Column 1, Section 5
Method

Participatory action research (PAR) engaged the mentors and myself in examining
our own knowledge and the interpretative categories we held about mentoring and critical
friendship. Through critical reflection we examined our understanding, skills and values as
well as the ways in which we interpreted ourselves (our reflexivity) and our actions within
the context of the school and our mentor or critical friend practice (Kemmis & McTaggart,
2005). In my inquiry | referred to these two areas as “knowledge” and “interpretative
categories (reflexivity)”. To organise my inquiry | utilised a PAR reflective model inspired
by Kemmis and McTaggart (2005) and Kemmis (2009) (see Figure 12. PAR reflective
model inspired by Kemmis & McTaggart, 2005; Kemmis, 2009). The mentors and | worked
in what | called a participatory learning team (PLT). A PLT is a small group of people who
work together collaboratively. Thus my use of PLT and group are interchangeable

throughout my report.

A multi-method approach was used to collect data allowing for flexibility and
triangulation (Cohen, Manion, & Morrison, 2007, pp. 141- 142) of the data. This allowed my
inquiry to be “conducted from more than one standpoint” (Cohen et al., 2007, p. 141) and
gave a fuller explanation of our knowledge and interpretative categories (reflectivity) as
mentor and critical friend in the PAR. There were three types of data collection: (1) Semi-

structured interviews; (2) Video-tape recording of PLTs and (3) My Reflective Journal.
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The information is presented in a visual/verbal format where | have used visuals

accompanied by annotations, interspersed with text.

Planming PAR
for change

Acting and
Observing the Acting and
process and obgerving

consequences again

of the change

What we DO

Retlecting on
the process and
consequences

Changeis achieved through
individual and collective
self-transformation

Re-planning

Retlecting again
and go on

Figure 12. PAR reflective model inspired by Kemmis & McTaggart; 2005; Kemmis, 20009.
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METHOD

I

Participatory ActionResearch

Utilised as a methodology within twe Independent
Catholic schools to bring together, in a collaborative process,
the mentors from each school and myself as eritical friend.

Participants

Mentors P Critical friend

Had an extensive and varied
career in education (see Step 1
section 2 for details).

Had a general interest in mentoring
colleagues (beginning or
experienced teachers) they worked
with during the course of their
practice (see Step 1 Section 2 for
details).

Worked in Participatory Learning Teams
Established at two schools

&

y 4

- V >

/ 0.9 2= Y
. . - \
Ficassg Cattiohic Al Matisse Catholic High
Two mentors T
; womentors
B8PLT ses.sxons | O PLT zessions
Each session 45 minutes A e e
'_Utilised lesson within school 60 - 90 minutes each
timetable Loosely organised occurred
Met fortnightly for two and a half at two week or three week

Qrms J K intervals for three terms. /
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= This structure was “fluid, open and responsive”
(Kemmis & McTaggart, 2005, p. 563) which allowed
for flexibility in meeting the needs of the mentors.

h

P

L Mentors were the driving force of the ’

articipatory action research
e paotyace — [SupportedbymyselfJ

as critical friend
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Participatory ActionResearch

Mentors’ PAR My PAR
Mentors conducted their own I conducted my own PAR
PAR on an aspect of their collecting and analysing data
mentoring practice they which examinedmy roleasa
wished to exploreand critical friend and informed
improve. Thiswas supported future directions of the PAR.

by myselfas a critical friend.

Ran concurrently
Participatory Learning Team - Mentors | Critical friend / Researcher
: Plan role through )
P g reconnaissance Re-planning of role

Acting - Work
mPLT1

Observing - video
& Journal

Acting

Acting - Work Re-plannmg of role

mPLT2

. Reflection
Obse g - Observing - video &

Joumnal

Kenmmis & McTaggart, 2003, p.563 lysis - video &

Journal
...and soon
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Data Collection Method

\

x K
Allowedmeto conduct and
Multi-method appro ach | exploremy researchfrommore

usedto collect data. than oneperspective. -
Allowed for flexibility and l? aye ;' f;gler e}lcpltan.a tmt“ t(i)f the
triangulation (Cohen et al., 2007, oW eCgean ol

pp.141 -142) categories (refl exnvﬂfy) ofthe
mentorsandmyselfin the PAR.

B

1. Interviewed before the first :
and after the last PLT gession. 2. Videorecorded the PLT
Sess1ons.

’
)

.}-

P Al N 5

Conceptualised
into themes:

1. Process
2. Relationships
3. Learning
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Semi-structured Interviews

The semi-structured interviews gathered information about the mentors’ past and
current experiences, through their memories, feelings, beliefs, ideals, assumptions and
understanding about the process and relationship aspects of their mentor practice. The
interviews also functioned as a comparative tool which determined the mentors’ prior
knowledge and experiences of mentoring, the critical friend role in PAR and the process of
PAR and to later identify their transformative changes as mentors from having worked

together within a PAR.

The interviews were audio-taped and although audio-taping may have constrained
the respondent somewhat, it kept an accurate record of the conversation (Cohen et al., 2007).
Audio-taping freed me from note making and it allowed for a more natural conversation to
take place between the mentor and myself as the interviewer/researcher (Minichiello, Aroni,

& Hays, 2005).

First Interview

A schedule of open-ended questions set out under topics were developed to guide me
during the first interviews (Minichiello, Aroni, & Hays, 2005) The questions were organised
under the headings; Demographics, Relationship, Process, Relationship with Beginning
Teacher / Mentee, Reflection, Perception of PAR and Critical friend and catered for those
who were already a mentor and those starting out as mentors. The length of first interview
was approximately 30 minutes which allowed me to work in the usual lesson time within the

voluntary schools.

71



Second Interview

At the end of the PAR a second interview was conducted, revisiting some of
questions from the first interview. However this interview was more flexible permitting me
to “probe for more in-depth responses” (Minichiello, Aroni, & Hays, 2005, p. 52) from the
mentors. | explored their experiences from their mentoring practice through their strengths
and challenges as revealed during the PAR. This interview also explored the mentors’
understanding of PAR as a process and it allowed them to evaluate their participation within
a PAR as a model of contextualised PD. Feedback from the mentors on my role as a critical

friend as part of my practice was an important component of this interview.

Transformative changes of interview schedules

Participatory action research as a method was fluid, open and responsive to the
changes (Kemmis & McTaggart, 2005, p. 563) | experienced in constructing the interview
schedules for my inquiry. The planned interview schedules evolved as a result of my
ongoing reflection in the planning stage, while conducting the interviews and after the
completion of the earlier interviews. Their transformation is explained in Figure 13 (Self
reflective cycle illustrating development of interview schedules) and is supported by
appendices (Appendix B, Appendix C and Appendix D). In addition my growing experience
as a researcher of PAR also contributed to their transformation as I learnt from working
within the PAR. Table 2 (Examples of transformed questions) provides examples to illustrate
how the transformed questions in the right column looked compare to their original in the

left column.
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“Reflection in action” (Schon,
1995, p. 30) while conducting
initial interviews with mentors
from Picasso CH.

Assumptions hadbeen made and
wererealised. Questionswere
reframed and further questions
develop ed, during the course of
theinterview.

Acting

Interview
scheduleusged.

Obgerving

Reviewed audio-taped
recording ofinterview.

Retlecting

On the outcomes oftheinterview and
Itookinto the considerationthe
developing PAR andits context.

Planning
Original interview
schedules approved by
Ethics (Appendix A).

Re- Acting

Usedthenew
mterview
schedules in
second PAR.

Re-planning

Re-planned theinterview
schedules. Developedto
includemore open ended
questions to enrich the
responses of schedules for
usein PAR with Second
mterview Picasso CH
(Appendix C) and with First
and Second interviews
Matisse CH (AppendixD).

Figure 13. Self reflective cycle illustrating development of interview schedules.
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Table 2. Examples of transformed questions

Examples

Original Question Question changed to

First interview

Is your previous/current process mentoring Can you describe a typical mentoring
formal or informal? How often did/do you session? How would you describe a typical
meet with the Beginning Teacher? What mentoring session to someone who knew
was/is the procedure for your mentor nothing about them?

session?

Assumed previous experience with critical

friend role: Have you a person in mind who you consider
What would you like my role as critical to be an excellent teacher? Can you describe
IO RON R RO =N EN AR EI ORY/O [V a typical lesson that this person would give?
as a mentor expect from the relationship with

a critical friend? To focus on the presentation style rather than
the role.

Second interview

Allowed for the different contexts of the two
schools | worked:

Picasso Catholic High - questions about Matisse Catholic High - specific questions
mentoring were not asked. about the participants mentor practice were
asked.

When you think about your coordinator or
teacher mentoring role, what are you most
proud of?

As time has gone on, what has become
easier, what has become more challenging?
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Video recording of Participatory Learning Teams

Video recordings of the PLT sessions were conducted at the two schools, these were
utilised on two different levels. The first as a data collection tool, the video recordings were
an indirect observer (Rosenstein & Israel, 2002; Spiers, 2004) of my role as a critical friend.
The video recordings gave me the opportunity to observe and reflect from a different
perspective the mentor teachers and myself working and learning together in the PAR. It
allowed for a more transparent process (Weber, 2008) where | could see what we did and
said during the PLT sessions and how we related to each other (Kemmis, 2009). Video

recordings of each PLT allowed me to make multiple viewings of the PLT sessions.

On a second level the video recordings were a record of the mentors own PAR

process which was shared with them at a later time.

The video cameras were located in the room to ensure that the three PLT members
were within a frontal view of the camera lens (see Figure 14. Video camera placement).
Camera angles would vary depending on the available space. The video cameras “recorded
all that was within its view” (Rosenstein & Israel, 2002, p. 24) as they were left stationary.
They were turned on at the beginning of the PLT session and stopped at the end of the

session by myself.

My Reflective Journal

| used a reflective journal in order to observe myself (Schon, 1995) as a critical

friend within PAR. The emphasis of my journal was to describe and reflect on my
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Code:
Mentor or critical friend ‘

Table

Video camera k

‘ Camera angle <

V

Figure 14. Video camera placement.

developing role as a critical friend as part of my practice. To explore the strategies |
employed supporting the mentors with their mentoring practice and recorded my

understanding of the PAR practice while working in a PAR.
Organisation of my journal

The journal layout followed a similar arrangement for each PLT session, starting on
the left page of the journal for each new reflection (see Figure 15. Sample page from My
Reflective Journal) I commenced with a copy of my Plan of action for the PLT session.
Then a diagram that identified where the members of the group were sitting within the room

in relationship to the cameras.
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Next, was my initial reflection, that | brought close to the event by using a digital
voice recorder to tape it directly after the PLT session. This recording was transcribed and
corrected for written expression. This initial reflection was a rich description of the events
that occurred between the mentors and myself during the PLT session. It included
observations such as: the experiences and issues discussed; the rapport, mood and
atmosphere between the mentors and myself as critical friend and how | responded or
reacted to situations, questions or conversations. This reflection also included interpretations
based on my tacit understandings (Schon, 1995) of what was communicated or done by the
mentors during the PLT session. Further reflections were added, after | watched the video
recording of the PLT session. This allowed me to clarify my observations and beliefs made
during my initial reflection. Interwoven throughout my reflective writing were ideas for the
next PLT session that directed my reading of relevant literature before | planned the next
PLT session. I also included in my reflective journal copies of the “objects” (Wenger, 1998,
p. 58) that reified the work done by the mentors and/or myself as part of our practice during

the PAR.

To add greater depth to my reflective writing, a critical reflection was entered into
the journal after each PLT session. This critical reflection allowed me to begin to analyse the
proceedings and concerns raised during the PLT sessions. It also allowed me to document
any changes in my perceptions regarding my practice as a critical friend. The following
questions were used to guide my thinking (Baskerville & Goldbatt, 2009 p. 214; Holly,

1984):

What were the important elements of the PLT session?

In what way was | a critical friend?

How did I stimulate other’s thinking?
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What did | learn? What insights did | gain? How or why was this significant

for me?

What aspect of my practice as a critical friend do | wish to focus on?
Have my assumptions and perspectives changed? How?

How can | apply theoretical knowledge to the situations described?

How will I apply what I have learnt to the next PLT session?

My work sample -
instructions for the
mentors

Started on left page of
journal with “Plan” of
action for PLT

Drawing of where group
members sat in
relationship to cameras

Figure 15. Sample page from My Reflective Journal.
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PROCEDURE

~ The collection of dataand subsequent analysis of those data
followed the action research model of planning, acting and
observing, reflecting and then re-planning. This allowed for
constant analysis followed by feedback to stimulate reflection
by the mentors and myself as critical friend. Each data
collection and analysis cycle informed our future directions

within the PAR.

B

Reified our practice “in a congealed
form” (Wenger, 1998, p.59).The objects
werea representation of our experience

ofwhat we Do (activities
produced) Thinkand Say

O
oV rsto

Relate

collected

(verbal and non-verbal
interactions) (Kemmis, 2009) about our
mentoring practice duringthe PAR.

Areevidencedin the dataitems

articipants produced “objects” which:

‘

andwork
(talk) and

s

dto analyse the data items

General Pattern Coding @4ies & Huberman, 1994)

Resulted from our practice of
mentoring and the practice of PAR, for
example:

* Planning and holding meetings.
» Thetalk that resulted.

= Stories told.

* Drawings completed.

» Mentor plans developed.

* Visual tools constructed

Read and coded

to identify statements
andfor actions that fell

\
into pre-determined

themes and categories 3}
1

Organisedinto three

1. Transcripts from Interviews

2. PLT observation sheet for video

recording of PLT session

about the knowledge and
interpretative categories
(reflexivity) of the
mentors and critical
friend’s mentoting
practice and their

& Inferences made

themes:

1. Process

2. Relationships
3. Learning

understanding of doing
PAR. :

3. Reflective Journal entri

colour codes

Extensively use
throughout the
study .

A dditional codes
were added when

appropriate .

Alphabetical and
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Process

Relationships

R2  Own impact on (their mentor) relationships (reflexivity) (Yellow).

Learning

Each category was assigned an alphabetical code along with colour coding to
visually separate the alphabetised codes. Process was coded in cool colours, blue, purple,
mauve and green and Relationships in warm colours, red, yellow and orange. Learning was

coded in pink, gold and silver.

Transformative changes of the Categories

As experienced with the interview schedules, PAR as a method, was fluid, open and
responsive to change (Kemmis & McTaggart, 2005, p. 563). The planned themes and
categories evolved as a result of my ongoing analysis and subsequent reflection during the
first PAR as illustrated in Figure 16 (Self reflective cycle illustrating development of themes
and categories for anaylsis of data collected). My growing experience as a researcher of PAR

also contributed to the transformation as | learnt from working within the PAR.
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Twothemes, Process and
Relationship and their categories
were established from review of
related literature.

Planning

Re-planning
Acting
) Learning category developed.
Ilinked the concept of
transformative change of
mentor’s and cntical friend’s
practice as evidenced through
thisnew category I called
“leaming” (E.C. personal
communication, July 7, 2010)

Utilised in first
PAR

Reflection
Read and reflected upon an
article by Kemmis (2009).
Introduced me to concept of
transforming what we Do, Think
and Say and how we Relatz to
our practice .

Acting

Utilised the
new category

Acting

The second PAR.
utilised all of the new
categories organised
into three themes:
Process, Relationships
and Learning,

Re-planning

Re structured the categories to
include reflective statements related
to & blank was left so that I
could name the relevant theme being
explored during any particular PLT.

Sharing of ideas was separated out of
thelearning category to form another
Obgerving new category.

and Reflecting

We were being diverted away from mentoring as a topic to
emerging themes that where relevant to the needs of the mentors
during the PAR. Introduced a category to include reflective
statements that the mentors made related to the theme(s) being

explored (E.C. Betlem personal communication, November 11,
2010).

Figure 16. Self reflective cycle illustrating development of themes and categories for
anaylsis of data collected.
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Two stages of analysis

There were two stages of analysis, the first stage informed and fed back into the PLT
sessions as part of the PAR process. It formed the basis of reflection by myself for my role
as the critical friend before further action was planned and acted upon in the next PLT
session. This stage also allowed me to reveal trends in the emerging themes, patterns and
regularities of our knowledge and interpretative categories (reflexivity) of how we Do, Think
and Say and Relate (Kemmis, 2009) in our practice as mentor or critical friend while
working in the PAR. The second stage was a comparative analysis to reveal possible
transformative changes in our knowledge and interpretative categories (reflexivity) of

mentoring and/or critical friendship as well as our understanding of PAR as a practice.

First stage analysis

To explain the procedure I undertook to do my initial analysis of the data I continued
my approach of using visuals accompanied by annotations. The snapshots of text (pages 83 —
88) came from the transcribed first and second interviews and their subsequent summary
tables. For consistency, | used examples of interview data from the same mentor. The
transcriptions of the interviews were out-sourced (Brown, 2001; Segal & Schuck, 2001).
They included: what was being said; who was doing the speaking; emphasis placed by the
speaker; pauses (in time) and any long silences (in time) and interruptions to the
conversation e.g. school announcements (Cohen et al., 2007, p. 367 - 368). These are
followed by annotated examples of the “PLT observation sheet for video recording of PLT

session” (pages 88 — 91) and last, My Reflective Journal (page 92).
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1. Listened to interview
and read transcript to:

* correct errors
*identify broad themes
Process, Relationship or
Leaming

First Intewiew

2. Re-read the
interview to categorise
the statements.

Used high-lighters to
apply theintended
colour code.

?53:

\

1d-asked questions;anc ngs Ilke that Its probably my worst thing | think it's a
good idea and it makes sense to me and | know what I'm doing but other people
don't know what I'm thinking or how I've come to that thing and they just think it's
a hardware chord whatever, and that's happened and then |'ve been sabotaged
and then that's created and it's still and ongoing issue with one of those women.

So yes that can ha and we learn all those things from experience, I'lf do that
dlffarantlx nexl bme Zan you recall in the past if you have been involved in a

\Vt'
I'don't think Jfiave, the only thing I'm doing at the moment is with the McGrath

Foundation’they're apparently creating units of work suitable of PDHPE lessons
and they

Each high-lighter was
labeled with its
alphabetical codeto
ensure consistency. Ower
time I became proficient
and often went straight to
the colour high-lighter.

The colour coding
allowed me to quickly
locate the statements
in order to transfer
them to a summary
table.
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Colour coded background

consistent with allocated
colour codes. For example

_Bluefor CodePl....

Emerging Themes '

Organise structure
Teachers reluctant
to be involved

Themes were
identified and

Proceés\
Knowledge Mentor -2 of mentoring process:

The kids and the staff . the whole Yr 9 whatever.
and that’s usually and Ikind of organize the
structure of what we’re going to do and I send that
out to everyone and invite does anybody have
anything they want to talk about or whatever p8/9 _.

.

reduced to key words

Attimes the

statement was

appropriate for two

categories and thus

it was repeated into
_the table.

Giving time

- &
I'm more than happy if people want to be involved
but they seem to be a little reluctant and then at the
end of the meeting I ask if there are any comments
from the teachers as well, Ithink its important to

Strengths: giving them the time that they need p9

Challenges: Being a bit scattered with what I do p9

' Relationships

Identitied statements were transferred to a summary table

Example 24, from Summary Table for
Interview of Julianne — Analysis, p 2

E merging Themes
Know ledge Mentors have of building
relationships:

I'm more than happy if people want to be
involved but they seem to be alittle reluctant

and then at the end of the meeting I ask if
there are any comments from the teachers as
well. Ithink its important to keep

asking e plis

Important to keep
asking. . for
involvement

Example 2B, from Summary Table for
Interview of Julianne — Analysis, p3

Strengths: Just listening and taking on what’s Byig= itk

being said without putting a judgment on Listening

itp8 reassuring them p9 Non judgemental
acknowledging that it is hard p9 Reassuring
Supportive
Givingtime.

I would probably spend more time getting
the teachers to see whatit's like being a
student. I think alot of them have forgotten
that degree of empathy p15

Can we do
something with this
as agoal?

I regularly annotated ideas
{(typed in red or hand wrote)
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Example 2C, from Summary Table for

Interview of Julianne — Analysis, p. 3

Mentors’ reflexivity on mentor
relationship:

and I don’t know why that is and I'm
nervous to ask them, I don’tknowifit’sa
‘thing of trust or respect, Ijust feel they don’t
respect me p6 '

No regular meeting

I'm not the sort of person who likes to put
mysel f above people I don’t do that with my
kids my classes or with anyone I try being
more cooperative, but that’s what I would
kind of aim forp6 ..

Example 2D, from Summary Table for
Interview of Julianne — Analysis, p. 4

the Mentors have of PAR process:

JI9
1L

No experiencein Idon’tthink Thave_the only thing I'm doing at the
RN R e ol moment 1s with the McGrath Foundation they're
placein trial apparently creating units of work suitable of PDHPE
studies lessons and they p10

Example 2E, from Summary Table for

Interview of Julianne — Analysis, p. 4
— -

Q’s whether she has
the team’s trust or
respect.

How can trust be
developed?

Aims / sees herself
as an equal and
being more
cooperative

Engaging
Funny
Encouraging
Genuine
Honest ...




Exaz_n_ple- 2E,from Summar,y' Table for

To include tssues
ratsed or interesting
pomts that did not

Concems with the

| team

One: covert hostility
Dogmatic thinker

|

| Hierarchical
|1 | perception of jobsin
the school

‘T focussed

Trust and respected |1

wanted .
- — o M 3 Context of the
Code e r eaching Experience nbnng xpenmce /
Juliaone |43-50 | female | INERIOLmS s
DL summarised within a
table. This
mformanon was

added to When‘more

Summa ry of interview was given to participantsfor venflcatvon before the follow-up interview took place.
Anonymity was dlfflcult to maintain and th:s allowed the partlczpants the opportun ' andlor alter the summary of their
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: i
Second Interview o — Julisuncs B
: o p Furth
- p— ; urther
\15 e | Examp e 2 06 00 ‘ refinement of my
Foomedtoane inking 1008 S et 108 SR ot 008 and 8s time's e coding system:
proceglure as the fn.’st_ ?mwmwmw coming and guanq"‘q" W' . Abroad stroke
interview — transcriptions atways make 5.8 months "WW cha - "\ with the
were listened to and read to poen here for 8bou! and what he$ 9 highlighter over
c;rr;ct errors and identify va:ﬂ has pecome and“"“ A the writing means
the ‘road,themes ; e N the statement had
Lo TR N
to categ : - -.- connection to the
statements. : n 18 of ““/\‘ t hereas
’ : what it ‘\5‘0 koW | G A
: jengind ing ' in li
Evwident here = - “:S‘\w““ w0 {ing with e = ¥ i 1.!!.18 peics
are examples * so what 18 pand e nty hat VT ot a Henonas had g
refuse’ B an INSECUT Ly it is DR more tenuous link
of the it coud B e that b
category L Yﬂs on $OME g. S0 v™ e She e
G This was also
adil e represented by a

So you .. how might you change it, do you think?
the course of

my study. r,a (Thinking)

R4, Ahanmentorteachers 's a different re

a closer relationship
Gold for . i
learning.
—_— = ;
\‘-\ Move yourself out of the middle more? )
\ Yeah, yeah. But then it wouldlbe about me either, so | don't know, more of a satellite

thing but then | don't feel that disconnected to be a satellite either, so, interesting

 Youve chianged in YOULREISRECVE.Xou know in your role and your idea of the role. You
were talking about how you were concerned about things were happening to you at the

'time with the teachers.
24547 Yeah | probably took it too personally

You now have become more objective about it and you recognize you don't have to be
in the middie.

Example 3B from Second Interview transcription — Julianne, p 7

- muldpmbabtyhavome.lmnyﬁndmesmdemaredosettomemmanyways S

line down the
side of the
paragraph.

NOTE The colour coding allowed
me to quickly identify statements that
were rich in content. The rich statement
about process of mentoring. Example
34 from Second Interview transcription
—Julianne, p 3 was easily identified by
the blues and purple. Aswas the rich
statement about relationship in example
BB from Second Intemew transcnpnon
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Example 4A from.Summary Table for Second
Interview of Julianne —{kpa_l‘yfsis,__g_?‘_.

Like the first interview the 1dentified statements were transferred mto a
summary table, however this table had two additional sections

- This section changed from “Other statements / opinions
related to own practice or issues raised” to “Sharing by
Mentor™ . This section included statements that illustrate
- the mentors sharing 1deas or stories. _—

About going to PD

‘ Exémple 4B, from -S'ﬁmmary-‘Tabrlelf. or Second
Interview of Julianne — Analysis, p 7

Disc ussing how she sees
students now compared
to earlier in the year

Preferred learning style

Sharing by Mentor:
(Thinking) um. Some PD thing. somethmg where it's not really.. | find going to PD things or whatever, the fees are
ridiculous you know $300 or whatever and your kind of being talked at, like it's a lecture which is fine. But then some
of them are smaller so they might ask you. for what do you think or whatever. And then people are so . sensmve
you know if you say one thing, somebody will take it the wrong way and you never get a chance to hhe

really explain the whole scenario or go into thmgs in any depth and then you get people, who just go on and on about
themselves and how fabulous they are and there's never, like even if there’s a group thing or time for discussion, you
never really, it's hard to get over those kind of, initial hurts if you like, | feel too sensitive. /s that because it's the one
off type sessions? Yeah or | don't know if its PE teachers and they are pretty competitive so you say one thing and
then off they go outdoing each other

Yeah. So and | think oh my god this is revolting get me out of here_ it takes time fo develop trust between people.
Yes. And that's the advantage of this type of group. | think so yeah. pp11-12

Learning /change made by Mentor:
(Thinking) | would probably have the, | actually find the students are closer to me in many ways than mentor
teac hers, it's a different relaionship but | do have a closer relationship with the students, a more formal relationship,

like, it's quite interesting but as the year's gone on, umm yeah be more equal | think around. P.7

| don't know | think I'm probably kinesthetic to be honest p.9

... you poked me, you made me look at myself quite objectively or fried fo look at myself objectively, what | needed to
own and what other people needed to own and not tie (noise) people in, be more clear in my communication and fo
folow up on things. p. 10
. Statementsthat illustrated learning

were added to anew section at the

end of the summary sheet.

But it (PAR) has changed things. p. 12
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Video recording of Participatory Learning Team
A PLT observation sheet for video recording of PLT session was used to
record observations and first stage analysis.

PLT Observation Sheet for Video recording of PLT sessions P I’e-dete rm | nEd
ts CF Critical Friend M Mentor themes and

categories were
that the participant has of the mentor process. (Blue, e assi g ned
the mentor process (reflexivity). (Purple) — al phabeti cal
) o and colour
Time based on camera saved as: Codes_

Setupnotes:

R s )
(Yellow)

Alphabetical
code assigned to
Critical friend

and Mentors.

Timeline layout
allowed me to
relocate identified
statements and
actions on the
video recording
with speed and
accuracy.

et T O O VY Y O Y o o o |

O R O G 00 OO

Salea Poits Maximum
Time of
PLT
session

e ; ) Analysed after
I conducted two viewings of the video recorded PLT session. each PLT

To identify statements and actions that fell into the categories of the three | cacsion
themes: Process, Relationship and Learning.

To check my initial findings and to note down any “actions” of interest tha
took place during the PLT session. For example, body language, active
listening and work produced during the PLT session.
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Example 5A from PLT observation sheet for video recording of PLT session
PLT 1 Picasso Catholic High

Above each participant’s
timeline I noted key words

~whw\@@#m&w

Topic of discussion:

SCFIIIIIIIII&
Nottons: Dl 2 chothas 4
ctions \\-R%:b:@azj
GunM'wm, ¢
( !
peMU LT
bd\.““r- Q
A M2 1Sy
‘ a““'w !
\{9M3IIIIIIIII(1’IIIIIII
| o’
CM4 | I
' QIN%-QO\OQL((T
Mins | | L1l

\»)\vbv! Can mdo(« fﬁ%m\i@o“qd i

N : o
Salient Points | = e N:Q\({\ 26 (_.\.»,;.\:rcﬁ;e ),q mcn\ ’ N
Wined LA v . ( : Yeadners W e\ §lne J\‘) and) o0 g

) 7 .
MY Y,\\ (;55\0{‘0\‘ tO‘)"\'{-!(" (=20 2

Wow do e ou\d Arust 7(-161"“""’9)

‘change ? ,
M\‘f:ioﬂ-k Yision (crc\%'%m g;&?"ﬁ /}Q(\\oo\ f.’Km\ns\

as memory triggers such
as: “questions”, asked by
the mentors or myself
often represented by a “Q”;
“redirect” when | was re-
focusing the discussion;
“ideas” or “issues” raised
by the mentors or myself.

Codes were placed into
the relevant participant’s
column which
corresponded with the
time on the video
recording for when the
statement or action took
place. For example, M2
made a couple of
statements regarding the
mentor process being
discussed, 30 minutes
into the PLT session.

Salient points
raised during the
discussion were

summaries here.
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Example 5B from PLT observation sheet for video recording of PLT session

PLT 7 Picasso Catholic High NOTE: As with the interview

transcription, the colour coding
allowed me to quickly identify
rich content and critical incidents
during the PLT session that

37 ;é‘ required further analysis. They
Toplcofdlscusswn Wodltung 2~ \3‘33;1% 3. [odss represented, for example,
adru 3 : Q (S( Ochve participants asking stimulating
| mm CF % P AL Lisken questions, consolidating a
O = L L1 discussion or demonstrated
Actions: S0 - learning.
%9 $4Z 04&?’ che
o % ¢
M2 ||| |I . | P NEEN. ' | | Ly 1| .j;jﬁ_xw This example illustrates a
i 4 X p A=Y

diioate number of critical incidents,

indicated by colour coded boxed

g > - . . . .
& r( | ] sections on the timeline. For
M3 | ﬁl % 1§ V—ra - : v example the two mentors were

inlofle working collaboratively to
Mins| | produce their Individual Mentor
01 Plans from 6 - 12 minutes into
the PLT session and at 19 - 22
Salient Points " o inutes we had some reflective
el (e He dede dd \b her i i MInutes :
TQ”S ﬁ°“(/i‘°d\;(i°i ros l‘;f\ csring < s IM? ST ’ discussion about allocating the
%- 379 :ya sf;, ap*h J\}i M J%er ofla € Sole time needed to do PAR within
A e~ N OO sy Ny s
.33, = -Xomwam 3‘ e N\o\%q\ . suggested that it could be used to
N2 doe — 00 Fobodend OHUM( \ organise faculty PD (E. C
M3, Bon A RSN R Vvt dace Yo doc., T 'nad OoF e ubvv\t,o Yoe - & Betlem, personal

‘ communication, November 30,
2010).




My Reflective Journal Analysed after each PLT

1 Photocopied the
original pages of
the Reflective
Journal and glued
each page onto an
A3 piece of paper.

2. Read to identify broad
themes, Process,
Relationship and
Learning. Used pre
determined allocated
alphabetically codes.

3. Re-readto
categorise the
statements and used
colour highlighters
to apply the pre-
determined allocated
colour codes.

4. Summary notes on the left or
right of the Reflective Journal pages
where done during the course of
either the first or second reading.

On the left of the Reflective
Journal’s page, key words
where used to summarise
the main ideas and
emerging themes.

aaim:hom
(L 9*"«-4 nv:n‘;fo‘mu‘
On the right of the
Reflective

Journal’s page, I
wrote notes to
myself or noted
ideas I could
utilise in the next

s e PLT session.
S T mpimwerhon o feiit

4 | ) -
& ln« oois (ECh Y Be aormacedl e

Ve ‘t'—.\\

wam 4-(“ ot g

Underneath or on the
right of the Reflective
Journal’s page,
connections to theory
were annotated. | found
this to be useful when I
later explored further
the emerging themes.
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Identifying themes

To identity emerging themes, the “PLT observation sheet for video recording of PLT
session” and my “Reflective Journal” entries were analysed after each PLT session. |
regularly summarised the salient points in order to reduce the data from each PLT session,
identifying emerging themes such as: Time, Trust, Identity or Relationship building, as well
as my use of art based activities. These ideas were linked to current literature. Thus analysis
was commenced early in my inquiry which allowed for a “cycling back and forth between
thinking about the existing data and generating ... new ... data” (Miles & Huberman, 1994,

p. 50) when necessary.

My reading of relevant literature, ongoing learning and reflection of that learning
was applied to the current context of each PLT session and was fed back into the PLT
sessions via reflective exercises | constructed to help stimulate the mentors’ reflection and

reflexivity.

Second stage analysis - comparative

The three data items were regularly compared in order to focus separately on the
emerging themes identified in the first stage analysis. For example, in order to track
statements and actions linked to the theme of Time from each PLT session, | marked each
with a “coloured sticky note” such as Time was bright yellow and Art based activities were
orange (see Figure 17. Journal pages with coloured coding). The sticky note allowed me to
identify and re-locate the statements and/or actions with ease in order to read them

chronologically but also within context.

| revisited the data items several times, building on my understanding of each theme

explored by the mentors during their PAR and to look for transformative change in the
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Bright coloured
‘sticky notes’
attached to
identify
emerging
themes.

Codes

Time = bright
yellow

Trust = green
Identity = light
yellow
Relationship
building = light
pink (not
shown)

Use of Art
based activity =
orange

Figure 17. Journal pages with coloured coding.

mentors and my knowledge and interpretative categories (reflexivity) of how we did,
understood and related to our mentoring or critical friendship practice in relationship to the
focused theme. This procedure gave a rich holistic analysis of what was actually happening

and did not take away from the general “feel” of the findings.

Narrative style of writing

To give a full account of the mentors’ and my professional growth and learning
through our lived experiences from the PAR studies, | made use of a narrative style of
writing guided by a phenomenological approach to writing. This style of writing allowed me

to capture the holistic essence of our lived experiences in the PAR and to give the mentors a
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voice in the presentation of my inquiry. Based on what van Manen (1984) described as
existential writing, my narratives were guided by the existential themes of corporeality (lived
body), temporality (lived time), spatiality (lived space) and communality (lived relationship
to others), (p. 67). Table 3 (Phenomenological questions that guided my writing) presents

examples of the questions | constructed to help guide my writing.

During the writing process, | revisited my original description several times going
back and forth between the analysed data, theory and my narrative text to add and build

interpretative layers to my account.

Table 3. Phenomenological questions that guided my writing

Lived body
How do the mentors physically react to doing the art based activities?
Can | see or hear for example enjoyment, contemplation, reflection?
Do the mentors talk about how it felt to do the artwork or art based activity?
How did | feel when they were doing the art making or art based activities?
How do the artworks embody their lived experiences?

Lived time
What effect does doing the art based activities as part of a timed session have
on the mentor’s response to the exercise?
In the first PAR, time as a theme was used as a basis of the exercise.... the
mentors’ conceptualisation of time was explored.
Stories told by the mentors created a sense of time.

Lived space - public/private space
How did the space we worked in, feel?
Did the art making move the mentors to a more private reflective space?

Lived relationships
How did the relationship between the mentors and with me, play out during
the art making or art based sessions?
In the second PAR, relationship building was a theme. How does the art
making activities reveal the mentors’ mentoring relationships? Or each
other?

(Nicol, 2010; van Manen, 1984)
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