
	
  

	
  

	
   	
  

	
  

	
  

Songlines of Learning  
 

The Establishment of Shearwater The 
Mullumbimby Steiner School as a Centre of 

Place Conscious Education 
 
 
 
 

Konrad Frederick Korobacz B.A. (Tas), BTL (CDU) 

 

 

 
 

 

November 2014 
 

A thesis submitted for the degree of Doctor of Philosophy of 
the University of New England   



	
  

 

 

 

Certificate of Originality 

 

 

I certify that the substance of this thesis has not already been 

submitted for any degree and is not currently being submitted for 

any other degree or qualification. 

I certify that any help received in preparing this thesis, and all 

sources used, have been acknowledged in this thesis. 

 

Konrad Frederick Korobacz 

 
 



	
  

 
 

 
Songlines of Learning  

 

 

 

The Establishment of Shearwater The 
Mullumbimby Steiner School as a Centre of 

Place Conscious Education. 
  
 
 
 

Konrad Frederick Korobacz B.A. (Tas), BTL (CDU) 

 

 
 

 

 

November 2014 
 

A thesis submitted for the degree of Doctor of Philosophy of 
the University of New England  



	
   i	
  

Table of Contents
List of Figures         iii 

List of Tables         iv 

List of Appendices        v 

Acknowledgements        vi 

Abstract           viii 

A Guide for the Reader       xi 

Metamorphosis 

Chapter One          1 
Introduction                

Songlines of Learning              39 
My Learning Places 1                 
Place of Birth Understanding Place Understanding Self  

 

Chapter Two                  63 
Rooting, Sprouting and Leafing 
Place of Convergence             
The Establishment of Shearwater The Mullumbimby         
Steiner School as a Centre of Place-Conscious Education  

Songlines of Learning                 101 
From The Rubble Of Europe. The Songlines of my         
Parents and their Ancestors 

 

Chapter Three               113 
Seeding …              
A Call to Mindful Action        

Songlines of Learning           142  
My Learning Places 2 Years of Apprenticeship 



	
   	
   ii	
  

Polarity 

Chapter Four                 161 
Knowledge of the World and Self-knowledge            
How do I Know the World and How do I Learn?          
New Ways of Learning         
 
Songlines of Learning              198  
My Learning Places 3           
Years as a Journeyman             
Australia’s Top End 

 

Chapter Five         219 
Flowering …          
Looking After Place            
Defining Place-Conscious Education            
Place Making                 

Songlines of Learning                      269    
My Learning Places 4              
Place as a Site of Learning: Kakadu National Park 

 

Enhancement 

Chapter  Six         286 
Fruiting … 
Welcome to Country 
Working Artistically in Place           

Chapter Seven         338 
Seeding …             
Conclusion 
                   
Appendices         352 

References          363 



	
   	
   iii	
  

Figures 
Figure 1 Master plan Introduction. The contour map shows     

the site of the two original land purchases (green) 
bordering Mullumbimby Creek to the south and       
Left Bank Road north. Its address, 359 Left Bank  
Road, indicates the distance (3.59 km) from the 
Mullumbimby Post Office. (Baxter & Jacobson     
1995)         97 

 

Figure 2 Views of the property following purchase. The  
referred to barn structure was ‘The Willows’     
function centre. The ‘Creek Bed Depression’ photo        
is now the site of the Administration building and     
the wetlands area. In the composite photo below,       
the school hall now occupies the house site. The   
brown building far right was the cow bales, which     
for many years served as a craft space. It        
eventually made way for the technology building.  97 

 

   Figure 3 Views of Mullumbimby Creek at the time of       
purchase. Note the fig tree. It played a pivotal      
role in siting the buildings.      98 

 

Figure 4 Site plan of the ‘The Willows’ at the time of the
 second and purchase. (Baxter & Jacobson)  251 

  

Figure 5  Site Opportunity map. (Baxter & Jacobson 1995)  252 

 

Figure 6 Original Master Plan for Shearwater. Design by  
Baxter & Jacobson, 1995.             252 

 



	
   	
   iv	
  

List of Tables 
Table 1.  The Nyoongar Seasonal Cycle. As outlined by Bill Webb       

at the Wardan Centre, Wyadup, Margaret River area,      
Western Australia.       163 

 

Table 2.  Dates of Shearwater land purchases and summary of the     
staged schedule of building construction.    259 

 

Table 3.  The seasons according to the understandings of the     
Bundjalung people of Northern Rivers, New South Wales.   299 

 

Table 4.  The Shearwater Field Trip Program.                                        313 

 

Table 5.   A mandala of interrelated factors to be considered in   
developing a Steiner School that is place conscious and         
that allows the possibility of spiritual activity.   350 

 

 

 

 

 

 

 

 

 

 



	
   	
   v	
  

Appendices 

 
Appendix 1 Morning Light       352 
 
 
Appendix 2 Seasonal Synopsis for the Mullumbimby Area Fauna  353 

 

Appendix 3 Seasonal Synopsis for the Mullumbimby Area - Flora 
Rainforest Fruits - Edible (& Inedible) Tubers Etc.  356 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



	
   	
   vi	
  

Acknowledgements 
 

 A great number of people have contributed to the writing and content of this 

thesis. I have given voice to many of them and I sincerely hope that I have told each 

story truly. In addition to these, there are a greater number whose voice in this volume 

remains silent but whose presence and influence is there to be discerned between the 

words and the lines.  

 

 I would particularly like to acknowledge my parents, Viktor and Lisa Korobacz 

for the many stories they so freely shared and whose voices still resound within. I also 

wish to acknowledge them as creative place makers and the role model they provided 

for me. 

  

 I would also wish to acknowledge my spiritual teacher, Douglas Waugh who  

generously shared his knowledge and whose far-seeing vision remains an inspiration 

for my work. 

 

 I wish to thank all of the students, teachers, colleagues, parents and staff of 

Shearwater who gave of their time and shared their stories – I hope I have done them 

justice.  

 

 Special thanks to Greg Parkes, for allowing me access and use photographs from 

the Shearwater archive. Thanks also to Gerard Braithwaite, Joshua Rushton and 

Deirdre Korobacz for providing me with the use of their photographs. Thank you also 

to Ian Howden for passing on his diary and other documents from the early days of 

Shearwater. 

  

 Thank you David Jacobson for making available the master plan drawings of 

Shearwater. 

 

 I wish to express my inestimable gratitude to Dr Alison MacConnell Imbriotis, 

my co-supervisor, for her guidance on this long and lonely journey of writing. It was 

she who made me aware that I had a story to tell, and accompanied me on my passage 



	
   	
   vii	
  

of learning through the unknown territory of academic research, fortifying me with her 

intellectual rigour. She never lost sight of what the thesis could be and encouraged me 

to craft the work to its aesthetic conclusion. I also wish to thank Alison and her 

husband Peter for their hospitality in inviting me into their homes in Armidale, 

Canberra and Hobart – and in so doing allowing me to intersect my songlines with 

theirs. 

 

 I would like to thank my supervisor, Professor Helen Ware for making sure I 

stayed on track and helping me secure those desperately needed suspensions of 

candidature that allowed me to juggle day job and study – and her friendship.  

 

 Thank you to Dr Pamela Leach who proof read the thesis and offered 

encouragement during the dark times when I doubted the worth of my efforts. 

 

 I would also like to thank my former teacher, Professor Michael Roe, whose 

prescience lead him to pass on to me a copy of Bruce Chatwin’s Songlines. 

 

 None of this could have come to pass without Deirdre, my wife, colleague and 

companion.  I thank her for her support and patience in her long wait to see the 

completion of the thesis. 

 

 Finally, I wish to acknowledge and pay homage to place itself in its manifold 

forms and expressions. I hope I have been able to give worthy voice to your unseen 

and silent ways. 

 

 
Photographs 

Unless otherwise acknowledged, all photographs were taken by the author. 

 

 

 



	
   	
   viii	
  

 

Abstract 

 
This thesis, Songlines of Learning: The Establishment of Shearwater The 

Mullumbimby Steiner School as a Centre of Place Conscious Education is about the 

intersection of dual crises of people having lost their core capacity as place-makers and 

their relation to place in post-modern society. It examines the moment where 

(auto)biography and ethnography cross paths with educational theory and practice to 

derive potent alternatives, and employs an archaeology that leads back to the 

primordial and forward to new potential. The education of children is at the centre of 

this research because it provides the opportunity to examine how these all-important 

intersections occur, and how the living relation to place and place making can be 

recovered. In this sense the thesis is also a story about finding a new way of seeing, 

about finding or rediscovering identity in relationship to landscape, in this case to the 

Australian landscape.   

Place is threatened by unsustainable exploitation and place making is 

jeopardized by centralised governance requirements. More than fifty percent of the 

world’s population now lives in sterile but heavily polluted urban social constructs, 

alienated from the organic life-forces on which they depend, and most do not regard 

this as problematic. A conscious effort is required to restore realization of the natural 

world of place and our belonging to it.  

The research question: ‘What can we learn about place-conscious education 

when we look at the establishment of Shearwater the Mullumbimby Steiner School?’ 

leads through and past this place-blindness by employing an emergent methodology 

out of the process of the research itself. In applying the practice of palimpsest - a 

narrative of ‘layered voices’ (Aoki 2005) where place, self and narrative are 

inextricably entwined – I embraced what Somerville (2010) perceives as ‘… an 

ontology for postmodern emergent methodologies of becoming rather than being 

(Grosz, 1998) …’ that treats the self as a work in progress, in a continual state of 

becoming and being inherently multiple. This unfolding self is in ongoing conversation 

with the educational and ethnographic theory that supports it.  



	
   	
   ix	
  

The work concludes with a guide to study, activity and reflection that embraces 

the revelation of place making as foundational to the generation of intentional place-

makers. In examining the establishment of Shearwater, what emerged as identifiable 

elements included: a creative response to an ethical crisis (environmentally and its 

associated loss of personal identity); learning about country and associated practices 

from the Indigenous community; the inclusive role of parents as educational place 

makers; the creation of a school that saw, as its critical work, the nurturing of teachers 

as creative people; a struggle to allow the possibility of spirit and the cultivation of the 

arts as an enhanced form of place conscious education. 

Place can only be experienced in place. In order to convey place to others not in 

place, the thesis moved away from being presented as a coherent account. While this 

has made for an unconventional thesis, it is one that does advance the literature in 

significant ways by marrying several disciplines to shed light on, and provide the 

groundwork for, an educational philosophy that is resilient and rooted, leaping beyond 

the present day orthodoxies of standard testing and an unhealthy striving for uniformity 

that precisely deny the dynamic person-place relationship essential to learning and 

thriving. 
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A Guide for the Reader 

 
 This work does not follow the conventional structure of a chronological narrative 

told by a single voice. It is more like an operatic libretto with a cast of characters that 

represent the multiple selves and includes place playing a leading role. They play out 

their parts, sometimes at variance with the others, supporting the notion of self as 

relational, contextual and essentially multiple. At times they speak to each other in 

coherent dialogue and at others times they rudely disrupt the conversation with what 

might appear to be unrelated stories and counter-themes. 

 

 While chapters with focussed themes give the thesis traditional structure, their 

order is not determined by chronology but by place, allowing it to tell its story with 

minimal disruption. Between each chapter I have woven in an autobiographical folio of 

related place experiences. I have called these, Songlines of Learning. 

 

 To help the reader negotiate his or her journey through the thesis, I have 

identified the various narrative voices through the use of fonts and other traditional 

academic signifiers. 

 

Academic Narrator                   
(Times Roman) 
 
This is the voice of formality and discourse. It mediates as the rational voice of 

constancy amid the noisy chatter of the other voices. It asks the thesis question, acts as 

facilitator and draw outcomes and conclusions. 

 

Academic Voice 
(Times Roman) 
This is also a formal voice that acknowledges the research of others. Their voices are 

recorded according to the Author-date system (often referred to as Harvard system).  

  

Voice in Place  
(Apple Chancery) 
This voice establishes the writer in place.  
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Voice of Recollection  

(Lucinda Calligraphy) 

This voice tells the stories of personal recollection and memory of 
people, places and events. In some cases these take the form of 
recreated conversations. This font also signifies the stories of people 
other than myself. 
 
 
 Journal Notes and Entries   

(Lucinda Handwriting) 

Written notes and entries made during the course of researching 
and writing of the thesis. 
 
 
Poetry, Verses and Children’s Stories  
(Arial) 
 

Photographs and Tables have been strategically placed within the text to illustrate the 

content under immediate discussion. Each includes an explanatory caption. 
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… the results of organising everything out of a centralised place are 
terrifying. (Steiner 2007:59) 

 

 

 

It is acknowledged that in order for pedagogical practices to be 
successful, they must be adapted to their particular social, historical, 
cultural and economic contexts. (Bamford 2006:27) 

 
The human being can only develop in the creative process through 
engagement with material. He [sic] is, after all, not an absolutely spiritual 
being. He [sic] is embodied … (Joseph Beuys cited in Harlan & Beuys 
2004:98) 

 
 




