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Change is a non-linear process that involves people in constructing new
and sophisticated information. Simply applying rigid models or reproducing a
single conceptual map is not the way to promote change. A reification and
recipes approach to knowledge rarely leads to capturing of hearts and minds
essential to engender change and innovation (Bamford 2006:27).

Learning is the process by which we change. (Alison McConnell
Imbriotis 2013, pers. comm. December &)

Previous page. Poster for WAVE 2013. Design by Deirdre Korobacz and produced by
Joshua Rushton. (Shearwater archive)
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The aim of this thesis is to offer ways to make a difference to the experience of

learning.

Following forty years of my engagement with unfolding new and sustainable
ways of learning, ways that seek to have no exclusive conditions, that offer inclusive
opportunities to accommodate multiple pathways of learning, ways that meet the
needs, capacities and engagement of all the peoples and all the individuals among all
peoples, I believe that sensitivity to place that informs place conscious education has

something important to contribute to contemporary educational practice.

The self-harming cutters, anorexics, bulimics, the junk food consuming obese,
the computer gaming hermits, youth binge drinkers and those with suicidal
propensities are what practicing Sydney psychologist Karla Cryer identifies as
symptomatic of the psychological illnesses besetting young people that are

characterising the crisis of the twenty first century

I see up to thirty of these young people every week and could see thirty more if
time allowed (K Cryer 2014, pers. comm., May 17).

Driven by a globalised economy that measures growth and prosperity in terms
of material wealth, education is being increasingly determined and controlled by
centralised agendas. They seek to meet short-term commodity needs, rather than
offering an education that attends to the cultivation of inner flexibility and creativity
that would solve problems at another level of consciousness than that which produced

the problems.

This thesis examines educational practices that relate to cultivating place
consciousness that have been developed in Shearwater The Mullumbimby Steiner

School and some of the other schools where I have worked. In doing so, and by way of
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example, the thesis includes the journey of my learning experience. The stories I

selected set out to illustrate the nature of my learning and its connectedness to place.

My initial research question was:

What can we learn about place conscious education when we look at the establishment
of Shearwater the Mullumbimby Steiner School?
This question implicitly challenges conventional models and understandings of

mainstream education.

Since commencing my research, the world population has continued to grow, as
has the rapid industrial development of China and India with the accompanying
increase of carbon emissions. With sophisticated advances in IT and the emergence of
a generation of children who spend exponentially less time outdoors, I recast the
question in the following way: How can we cultivate allegiance to place and educate
children and adults in the twenty first century to be firstly at home in their bodies and
secondly to become place makers who are mindful and responsible for the places they
inhabit? The educational intention is to have the second ideal follow on seamlessly in a

meaningful way from the first; because we cannot be place-makers until we are

ourselves embodied beings. The virtual world is leading us outside of ourselves for
increasing amounts of our time. Virtual experience is replacing embodied life

experience.

Place and Language

Where we live (place) and how we communicate (language) are commonalities
that we share as human beings. However alienated, everyone lives in a body, in a place
and, unless impaired, everyone shares the capacity to communicate through the spoken
or written word. Both have a strong influence in determining our identity and both
reciprocally respond to change wrought by human interaction. When studied, the
multifaceted nature of place and language invites multi-disciplinary interests, which

adapt to multiple methodological approaches. Their taken-for-granted ubiquity makes
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them susceptible to continuous interpretation, which can swing from being innocuously

inconsequential to being profoundly meaningful.

Place and story became inextricably intertwined in the writing of the thesis.
Their chameleon nature to sympathetically respond to my writing demanded that I
continually make decisions about and take responsibility for its structure, form, shape
and direction. To avoid amassing inconsequential detail on one hand and becoming
profoundly reified on the other, I went in search of meaning. Through the reflective
pathway of contemplative inquiry, I found an inner space from which considered on-
going decision-making could proceed. From this inner perspective, I had to take into
account the mutability of the self/selves, which was also in a continuing state of

becoming.

With naive confidence, I commenced writing about place out of my own
experience and the important part it plays in shaping identity. I proceeded to describe
ways in which it could be formative in the education of children. In Chapter two Place
of Convergence The Establishment of Shearwater The Mullumbimby Steiner School as
a Centre of Place-Conscious Education, 1 examined the establishment of Shearwater to
make visible to the reader both the place and the people involved. I had intended to
give a coherent account of the place and the process of establishing a school employing
traditional methods such as geographic descriptions, oral histories, published written
material (books, articles). I then discovered that writing about place lent itself to telling
stories: about people as place makers (including myself) and our relationship to places,
and of place itself, its multi-layered past and its relationship to people. In the
intersection of our lives and our stories, place allowed us to create a zone of social

convergence where we shared ideals and created a vision.

In Chapter 3, 4 Call to Mindful Action, I traced the origins of Steiner Education
in Europe, its context and its emergence in Australia. Building on the learning of the
previous chapter, I sought to keep place at the centre of the writing. The voice of place

wanted to have its story heard and the writing fell almost naturally into being arranged

342



by place. In so doing, I discovered that in following various themes of enquiry, there
was an uncanny resonance between events and circumstances in Europe and Australia.
Rather than following a melody of sequential tones, they harmonized like a musical
chord. When I spoke of one place there was an echo of another time, and of other

places.

In considering my European origins and those of Steiner Education, I was forced
to confront the nature of colonisation. It was at this point in Chapter Four, Knowledge
of the World and Self-knowledge. How do I know the world and how do I learn? New
ways of Learning that I wanted to explore the epistemological question that has

significant implications for how we educate.

What became evident to me was a clear echoing of four essential components
in the establishment of Steiner Education in Europe and in Shearwater. These are: a
crisis requiring ethical action; the struggle to allow the possibility of spirit; diaspora;
and the creation of foundation schools that saw, as their critical work, the nurturing the

teachers (before and with students) as creative people.

In Europe the Free Waldorf School was a response to the crises of Central
European identity and the call for ethical action: in Australia the Lorien stream of
Steiner schools was established as a response to the crisis of place (place blindness and
the destructive ways of Western development); a crisis of identity (an increasing
number of children at risk and a growing number of children with mental health
issues); and also a call for ethical action to address these issues. During the early
decades of the twentieth century, Steiner struggled with how to admit and
communicate the possibility of Spirit in philosophy; while in Australia we struggle
with the acknowledgment of the Indigenous understanding of country, in which spirit

and place are indivisible.
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The fourth mentioned essential component concerns the nurturing of the
teachers as free creative agents. In the Free Waldorf School the teachers were
encouraged to transform a philosophical idea into a living school and that became the
impetus and model for the creation of other Steiner Schools. In Australia the nurturing
of the teachers in the first of the Lorien stream of Steiner schools enabled those

teachers to go out to other places and create new schools.

The third component is the fascinating nature of diaspora. It brings into
question the morality associated with the consequences of colonisation, especially the
erasure of existing life practices and culture. Can the seeds of inspiration and the
‘cuttings’ from cultural institutions, which might be seen as appropriations, be
successfully transplanted to other continents? Can what is being brought as cultural
diversity and news ways of learning to a place that is other, harmonise and adapt to a
new environment? Does place enhance and transform a plant cultivated in another

clime?

Intertwined with these questions is the story of my life and those of my parents
who carried their culture and experience of place with them as post-war immigrants. I
too have moved from one place of learning to another within Australia, and through

my songlines I continue to trace the process of diaspora.

The early drafts of Chapter Five, Looking After Place, Defining Place
Conscious Education, Place Making, took the form of a literature review, in which |
sought to explore the concept of place. During the editing process of this work, I
discovered that theorising and philosophical discourse lead to an erasure of place and a
loss of immediacy in the text. I then decided to integrate the story of place making at
Shearwater, which was initially written as a separate chapter. Place was important in
the establishment the Free Waldorf School in Stuttgart, and the Lorien Novalis School
where I commenced my journey as a teacher. As a contributor to the founding of
Shearwater The Mullumbimby Steiner School, I was acutely aware that place and its
relationship to education was fundamental to its development. The story of the school

not only attempts to illuminate research into place making and place conscious
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learning but also serves as a foundation of data from which further understandings of
place making and place conscious learning can evolve. By integrating the two chapters
I also sought to ignite the immediacy of place, demonstrating its essential role as an

important element of the writing.

I struggled with trying to evoke the place itself, and to keep place in focus. It
was only when I started to move away from a coherent account and started to insert my
personal experience in place, photographs and plans, lyrical descriptions, journal
entries, letting them jumble up and disrupt the account, that the sense of that particular
place started to live more in the chapter. Our living connections to place are not linear
but multidimensional, defying systematisation and typologising, folding time, space

and breath into one other.

I discovered that the activity of establishing a school is a serious social
undertaking, involving the conscious effort of place making by contributing place-
makers. | found that even though there was a community of people with an intention to
form a school the act of conscious place making only really commenced when the
community made a commitment to a particular place, when the land was found and
bought. The school had become embodied and it was at that point that the school

started its journey as a place of intentional place making and place conscious learning.

In the process of focusing on education in place I discovered that within its
deceptive simplicity lies a complex world of geographical, social and cultural
interactions in which we as human beings participate. As such, place provides an
immediacy of multiple learning opportunities for not only young people but also
adolescents, teachers and adult learners. By immersing myself in the study of place
making as education, it emerged that in the establishment of the Shearwater School,
education was not simply the transference of information and knowledge. Education is,
or can be, an endless opportunity to communicate in diverse, meaningful, and
imponderable ways in what the theologian Martin Buber (1971) described as occurring

in the I — Thou relationship, in the inner space between I and you.
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I found that place provided a secure site, which stimulated and contributed to
exchange. I discovered that working consciously with place and its silent ways
demanded proactive, collaborative and creative responses that opened pathways for

new ways of learning and provided opportunities for personal transformation.

In Chapter Six, Welcome to Country, Place Conscious Learning Practices,
Working Artistically in Place, 1 examined the detail of place conscious learning
practices at Shearwater that were integral to developing a successful place conscious
education and developing students as place makers. I returned to examining the
education content and practices of colonisation, not only materially (the introduction of
cloven hooved animals - sheep and cattle — and pasture grasses and food crops for
example) but also culturally. These are the religious, commercial and social practices

that constitute the stories of other places that the European settlers brought with them.

I recounted how the new stories and educational practices were cultivated at
Lorien Novalis in Sydney. By way of example, I related place stories and plays written
and performed for and by the children. This was followed by an account of the origins

and evolution of WAVE at Shearwater.

I went on to describe how place learning and learning in place (excursions,
field trips) were cultivated at Lorien Novalis and developed at Shearwater and how this
approach provided children with opportunities to cultivate a love for the world and

with it a strong sense of self in place.

In this process, I found myself again amassing detail and creating a seamless
narrative with my voice as the sole narrator. Once more place was slipping away. The

living quality of the school was missing.
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This problem made itself evident by considering the reader. How could I make
space for their participation in the text as part of an ongoing collaborative narrative?
As it was, the possibility of Spirit, as referred to by Steiner, or the presence of the full
dimension of Country were not only missing but any possibility of them having their

voice heard in the narrative was being prevented.

In order to disrupt the meta-narrative, I looked at the text and took a lesson
from the students. Their joy came in the collaborative experience of putting together
WAVE. The voice of the school, of place, the students, teachers, parents, those of the
community and of informed researchers, needed to be heard. I experimented with the
crafting of the writing, to find ways of capturing fleeting moments without holding
them or allowing them to dominate the work. I used a variety of texts and voices:
snippets of activities, images, storylines, practices from Lorien that had informed
practices at Shearwater, narrative theory, descriptive accounts of living art events and
places in which the practices of place making were learnt and through which our

student place makers had momentarily inhabited and passed through.

Place can only be experienced in place. In order to convey place to others not in
place, or dis-placed from that place and perhaps their own, the juxtaposition of the
texts, narrative styles and voices created discontinuities and spaces in to which the
reader is given the possibility of inserting him/herself to become a collaborative
participant in the process of knowledge making/sharing. In the act of reading, in the act
of imaging and thinking, the body in time and in place, together with the
contextualized narratives find themselves living in the present, in place, from one

moment to another in a conscious experience of becoming.

What emerges from the chapter was that the activity of place making is
something innate and the children were engaged in place making from the outset. The
school’s learning program found an immediacy of application by the students greater
than was initially expected. We discovered that place making is not something that

needs to be manufactured, nor does it require theoretical preparation but thrives
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through stimulating engagement, encouragement and positive modeling by teachers

who are themselves intentional, active and conscious place makers.

What emerged from the writing was that I began to allow it to mirror the place
making practices of the school, that the form of the writing reflected its content. Just as
Shearwater allowed the possibility of spiritual experience for students and staff through
engagement in artistic activities that were grounded in place, I sought to recreate the
possibility of experiencing spirit and place in the silences, the gaps between the

narratives, in the meeting of place and body and art.

Inserted as a folio between the chapters, is a pesonalised account of my
relationship to place and learning. I have entitled this section as my Songlines of
Learning. Their order is arranged to reflect the content and discourse of the chapters.
Through this autobiographical approach, I acknowledge the way in which life
experience and personal learning is subtlety intertwined with vocation and the learning

of others.

In the creation of this work, I have been encouraged to allow the process of
writing to unfold and reveal strategies, approaches and methods that seek to create
spaces for new ways of communicating, seeing and understanding. This included
assembling a collection of metaphysical artefacts: auto ethnographic stories of place,
people, events, conversations, philosophical and anthroposophical readings, theories,
education and art practices. Despite writing from a particular time and space, in my
current embodied state, that is bound to a particular temporal location, with a unique
set of histories of Indo European origin and as an Australian male, I seek to embrace
the personal limitations of my story. Through the transparency of its telling and
sharing, I seek to enter more consciously into that state of being that involves

inhabiting a universe of becoming ...” (Ben Aharon 2011: 3) and participate in

reflexive contemporary discourse and action.
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In writing this thesis, I have come to realise that no handbook or a list of
instructions to ‘unpackage’ can ensure a successful implementation of place conscious
education. As Bamford (2006:27) clearly articulates: ‘a reification and recipes
approach to knowledge rarely leads to capturing of hearts and minds essential to

engender change and innovation.’

You cannot capture an authentic place experience or an epiphanal moment in
writing by simply appealing to the decontextualised mind; you can only experience it
through the body, in non-writing. You therefore cannot commit them to a curriculum
document. At best you can provide a multitude of diverse, conflicting, juxtaposed

experiences that always keep place present and so allows the possibility of spirit.

It is creative place makers and place conscious educators who are willing to

make their peripheral places a centre that will allow new ways of learning to emerge.

In the following table I have attempted to create a compass, a guide to study,
activity and reflection that embraces a changing world that would inspire prospective

place conscious educators and place makers.
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TEACHER LEARNER

The teacher as life-long learner inhabiting a universe of
becoming, taking into account the considerations listed
below. A reflective thinker, self~-motivated initiator and
creative collaborator (Participatory Action Researcher) with
collegial responsibility. This has implications for the
development of learning content, curriculum and evolving
teaching practises

PLACE CONSCIOUSNESS SOCIAL/CULTURAL
CONTEXT

Sensitivity to place and location, Prevailing racial, religious/spiritual awarcencss

of geography e.g. latitude, longitude, historical, national and cultural influences and

weather, geology, flora, fauna and its@@STUDENT/ @a@its foundation determinations: Governance,

influence on people living in place Sovereign School  (centralised authority) communication, security,

(embodied learning). and its destiny, economy, law, health and education, (including
situated in place evaluative perspectives on past practices).

-

PHILOSOPHY/ANTHROPOLOGY/PSYCHOLOGY

Understanding the human/child development in body, soul and spirit in
relationship to the world, that informs the creation of a learning program with content
and teaching practices that best reflects the needs of child development.

Table5. A mandala of interrelated factors to be considered in developing schools
that are place conscious, culturally aware and that allow the possibility of
spiritual activity.
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Afterword

2012 saw Shearwater resolve its staff leadership problems. After © ... the
disastrous failure of the Board’s ill-conceived policy of making outside appointments
to fill the gap of leadership ...” (R Tomlinson 2011, pers. comm. May 17), Greg Parkes
was appointed as Head of School. (Ironically, as one of Greg’ referees, I was
interviewed by the selection panel). Greg was one of the school’s foundation teachers
and place makers and was well acquainted with its values and ethos. ‘In the face of an
adversarial board he fought long and hard to uphold the independence of the College
and its educational integrity’ (D Korobacz 2012, pers. comm. January 8). The school

is recovering its equilibrium and beginning to thrive once more.

It is Januwowy 2014. I hawve beew inwited back to- Sheawrwater as
the keynote speaker for the year commencement teacher learning
conference. I take leave to- stroll thwough the buildings and
grounds of Sheawrwater. The place has developed and grown: The
rainforest regeneration program has yielded luxuwiont growtiv
ond the wetlands area has extended deep into-the wester side of
the property; o complex of aesthetically designed buildings weave
through the landscape irnv v covwersational way and a new
generatiow of studenty and teachers hawe joined the school
commumnity. I find that I too- have changed.

Shearwater continues to-evolve as anv imimensely engaging
place to-gather, where new intersections of communication ands
networks of social relationships find exciting and potent
opportunity to- meet. In May Shearwater will host the Steiner
tducation Awstralio (SEA) national Governance Leadership and
Management (GLaM) conference withv international guest speakers.
I amv reminded of Doreenv Massey’s (1994) understanding of place
as operv-ended and becoming, rather thow something permanent
and bounded.
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APPENDIX 1

Morning Light

I wake up to the morning light,
See the Sun come shining bright,
Eagle soars on thermal heights,
The waves crash on the shore.
The waves crash on the shore.

From sweeping bay to river mouth,
Broken headland to the south,
Tumbling falls and peaks abound,
Dragon winds, a fearful raging roar,
Dragon winds, a fearful raging roar.

On stony ridge with fig tree tall,
In ferny glade, a waterfall.

Hear her song, the lyre-bird’s call,
Dappled light on rainforest floor,
Dappled light on rainforest floor,

Down mountain face, through cloudy veil,
Falling mist on palm tree trail,

Through spray and mist, the curlew’s walil,
Flooding creeks and swirling waters pour,

Flooding creeks and swirling waters pour.

I wake up to the morning light,
See the Sun come shining bright,
Eagle soars on thermal heights,
The waves crash on the shore.
The waves crash on the shore.

© (Korobacz 1993:1)
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APPENDIX 2

FLORA
RAINFOREST FRUITS - EDIBLE (& INEDIBLE) TUBERS ETC.

January
Macadamia Nuts ripe
Silver Aspen Fruit ripen

Creek Sandpiper fig black, hairy skin, sweet, ripens January and June Blueberry Ash
mass blue fruiting (inedible) January to March

February

Smooth Davidson's plum (only lives in Mullumbimby area) ripens Feb to April - Fruit
purple, black skin hairy, pulp red, juicy.

Black Beans nuts, brown in large pod ripen Feb. to April, poisonous but sliced, ground,
washed in running water several days and baked as bread by Koori people.

Firewheel Tree, whole tree covered in bright red wheel-like clusters (February to
March) 2 trees, at southern tip of school (inedible)

March
Plum pine (one outside Class 2) blue-black ripens March to July.
Blue Lilly Pilly covered in blue berries, succulent pulp, March to August

Native Yam or Long Yam - important food item for Koori people, large underground
tuber on edge of rainforest dug out March to August

April

Brush cherry (Red) ripens April to August

Bolwarra Fruit ripen (April to June)

Green Silver Aspen fruit ripen April to May

Hairy Davidson's plum ripen April to October fruit blue black, hairy skin
Lilly Pilly white to purple berry ripens April to July

Pink Foambark Tree - very common, fine fern-like leaves with candle like spikes of
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red flowers covering top of tree

Native Teak - Star-shaped with five large boat-shaped brown woody capsules with
blunt spikes falling April to Sept.

Sour Cherry Trees covered in white blossoms April to June

May
Finger limes fruiting (May to June) Fruit yellow elongated up to 20cms long
Walking Stick Palms fruiting (small red apple like)

Native Ginger Fruiting (blue berries)

June
Coolamon Tree Fruits (white & green) ripen June to August
White fig (Pink to white fruit with red spots) ripens June to August

Native Gardenia, fragrant white flowers June to November

July
Red Cedars begin new leaf growth, tree pink - red leaves

Native mulberry, white, sweet, juicy ripens July

August
Sweet Pittosporum flower white, fragrant August to October

Blue Quandong drop large numbers blue fruit on ground near creeks (August to
October)

September

Red Bopple Nuts ripen (September to January)

Sour Cheery Trees covered in red berries (Sept to January)

Native Hibiscus yellow flowers Sept to February along coast

Blueberry Ash mass white flowering Sept to November

Sally Wattle or Blackwood, pale yellow heads cover tree Sept to January

Small Bolwarra first flowering plant on earth, cream highly perfumed September
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October
Silky Oaks covered in orange-yellow flowers Oct to Nov.
Native Frangipani flowering yellow, fragrant.

Flame Tree - turns bright red as leaves fall and scarlet flowers open, October to
January Native Rosella Hibiscus - white flowers with red centre - October to February

Pink Hibiscus Howers rose-pink October to December

Blackbean mass flowering yellow and red October to November

November
Peanut tree bright red fruit with edible black seeds November to January
Beach and scented Acronychia ripen white to yellow fruit

Pink Kurrajong or Lace bark, large pink flowers November to January (One near oval
on slope)

Bat's wing Coral tree - covered in orange red flowers

Weeping Lilly Pilly and Blue Lilly Pilly - abundant flowering white along creeks,
November to January

Tree Waratah, whole tree covered in red waratah flowers Oct/Nov to Jan
December

Fairy's Paint Brush (Fragrant also known as Lace Flower and as Butterfly tree because
many attracted), Brush-like white with red tips Dec. to March.

Coolamon Trees, old branches, covered in dense pink-red flowers December and
January.

Sweet myrtle, almost extinct, one at Shearwater school, very fragrant Dec & Jan.
Ribeny (Syzygium Luehmannii) Red berry Dec. & Jan.

Kangaroo grass seeds ripe December to March ground up and baked into bread by
Koori people.
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APPENDIX 3
SEASONAL SYNOPSIS for MULLUMBIMBY AREA

FAUNA
January
Laughing Kookaburras laugh all year.
Grey breasted silver eyes arrive from Tasmania
Jabiru (or black necked stork) breeding
Sooty Owls start giving their whistling scream.

Brush Turkeys hatching from their egg mounds and can already fly and look after

themselves, never know Mum or Dad.
Largest number of insects about.
Blue Tiger Butterflies migrate in millions down the coast from North Queensland.

Richmond River Bird-Wing Butterflies, our largest species flying and laying eggs on

native Dutchman's pipe vine as rains arrive.
February

Dollarbirds (large blue-green birds that perch on telegraph wires fly back to northern
Australia, loud yapping calls and swooping flight.

Sooty Owls start nesting, laying 2 eggs
Giant earthworms, 1 metre long emerge at night in rain

Common migrant butterfly migrations, millions flying south, Other common butterflies
are Blue Triangles, Green Triangles, Macleay's swallow tails, four-bar sword tail,

orchard swallowtail, common egg fly, wanderer, evening brown, common crow.

The largest most beautiful of the skippers, the Regent Skipper butterfly flying along

rainforest creeks, very rare.

Rhinoceros Beetles active.
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March

Top Knot Pigeons arrive in flocks to feed on fruiting Bangalow Palms
Glossy black cockatoos start nesting

Yellow tailed Black Cockatoos start nesting

Rainbow Bee Eaters leaving for northern Australia

Forest Kingfishers departing in March for Northern Australia.

All the wading birds on our mudflats fly back to the Arctic circle including Eastern
curlew (the largest) also Whimbrels, Turnstones, Sandpipers, Tatler's, Snipe, Godwits,

Knots, Stints, Green Shank.

Channel-Billed Cuckoos with loudest bird-call fly back to Indonesia.

Rufous Fantails live in Rainforest, leave for New Guinea.

Black-faced Monarch fly catchers leaving for Northern Australia.
Endangered Regent Honey Eater arrives from southern inland N.S.W.

Sea Turtle hatchlings appear

April

Short-tailed Shearwater - The most abundant Australian bird that has a tireless gliding
flight just above the waves with one wingtip always shearing the water. Dark brown
feathers and a wingspan of almost 1 metre. The entire population leaves Australian
waters in April, flying to the North Pacific for their northern summer via New Zealand
& Japan.

Ringtail possum babies (usually 2 to 3) being born.

Brushtail possum babies (1) born.

Pademelon Babies being born.
Little red Flying Fox babies being born
Dingo babies being born

Eastern Spinebill Honey Eaters arrive from South to spend Winter as does Grey Fantail

Sacred Kingfishers leave for Northern Australia.
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Spine-tailed Swifts and Fork-tailed swifts leave for Himalayas and Siberia.

Adult eels migrating down creeks - rivers to lay eggs near New Caledonia.
May

Baby tiger quolls being born (up to 5)
Scaly-breasted lorikeets start nesting

Koels (males are black) cuckoos with very loud persistent "Coo-ee" calls leave for

New Guinea Spectacled Monarch flycatchers leaving for Northern Australia

Satin Bower Birds start re-building their bowers

Baby Sooty Owls giving loud demonic screams for food.

Powerful Owls begin courtship display and loud “whooo-hoo" calls and laying eggs
June

Last year's baby koalas leaving pouch after 7 months.

Hump back whales migrating north to breed

Top Knot Pigeons and White headed pigeon flocks arrive for the fruiting of camphor

laurel trees. Prince Albert's Lyrebirds calling, dancing & nesting
Sea Mullet congregating in huge schools near the coast before egg laying.

Bottle Nosed Dolphins previously chased the fish onto the beach so that the Koori

people could spear them and snare them with the dolphins.

July

Echidna chains, several (up to 6) males follow a female.

Wonga Pigeons start calling "Wong-Wong-Wong" for long periods and start nesting.
Galahs, sulphur-crested white cockatoos start nesting.

Tawny Frogmouths start calling with soft drumming "oom-oom-oom" calls and

also weird soft drumming laughter.

Marbled Frogmouths start giving explosive gobbling laughter and "Koo-Loo" calls in
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rainforest along creeks.

Humpback Whales giving birth.

Fresh water prehistoric lungfish start pairing off and egg laying.
Giant Great White Sharks migrate up from Tasman Sea.
August

Echidna mothers laying one egg into pouch

Platypus mothers now laying eggs in nesting burrow
First hump back whales swimming south

Tiger Quoll babies now grown up and independent
Sugar Glider babies being born

Satin bower birds start displaying at their bowers
Rainbow lorikeets start nesting

Baby Black Cockatoos screaming after parents now

Channel-Billed Cuckoos arrive from New Guinea and Indonesia to lay their eggs in
nests of hawks, magpies, crows, currawongs - has the loudest shouting and laughing

calls of all our birds, huge beak, larger and flies faster than a crow, grey feathers.
Boo Book Owls start giving their "Mo-Poke" calls
September

Short-tailed Shearwater returns via the West Coast of America across the Pacific and
down our coast in September. Nests in burrows on islands off Southern NSW,
Southern Australia and Tasmania. Egg laying (I large white egg) always laid between
19th November and 1st December. Incubation 55 days, chicks in nest 94 days. Feed on

surface living marine life.

Last year's Echidna children now independent

Antechinus active
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Tawny Frogmouths nesting

Brush Turkeys building nesting mounds

Butterflies begin to appear as do Cicadas

Brown Pigeons start breeding

Kookaburras nesting

King Parrots, Crimson Rosellas and Eastern Rosellas nesting

Rainbow Bee Eaters and Sacred Kingfishers arrive from Northern Australia
Koels arrive from New Guinea and have noisy "Coo-ee" calls.

Wading birds arrive from Siberia, Asia, Arctic Circle as follows:

Eastern Curlew (the largest), Whimbrels, Tumstones, Sandpipers, Tattlers, Snipe,

Godwits, Knots, Stints, Green Shank.

Black Faced Monarch, Spectacled Monarch and White Eared Monarch Flycatchers

arrive from Northern Australia

Fireflies look like dancing lights or fairies at dusk - forested areas
Cicadas start calling in large numbers as Summer arrives.

The following species are common here: Black Prince Cicadas, Floury Bakers, Double
Drummers, Green Grocer, Yellow Muindays, Razor-Grinders, Green Bottle Cicadas,
Bladder Cicadas with green leaf wings and fat bodies have distinctive drumming calls

at dusk.

Lady Bird Beetles appear now until April
Tree Goannas dig out holes in termite nests to lay their eggs
Blue Tongue Lizards give birth to live young

Land Mullets and Major Skinks - sun themselves Spring time to Summer therefore
seen more in these times in the rainforest and adjacent wet sclerophyll. Both species

give birth to live young. Land mullets have up to 6 young spring/early summer.
October

Male Koalas giving their grunting territorial calls
Grey Headed Flying Foxes being born
Black Flying Foxes being born
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Hump Back Whales common along coast swimming south

Paradise Rifle Birds of Paradise displaying and nesting

Fork-tailed swifts and spine tailed swifts arrive from Himalayas and Siberia, they never
stop flying on their visits to this continent, sleep at high altitudes as they circle and

land and go back to breed in Asia

Rufous Fantails, a rainforest beauty, arrives from New Guinea.
Dollarbirds arrive from Northern Australia and perch on wires
Grey-Breasted White Eyes (Silver Eyes) return to Tasmania
Endangered Regent Honey Eaters leave for southern inland NSW
Regent Bowerbirds building bowers (males) and displaying to females
Snakes, lizards now active, sunbaking, mating, laying eggs

Carpet Pythons males search out for females actively in springtime. The species is egg

laying, producing 12-50 eggs in the Summer
Green Tree snakes, brown tree snakes
Venomous snakes all active

Long neck tortoise - Overland journeys are through the summer months (the wet
season). Nesting takes place Spring/early Summer with clutches of up to 24 eggs (after

3-4 months hatchlings will appear)

Koori people taught us that when the silky oaks have their bright orange flowers in

October to November the fresh water tortoises are fat.
November

Yellow bellied fluffy gliders being born

Little Red Flying Foxes forming large camps in trees
Grey Headed flying foxes forming large camps in trees

Topknot Pigeons arrive in flocks and feed on fruiting fig trees

361



Wompoo Fruit Pigeons calling "Wom-Poo" and nesting
Brolgas dancing display and nesting

Regent Bower Birds nesting

Boo Book owls nesting

Most birds now calling and nesting

Frogs calling and laying eggs, Forest Frogs, Striped March Frogs calling "Poc - Poc"
Great Barred Frogs "Wuk - Wuk"

Green Tree Frogs a loud grating call

Baby Eels (elvers) migrate from ocean up rivers and creeks
Sea Turtles come up onto the beaches to lay their eggs
December

Young Koalas now independent (last years babies)

Grey Kangaroo babies being born

Golden Christmas Beetles flying about and eating gum leaves and foliage of young

trees - flying into houses. Occur mostly in sclerophyll forests
Satin Bower Birds nesting.
Powerful Owl - young now independent

White-Throated Nightjars giving their wonderful spooky laughing calls at night
(lasting about 6 seconds) "Wow - Wow - Wow - Ho - Ho - Ho - Ho" and are nesting on

the ground on dry eucalyptus forest ridges

Bush Stone Curlews nest on ground and have loud spooky wailing calls at night ‘Kooo

—Loooo’

362



REFERENCES

Allen, P.M., deRis Allen, J. 1995, The Time is at Hand, Anthroposophic Press,
Hudson, New York.

Anderson, R., Braud, W. 2011, Transforming Self and Others Through Research, State
University of New York Press, Albany, New York.

Andrews, M., Squire, C., Tsamboukou, M., (eds) 2008, Doing Narrative Research,
Sage, London.

Aoki, T. 2005, Curriculum in a new key. The collected works of Ted T Aoki, Lawrence
Erlbaum Associates, Mahwah, New Jersey.

Bachelard, G. 1994, The Poetics of Space, Beacon Press, Boston.

Backhouse, R. 1996, The Best of John Bunyan. Pilgrim’s Progress and other works,
Hodder & Stoughton, London, Sydney & Auckland.

Bahktin, M.M. 1981, The Dialogic Imagination, The University of Texas Press, Austin
and London.

Bamford, A. 2006, The Wow Factor. Global research compendium on the impact of
the arts in education. Waxmann Miinster, New York, Miinchen, Berlin.

Barnes, H. 1997, A Life for the Spirit. Rudolf Steiner in the Crosscurrents of Our Time,
Anthroposophic Press, Hudson, New York.

Barnwell, J. The Arcana of the Holy Grail, Verticordia Press, Bloomfield Hills
Michigan.

Ben-Aharon, Y. 1995, The New Experience of the Supersensible, Temple Lodge,
Forest Row, Sussex.

Ben-Aharon, Y. 2011, The Event in Science, History, Philosophy & Art,
Virtualbookworm.com Publishing Inc., College Station Texas.

Beresford, Q., Partington, G, Reform and Resistance in Aboriginal Education, The
Australian Experience, University of Western Australia Press, Crawley, WA.

Berry, T. 1996, Ethics and Ecology, 4 paper delivered to the Harvard Seminar on
Environmental Values, Harvard University, April 9, 1996, retrieved July 23, 2011 from
http://ecoethics.net/ops/eth&ecol.htm

Beuys, J. 2004. What is Art?: Conversation with Joseph Beuys,
Clairview Books, Forest Row.

Biesantz, H. & Klingborg, A. 1979 The Goetheanum. Rudolf Steiner’s Architectural
Impulse, Rudolf Steiner Press, London.

“Too little Aboriginal bilingual education’, www.CreativeSpirits.info,
Aboriginal culture - Language -, retrieved 5 June 2015
http://www creativespirits.info/aboriginalculture/language/too-little-aboriginal-

363



bilingual-education#ixzz3cBu6sQ1lk

Binckley, F., Korobacz, K. & Stevens, S., 2004, ‘Business Plan. To Accommodate The
Continued Growth and Expansion of Shearwater, The Mullumbimby Steiner School
2004 — 2019, Prepared for Council of Shearwater, The Mullumbimby Steiner School.

Blanch, R. & Kean, V. 1995, Bushwalking in the Mount Warning Region, Kingsclear
Books, Sydney.

Bochner, A. P. 1984, ‘The functions of human communication in interpersonal
bonding.” In Handbook of rhetorical and communication theory, eds. C C. Arnold & J
W. Bowers, Allyn and Bacon, Boston, pp. 544-621.

Bortoft, H. 1996, The Wholeness of Nature: Goethe's way toward a science of
conscious participation in nature, Lindisfarne Press, Hudson New York.

Bowen, E. 1774, ‘A Complete Map of the Southern Continent: Survey’d by Capt. Abel
Tasman & Depicted by Order of the East India Company in Halland [sic] in the Stadt
House at Amsterdam.” Retrieved 1 September 2011 from

http://libweb5 .princeton.edu/visual _materials/maps/websites/pacific/tasman/tasman.ht
ml

Brandl, E.J. 1982, Australian Aboriginal Paintings, Australian Institute of Aboriginal
Studies, Canberra.

Breiter, M. 1996, Kakadu and the Top End, Kangaroo Press, Kenthurst, New South
Wales.

Brierley, D. L. 1998, In the Sea of Life Enisled, Anthropos Academi, Oslo.
Brierley, D. L. 2004, No Man is an Island, Anthropos Academi, Oslo.

Brokenshire, J. 1988, The Brunswick Another River and its People, The Brunswick
Valley Historical Society, Mullumbimby, New South Wales.

Bruner, J. 2003, Making Stories: Law, Literature, Life, Harvard University Press,
Cambridge, Massachusetts.

Brunswick Byron Echo, Vol 7 No 30.

Buber, M. 1971, I and Thou, Charles Scribner’s Sons, New York, (first published in
1923).

Buttimer, A. 1976, ‘Grasping the Dynamism of Lifeworld’, Annals of the Association
of American Geographers, Vol. 66, No.2 (pp.277-292, retrieved 24 May 2005 from
http://www .unibg.it/dati/corsi/44021/41859-1976buttimer_dynamismoflifeworldnc.pdf

Calwell, A. 1945, Immigration-Government Policy, Ministerial Statement, in the
House of Representatives on August 2. Retrieved on 5 August, 2006 from
http://38.117.164.26/multimedia/Documents/NY_AR_45-45/NY_AR45-
54_Count/NY_AR45-54_00009/NY_AR45-54_00009_00735.pdf

Cape Byron Community Primary School, retrieved 22 May 2011 from
http://beps.org.au/

364



Cape Byron Steiner School, retrieved 22 May 2011 from
http://capebyronsteiner.nsw.edu.au

Carter, P. 1987, The Road to Botany Bay, Faber & Faber, London, Boston.

Casey, E. 1997, The Fate of Place: A Philosophical History. University of California
Press, Berkeley.

Chaloupka, G. 1984, Burrunguy Nourlangie Rock, Northart, Australia.
Chatwin, B. 1987, The Songlines, Vintage Random House, London.
Childs, G. 1996, Education and Beyond, Floris Books, Edinburgh.

Chomsky - A.N. 1999, Profit Over People: Neoliberalism and Global Order,
Seven Stories Press, 140 Watt Street, New York.

Chomsky, A. N. 2010, Hopes and Prospects, Penguin Books, London.
Cole, T. 1988, Hell West and Crooked, Collins Publishers Australia, Sydney.

Colquhoun, M. & Ewald, A. 1996, New Eyes for Plants, Hawthorn Press, Stroud,
Gloucestershire.

Community Directory Private Schools Tuntable Falls Community School. Retrieved
24 May 21011 from http://www.lismore.nsw.gov.au/csd/list_detail.asp?id=126

‘Cotton Wool Kids’, The Daily Telegraph, May 17,2008, pp. 1, 4.

Cousineau, P. 1998, The Art of Pilgrimage: The Seeker's Guide to Making Travel
Sacred, Conari Press, Boston.

Cresswell, T. 2004, Place. A Short Introduction, Blackwell Publishing, Melbourne.

Davies, B. 1997, ‘Constructing and Deconstructing masculinities through Critical
Literacy’, Gender and Education, 9(1) pp. 9-30.

Davis, D. 2008, ‘First We See’, The National Review of Visual Education, Retrieved
January 27, 2009 from http://www.dest.gov.au/NR/rdonlyres/FEB8D661-C637-459C-
90B6-350A545D80C4/23340/NRVEFinalReport.pdf

de Carteret, Phoenix 2009, Life is a tapestry: a cautionary metaphor, Current
Narratives, vol. 1, pp. 23-34.
Available at: http://ro.uow.edu.au/currentnarratives/voll/iss1/3

Denzin, N., and Lincoln, Y. (eds) 1988, The Landscape of Qualitative Research,
Theories and Issues, Sage Publications, Thousand Oaks, London & New Delhi.

Denzin, N., and Lincoln, Y. (eds) 1994 Handbook of Qualitative Research, Sage,
Thousand Oaks, pp. 516-529.

Doidge, N. 2007, The Brain That Changes lItself: Stories of personal Triumph from the
Frontiers of Brain Science. Penguin Putnam Inc, New York.

Durack, M. 2008, Kings in Grass Castles, Vintage Australia, Random House, North
Sydney.

365



Dylan, B. 1988, Lyrics 1962-1985, Harper Collins Publishers, London.

Dyson, J.A. ‘Introduction’ in Steiner, R. 1996, Anthroposophy (A Fragment),
Anthroposophic Press, Hudson, New York.

Eiseman, F.B. Jr. 1989, Bali: Sekala and Niskala, Periplus Editions, Berkeley,
Singapore.

Ellis, Carolyn, 2004, The Ethnographic I: A Methodological Novel about
Autoethnography. AltaMira Press, Walnut Creek.

Falkiner, S. 1992a, The Writer’s Landscape, Wilderness, Simon & Schuster, East
Roseville, New South Wales.

Falkiner, S. 1992b, The Writer’s Landscape, Settlement, Simon & Schuster, East
Roseville, New South Wales.

Flanagan, R. 2011, And what do you do, Mr Gable? Short pieces, Vintage Books,
North Sydney.

Flannery, T. 2001, The Future Eaters, Reed New Holland, Frenchs Forest, New South
Wales.

Flinders, M. 1814, A Voyage to Terra Australis, Volume 1, G.W. Nicol, London.

Foucault, M. 1981, Power/Knowledge: Selected Interviews and other Writings,
Pantheon Books, New York.

Ganter, R. 2005, ‘From the Top Down’, The Australian Financial Review, 14 October,
pp-1,2.7.

‘Garma, 2004, Festival Program’, Yothu Yindi Foundation, Yirrkala.

Giedd, J. 2002, ‘Inside the Teenage Brain’, interview with Sarah Spinks,
Frontline, PBS, retrieved 11 September 2010 from
http://www.pbs.org/webh/pages/frontline/shows/teenbrain/etc/script.html

Gillard, D. 1995, Unpublished main lesson preparation notes.

Godager, H. 2010, ‘Insight into Human Nature as a basis for Waldorf
Education: Anthroposophy and Modern Brain Research’ Waldorf Journal
Project no. 14, February 2010, AWSNA.

Goethe, J. W. 1970, Italian Journey, Penguin Books, Middlesex.

Goethe, J.W. 1952, ‘Formation and Transformation,’ in
Goethe’s Botanical Writings, B. Mueller, trans. Ox Bow Press, 1989, Woodbridge,
Connecticut.

Goethe, J. W. 1978 edn, The Metamorphosis of Plants, Introduction by Rudolf
Steiner. Biodynamic Literature, Rhode Island.

Goethe, J. W., Miller, D. (ed.) 1995,Goethe The Collected Works Volume 12
Scientific Studies, Princeton Paperbacks, Princeton.

366



Goldsworthy, P. 1989, Maestro, A & R Classics, Sydney.

Gomez, R. (2005). Playscapes: Rural, urban, and suburban. In K.G. Burriss & B. F. Boyd
(Eds.), Outdoor learning and play (pp. 21-26). Association for Childhood
Education International, Olney, MD.

Gorman, R. 2013, Re-registration Environment. Opening address given on October 23
on behalf of the Association of Independent Schools Western Australia (AISWA) at a
workshop for member schools.

Green, A. 2000, ‘Coffee and Bun, Sergeant Bonnington and the Tornado: Myth
and Place in Frankton Junction’, Oral History, Autumn 2000.

Grieves, V. 2009, ‘Aboriginal Spirituality: Aboriginal Philosophy, The Basis of
Aboriginal Social and Emotional Wellbeing’, Discussion Paper No. 9, Cooperative
Research Centre for Aboriginal Health, Darwin.

Griffiths, S. 2014, Shed, Lantern, Penguin Books Australia, Melbourne.

Grosse, R. 1968, ‘Emil Molt and the Waldorf School at Stuttgart’,
Anthroposophic News Sheet, vol. 36, no. 45/46, pp. 1-4.

Gruenewald, D. 2003, ‘The Best of Both Worlds: A Critical Pedagogy of Place’,
Educational Researcher, Vol. 32, No. 4. (May, 2003), pp. 3-12, American
Educational Research Association.

Gruenewald 2004 ‘Foundations of Place: A Multidisciplinary Framework for
Place-Conscious Education’, retrieved 8 August 2008 from
"http://proquest.umi.com.ezproxy.une.edu.au/pqdlink?RQT=318&pmid=27674&
TS=1184024375&clientld=20804& VType=PQD&VName=PQD& VInst=PROD
"American Educational Research Journal, HYPERLINK
"http://proquest.umi.com.ezproxy.une.edu.au/pqdlink?RQT=572& VType=PQD
&VName=PQD& VInst=PROD&pmid=27674&pcid=8870461&SrchMode=3&a
id=1"Fall 2003. Vol .40, no. 3; p. 619.

Hancock, D. 2001, The Top End, Australian Geographic, Terry Hills, New South
Wales.

Hannaford, C. 1996, Smart Moves, Great Ocean Publishers, Arlington, Virginia.

Hansen, D. 2004, John Glover and the Colonial Picturesque, Tasmanian Museum and
Art Gallery, Hobart.

Heidegger, M. 1971, Poetry, Language, Thought, Harper & Row, New York.
Howden, 1994, Shearwater Work Diary 1993-94, unpublished.

Hughes, R. 1988, The Fatal Shore, Vintage Books, A Division of Random House,
New York.

Jordan, M. E. 2005, Balanda My Year in Arnhem Land, Allen & Unwin, Sydney.

Juvenal, Decimus Junius Juvenalis, The Satires, Oxford University Press, New York.

367



Kant, I. 2007, Critique of Pure Reason, Penguin Books, London, New York, Sydney.

Keating, P. 2000, Engagement: Australia Faces The Asia Pacific, Macmillan, Sydney.

Keneally, T. 1984, Outback, Coronet Books, Hodder and Stoughton, London.

Kolb, D.A. 1984, Experiential Learning: Experience as the Source of Learning and
Development, Prentice Hall, Englewood Cliffs, New Jersey.

Kormilda College 1989, Outdoor Education Programme, Year 10, Kakadu National
Park, Kormilda College, Berrimah, Northern Territory.

Kormilda College web page
HYPERLINK "http://www kormilda.nt.edu.au"http://www.kormilda.nt.edu.au

Korobacz, D.A. 2009, ‘Education in the Arts and Education Through the Arts.
Shearwater’s Wearable Arts Vision in Education (WAVE) as a Creative Response to
the Emerging Recognition of the Arts in Education. Literature Review.” Unpublished
MEd Educational Research Project, University of Canberra.

Korobacz, K.F. 1989, ‘Outdoor Education Programme, Year 10. Kakadu National
Park’, Kormilda College, Darwin.

Korobacz, K.F. 1993, ‘Morning Light’, Shearwater Song Sheet, Shearwater The
Mullumbimby Steiner School, Mullumbimby.

Korobacz, K.F. 2010, To the Sun in my Heart Verses for Children, Albatross Winds,
Mullumbimby.

Krautz, J. 2013, ‘Person or Oeconomicus? Premise and Rationale of Today’s
Educational Reform’, Keynote Lecture, The Educator’s View of the Human Being
Consequences for Schools and Teacher Education, Vienna, May 1. Cited in Boland,
N., Puckeridge, T., ‘The Educator’s View of the Human Being: Consequences for
Schools and Teacher Education’, Journal for Waldorf/Rudolf Steiner Education, vol.
16,no.1, April 2014.

Landl, R. 2005. ‘Puberty as the Gateway to Freedom. Transformation of the Etheric-
Astral in Puberty’, Research Bulletin, 2005, vol. 11, AWSNA.

Leber, M. & Jeucken, M. 2012, ‘On the 100" birthday of eurythmy’,
ErziehungsKUNST Waldorf Education today. Retrieved 1 December 2013 from
http://www .erziehungskunst.de/en/content/living-education/

Lehrs, E. 1958, Man or Matter: Introduction to a Spiritual Understanding of Matter Based
on Goethe's Method of Training, Observation and Thought, Faber & Faber, London.

Lesser, H., Johnson, R. & Webber, J., eds. 2011, Storied Communities Narratives of
Contact and Arrival in Constituting Political Community. UBC Press, Vancouver.
Retrieved 28 April from
http://www.ubcpress.ca/books/pdf/chapters/2010/StoriedCommunities.pdf

368



LeDoux, J. 2002, Synaptic Self, How our Brains Become Who We Are, Penguin Books,
New York, New York.

Lismore City Council, 2005, The Use of Reed Beds for the Treatment of Sewage &
Wastewater from Domestic Households. This document was produced as a community
education document for the ratepayers of Lismore City Council. The document is

supported by scientific research from Southern Cross University, Lismore, New South
Wales.

Lucas, D. & Searle, K. 2003, Walking With the Seasons in Kakadu, Allen & Unwin,
Crows Nest, Australia.

Lucas, D., Campbell, C. 2007, Waterlilies, Waterlily Publications, Palmerston,
Northern Territory.

Lyotard, J-F. 1984, The Postmodern Condition: A Report on Knowledge, Tanslation from
the French by Geoff Bennington and Brian Massumi. Foreword by Fredric Jameson,
Theory and History of Literature, Volume 10, Manchester University Press,
Manchester.

MacCallum, M. 1996, ‘Introduction Nicholas McLeish Shand’, retrieved 22 May 2011
from http://www.echo.net.au/page/founding-editor

Marchment, A. Murrakapuni Aboriginal Art Gallery, printed information page.
Marr, D. 1995, Patrick White A Life, Vintage, Random House, Sydney.

Massey, D. 1994, ‘A Global Sense of Place’ from Space, Place and Gender,
University of Minnesota Press, Minneapolis .

Space, Place and Gender. Minneapolis : University of Minnesota Press, 1994.

Mathews, F. 2004, Land Metaphysics. Dialogue (Academy of the Social Sciences), vol.
24 no. 1, pp. 11-17.

Mazzone, A. 1995, Islands of Culture, Waldorf Schools (Rudolf Steiner) Schools in
Australia: Their Origin and Development, Adelaide, Unpublished M.Ed thesis,
University of Adelaide.

McAuley, J. 1994, Collected Poems, Angus & Robertson, Sydney.

McConnell-Imbriotis, A. 2004, And now I am going walking Body learning in diabetes
education, A Thesis submitted for the degree of Doctor of Philosophy of the University
of New England.

McDonald, Michael, ‘Shearwater takes flight’, Brunswick Byron Echo, 17 February,
1993, p. 18.

Mclntyre, K. G. 1977, The Secret Discovery of Australia, Portuguese Ventures 200
Years Before Captain Cook, Souvenir Press, Menindie, South Australia.

369



McKenna, M. 2004, The Poetics of Space: Land, Constitution and Republic, Dialogue
(Academy of the Social Sciences), vol. 24 no. 1, pp. 27-33.

Medcalf, R., 1989, Rivers of Blood Massacres of the Northern Aborigines and their
Resistance to the White Occupation 1838-1870, Adapted from the series published in
The Northern Star.

Mels, T. (ed) 2004, Reanimating Places, A Geography of Rhythms, Ashgate Publishing
Limited, Aldershot, England, Burlington.

Menzies, G. 2003, 1421 The Year China Discovered the World, Bantam Books,
London.

Meyer, T.H. (ed) 1997, Light for the New Millennium, Rudolf Steiner Press, London.
Miller, D. 1990, Birth At Home, Doubleday Book Club, Sydney.

Morgan, S. 1987, My Place, Fremantle Arts Centre Press, North Fremantle, Western
Australia.

Most Australians still live near the coast — ABS, 1998, retrieved on October 7 on
http://www.abs.gov.au/ausstats/abs@.nsf/mediareleasesbytitle/D1D3980B1944DAC6
CA2568A900136291?0OpenDocument

‘Mullum Steiner’, 1992, Brunswick Byron Echo, Vol7 No 30.
Mulvaney, J. 2004, Paddy Cahill of Oenpelli, Aboriginal Studies Press, Canberra.

Mumford, L. 1946, Values for survival. Harcourt, Brace, and Co., New York.

Murphy, S. C. 2012, The Multifaceted Life of Emil Molt (Father of the Waldorf
School), Entrepreneur, Political Visionary and Seeker of the Spirit, The Association of
Waldorf Schools of North America, Chatham, New York.

Nayutah, J. & Finlay, G. 1988, Our Land Our Spirit, Aboriginal Sites of North Coast
New South Wales, North Coast Institute for Aboriginal Community Education,
Lismore, New South Wales.

Ngati Kowhai o Waitaha, 1994, Song of Waitaha. The histories of a nation,
Ngatapuwae Trust, Christchurch.

Orr, D. (1992). Ecological literacy: Education and the transition to a postmodern
world. Albany, SUNY Press. New York.

Orr, D. (1999). Reassembling the pieces: architecture as pedagogy. In S. Glazer (Ed.),
The heart of learning: Spirituality in education (pp. 229-236), J. P. Tarcher/Putman,
New York.

‘Parental risk of over protection’, The Daily Telegraph (editorial), May 17, 2008.

Periwinkle Pre School Rudolf Steiner Waldorf Preschool, Byron Bay, Australia.
Retrieved 24 May 201 1from http://www.periwinkle.nsw.edu.au/

370



Pinar, W. (1991) «Curriculum as social psychoanalysis: On the significance of place’,
in J. Kincheloe & W. Pinar (Eds.), Curriculum as social psychoanalysis (pp. 165-186),
State University of NewYork Press, Albany.

Porteus, J.D. 1990, Landscapes of the Mind. Worlds of Sense and Metaphor,
University of Toronto Press, Toronto, Buffalo, London.

Proust, M. 1970, Swann’s Way. Part II Chatto & Windus, London.

Rachel’s Challenge, http://www.sumner.wednet.edu/headlines/rachelschallenge.html

Rawson, M. 1999, ‘Quality Development in Waldorf Education’ Paideia no. 19,
June 1999, Steiner/Waldorf Schools Fellowship (UK) Retrieved May 9, 2010
from http://www.waldorflibrary.org/articles/1119-quality-development-in-
waldorf-education

Rawson, M. 2010, ‘Sustainable teacher learning in Waldorf education: A socio-
cultural perspective.” RoSE Journal, vol. 1 no. 2 pp. 26-42.

Read, P. 2000, Belonging, Cambridge University Press, Cambridge.

Reus-Smit 2011, ‘Struggles for Individual Rights and the Expansion of the
International System’, International Organization, vol. 65, no.2, pp. 207-242.

Richardson, L. 2007, Writing: A method of inquiry. In N. K. Denzin & Y. S. Lincoln.
(Eds.) Handbook of Qualitative Research, (2nd ed., pp. 923-948). Sage Publications.
Thousand Oaks, California.

Richmond Tweed Regional Library 1984, cited in OK travel. Retrieved 17 May 2011
from http://www.oktravel.com.au/au/nsw/byron/mullumbimby/

Roe, M. 1965, Quest for Authority in Eastern Australia 1835-1851, Melbourne
University Press, Melbourne.

Roesch, U. 2013. We are the Revolution Rudolf Steiner, Joseph Beuys and the
Threefold Social Impulse, Temple Lodge, Forest Row.

Rogers, G. 2000, ‘Shearwater The Founding Year’, Millennia, Shearwater The
Mullumbimby Steiner School, Mullumbimby.

Rolls, E. 2002, Visions of Australia, Impressions of the Landscape 1642-1910, Lothian
Books, South Melbourne.

Rothwell, N. 2007, Another Country, Black Inc., Melbourne.
Rothwell, N. 2009, Wings of the Kite-Hawk, Black Inc., Melbourne.

Ryan, J 1989, Mythscapes Aboriginal Art of the Desert, National Gallery of Victoria,
Melbourne.

Schama, S. 1995, Landscape and Memory, Alfred A. Knopf, New York.

Seamon, D, 1980, ‘Body-Subject, Time-Pace Routines, and Space-Ballets’ in The
Human Experience of Space and Place, eds. Buttimer, A. & Seamon D., Croom Helm,
London pp. 148—165.

371



Shakespeare, N. 2004, In Tasmania, Knopf, Random House, Milson’s Point, New
South Wales.

Shearwater Newsletter, 1993, 7 April
Shearwater Newsletter, 1993, 25 May

Shearwater 2005. ‘Artist’s Statements’, Cosmo Navigators and the City of Light,
WAVE 2005, Typed notes for the judges.

Shearwater 2005, Integrated Values Education The Unfolding of Meaningful Values
Arising out of a Learning Program that Reflects the Morality Evident in Human/Child
Development, Shearwater The Mullumbimby Steiner School, Mullumbimby.

Shearwater 2006, Shearwater Prospectus, Shearwater The Mullumbimby Steiner
School, Mullumbimby.

Shearwater 2007, General Handbook, Shearwater The Mullumbimby Steiner School,
Mullumbimby.

Shearwater 2008, ‘Alchemia, WAVE 2008, Program.

Smith, L.T. 1999, Decolonizing Methodologies: Research and Indigenous Peoples,
Zed Books, London.

Smith, M. W. 2007 The Total Work of Art From Bayreuth to Cyberspace, Routledge,
New York.

Sobel, D. (1996).
The Orion Society and The Myrin Institute. Great Barrington, MA.

Sobel, D. 1995, Longitude: The True Story of a Lone Genius Who Solved the Greatest
Scientific Problem of His Time, Walker & Company, New York.

Somerville, M. 2004, Wildflowering The Life and Places of Kathleen McArthur,
Queensland University Press, Santa Lucia, Queensland.

Somerville, M. 2007, ‘Place Literacies,” Australian Journal of Language and Literacy,
Retrieved 21 July 2012 from http://www.thefreelibrary.com/Place+literacies.-
0166200955

Somerville, M. 2008, ‘Where is 'place' in VET?’ Australian Vocational Education and

Training Research Association Conference, Retrieved 21 June 2014 from
http://avetra.org.au/AVETRA%20WORK%2011.04.08/P1%20-
%20Margaret%20Somerville.pdf

Somerville, M. 2010, ‘A Place Pedagogy for ‘Global Contemporaneity’, Educational
Philosophy and Theory, vol. 42 no. 3, pp. 326-344.

Steiner, R. 1945, The Social Future, Anthroposophic Press Inc., New York.
Steiner, R. 1951, The Course of My Life, Anthroposophic Press, New York.

372



Steiner, R. 1956, The Redemption of Thinking, Hodder and Stoughton, London.
Steiner, R. 1964, Earthly Death and Cosmic Life, Rudolf Steiner Press, London.
Steiner, R. 1965, The Education of the Child, Rudolf Steiner Press, London.
Steiner, R. 1966, The Study of Man, Rudolf Steiner Press, London.

Steiner, R. 1967, Discussions with Teachers, Rudolf Steiner Press, London.

Steiner, R. 1968, A Theory of Knowledge Based on Goethe’s World Conception,
Anthroposophic Press Inc., New York.

Steiner, R. 1972a, The Social Future, Anthroposophic Press, Inc., Spring Valley, New
York.

Steiner, R. 1972b, A Modern Art of Education, Rudolf Steiner Press, London.

Steiner, R. 1976a, From Symptom to Reality in Modern History, Rudolf Steiner Press,
London.

Steiner, R. 1976b, Practical Advice to Teachers, Rudolf Steiner Press, London.

Steiner, R. 1979, The Philosophy of Freedom, M. Wilson, trans., Rudolf Steiner Press,
London.

Steiner, R.1981, Truth and Knowledge Introduction to “Philosophy of Spiritual
Activity”, R Stebbing, trans., Paul M. Allen, ed. Steinerbooks, Blauvelt, New York.

Steiner, R. 1986a, Conferences with the Teachers of the Waldorf School in Stuttgart
1919-24 Volumes I, Steiner Schools Fellowship Publications, Forest Row.

Steiner, R. 1986b, Soul Economy - Body, Soul, and Spirit in Waldorf Education,
Anthroposophic Press, Spring Valley, New York, Rudolf Steiner Press, London.

Steiner, R. 1988, Goethean Science, Mercury Press, Spring Valley, New York.

Steiner, R. 1995, The Spirit of the Waldorf School, Anthroposophic Press, Hudson,
New York.

Steiner, R.1996a, The Foundations of Human Experience, Lathe, R. F. & Parsons
Whitaker, N., trans. Anthroposophic Press, Hudson, New York.

Steiner, R. 1996b, Rudolf Steiner in the Waldorf School, Anthroposophic Press,
Hudson, New York.

Steiner, R. 1999, Towards Social Renewal, Rudolf Steiner Press, London.

Steiner, R. 2001, Spiritualism, Madame Blavatsky, and Theosophy An Eyewitness View
of Occult History, Anthroposophic Press, Great Barrington, Massachusetts.

Steiner, R. 2007, Education, Teaching, and Practical Life, AWSNA, Research Institute
for Waldorf Education, Ghent, NY, Wilton New Hampshire.

Stubbs, B. J. 2006, Byron Shire Thematic History, retrieved on May 18 2011 from
www.byron.nsw.gov.au/.../Community Based Heritage Study-Volume 2. Pdf

373



Sutton, P (ed.).1988, Dreamings The Art of Aboriginal Australia, Viking, Ringwood,
Victoria, Australia.

Suchow, J., Trousdell, I. & Wilkes, J. 2010, Energising Water, Flowform Technology
and the Power of Nature, Sophia Books, Forest Row.

Tacey, D. J. 1995, The Edge of the Sacred, Transformation in Australia, Harper
Collins, North Blackburn, Victoria.

Tatray, D. ‘Alchemy, Real Estate and the Culture of Conservation in Byron Bay’,
Journal of Australian Studies, retrieved on May 20 2011 from www.api-
network.com/main/pdf/scholars/jas72 tatray.pdf

Tautz, J. ‘Helmuth von Moltke and Rudolf Steiner’, Light for the New Millennium, ed.
T. H. Meyer, Rudolf Steiner Press, London.

Tuan, Y. F. 1974, Space and Place: Humanistic Perspective, Progress in Human
Geography vol. 6, pp. 211-252.

Tuan, Y. F. 1975 ‘Place: An Experiential Perspective’, Geographical Review vol. 2,
pp- 151-165.

Tuan, Y. F. 1977, Space and Place: The Perspective of Experience, University of
Minnesota Press, Minneapolis.

Tuntable Falls Community Rainbow Region, NSW, retrieved 24 May 2011 from
http://www.byronevents.net/tuntablefalls/index.html

Ucko. J. (ed.) 1977, Form in Indigenous Art, Gerard Duckworth and Company Ltd,
London, Humanities Press Inc,. New Jersey, U.S.A.

Upitis, R. 2007, ‘Four Strong Schools: Developing a Sense of Place Through School
Architecture’, International Journal of Education & the Arts, vol. 8 interlude 1, pp. 1-
16.

Vanderbyl, R. 2007, ‘Bamboo Whispers’, Journal for Anthroposophy in Australia,
Issue no. 1 2013, Bellingen, New South Wales.

Wachsmuth, G. 1932, The Etheric Formative Forces in Cosmos, Earth and Man A
Path of Investigation into the World of the Living, Anthroposophical Publishing Co.,
London, Anthroposophic Press, New York.

Wachsmuth, G. 1989, The Life and Work of Rudolf Steiner, Spiritual Science Library,
Blauvelt, New York.

Waldorfpiadagogic n.d., retrieved on August 16 2008 from
http://www.waldorfschule.info/index.33.03.html

Watson, S. 1990, The Kadaitcha Sung, Penguin Books Australia, Ringwood, Victoria.

374



Webster-Wright, A. 2009, ‘Reframing Professional Development Through
Understanding Authentic Professional Learning’, Review of Educational Research, vol.
79, no. 2, pp. 702-739.

Welburn, A. 2004, Rudolf Steiner’s Philosophy and the Crisis of Contemporary
Thought, Floris Books, Edinburgh.

Whitehead, A. 1992, A Steiner High School, Golden Beetle Books, Mullumbimby,
New South Wales.

Willmot, E. 1988, Pemulwuy The Rainbow Warrior, Bantam Books, Sydney.

Wordsworth, W., Gill, E.2004, William Wordsworth Selected Poems, Penguin Books,
London.

Wright, P.R., MacCullam, J., Pascoe, R., Church, T., Grusnka, K., & Brown, N., 2007,
Proving or improving Visual Education: Implications for Teacher Education,
Retrieved October 30, 2008, from www.aare.edu.au/07pap/din07270.pdf

Zanjonc, A. 2009, Meditation as Contemplative Enquiry, Lindisfarne Books, Great
Barrington, Massachusetts.

375



