom aware that these are students, their authority is impressive. The
set, especially when it opens out to give full range of magical props and
moving textiles, is a delight. Bravo director, bravo students, bravo
Academy. Noel Sheridan, West Australian.

• Is There Life After High School. Guest director Michael Turkic couldn't
have chosen a better debut vehicle, and the cast is an exciting bundle of
talent with plenty of potential. Adding strength to the evening was the
subtle backing of the musical quartet led by Academy staffer, Denis
Follington. Praise too for the clean lines of the set by Lawrie Tate. Ron
Banks, West Australian.

• Students impress in operatic rarity. Reservations notwithstanding, this
was a worthwhile venture, not least for making available a masterpiece to
WA audiences. The most memorable feature of the production was the
portrayal of the faithful Anne Trulove by Emma Lysons, who deserves a
lavish nosegay for a consistently pleasing vocal line and a characterisation
that was wholly credible. This excellence found a parallel in the work of
the chorus, a highlight of the production. Neville Cohn, West
Australian.

• Trina O'Hara from Edith Cowan University displays some unbelievably
delicate shapes made by rearranging the leaves of books. A National
graduate show always raises the question of the house style, a particular
attitude to art in one school. Indeed, Edith Cowan may well have a special
strength in fine object making. David Bromfield, Big Weekend Arts.

• Two members of a group of third year BA (Visual Arts) students of
ceramics from the Western Australian Academy of Performing Arts'
School of Visual Arts won awards when they presented new works as part
of Artcraft Expo '94. A prize for sculpture of $2,000 and a trophy went to
Dee Jaegerwith for her tongue in cheek piece of garden icons. A prize for
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ceramics went to Irene Poulton, ceramic sculptor, for her tall raku chalice
with oilspot glaze. Craftwest Winter,

• Graduates achieve a delicate balance. The high degree of professional
finish in Edith Cowan's School of Visual Arts show made it an easy
exhibition to view. Nikki Miller, Today Arts West Australian.

• Best: Messiaen's Quartet for the End of Time and Berg's Four Pieces for
Clarinet and Piano, Western Australian Conservatorium of Music. Peter
Handsworth (clarinet), Pal Eder (violin), Suzanne Wijsman (cello) and
Robert Curry (piano). A supreme distillation of agony and ecstasy; the
sorts of performances that would knock the socks of most others were it to
be issued on record. The Australian music critic Cryus Meher-Homji
voted this best musical piece for Western Australia in 1994.

• WA mezzo-soprano Fiona Campbell has won the prestigious Australian
Singing Competition in Melbourne. Earlier this year Campbell, a student
at the WA Conservatorium, won the vocal section of the ABC's Young
Performer of the Year Award. Campbell wins $14,000 in prize money and
opportunities for further studies and performances. West Australian.

• Into the Woods is a challenging, provocative musical, no less entertaining
of those qualities in the hands of these young professionals. Ron Banks,
West Australian.

• Students turn heads with performance of potential. Turning Heads reveals
the students of the Academy of Performing Arts dance department as a
vigorous and, in the main, assured group of dancers. West Australian.

• Technically, there is some up and coming talent which will soon join the
industry. The programme showed this and reinforced the professionalism
the Academy encourages. West Australian

• Matthew Lees has won this year's James Morrison $10,000 Jazz
Scholarship. Lees is now enrolled in the Conservatorium jazz course and
plays lead trombone in the WA Youth Jazz Orchestra. Lew Smith,
Sunday Times.

1994 PRODUCTIONS

The 1994 Graduates worked on the following productions during their
training at the Academy:

Theatre

Everyman/Boy with a Cart - Directed by Lisle Jones
Translations - Directed by Chris Edmund
1841 - Directed by Dr Geoff Gibbs
The Golden Age - Directed by Dean Carey
A Lie of the Mind - Directed by Lisa Scott Murphy
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Barbarians - Directed by Adam Macaulay
Tonight We Improvise - Directed by Maria Louisa Abbate
Goose Pimples - Directed by Chris Edmund
Thark - Directed by Lisle Jones

Teleplays

Goddess - Written by Heather Nimmo - Directed by Carmelo Musca
Still Life - Written by Paige Gibbs - Directed by Ron Elliott
Quarantine - Written by Nicholas Hasluck - Directed by Ron Elliott

Musical Theatre

Is There Life After High School? - Directed by Michael Turkic
Into The Woods - Directed by John Milson
Songfever - Directed by Derek Bond
Three Guys Naked from the Waist Down - Directed by Kris Stewart
The Cradle Will Rock - Directed by Leith Taylor
Of Thee I Sing - In concert
The Betrothed - Directed by John Milson
The Bridge - Directed by Robyn Archer
Willpower - In concert

Operas

La Clemenza Di Tito - Conducted by Warwick Stengards
The Rake's Progress - Directed by John Milson
The Marriage of Figaro - Conducted by Warwick Stengards,
Sweeney Todd - Directed by John Milson - Musical Direction by Trent

Hutchinson

INDUSTRY TESTIMONIALS

The close association the Academy has with the arts industry is reflected
quite clearly in the following testimonials from various companies both in
Australia and overseas.

It is clear that the Academy is making a valuable contribution to the
training of young talent in Australia and encouraging standards of
excellence.
(John Bell - Artistic Director, The Bell Shakespeare Co)

Emma Lysons made her debut with the Company in February this year
when she sang Damigella' in L'INCORONAZIONE DI POPPEA. Like
Kathryn, she immediately showed she had excellent training at the WA
Conservatorium, and fitted very quickly into the ensemble and her first
A.O. engagement.
(Moffatt Oxenbould - Artistic Director, The Australian Opera)
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At STW9 three of our top young News performers are graduates of the
Academy - Tina Altieri, Christina Morrissy and Michael Usher. Tina is
one of our main newsreaders on the weekday 6pm bulletins, Christina is
the newsreader on Nine's weekend bulletins and Michael is one of our top
News reporters.
(Errol Considine - Director of News, Channel 9 Perth)

I had an opportunity to visit your campus for the First Annual
Australasian Conference in July of last year. The conference and
subsequent Jazz Australia workshop were both highly successful and of
the highest professional calibre. The performances by the
Conservatorium students and clinics, master classes and performances by
the Conservatorium faculty were exemplary.
(Chuck Iwanusa - President-Elect, International Association of Jazz
Educators)

The WA Academy of Performing Arts is recognised as the principal
provider of new talent to this state's electronic media industry. The
quality of Academy graduates is without peer and many have already
made their mark throughout Australia.
(Stuart Joynt - Director of News, NEW Channel 10, Perth)

I am indeed very impressed with the program at the WA Conservatorium
having spent a month there as artist-in-residence in 1990. There is a
motivational depth there, students through to administration, that could
serve as a model for any school anywhere in the world. This is all
reflected in a young trombone player, Jordan Murray, currently studying
with me at Berklee. Jordan, at age 20 having graduated from the
Conservatorium, is well on his way to becoming a world class soloist and
composer.
(Phil Wilson - Berklee College of Music, USA)

It is my, and many other agents' opinion, that the graduates are the best
prepared of any similar institution in the country. They have a well
rounded and thorough grasp of their skills and they fit easily into all the
aspects of our business - film, theatre and television. The Bachelor of
Arts (Musical Theatre) programme is quite unique and is the only course
in the country that prepares students properly for this very important
aspect of our theatre.
(Garry Stewart - Managing Director, Melbourne Artists Management)

I have found the graduates to be highly motivated, well presented and
totally professional. I am always delighted to employ WAAPA graduates;
over the years I have used many and just this year cast Robert Taylor, a
1986 graduate, as the lead character in our telemovie THE FEDS. Nicki
Wendt, a 1987 graduate and Damien Foley, a 1992 graduate also
appeared in this telemovie. Nicki Wendt has also had a major regular
role in our television series ACROPOLIS NOW
(Jan Pontifex - Director of Casting, Crawfords Australia)

-166-



APPENDIX E

I personally feel that WAAPA is the only worthwhile college in this
country that is producing highly skilled and professional graduates for the
theatre, particularly in the field ofMusical Theatre.
(John E Frost - Managing Director, The Gordon Frost Organisation)

The WA Academy of Performing Arts students uniquely, in their training,
seem to be aware of the right approach to their professional career on
graduation. They have an ability to audition, to present themselves, to
have the right attitude towards the profession. I can only assume that this
is, in a large part, due to their training at the Academy. Unlike graduates
from other schools who take at least a year to relate what they have learnt
at drama school to the actual needs of the profession they are entering.
From last year's graduates we have already used Rachel Maza, Damien
Foley, Stephen Shanahan, Julian Leather and Frances O'Connor, all of
whom showed intelligence and professionalism in their attitude towards
the roles they were cast in. It has been enormously beneficial to the
profession that WAAPA has opened its doors and there has not been a
single year where there have not been some extraordinary and exceptional
graduates.
(Liz Mullinar - Liz Mullinar Casting Consultants, NSW)

Two years ago this Newsroom chose to employ Rebecca Matthews over
and above all nine other successful cadet applicants. Ms Matthews has
done extremely well and will, in my opinion, develop into an excellent
journalist. Your course imparts to would-be broadcasters skills that
develop a confidence and ability to broadcast as well as present and
express themselves. Generally speaking your graduates skills are
superior to those of most other centres. In particular, the voice
production and on-camera techniques you teach give your graduates a
distinct advantage in the electronic media
(John Rankin - Head, News & Current Affairs, ABC TV, Victoria)

WAAPA graduates are thoroughly prepared and highly skilled in all areas
of performance (voice, movement, text etc) which make them an exemplary
investment for a director or producer who are hiring members for an
artistic team. I have no hesitation in employing WAAPA graduates when I
know I want a highly-tuned. enthusiastic and intelligent performer. From
my observations, Academy training prepares students thoroughly for the
profession, and working with your graduates has always been a positive
and fruitful experience. I can only conclude that the uniformly high
standard of graduates entering the profession from the Western
Australian Academy of Performing Arts speaks volumes for the
superiority and merit of your teaching programmes. I cannot commend
the work of the Academy too highly, and having employed well over 30 of
your graduates through my current and previous position, I feel qualified
to recommend the Western Australian Academy of Performing Arts as
truly a 'centre of excellence'.
(John B Saunders - Artistic Director, Riverina Theatre Co, NSW)
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I think the quality of performers who graduate have rivalled NIDA
(National Institute of Dramatic Arts - Sydney) for some years, and
frequently the presentation of the graduating class is far better. Our
recent credits include casting for film, television, stage and commercials.
Projects such as BRIDES OF CHRIST, GP, American Series TIME TRAX,
MAN FROM SNOWY RIVER mini series, films, including THAT EYE
THE SKY, 7TH FLOOR, LIGHTNING JACK So we know what we're
talking about when it comes to talent and we are great supporters of
WAAPA. We look forward to meeting and working with the graduating
class of '94.
(Maura Fay - Managing Director, Maura Fay & Associates, Melb, Syd &
Qld)

My position as an external examiner to the Central School of Speech and
Drama and a former external examiner of the Theatre Design Department
of the Slade School of Art - both in London - enables me, at least, rough
comparisons. Firstly, the facility and its position in the Edith Cowan
University provides exceptionally good conditions by any standards. This
alone speaks eloquently to students and staff alike of the ambition and
expectations which the Academy attaches to them. Secondly, the breadth
of the course is impressive. What with such liaisons as with the local
television station and the experience it provides, the Academy ensures that
all practical aspects of the profession are covered, whilst maintaining the
necessary classical base of teaching. Thirdly, the staff are drawn from a
broad spectrum of the industry and are allowed to maintain practical
contact with it. This means there is a constant check that the Academy's
work is referring accurately to the needs of the industry. It also means
that teachers are bringing their own current professional experience to
bear on their teaching. It is therefore clear to students that their teachers
have direct and recent knowledge of what they are talking about. It is of
the utmost importance that students should know that those teaching them
are employable in the industry outside. All this bespeaks a structure and
a style within which excellence is possible because it will attract both staff
and students of the necessary quality and ambition. I would have been
happy to have employed several of them, confident of their ability to hold
their own anywhere. There was a particularly attractive balance between
competitiveness and inter-respect and admiration which can only indicate
excellent work by staff
(Peter James - Artistic Director, Lyric Theatre, UK)

Your record of placement for Graduates in productions around Australia
must be a record in the performing arts in recent times. We
enthusiastically recommend your WA Academy of Performing Arts as a
centre of excellence and reinforce our commitment to support your
Musical Theatre course in the future. The results are there for everyone
to see.
(John Robertson - Cameron Mackintosh Pty Ltd, Producer Phantom of the
Opera and Les lOserables)
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As a member of the Council of the London Academy ofMusic and Drama,
I am in contact with many of the drama colleges in the United Kingdom
and believe me, not one of them has a better standard of teaching than
your Academy. The success of your former students in both this country
and the United States provides ample proof of their excellent training.
(Joan Kemp-Welch - Freelance Director, BBC, United Kingdom)

Your players, cast and crew were among the best I've worked with. Their
cooperation was wonderful, their enthusiasm was total, and their skill
was evident in everything that they did. Your students are extremely well
prepared and their professionalism was evident throughout. If any of
them is interested in graduate study in the USA, I'd be pleased to do
whatever I can to assist them.
(Ellsworth Milburn - Professor Music, Rice University, Texas)

1994 GRADUATE DESTINIES

Broadcasting

Pria Viswalingham	 Hosts national current affairs show on SBS TV
Cindy Weringa	 Producer Hong Kong's only English speaking drive

radio programme for Radio Television Hong Kong
Tina Altieri	 Evening News STW Channel 9
Tini Matthews	 Newsreader/journalist 2UW, Sydney
Georgiana Gardner	 X107FM Newcastle. Won radio news October 1992

National Competition
Lucy Connors	 SKY Channel Sydney, Producer 2UE Sydney
Meredith Warne	 Producer/Presenter 2NUR FM, Newcastle

Musical Theatre

Philip Rowe
Lara Mulcahy
Rodney Dobson
Charmaine Clements
Ann Adlem
Glen Hogstrom

David Lowe

Arts Management

Tresna Marshall
Leanne Gunnulson
Patrick Carrick

Susan Collins

Shane Colquhoun

Phantom of the Opera
Strictly Ballroom
Aspects of Love, Chess, Forbidden Planet
Cats, Aspects of Love, Anything Goes
South Pacific (Australian tour)
Scrooge the Musical, Aspects of Love, The Wizard of
Oz, Forbidden Planet
Victorian State Opera Chorus, Me and My Girl,
Aspects of Love, The Wizard of Oz, Anything Goes

General Manager, Chrissie Parrott Dance Co (WA)
General Manager, Mainstreet Theatre Co (SA)
Executive Assistant to General Manager, ABC Fine
Music
Administrative Manager, Sydney Festival &
Carnivale
General Manager, WA Ballet Company
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Annette Hobert	 Publicity Officer, Queensland Performing Arts
Centre

Theatre

Marcus Graham
Nicki Wendt

Robert Taylor
Rachael Mazza
Jeremy Callaghan
John Tarrant

Jazz

E Street, Sydney Theatre Company
Embassy, ABC Television, Melbourne Theatre
Company
Various Films - United States
A Country Practice
Police Rescue, ABC Television
A Country Practice

Suzanne Wyllie	 Professional performer, Sydney. Frequent television
appearances alongside James Morrison

Jordan Murray	 Masters - Berklee, Boston USA - Performed in NY
with Billy Joel

John Mackey	 Professional performer - Stockholm, Sweden,
Member of Stockholm Big Band

Chris Tarr	 Recipient of study grant for USA

Music Performance (Vocal)

Katherine McCusker Winner of ABC Young Performer of the Year - Vocal
(1991), Principal roles with Australian Opera, WA
Opera and the ABC.

Emma Lysons	 Winner of ABC Young Performer of the Year - Vocal
(1993), Principal roles with Australian Opera, WA
Opera and the ABC

Penny Reynolds	 Soloist - Santa Fe Opera Company, enrolled in
Masters at University of Santa Fe, USA

Fiona Campbell	 WA Opera Company, enrolled in Masters at WA
Conservatorium,
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